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CHAPTER1     INTRODUCTION AND CONTEXTUALISATION 


 


1.1 INTRODUCTION 


 


Political change in South Africa had  a cascading effect on all areas in the country, 


including the educational arena. South Africa’s 1994 democratic elections marked a 


turning point for education. The adoption of the country’s Constitution provided a 


basis for educational transformation that would fit into the new political dispensation.  


 


A major challenge for the post apartheid government was to provide a universal 


quality public education, in line with local economic development and global shifts. 


The Department of Education had to embark on an urgent programme of restructuring 


the education system, basing it on principles of equity, human rights, democracy, and 


sustainable development as enshrined in the Constitution. The then Minister of 


Education, Professor Kader Asmal acknowledged the difficulty of this task when 


stating “the development of a national curriculum is a major challenge for any nation” 


(Department of Education, 2004:1).  


 


 A platform for developing a new sense of identity based on dignity and respect for all 


people, rather than on race, gender and class divisions, had to be made available. The 


immediate challenge was to move from a discriminatory and segregated education 


system to one unitary education system that would be embraced by all. This paradigm 


shift brought with it other changes with far-reaching implications for all stakeholders 


in education. 


 


The National Curriculum Statement (NCS), informed by principles derived from the 


Constitution, the White Paper on Education and Training of 1995, The South African 


Qualifications Act Number 58 of 1995 and the National Education Policy Act 


Number 27 of 1996, was conceptualised. (Department of Education, 2002:4) The new 


curriculum necessitated the new method of achieving its set of objectives, hence 


Outcomes-Based Education (OBE) was introduced. 


 


 After undergoing so many amendments, the NCS became an official government 


policy in 2002. At the time of undertaking this study, the NCS had been introduced in 
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South African secondary schools in grade 10 (2006) and grade 11 (2007). It will still 


be introduced in grade 12 in the year 2008. 


 


It is hoped that the new curriculum will promote the vision of “a prosperous, truly 


united, democratic and internationally competitive country with literate, creative and 


critical citizens leading productive, self-fulfilled lives in a country free of violence, 


discrimination and prejudice” (Department of Education, 2002:4). The broader aim of 


OBE is to help remove the discrimination of the past and to prepare learners to 


function in the new South Africa (Department of Education, 2002:12). 


 


Change is real and faces one everyday. Change requires one to move out of ones 


comfort zones and find new ways of doing things. Countries and empires throughout 


the world have gone through dramatic changes.  Organisations change either because 


they want to or because they have to. Change has a cascading effect on various 


aspects of the organisation, including its management, the people involved, its culture, 


structure and its processes. 


 


 In 1995 the South African government began the process of developing a new 


curriculum for the school system. The rationale for change was two-fold. Firstly, the 


scale of change in the world required learners to be exposed to different and higher 


level skills and knowledge. Secondly, because South Africa had changed, the existing 


curriculum required revision to reflect new values and principles, especially those 


enshrined in the country’s Constitution. 


 


 The proliferation of education policies, laws, acts, and discussion documents in South 


Africa since 1994 has mirrored the state of hope, desire and urgency to move away 


from a painful, divisive, destructive, and self-defeating education system. Since the 


democratic elections of 1994, the restructuring of the education and training system 


has been one of the top priorities of education authorities.  


 


The new South African curriculum is a complex and far-reaching initiative to 


fundamentally transform the education system. It is hoped that the new curriculum 


will trigger economic development in South Africa, while at the same time enabling 


South Africans to compete with the rest of the world.  
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1.2 PROBLEM STATEMENT 


 


“An education system does not exist to simply serve a market, important as that may 


be for economic growth and material prosperity. Its primary purpose must be to enrich 


the individual and, by extension, the broader society” (Department of Education, 


2003:5). The researcher shares this view, especially when one looks at the broader 


problems faced by South Africa, especially the high rate of unemployment and skills 


shortages. For an education system to be relevant, it has a duty to address skills 


shortages in the country.    


 


The main assumption behind this paper is that the curriculum can be used as a tool to 


fight unemployment. The researcher believes that a well-designed curriculum can 


address skills shortages properly, especially entrepreneurship. With the scarcity of 


jobs, one way to alleviate unemployment is by instilling a sense of entrepreneurship in 


learners. 


 


 Not only must people be encouraged to start their own businesses, but they must also 


be better equipped to deal with entrepreneurship challenges to enable them to run 


sustainable and profitable businesses. This research paper will therefore attempt to 


find out whether the New Curriculum Statement (NCS) is contributing towards the 


stimulation of entrepreneurship amongst high school learners.  


 


1.3 MOTIVATION FOR STUDY 


 


As an education practitioner with seventeen years experience, the researcher has 


witnessed transformation in education as it unfolded from the apartheid era to post 


apartheid. The current government started educational transformation with a view of 


developing local economies and addressing skills shortages.  


 


It is the view of the researcher that the curriculum changes must address the problems 


faced by the society in general. Education can thus be seen in terms of its products, 


designed to achieve certain ends or aims, and a curriculum consisting of step-by-step 


shorter-term objectives by which these aims are to be attained. However, even with so 
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many changes in the national curriculum, poverty and unemployment are still major 


challenges facing many people in South Africa.  


 


 One way of fighting both poverty and unemployment would be by encouraging 


people to start their own businesses. The fundamental question one is inclined to ask 


is whether the new national curriculum is capable of producing entrepreneurs who 


will create jobs, not only for themselves but also for others as well. By so doing they 


would be alleviating poverty and unemployment. 


 


Of particular interest is the finding by Global Entrepreneurship Monitor (GEM) that 


South Africa’s position on the global entrepreneurship ranking continues to 


deteriorate, despite improved macro-economic conditions in the country. They 


attribute the reason for this to the fact that potential entrepreneurs lack the mindset 


and skills to become true entrepreneurs.  


 


On the local side, a study conducted by the Centre for Development and Enterprise 


(CDE) as published in “Sunday Sun” of 15 July 2007, revealed that unemployment 


for young people aged 15 to 24 for the year 2006 was 50,2 percent. When they added 


those who have given up looking for work, the unemployment rate for young people 


expanded to 65.2 percent  


 


It is the belief of the researcher that if the curriculum is designed in such a way that it 


inculcates entrepreneurship skills in high school learners; most of them would be in a 


position to start their own businesses immediately after completion of their high 


school education. It is a well-known fact that not all learners who complete high 


school education pursue further education. Most of them end up joining the ranks of 


people looking for the already scarce jobs.  


 


The question thus is whether the new national curriculum triggers economic growth 


and development in South Africa by producing more entrepreneurs thereby creating 


more jobs. This study hopes to investigate the challenges faced by the new national 


curriculum in instilling entrepreneurship skills in high school learners with a view to 


proposing appropriate intervention strategies. 
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1.4 AIM AND OBJECTIVES OF THE STUDY 


 


The main aim of this research project is to investigate whether in transforming the 


whole education system, provision has been made to stimulate entrepreneurship 


amongst high school learners. This is in view of the fact that unemployment is 


currently one of the biggest problems faced by the country. It is a well-known fact 


that entrepreneurship can alleviate scarcity of jobs and develop the economy. 


 


 In order to achieve the above-mentioned aim, the specific objectives of the study are: 


• To evaluate the National Curriculum Statement with a view to assessing 


whether entrepreneurship is adequately addressed.  


• To assess whether learners are ready to venture into entrepreneurship 


immediately after completion of high school education. 


• To evaluate whether the departmental vision as expressed in the various       


projected outcomes is realised.   


• To propose intervention strategies aimed at enhancing entrepreneurship 


stimulation amongst high school learners. 


 


1.5 RESEARCH QUESTIONS 


 


Research questions are aimed at providing more light to the problem under 


investigation. In the light of the above-mentioned statement, the following questions 


were posed to help the researcher to thoroughly investigate whether the New 


Curriculum Statement instils entrepreneurship skills amongst high school learners. 


The key research questions that were the focus of this study are: 


• Is entrepreneurship adequately addressed in the National Curriculum 


Statement? 


• Are learners ready to venture into entrepreneurship immediately after 


completion of high school education? 


• Is the Department of Education achieving its vision as expressed in its various 


pre-determined outcomes? 
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1.6 SIGNIFICANCE OF THE STUDY 


 


Numerous changes have taken place in the South African education system since a 


democratic government came to power in 1994. The new government saw it fit to 


reconstruct the curriculum in order to get rid of the legacy of racism, dogmatism and 


outmoded teaching practices.  When this new curriculum was introduced, the then 


Minister of Education, Professor Kader Asmal, announced it as “our new national 


curriculum for the twenty-first century” (National Department of Education, 1997:1). 


 


Outcomes–Based Education has since been heralded as the answer to South Africa’s 


education problems of the past. The old curriculum has been criticised for its failure 


to close the gap between skills shortages and the content of what is being taught in the 


classrooms. The old curriculum was further criticised for being content–driven as 


opposed to being objective–driven, hence the change to Outcomes–Based Education. 


In Outcomes–Based Education, the outcomes are first identified before selecting the 


content. It is hoped that the new curriculum will trigger economic growth and 


development in South Africa, and that the learners will be better prepared to 


successfully compete with the rest of the world. 


 


 This study will help to check whether the government is making progress in 


achieving its envisaged objectives of developing entrepreneurial opportunities as 


stated as one of its Developmental Outcomes in its policy formulation (Department of 


Education, 2003:2). 


 


The beneficiaries for this research project will mainly be the Department of Education 


together with its stakeholders. It is hoped that this study will expose the problems that 


might impede entrepreneur stimulation in learners. The recommendations proposed at 


the end of the report will try to help to encourage more learners to pursue 


entrepreneurship.   
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1.7  SCOPE OF THE RESEARCH 


 


Although this research project touches on a number of issues pertaining to 


transformation within the South African education system, it is not the intention of the 


researcher to deal with all the issues that might arise out of this study. It is the belief 


of the researcher that most of these issues would actually warrant their own 


independent investigation.  


 


The focus of this research project will thus be on whether the New Curriculum 


Statement contributes towards instilling entrepreneurship skills among high school 


learners. The target group will be learners who were at the time of undertaking this 


project enrolled at high schools, doing grades 10 and 11. The reason being that at the 


time of writing, a Revised New Curriculum had been introduced in grade 10 in 2006 


and grade 11 in 2007. Grade 12 is excluded because this new curriculum would only 


be introduced in this grade in 2008. 


 


The target group had to be learners doing commercial subjects (Business Studies, 


Economics and Accounting). The reason behind this is because entrepreneurship is 


imbedded in these subjects, according to the South African curriculum.  


  


Even though most of the issues raised in this project are of national interest, the 


project was further limited by geographic, financial and time constraints. It is 


nevertheless, the belief of the researcher that the results can be applied extensively in 


other areas of interest. 
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1.8  DEFINITION OF CONCEPTS 


 


Assessment 


 


Assessment is a process of collecting and interpreting evidence in order to determine 


the learner’s progress in learning and to make a judgement about a learner’s 


performance. 


 


Assessment Standard 


 


It is a set of guidelines that describe the level at which learners should demonstrate 


their achievement of the learning outcomes, and the ways (depth and breadth) of 


demonstrating their achievement. 


 


Entrepreneur 


 


An entrepreneur is a person with a good idea who combines the factors of production 


to produce goods and services. 


 


Entrepreneurship 


 


The process of creating something new by dedicating time and effort while at the 


same time taking the financial, social and psychic risks and receiving the monetary 


rewards, personal satisfaction and independence. 


 


Learning Programmes 


 


These are systematic arrangements of activities that specify the scope of learning and 


assessment activities per phase. 


 


Poverty 


 


The inability to attain a minimum standard of living measured in terms of a 


household’s ability to meet its basic needs or the income required to satisfy them. 







 9


 


Innovation 


 


It means doing something in a way that is new, different and better. 


 


Market opportunity 


 


A gap in a market where a potential exists to do something better and create value. 


 


Resources 


 


Those things which are used to pursue an opportunity. They include people, money 


and productive assets. 


 


1.9 RESEARCH FRAMEWORK 


 


The aim of the research framework is to give an insight into how the various elements 


of the study fit together and to demonstrate the logical development of the 


investigation and the discussion. It acts as the “overall thread that binds the parts 


together” (Bak, 2004:29). The research framework is “a useful tool for ordering the 


researcher‘s thought processes, and is also a way of ensuring that the proposed 


chapter topics do indeed contribute towards the illumination of the main topic of the 


research” (Brynard & Hanekom, 2006:29). 


 


On the basis of the above-mentioned statements, this study will follow the following 


framework: 
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CHAPTER 1 


 


This chapter provides the introduction to the study, the problem statement, motivation 


for the study, aims and objectives of the study, research questions, significance of the 


study and the scope of the research.  


 


CHAPTER 2 


 


Literature review is presented in this chapter. The researcher will gather relevant data 


pertaining to the problem under study from various sources that were carefully and 


critically examined and evaluated. 


 


CHAPTER 3 


 


This chapter deals with the empirical study. Study techniques used in the collection of 


data, sampling, ethical considerations, and data analysis are thoroughly explained.   


 


CHAPTER 4 


 


This chapter provides the exposition of the findings of the study. 


 


CHAPTER 5 


 


The summary of the findings, recommendations and the conclusion of the study are 


given in this chapter. 


 


1.10 CONCLUSION 


 


This chapter has spelt out the research problem under investigation, the background to 


the problem, the motivation for the study, and the aims and objectives of the 


researcher. It has also drawn the parameters of the research, and the research 


questions. The next chapter will give an exposition of literature that addresses the 


topic under investigation with a view to providing the theoretical framework for the 


study. 







 11


CHAPTER 2      LITERATURE REVIEW 


 


2.1 INTRODUCTION 


 


In this chapter the researcher will study and evaluate the various sources pertaining to 


the study problem. For this purpose, the Internet, newspaper articles, government 


publications, academic books and dissertations will be consulted because a literature 


review is vital for guiding research, for ensuring coherence and for establishing the 


boundaries of the project” (Bak, 2004:17). The undertaking of the literature review 


will also help to indicate where the study fits into the broader debates about the issue 


as a whole.  


 


A literature review was undertaken to shed light on the context and background of the 


problem, to help define the statement of the problem and also to provide an empirical 


basis for the whole study. In the light of the aims of this research project, a literature 


review was conducted to gain insight into the New Curriculum Statement, its building 


blocks and issues relating to entrepreneurship. To that effect, departmental 


publications formed the basis of the study, followed by other sources that were also 


consulted.  An intense study of the curriculum of commercial subjects (Business 


Studies, Economics and Accounting) was done. Other sources on entrepreneurship 


were also consulted. 


 


2.2 CURRICULUM CHANGES 


 


A change in curriculum was the starting point in undertaking educational changes that 


would fit into the new political dispensation.  A new curriculum called Curriculum 


2005, with Outcomes-Based Education as a method of delivering this new curriculum, 


was introduced. The intention was to help express the country’s Constitution in the 


classroom. OBE, therefore, embodies the principles of non-discrimination, democratic 


values and fundamental human rights.  


 


The aim of OBE was to activate the minds of young people so that they would be 


better able to take part in the country’s economic and social life. All learners have to 


be assisted to achieve to their maximum ability. The broader aim of OBE was to help 
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remove the discrimination of the past and to prepare learners to function better in the 


new South Africa. OBE is not only concerned with the learners’ development in terms 


of what they know (knowledge), but also in terms of what they can do (their skills), 


and what they believe (their attitudes and values). Learners had to play a much more 


active role in their own education with teachers assuming the role of facilitators. 


 


Curriculum 2005 (C2005) was introduced in 1997. It was the aim of the new 


curriculum to encourage teachers to be socially and politically critical and 


responsible. The teacher was further expected to be professionally competent and in 


touch with current developments, especially in their areas of expertise. Teachers were 


also encouraged to be open to the views and opinions held by learners that may be 


different from their own views. Whereas in the past teachers focused only on their 


areas of specialisation, the new curriculum expected teachers to integrate other 


learning areas in their teaching. 


 


2.3 THE NATIONAL CURRICULUM STATEMENT  


 


The National Curriculum Statement (NCS) was introduced with the aim of 


strengthening C2005. It became an official government policy in 2002. NCS was 


implemented for the first time in grade 10 in 2006 and grade 11 in 2007. At the time 


of writing this research project, NCS was still to be introduced in grade 12 in 2008.   


 


The New Curriculum Statement is a foundation for the achievement of goals laid out 


in the South African Constitution. It provides the standard of work and content for 


each subject, referred to as a Learning Area. Its policy document includes background 


principles that underpin the curriculum, the design features, information on inclusive 


education, and assessment for each subject. The NCS is a product of the review of 


Curriculum 2005, which provided the basis for the development of the Revised 


National Curriculum Statement (RNCS). The NCS consists of 29 subjects referred to 


as Learning Areas (LAs).  
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2.3.1 PRINCIPLES OF THE NATIONAL CURRICULUM STATEMENT 


  


The NCS is based on the following principles: 


 


• Social transformation; 


• OBE; 


• High knowledge and high skills; 


• Integration and applied competence; 


• Progression; 


• Articulation and portability; 


• Human rights, inclusivity, environmental and social justice; 


• Valuing indigenous knowledge systems; as well as 


• Credibility, quality and efficiency. 


 


2.3.2 FEATURES OF THE NATIONAL CURRICULUM STATEMENT 


 


The NCS has specific design features that aim to help teachers to develop their 


learners’ knowledge, skills, attitudes, and values. These features are: 


 


2.3.2.1 Learning Outcomes (LO) 


 


According to the NCS (Department of Education, 2003:7) a Learning Outcome is a 


statement of an intended result of learning and teaching.  They are specific to a 


subject and describe what knowledge, skills, values, and attitudes learners are 


expected to acquire by the end of an encounter. A Learning Outcome is derived from 


the Critical and Developmental Outcomes.  


 


2.3.2.2 Critical Outcomes (CO) 


 


The Critical Outcomes describes the kind of citizen the education and training system 


should aim to create (Department of Education, 2002:10). Both the Critical and 


Developmental Outcomes were inspired by the Constitution, and they underpin the 


Learning Outcomes. The Critical Outcomes as mentioned in the Revised National 
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Curriculum Statement (Department of Education, 2002:11) envisage learners who will 


be able to: 


 


• Identify and solve problems and make decisions using critical and creative 


thinking. 


• Work effectively with others as members of a team, group, organisation and 


community. 


• Organise and manage themselves and their activities responsibly and 


effectively. 


• Collect, analyse, organise, and critically evaluate information. 


• Communicate effectively using visual, symbolic and/or language skills in 


various modes. 


• Use science and technology effectively and critically showing responsibility 


towards the environment and the health of others. 


• Demonstrate an understanding of the world as a set of related systems by 


recognising that problem solving contexts do not exist in isolation. 


 


2.3.2.3 Developmental Outcomes (DO) 


 


The NCS (Department of Education, 2003:2) states that the Developmental Outcomes 


prepare learners to be able to: 


 


• Reflect on and explore a variety of strategies to learn more effectively. 


• Participate as responsible citizens in the life of local, national and global 


communities. 


• Be culturally and aesthetically sensitive across a range of social contexts. 


• Explore education and career opportunities. 


• Develop entrepreneurial opportunities. 


 


Since both the Critical and Developmental Outcomes are derived from the 


Constitution, they are the same for all the Learning Areas. The NCS has 7 Critical 


Outcomes and 5 Developmental Outcomes. 
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2.3.2.4 Assessment Standards (AS) 


 


According to the NCS, Assessment standards are criteria that collectively describe 


what a learner should know and be able to demonstrate at a specific grade 


(Department of Education, 2003:7).  Assessment in the NCS is an integral part of 


teaching and learning. Every learning outcome has a set of assessment standards for a 


specific grade. They describe the minimum levels of expected achievement that 


learners must have at the end of a specific grade and they show the conceptual 


progression from grade to grade.  


 


2.4 SOME RESEARCH FINDINGS 


 


According to a discussion document on social trends in South Africa, higher levels of 


education are associated with significantly higher levels of entrepreneurship. Their 


findings suggest, firstly, that a matric qualification increases one’s capacity to pursue 


entrepreneurial activities; and secondly, that a tertiary qualification education 


increases the durability of entrepreneurial activity. 


 


The findings of the Centre for Development and Enterprise (CDE), are also worth 


mentioning. As already mentioned, the study has found a high level of unemployment 


amongst the South African youths, at 50.2 percent in 2006.  


 


The results of Global Entrepreneurship Monitor (GEM), an international survey that 


measures entrepreneurship shows that South Africa’s position on the global 


entrepreneurship ranking continues to deteriorate relative to those of other countries, 


particularly when compared with similar emerging economies. This is despite 


improved macro - economic conditions in the country.  


 


These findings are very relevant to this research study, since the researcher aims at 


investigating whether the new curriculum contributes towards entrepreneurship 


stimulation of learners. The GEM further advises that if the total early - stage 


entrepreneurial activities are not improved quickly enough, the danger exists that the 


dependency level on the existing businesses will become too much and the economy 


will stall.    
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2.5 A BRIEF OVERVIEW OF COMMERCIAL SUBJECTS USING THE        


NATIONAL CURRICULUM STATEMENT 


 


In trying to answer the research question as to whether the National Curriculum 


Statement will instil entrepreneurship amongst high school learners, the researcher 


analysed the NCS content to establish the validity or otherwise of this statement. The 


curriculum for the commercial subjects, namely Business Studies, Economics and 


Accounting, was closely scrutinised. Other governmental documents and publications 


were also consulted.  


 


2.5.1 BUSINESS STUDIES 


 


According to the Learning Programme Guidelines (Department of Education, 2005:7) 


Business Studies is structured to develop the knowledge, skills, attitudes and values 


which are necessary for learners to participate responsibly, productively and 


effectively in business activities in both formal and informal sectors. It further states 


that in addition to being able to secure formal employment, learners doing Business 


Studies will be able to pursue sustainable entrepreneurial and self-employment career 


pathways (Department of Education, 2005:9).  


 


The following Learning Outcomes for Business Studies have been proposed as 


contained in the Learning Programme Guidelines (Department of Education, 2005:9): 


 


2.5.1.1 Learning Outcome1: Business Environments 


 


The learner is able to demonstrate knowledge and analyse the impact of changing and 


challenging environments on business practice in all sectors. Learners investigate the 


different environments within which a business operates and the effect of these 


environments on the operations of the enterprise. 
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2.5.1.2 Learning Outcome 2: Business Ventures 


 


The learner is able to identify and research viable business opportunities and to 


explore these and related issues through the creation of achievable business ventures.  


Learners are equipped with skills to establish successful business ventures. 


 


2.5.1.3 Learning Outcome 3: Business Roles 


 


The learner is able to demonstrate and apply contemporary knowledge and skills to 


fulfil a variety of business roles. Learners are introduced to the essential roles that 


they need to perform as a citizen, team member, professional, self - manager and 


entrepreneur in a variety of business contexts. 


 


2.5.1.4 Learning Outcome 4: Business Operations 


  


The learner is able to demonstrate and apply a range of management skills and 


specialised knowledge to perform business operations successfully. Learners acquire 


the knowledge and skills necessary to manage essential business functions, such as 


human resources, public relations, marketing, and production, within the context of 


relevant legislation and other contemporary issues. 


 


It is further stated that this subject investigates how private and public enterprises can 


be managed to achieve profit and other objectives while providing goods and services 


that satisfy human needs (Department of Education, 2005:7). This guideline further 


alleges that it addresses how individuals can participate in and contribute positively to 


the South African and global economies.  


 


According to NCS Grades 10-12, General, (Department of Education, 2003:10), it is 


envisaged that achievement of the Business Studies Learning Outcomes will equip 


learners with a sound foundation to participate in future business, commerce and 


management studies, and to enter business or create self-employment.  
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2.5.2 ECONOMICS 


 


The Learning Programme Guidelines, (Department of Education, 2007:9) defines 


Economics as “the study of how individuals, businesses, governments and other 


organisations within our society choose to use scarce resources to satisfy their 


numerous needs and wants in a manner that is efficient and equitable”. Economics is 


purported to “equip learners with knowledge, skills, values and attitudes that will 


enable them to participate in, contribute to, adapt to and survive in a complex 


economic society” (Department of Education, 2007:9). 


 


The following are the Learning Outcomes for Economics as mentioned in the 


Department of Education (2007:23): 


 


2.5.2.1 Learning Outcome 1: Macro-Economics 


 


The learner is able to demonstrate knowledge, critical understanding and application 


of the principles, processes and practices of the economy. 


 


2.5.2.2 Learning Outcome 2: Micro-Economics 


 


The learner is able to demonstrate knowledge, understanding and the appropriate 


skills in analysing the dynamics of markets. 


 


2.5.2.3 Learning Outcome 3: Economic Pursuits 


 


The learner is able to demonstrate knowledge, understanding and critical awareness of 


the policies and practices underpinning the improvement of the standard of living. 


 


2.5.2.4 Learning Outcome 4: Contemporary Economic Issues 


 


The learner is able to demonstrate knowledge, understanding and critical awareness, 


and apply a range of skills in dealing with contemporary economic issues. 
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According to the NCS grades 10-12, General, (Department of Education, 2003:10), it 


is envisaged that a study of Economics will enable learners to enter different careers, 


such as finance, manufacturing, commerce and tourism, or to apply their 


entrepreneurial talents and acquired skills to create employment for themselves and 


for others. 


 


2.5.3 ACCOUNTING 


 


Accounting on the other hand, aims to develop learners’ knowledge, skills, values, 


attitudes, and ability to make meaningful and informed financial decisions in 


economic and social environments (Department of Education, 2003:9). It is further 


stated that by studying Accounting, learners will be able to acquire skills, knowledge, 


attitudes, and values that can contribute to the improvement of standards of living, 


human development and productivity, and create opportunities for all. (Department of 


Education, 2003:9). 


 


 One can, therefore, use the last statement to make inferences that Accounting, as one 


of the Commercial subjects, also aims to instil entrepreneurship skills among high 


school learners. The ability to make financial decisions and being able to create 


opportunities for all as envisaged in the study of Accounting, will obviously foster 


entrepreneurial skills in learners. 


 


The following Learning Outcomes are mentioned by the Department of Education 


(2003: 11–12): 


 


2.5.3.1 Learning Outcome 1: Financial Information 


 


The learner is able to demonstrate knowledge, understanding and the application of 


financial information according to generally accepted accounting practice and 


concepts. 
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2.5.3.2 Learning Outcome 2: Managerial Accounting 


 


The learner is able to demonstrate knowledge and understanding of managerial 


accounting, as well as the application thereof. This Learning Outcome focuses on 


developing managerial, financial and communication skills to enable learners to 


manage their businesses responsibly and effectively. 


 


2.5.3.4 Learning Outcome 3: Managing Resources 


 


The learner is able to demonstrate knowledge and understanding of the use of 


different financial and managerial control tools and strategies to manage resources in 


a responsible manner.  


 


2.6 SUMMARY OF THE ENVISAGED LEARNING OUTCOMES 


 


The assumption behind this paper is that an education system is judged by its 


relevance that is seen primarily in terms of the likelihood of eventual access to 


employment. Education can thus be seen in terms of its products, designed to achieve 


certain ends or aims, and the curriculum consisting of a statement of the step–by-step 


shorter-term objectives by which these aims are to be attained.  


 


One of the Developmental Outcomes as found in the NCS is to create entrepreneurial 


opportunities in learners. The Schools Policy Document supports this view by stating 


that OBE is aimed at stimulating the minds of young people so that they are able to 


participate fully in the economic and social life. (Department of Education, 2002:12)  


 


A close look at all the above-mentioned Learning Outcomes for the commercial 


subjects shows that in its policy formulation, great care was taken to try to cater for 


entrepreneurship stimulation on the part of the learners. Few would argue that job 


creation is one of the most significant challenges facing South Africa.  South Africa, 


faced with a high rate of unemployment, has no choice but to stimulate 
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entrepreneurship amongst its learners. This will in turn help the learners create job 


opportunities instead of searching for the already scarce jobs.  


 


Business Studies claims to lay a sound foundation for learners to initiate and/or carry 


out business within a national and international context. The subject claims to 


contribute to the development of the economy by nurturing sound knowledge, skills 


and values to effectively initiate, set up and carry out informal or formal business.  


 


On the other hand, the study of Economics is purported to help learners to understand 


the policies and practices underpinning the improvement of the standard of living with 


special emphasis on the reconstruction, growth, and development in South Africa 


(Department of Education, 2003:12). Based on this statement, one can make an 


inference that Economics also aims to instil entrepreneurship skills in learners since it 


teaches learners to analyse market conditions with a view to initiating and expanding 


business ventures.   


 


Based on the second Learning Outcome for Accounting, Accounting also purports to 


provide learners with skills that will help them to manage their own businesses 


successfully. The ability to record business data and financial knowledge offered by 


Accounting as a subject will also assist in effective and sustainable management of 


businesses.    


 


By linking the various disciplines such as Human Resources, Marketing, Production, 


and Public Relations in the syllabus, the NCS claims to ensure that not only are 


learners stimulated to start their own businesses, but sustainability on the part of those 


businesses is also ensured. It, however, remains to be seen whether the NCS will 


succeed or not. 


 


From the above-mentioned statements it has become clear that the NCS claims to 


stimulate entrepreneurship amongst the learners, but whether it will succeed will be 


the focus-point of this research project. It is a well-known fact that it may be easy to 


formulate aims and objectives, but attaining them can be a different story altogether. 
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2.7 ENTREPRENEURSHIP 


 


2.7.1 ORIENTATION 


 


Peter Drucker, an authority on management theory, noted that although the term 


entrepreneur has been used for 200 years, there has been total confusion about the 


definition. A concise, universally accepted definition of an entrepreneur has not yet 


emerged (Lambing, 2003:24).  


 


Joseph A Schumpeter, described an entrepreneur as “a person who carries out new 


combinations, which may take the form of new products, processes, markets, 


organisational forms, or sources of supply (Lambing, 2003:24). This concept has been 


viewed differently by various disciplines. Wickham provides the three perspectives 


from which this concept can be viewed (2004:7):  


 


2.7.1.1 A psychological view  


 


From a psychological perspective, an entrepreneur is defined in terms of his or her 


personality and personal characteristics. Hisrich and Peters are of the view that “such 


a person is typically driven by certain forces–the need to attain something, to 


experiment, to accomplish or to escape the authority of others” (Hisrich & Peters, 


2002:10). 


 


2.7.1.2 An economist’s view 


 


 From an economic perspective, an entrepreneur is defined in terms of the function he 


or she performs in facilitating economic processes. He brings resources, labour, 


material and other assets into combinations that make their value greater than before; 


he or she is also the one who introduces changes, innovation and a new order. An 


entrepreneur is thus seen as an agent of economic change (Hisrich & Peters, 2002:10). 
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2.7.1.3 A society’s view 


 


Society tends to view an entrepreneur as “someone who uses resources to provide 


goods and services to generate employment opportunities” (Groenewald, 2006:4).  


 


2.7.2 DEFINITION OF AN ENTREPRENEUR   


 


The above-mentioned dimensions are reflected in the various definitions offered by 


different authors. 


 


The Concise Oxford Dictionary as quoted by Burke, describes an entrepreneur as 


“one who organises, manages and assumes the risks of a business enterprise” (Burke, 


2006:13). 


 


Bolton and Thompson also as quoted by Burke, describe an entrepreneur as “a person 


who habitually creates and innovates to build something of recognised value around 


perceived opportunities” (Bolton & Thompson, 2004:13). 


 


Groenewald, Mitchell, Nayager, Van Zyl, and Visser define an entrepreneur as 


“someone who identifies and develops ideas, take risks in producing or selling the 


product or service, and share in the profits or losses of the business” (Groenewald et 


al., 2006:2). 


 


O’Neill, Terblanche, and Keyter define an entrepreneur as “a person who initiates an 


enterprise, organises it and acquires capital to finance it, taking into consideration the 


risk and reward that accompanies it." The authors warn that although risk is involved, 


true entrepreneurs should not exceed the boundaries of calculated risk (O’Neill et al. 


1997:2). 


 


Wickham defines an entrepreneur as “a self-starting individual who takes great 


personal risk in order to bring benefits of new products to wider world markets” 


(Wickham, 2004: 2). 
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From the many definitions of entrepreneurship by various authors, the following 


aspects about entrepreneurs can be detected: 


 


• They create something new and valuable by using time and effort. 


• They are willing to take calculated risks involved. 


• They can handle both emotional and social stress. 


• They receive the resulting rewards of financial and personal satisfaction and 


independence. 


• They organise and control resources to ensure a profit. 


 


2.7.3 TYPES OF ENTREPRENEURS 


 


A number of studies are concerned with classifying different types of entrepreneurs 


Wickham (2004:116) distinguishes between the following types:  


 


2.7.3.1 Nascent Entrepreneur 


This refers to a prospective entrepreneur who has not yet started a business. 


 


2.7.3.2 Novice Entrepreneur 


This refers to an entrepreneur who has recently started a business. 


 


2.7.3.3 Serial Entrepreneur 


This refers to an entrepreneur who creates a series of businesses, one after another. 


 


2.7.3.4 Portfolio Entrepreneur 


This refers to an entrepreneur who manages a collection of businesses. 


  


2.7.3.5 Social Entrepreneur 


This refers to an entrepreneur who enters a business to make the world a better place. 


Such a person is driven by the desire to improve society (Burke, 2006:52). 
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2.7.4 THE ENTREPRENEURIAL PROCESS 


 


The entrepreneurial process involves coming up with a business idea, evaluating that 


idea, determining the feasibility of the proposed business, developing a business plan, 


finding the required resources, and actually starting the business (Groenewald et al., 


2006:5) Various authors agree that there are basically four interacting contingencies 


in the entrepreneurial process, namely: 


 


2.7.5.1 The Entrepreneur 


 


The entrepreneur is the individual who lies at the heart of the entrepreneurial process. 


He or she drives the whole process forward. 


 


2.7.5.2 The Opportunity 


 


It is the gap left in a market by those who currently serve that market. The 


entrepreneur is responsible for scanning the business landscape for unexploited 


opportunities or the possibility that something important might be done both 


differently or better than it is at the moment, and, creating new value by so doing. 


 


2.7.5.3 The Resources 


 


They include the money that is invested in the business, the people who contribute 


their efforts, knowledge and skills to it, and physical assets such as productive 


equipment and machinery, buildings, and vehicles. Resources also include intangible 


assets such as brand names, reputation and customer goodwill. 


 


2.7.5.4 The Organisation 


 


In order to supply the innovation to the market, the activities of a number of different 


people must be coordinated. The entrepreneur plays a critical role in identifying the 


opportunity, building and leading the organisation, and attracting and managing 


resources. 
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2.7.5 THE ENTREPRENEURIAL TASKS 


 


Entrepreneurs are recognised by what they do. That is, by the tasks they perform. A 


number of tasks have been associated with the entrepreneur. Wickham (2004:11) 


identifies some of those important tasks as:  


 


• Owning businesses; 


• Bringing innovations to market; 


• Identification of market opportunities; 


• Application of expertise; and 


• Provision of leadership. 


 


2.7.6 THE ROLE OF THE ENTREPRENEUR 


 


Amongst the many roles played by an entrepreneur, many authors have noted the 


following:  


 


2.7.6.1 Combination of Economic Factors 


 


Entrepreneurs create value by combining raw materials, labour or people and capital 


(money) in a way that satisfies human needs. Economists see entrepreneurs as the 


fourth factor that acts on the other three to combine them in productive ways. 


 


2.7.6.2 Providing Market Efficiency 


 


Entrepreneurs provide market efficiency by offering competition. They ensure that 


markets are efficient and that prices are kept down to their lowest possible level. 


 


2.7.6.3 Accepting risk 


 


The idea that entrepreneurs are risk - takers is one that reflects their popular image. To 


an entrepreneur, risk results from making an investment. The types of risks faced by 


an entrepreneur are financial risks, career risks, family risks, and psychic risks. 
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2.7.6.4 Maximising Investors’ Returns 


 


The primary role of the entrepreneur is one of maximising the returns that 


shareholders get from their investments. They create and run organisations that 


generate long-term profits on behalf of the investors. 


 


2.7.5 Processing of Market Information 


 


Entrepreneurs keep their eyes and ears open for information that is not being 


exploited. They are adept at spotting and taking advantage of unexploited 


information. This information is about market opportunities. 


 


The researcher shares the views of Timmons and Spinelli regarding the important role 


an entrepreneur play when they state that an entrepreneur is at the heart of the 


entrepreneurial process. They further argue that without the human energy, drive and 


vitality provided by the entrepreneur, even the greatest idea when backed by 


overabundance of resources, will still fail, or grossly under-perform or simple never 


get off the ground (Timmons & Spinelli, 2007:1).   


 


2.7.7 THE IMPORTANCE OF ENTREPRENEURS 


 


From the various literature studies undertaken, it is evident that entrepreneurs play the 


following important roles: 


 


• They bring about positive changes for the country as a whole, as well as for 


communities and individual people. 


• They build a strong economy by identifying and developing business 


opportunities. 


• They provide employment for other people. 


• They provide consumers with wider choices by bringing new products, 


services and ideas to the market. 
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• They create opportunities because by identifying new products and services, 


they open new markets for related goods and services.   


 


2.7.8 THE DRIVING FORCES TOWARDS ENTREPRENEURSHIP 


          


Various authors agree on the following reasons why people become entrepreneurs: 


 


• Financial rewards provided by entrepreneurship. 


• To enjoy the independence of working for yourself. 


• A sense of achievement gained from running your own business. 


• A desire to help improve the community. 


• Job satisfaction. 


• Unemployment. 


• To utilise a good business opportunity. 


 


2.17.9 THE DRIVING FORCES AGAINST ENTREPRENEURSHIP 


 


Various authors agree that the following factors make entrepreneurship difficult:  


 


• Long working hours; 


•  Lack of start-up capital, 


• Fear of business failure or bad performance; 


• Legal restrictions and requirements; 


• Risk involved in starting a business; 


• The many skills required; and 


• The changing environment. 
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 2.7.10 DESIRABLE PERSONAL QUALITIES OF AN ENTREPRENEUR 


  


Most authors agree on the following qualities for one to be a successful entrepreneur: 


 


• Commitment and determination; 


• Passion for the business; 


• Tenacity despite failure; 


• Confidence; 


• Tolerance for ambiguity; 


• Setting of personal goals; 


• Detail-orientation; 


• Creativity; 


• Hard work; 


• Assertiveness; 


• Information seeking; 


• Leadership; 


• Opportunity obsession; 


• Tolerance of risk and uncertainty; 


• Creativity, self-reliance and adaptability; and 


• Motivation to excel. 


 


However, Smit and Vivian (2001:17) caution that anyone can become an entrepreneur 


regardless of his or her age, sex, or colour. They are of the view that “the ability to be 


an entrepreneur is a skill one learns”. They further point out that there are no laws that 


state who should become an entrepreneur and who should not. 
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2.7.11 ENTREPRENEURSHIP AND ECONOMIC DEVELOPMENT 


 


Entrepreneurship is a driving force for the economic development of a country. An 


entrepreneur plays a critical role in maintaining and developing the economic order 


under which we live. They create new value. An entrepreneur mobilises the resources 


to develop the economy. He is thus a provider of employment to others. 


 


Entrepreneurial activities impact massively on the economy. Entrepreneurs create a 


significant degree of new wealth because they challenge the old order by introducing 


new and innovative products. Entrepreneurs are people with the ability to see and 


evaluate business opportunities, gather the necessary resources to take advantage of 


them and initiate appropriate action to ensure success. 


 


Entrepreneurs make a big difference to people’s lives. They have the ability to spot 


innovative opportunities to improve the economy and society. Businesses need the 


entrepreneurial flair to keep up to date with the latest technology and markets. For a 


country to achieve economic growth, it must establish a business environment that 


encourages entrepreneurship. 


 


O’Neill et al. (1997:13) are of the view that in the medium term, an entrepreneurship 


culture can alleviate unemployment, develop human capital, build the nation, and add 


to economic development. In the long term, entrepreneurship can lead to democracy 


building, international competitiveness, socio-political and socio-economic 


transformation, wealth creation, a free market economy, and better technological 


abilities. Hisrich and Peters (2002:14) share this view when they state that 


entrepreneurs develop the economy by initiating change that is accompanied by 


growth and increased output, which allow more wealth to be divided by the various 


participants.  
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2.8 CONCLUSION 


 


The various authors cited in this study concur that education can be used to address 


unemployment and the scarcity of jobs. Education is extremely important in the 


upbringing of entrepreneurs because it helps them to cope with business problems.   


 Entrepreneurs are the lifeblood of economic growth and development.  


 


The next chapter deals with the research methodology. It will outline the various 


methods and procedures pertaining to the research design, sampling data collection 


and data analysis. 
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CHAPTER 3      RESEARCH METHODOLOGY 


 


3.1 INTRODUCTION 


 


In this chapter the researcher will focus on the sampling procedures, data collection 


methods and data analysis. Research methodology can be defined as “a system 


through which a researcher is able to collect, analyse and interpret data in order that 


the research’s aims and objectives may be achieved” (Nkathini, 2005:29). It can also 


be called “the strategy for research” (Brynard & Hanekom, 2006:28). It gives details 


about the methods and procedures to be used in order to achieve the research aims. 


 


3.2 RESEARCH DESIGN 


 


A research design helps to give enough details about the actual ways in which 


research methods will be applied. “It involves the process of planning what and how 


data will be collected” (Du Plooy, 1997:38). It outlines the procedure of conducting 


the investigation.  


 


A research design can also be defined as “a blueprint or a detailed plan for how a 


research study is to be conducted” (De Vos, Strydom, Fourche and Delport, 1988:77). 


The purpose of the research design is “to provide the most valid and accurate answers 


possible to the research questions (McMillan & Schumacher, 1993:127). 


 


Descriptive research “states the characteristics of both qualitative and quantitative 


data that may have been collected through among other techniques, observation, 


questionnaire and interviews” (Nkathini, 2005:10). The descriptive research will help 


to test the statements that may have been given to clarify the research question, the 


aims, objectives, and significance of the research. 


 


 The study will also use the qualitative research approach. The qualitative research 


approach involves collecting data in the form of words and pictures. On the other 


hand, the quantitative research approach involves collecting data in the form of 


numbers (De Vos et al., 1998:249). If the data are verbal, the methodology is 
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qualitative. If the data are numerical, the methodology is quantitative (Leedy, 1993: 


139). 


 


Qualitative research can be defined as “an enquiry process of understanding a social 


or human problem based on building a complex, holistic picture, formed with words, 


and conducted in a natural setting” (Creswell, 1994:02). This method allows for the 


context not to be controlled. Furthermore, this method is not rigid since it gives room 


for different perspectives and contexts. It also allows for differences of opinion and 


provides insight into what people believe and feel about the way things are (Gay &  


Airasian, 2000:18). 


 


The nature of the data dictates the methodology. On the basis of the above-mentioned 


statements, the choice of the research type for this study was descriptive, while the 


research approach was qualitative. 


 


3.3 SAMPLING 


 


Sampling is “when the research restricts its investigation into a small, but well - 


chosen group of objects (people) called a sample, representing a much wider group of 


the population” (Bless & Smith-Higson, 1995:84). The sample consists of individuals 


selected from a larger group of persons called the population.  


 


The aggregate characteristics of a sample closely approximate those same 


characteristics in the population. This is to say that the results obtained from the 


sample are regarded as representative of the population from which the sample is 


drawn (Barbie, 1992:67). Sampling is thus the process of selecting individuals for 


participation in a research study. Population on the other hand, refers to “the total set 


from which the individuals or units to be studied are chosen” (Grinnell, 1998:240).  


 


 The researcher decided to use simple random sampling because it provides equal 


opportunities for the selection of each element of a population. The subjects selected 


for studying are people with the same chance, likelihood or probability (Bless & 


Smith-Higson, 1995:89). The uniformity of the population also influenced the choice 


of this method. (Walliman, 2001:233)  
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 The choice of this sampling method was influenced by the fact that the population for 


this study was high school learners in grades 10 and 11, and who were doing 


commercial subjects at the time of the research project. Furthermore, another target 


group was commercial teachers then offering commercial subjects in grades 10 and 


11.  


 


Since it was not possible to involve the whole population, a sample of 15% of the 


respondents was drawn using random sampling. The area of study was high schools 


from the Zebediela area, Capricorn district, Limpopo Province. A total of 150 


learners, from the six schools randomly chosen and 14 teachers participated in the 


study.  


 


3.4  ETHICAL CONSIDERATIONS 


 


Ethics are “norms or standards of behaviour that guide moral choices about our 


behaviour and our relationship with others” (Cooper & Schindler, 1998:108). Ethics 


thus spell out “what is or is not legitimate to do” (Neuman, 1997:43). The goal of 


ethics in research is “to ensure that no one is harmed or suffers adverse consequences 


as a result of the research activities” (Bak, 2004:28). 


 


In recognising the above-mentioned statements, the following ethical principles were 


adhered to in this study: 


 


• Voluntary participation of respondents. 


• The right of the respondents to remain anonymous. 


• Confidentiality and privacy of participation. 


• Informed consent. 
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3.5 DATA COLLECTION 


 


Data collection covers the specific techniques to be employed, the specific measuring 


instruments to be utilised and the specific series of activities to be conducted in 


making the measurements (Strydom, Fouche, Poggenpoel, and Schurink, 1998:100). 


It involves everything from contacting possible sources and arranging data collection 


trips, to the actual recording of the data (Salkind, 2003:149).  


 


To supplement the literature review, a questionnaire was used to collect data. The 


questionnaires were mailed to the target groups, indicating the date of collection. To 


increase the prospects of increased return, the completed questionnaires were then 


individually collected. 


 


 A structured format was chosen in designing the questionnaire. The reasons why the 


researcher chose this format was because of the advantages associated with it. 


Amongst those advantages, the following are worth mentioning (Leedy, 2005:185): 


 


• Standard answers are easy to compare from person to person. 


• Standardised questionnaires help to provide data in the same form for all the 


respondents. 


• Answers are easy to encode and analyse, saving time and money, while 


increasing the rate of return. 


• Reduction of irrelevant responses   


• Provision of greater assurance of privacy, anonymity and non - interference by 


the interviewer.  


 


  A questionnaire was used to measure the following variables from the learners: 


 


• Entrepreneurship potential.  


• Entrepreneurship as a career. 


• Entrepreneurship experience. 


• Motivation for entrepreneurship. 


• Motivation against entrepreneurship. 
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The questionnaire for educators was designed to measure the following variables: 


 


• Perceptions on whether NCS instils entrepreneurship amongst learners. 


• OBE training. 


• Teachers’ recommendations on how to improve the situation. 


 


The sampling procedure involved selecting 15% of all the high schools around 


Zebediela. Even though some books suggest a sample size of 10%, the researcher 


included more than 10% to make the study more representative. Of the 160 


questionnaires sent out to the learners, 150 were returned. The return rate was thus 


94% for the learners. On the part of the teachers, 16 questionnaires were sent out, and 


14 returned. The return rate was thus 87.5% for the teachers. 


 


3.5 DATA ANALYSIS 


 


Data analysis describes the procedures used to analyse the data (Strydom et al., 1998: 


100). Data analysis helps to achieve the following objectives: 


 


• To describe the data clearly. 


• To bring to light the differences, relationships and other patterns. 


• To answer the research questions. 


• To test the hypothesis. 


 


According to Walliman, (2001:2001:253) the other reasons for data analysis are: 


 


• To measure. 


• To make comparisons. 


• To forecast. 


• To explain. 


• To explore. 


• To test hypothesis. 


• To construct concepts and theories. 


• To help draw conclusions. 
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Charles share this view when he states that “the purpose of data analysis is to describe 


the data clearly, identify what is typical and atypical of the data, bring to light the 


differences, relationships and other patterns existing in the data; and ultimately 


answer the research questions or test the hypothesis” (Charles, 1995:118). 


 


In all the cases, no distinction was made between grade 10 and 11 learners as far as 


the presentation; analysis and interpretation of results were concerned. The results of 


the learners would mean the results of both grades.  The reason for this approach was 


to avoid long and cumbersome presentation since this would defeat the very 


objectives of reducing data for comprehension purposes. 


Some authors give warnings about the problems associated with analysing qualitative 


data.  


 


The first caution is the fact that since the nature of qualitative data is inextricably 


bound up with human feelings, attitudes and judgements, there are no standard 


procedures for codifying and analysing qualitative data (Walliman, 2001:261). 


 


Researchers doing qualitative research find themselves having to cope with huge 


volumes of unstructured data. The main problem is to sort data into categories without 


losing the subtle complexities and interlinkages contained within them. There are, 


however, practical difficulties in organising a system that allows for separating the 


data into categories while at the same time retaining flexibility to enable the 


theoretical linkages to be explored (Walliman, 2001: 260). 


 


On the basis of the above-mentioned problems, the researcher agreed with Turner as 


quoted in Walliman “it is perhaps not even desirable that there should be 


homogeneous, classifiable types of qualitative analysis; researchers must structure 


their analytical approaches to fit the nature of the data with which they are 


faced”(Walliman, 2001:261). Struwig and Stead (2001:151) express the same idea 


when they advice that the classification to use depends on what best serves the 


purpose of the study. 
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The choice of the appropriate statistical method was dictated by the nature of the 


distribution of data as well as the amount of data.  Because the sample size was 


relatively small, non-paramedic analytical methods were used. The analysis of the 


data helped to provide the relevant framework for making conclusions as to whether 


the New Curriculum Statement was contributing towards entrepreneurial stimulation 


amongst high school learners. 


 


3.7 CONCLUSION 


  


In this chapter, an account of the empirical research design and methodology was 


outlined. Details of the research instruments were given. The sampling procedure was 


explained. The procedure for data collection and analysis was also indicated. In the 


next chapter, the presentation, analysis and interpretation of the results will be 


presented. 
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CHAPTER 4     PRESENTATION OF THE RESULTS     


      


4.1 INTRODUCTION 


 


This chapter aims at presenting the findings of the empirical data. The data obtained 


from the respondents were presented, analysed and interpreted. The presentation 


covered all the opinions and experiences of the respondents regarding whether the 


National Curriculum Statement would contribute towards entrepreneurial stimulation 


amongst high school learners.  


 


The researcher’s analytical approach was first to arrange the respondents’ answers 


into categories to allow for analysis and interpretation. The emerging patterns, 


differences and relationships were identified and discussed. The researcher decided to 


use a holistic approach because the nature of the data dictated that the presentation, 


analysis and interpretation should be done simultaneously.  


 


4.2 PRESENTATION OF RESULTS 


 


This section focuses on presenting the results obtained from the respondents. The 


collected data will be presented according to categories used for collection, namely, 


firstly, those questionnaires designed for learners, followed by those of the teachers.  


 


In the presentation of data, tables were used to illustrate the findings. The basis for 


using tables in presenting the results was because the mass of information that 


normally provides the basis for analysis, even when coded, clustered, or summarised, 


cannot be easily understood when presented as extended text. Using tables helps not 


only in the reduction and ordering of the data, but also in their analysis (Walliman, 


2001:261).  
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4.3  ANALYSIS OF THE RESULTS 


 


The analysis of the results, like data analysis, is aimed at the discovery of patterns 


amongst the data, patterns that point to theoretical understanding of the phenomenon 


(Babbie, 2001:365).  


 


The key process in the analysis of qualitative research data is coding – which refers to 


the classifying or categorizing individual pieces of data (Babbie, 2001:365). The 


collected data were analysed in two stages. In the first stage, data were analysed for 


classification purposes. The collected data were firstly grouped into themes that the 


researcher had pre-determined. The second stage involved the interpretation of the 


classified data in order to identify the emerging patterns and to help arrive at 


conclusions. 


 


4.4 INTERPRETATION AND DISCUSSION OF RESULTS 


 


The interpretation of qualitative data is not linear. It focuses on holistic illumination, 


understanding and extrapolation. It gives meaning to the raw data (Struwig &Stead, 


2001:172). In view of the abovementioned, the researcher has used the following 


approach as proposed by Leedy (2005:136): 


• Organization of details about the study 


      The specific facts about the study were arranged in a logical order. 


 


• Categorization of data 


      Categories were identified to help cluster the data into meaningful groups. 


 


• Identification of patterns 


      The data and their interpretations were then scrutinized for underlying themes.      


 


• Synthesis and generalizations 


      An overall portrait of the study was done. Conclusions were then made. 
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TABLE 4.1        THE BIOGRAPHICAL INFORMATION OF LEARNERS 


 


    AGE IN YEARS  


 


 FREQUENCY       PERCENTAGE         


       13-16         30                             20                      


       17-20         99           66 


          20+         21           14 


      TOTAL       150          100 


 


The aim of this section was to present the respondents’ personal information, for 


example, their names, age, and gender. To apply the principle of anonymity, some of 


their biographical information was deliberately withheld. This table shows that the 


majority of the respondents (66%) fell in the 17 to 20 years category. What is 


alarming is the fact that 14% of the respondents were above 21years in terms of their 


age.  


 


The majority of these learners were thus in the category which the CDE study has 


proved that they face a bleak future because of unemployment. One would expect 


learners above 21 years to have completed their secondary education, and should 


already be working or finishing their tertiary education. 
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TABLE 4.2        LEARNERS’ CAREER CHOICES 


 


 


        CAREER CHOICE 


 


FREQUENCY PERCENTAGE   


          ENTREPRENEUR          8          5.3 


         ACCOUNTANT         35         23.3 


 DEPARTMENTAL MANAGER         26        17.3 


          ECONOMIST           4          2.7 


               OTHER          77        51.3 


                 TOTAL         150         100 


 


 


On being asked what their preferred career choice was, this table reveals that most 


learners (51.3%) who were then doing the commercial stream actually had no 


intentions of pursuing careers in commerce. The study revealed shocking results such 


as that, even learners who intended to become medical practitioners were doing 


commercial subjects.  


 


The conclusion one can draw from this observation is the fact that it seems as if other 


factors influence learners in their choice of subjects regardless of what they want to 


become when they finish school. Unfortunately, it is not within the scope of this study 


to go into those details. 


 


Of great concern was the number of the learners who intended to become 


entrepreneurs, namely 5.3%. This finding will be discussed further at a later stage 


after the overall analysis has been completed since this was the core of this study.   
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TABLE 4.3     MOTIVATION FOR ENTREPRENEURSHIP 


 


 


MOTIVATION 


          


FREQUENCY 


           


PERCENTAGE       


SELF - EMPLOYMENT               27            18 


FINANCIAL REWARDS               17            11.3 


UNEMPLOYMENT               6              4 


SELF-FULFILMENT               24             16 


NEED SATISFACTION               61             40.7 


JOB SATISFACTION                15             10 


TOTAL               150             100 


 


On being asked the most important reason why they would become entrepreneurs, the 


results show that the majority of the learners (40.7%) were motivated by a need 


satisfaction.  


 


Of concern again is the fact that the respondents did not see unemployment (4%) as a 


real reason why they should become entrepreneurs. It has already been shown 


throughout the discussion of this paper, with the support of empirical findings given 


in the literature review, that one way to alleviate unemployment is by encouraging 


entrepreneurship.     
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TABLE 4.4  MOTIVATION AGAINST ENTREPRENEURSHIP 


 


 


         MOTIVATION 


 


FREQUENCY     PERCENTAGE   


LONG WORKING HOURS           25             16.7 


LACK OF CAPITAL           43             28.7 


FEAR OF BUSINESS FAILURE           25             16.7 


LEGAL RESTRICTIONS           13               8.6 


MULTI - SKILL REQUIREMENTS           25             16.7 


CHANGING ENVIRONMENT           19             12.6 


TOTAL          150             100 


 


 


The study shows that a lack of capital was the major reason (28.7%) why the 


respondents would not consider venturing into entrepreneurship. This was further 


attested to by the results of the teachers as will be discussed later as one of the reasons 


why learners are discouraged from starting their own businesses. 


 


 Legal restrictions were considered the reason of least importance (8.6%). This is 


especially true when one considers the fact that the government has relaxed some 


business laws with a view to encouraging entrepreneurship. This view is further 


supported by the GEM findings that entrepreneurship in South Africa was not 


developing as it should be the case even though the economic conditions were 


suitable for such development.   
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TABLE 5.5   AWARENESS OF SUPPORT AGENCIES 


 


 


AGENCY 


 


YES NO YES  % NO  % 


UMSOMBOMVU   47          103              31.3    68.7 


KHULA   26        124      17.3     82.7 


NSIKA   17        133      11.3    88.7 


SETAs   34         116      22.7    77.3 


BUSINESS PARTNERS  137            13      91.3      8.7 


   


 


The study showed that many learners were not aware of the existing support agencies. 


The learners were asked a simple question as to whether they were aware of each of 


these support agencies. The results indicate that Business Partners was the most 


known (91.3%) in comparison with the rest of the support agencies.  


 


The findings further indicated that Ntsika was the least known. These results further 


showed that the respondents were not well acquainted with Umsombomvu, which is 


basically meant to assist them since it is a youth fund.    
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TABLE 6.6       ENTREPRENEURIAL POTENTIAL 


 


 


POTENTIAL 


 


YES   NO YES  %  NO  % 


INITIATIVE   53    97    35.3    64.7 


INDEPENDENCE 112    38    74.7    25.3 


PERSISTENCE   41  109    27.3    72.7 


RISK-TAKING   35  115     23.3    76.7 


OPPORTUNITY 102    48    68    32 


 


 


In this section the learners were tested on whether they had entrepreneurship 


potential. The questions were set in such a way that some expected answers would be 


used to point out whether the respondent had the potential to become an entrepreneur 


or not. 


 


In order to measure whether the respondents had the initiative, they were asked if they 


would ask for something they needed, or whether they would just wait until they were 


given that thing. A ‘no’ answer in this case was considered to indicate initiative, while 


waiting pointed to a lack of initiative.  The findings show that majority of them 


(64.7%) were not afraid of taking the initiative. 


 


Independence was measured by asking the respondents if they liked to do things their 


own way regardless of what others would think. A ‘yes’ answer indicated 


independence. The respondents showed a high level of independence. (74.7%)  


 


Persistence was measured by asking the respondents if they quit when they 


encountered difficult situations. A ’no’ answer showed persistence whereas quitting 


pointed to lack thereof. The results showed a high level of persistence (72.7%) by the 


respondents. 
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Risk taking was measured by asking the respondents whether they would stop doing 


something once they realised there could be an element of failure in what they were 


doing. In this case a ‘no’ answer pointed to a fair level of risk–taking (76.7%), while 


quitting because of the risk element showed a low level of risk-taking. Studies have 


proved that entrepreneurs take calculated risks if they think the expected value will be 


greater than the risk. 


 


On the question whether where others see problems entrepreneurs see possibilities, a 


‘yes’ answer indicated some entrepreneurship potential. Problems present an 


opportunity to come up with new things. Innovation is one of the things encouraged in 


entrepreneurship. For this question the respondents showed a high level of potential 


(68%). 


 


The overall picture painted by this table is thus that the respondents’ measure of 


entrepreneurship potential was relatively high, ranging between 64.7% and 76.7%. 


This aspect will later on be returned to since its findings will shed more light on the 


research problem. 
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TABLE 4.7     DESIRABLE ATTRIBUTES OF AN ENTREPRENEUR 


 


 


ATTRIBUTE 


 


  FREQUENCY   PERCENTAGE   


COMMITMENT             13              8.7 


LEADERSHIP              39            26 


PASSION              39            26 


INFORMATION-SEEKING              19            12.7 


CREATIVITY                5             3.3 


HARD WORK               35           23.3 


TOTAL             150           100 


 


  


The respondents were in this case asked to select one attribute that they considered as 


the most important for an entrepreneur. The results to this question showed that 


having a passion for business and leadership qualities were considered as the most 


important (26%). It is a true fact that it is not enough for entrepreneurs to like their 


businesses, they must have a passion for it.  


 


On the other hand, they must possess leadership qualities since they interact with a 


variety of people, from customers to suppliers.  The results further show that the 


respondents did not place much value on creativity (3.3%). One must point out that all 


of these qualities are important for entrepreneurs. They need all of these qualities to 


be able to run successful and profitable businesses. One can safely presume that the 


learners have recognised the importance of this aspect, hence the differences are not 


significant. 
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TABLE 4.8             TEACHERS’ QUALIFICATIONS 


 


 


QUALIFICATION 


 


FREQUENCY PERCENTAGE 


DIPLOMA           10          71.4 


DEGREE             1            7.2 


HONOURS             3          21.4 


OTHER             0             0 


TOTAL            14           100 


  


 


Like in the case of the learners, in adhering to the principle of anonymity, some of the 


biographical information was deliberately omitted to conform to the principle of 


anonymity. These results attested to the fact that the respondents in this sample were 


all qualified, with 21.4% of them having completed their honours studies.  
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TABLE 4.9                  TEACHERS’ EXPERIENCE 


 


 


EXPERIENCE  IN YEARS 


 


FREQUENCY  PERCENTAGE   


                1-5            3          21.4 


                6-10            2          14.3 


                11-15            4          28.6 


                16-20            2          14.3 


                  20+            3          21.4 


             TOTAL           14          100 


 


 


The results also indicate that the respondents had adequate experience, with the 


majority (28.6%) having between 11 and 15 years of experience. The table further 


reveals that 21.4% of the respondents had more than 20 years of service. 


 


 The significance of the results of the findings of the two previous tables is to show 


that if it could be proved that the New Curriculum Statement is not encouraging 


entrepreneurship amongst learners, the problem would not be the result of a lack of 


neither qualifications nor experience on the part of the teachers. 
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TABLE 4.10            ATTENDANCE OF NCS TRAINING 


 


 


NCS TRAINING 


 


     FREQUENCY          PERCENTAGE     


TEACHERS TRAINED              8            57.1 


TEACHERS NOT TRAINED              6             42.9 


TOTAL            14            100 


 


 


The findings of this table paint a gloomy picture. Of special interest is the fact that 


42.9% of the respondents had not attended any NCS training. One can safely regard 


this as a significant figure, especially since the majority of the teachers had attended 


‘old model’ schools.  


 


These findings can have a profound impact on the success or failure of the 


Department of Education in achieving its objectives of encouraging entrepreneurship 


amongst the learners.  


 


Some of the respondents who were trained in NCS, raised the concern that the 


training lasted only a few days, hence their feelings that they were not adequately 


prepared to deal with the challenges offered by the new curriculum. 
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TABLE 4.11                  CURRICULUM SUPPORT 


 


 


CURRICULUM SUPPORT 


 


FREQUENCY PERCENTAGE 


SUFFICIENT           2             14.3 


INSUFFICIENT          10             71.4 


UNDECIDED           2             14.3 


TOTAL          14             100 


 


 


The respondents were asked if there was enough curriculum support. As the results 


show, an overwhelming majority (71.4%) were of the opinion that the curriculum 


support was not sufficient. Some mentioned the fact that there is no curriculum 


support at the school level. Some raised the issue of time-constraint as a factor, since, 


in their view, they did not receive sufficient training. 


 


 Some further mentioned that after coming from workshops, there were no follow-ups 


to check whether the teachers were coping or not. More discussion on this aspect will 


be given in the “summary of the findings” in the next chapter, and the conclusions one 


can drawn from this. 
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TABLE 4.12 ENTREPRENEURSHIP VERSUS NEW CURRICULUM STATEMENT  


 


 


ENTEPRENEURSHIP 


 


FREQUENCY PERCENTAGE 


WELL ADDRESSED            11             78.6 


NOT WELL ADDRESSED              0               0 


UNDECIDED              3              21.4 


TOTAL            14              100 


 


 


It is interesting to note the fact that the majority of the respondents (78.6%) were of 


the opinion that entrepreneurship was adequately addressed in the NCS. Not even one 


respondent was of the opinion that entrepreneurship was not adequately addressed in 


the NCS. 


 


 The significance of this finding is the fact that it will help to shed more light on the 


research problem since it is closely related to the study problem. If entrepreneurship is 


well addressed in the NCS, where does the problem lie, if any? This issue will also be 


addressed in the next chapter.   


 


It is worth mentioning at this point that the results of these findings correlate with the 


findings of the literature review after an in-depth study of the curriculum of the 


commercial subjects was made. The reader is referred to the topic “summary of the 


envisaged learning outcomes” which has already been discussed in chapter 2 of this 


study. 
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TABLE 4.13   TEACHERS’ PERCEPTIONS ON THE NEW CURRICULUM 


STATEMENT’S ABILITY TO INSTIL ENTREPRENEURSHIP AMONGST HIGH 


SCHOOL LEARNERS 


 


 


PERCEPTION YES 


FREQ 


YES 


   % 


NO 


FREQ 


NO 


  % 


TOTAL     10     71.4       4 28.6 


 


 


It is worth noting that the majority of the respondents (71.4%) were of the opinion 


that the NCS was succeeding in instilling entrepreneurship amongst high school 


learners. In their motivation, they mentioned aspects such as that the learners know 


how to draw business plans, and that the content itself shows that poverty alleviation 


rests on self-reliance and the correct use of available resources. Amongst the reasons 


they have advanced, no one proved beyond reasonable doubt that indeed the NCS is 


succeeding, apart from mentioning its good intentions. It still remains to be proved 


whether the NCS is succeeding or not as this is the focus of this study. 


 


Those who were of the opinion that NCS was not succeeding advanced reasons such 


as lack of funding that increases the gap between theory and practice. They expressed 


their frustrations since they stated that they were aware of the fact that 


entrepreneurship is actually a practical subject, but they could not bring the practical 


element to the classroom because of lack of funds. They shifted much of the blame on 


the department to such an extent that all their solutions started with expressions 


like”the Department must…”  


 


This same group further advanced reasons such as the limitations of the school budget 


in making provision for business tours to integrate the classroom situation with the 


real corporate world. Others even mentioned the fact that there must be prescribed 


project assignments.      


 







 55


    


4.5  CONCLUSION 


 


In this chapter the results of the data collected were presented. Tables were used to 


allow for easy analysis and interpretation that followed presentation. The themes were 


discussed and interpreted to help arrive at the necessary recommendations.  


 


The empirical results presented in this analysis are the results of the data collected by 


using the structured questionnaire, which was designed after a comprehensive 


literature study had been made. After the presentation, analysis and interpretation of 


data were done in this chapter, a summary of these findings, the intervention 


strategies in the form of recommendations and the conclusion of the whole study will 


be presented in the next chapter. 
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CHAPTER 5 SUMMARY OF THE FINDINGS, RECOMMENDATIONS AND 


CONCLUSION 


 


5.1 INTRODUCTION 


 


After the collected data were presented, analysed and interpreted in the preceding 


chapter, the focus of this chapter will be on summarising the results of the findings 


discussed in the previous chapter, proposing intervention strategies aimed at solving 


the research problem and coming up with a conclusion of the whole study. 


 


5.2 SUMMARY OF THE FINDINGS 


 


One of the aims of this study as mentioned in chapter 1 was “to evaluate the National 


Curriculum Statement with a view to assessing whether entrepreneurship is 


adequately addressed”. After careful analysis of the guidelines, textbooks and policy 


documents from the Department of Education, the researcher concludes that 


entrepreneurship is indeed significantly addressed in the NCS.  


 


The researcher bases the conclusion on the various statements from the content of 


commercial subjects that points to this conclusion. For example, the fact that skills 


shortages have to be addressed has been emphasised over and over. Entrepreneurship 


is one of those rare skills that the country runs short of as confirmed by other 


empirical studies quoted in this study. 


 


Out of the 7 Critical Outcomes that are found in each Learning Area, one refers to 


learners being able to solve problems and making decisions using critical and creative 


thinking. Since unemployment is one such problem facing the country, creativity of 


entrepreneurs would come in handy in solving the economic problems. 


 


 Furthermore, the topic on “entrepreneurship and economic development” proved that 


entrepreneurs can solve economic problems by bringing together resources in an 


innovative manner to address needs and wants. 
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The Developmental Outcomes also refer to learners being able to develop 


entrepreneurship opportunities. Learning Outcome number 2 of Business Studies also 


emphasise learners being able to identify and research viable business opportunities 


(Learning Outcome 2). Actually the core theme throughout Business Studies is that 


the subject aims to enable learners to pursue sustainable and profitable 


entrepreneurship. 


 


Economics also refers to learners being able to satisfy needs and wants by 


establishing successful businesses. Learning Outcome number 3 of Economics 


discusses improving the standard of living, while Learning Outcome number 4 deals 


with contemporary economic issues. 


 


On the other hand, the study of Accounting aims at producing learners who are able to 


contribute to the improved standard of living. The school policy mentions developing 


the minds of the young people so that they should be are able to participate fully in 


the economic and social life. All these citations show that NCS aims at contributing 


towards entrepreneurship stimulation of learners. 


 


These results are further supported by the results of this study as given in table 12 


where 78.6% of the teachers felt that entrepreneurial issues are fairly addressed in the 


NCS. All these show that, the planning part of the NCS adequately addressed 


entrepreneurship. 


 


However, contrary to the finding that has just been discussed, this study indicated that 


despite the good intentions of the Department of Education, few learners who 


intended pursuing entrepreneurship as a career. Based on the findings on table 2, the 


researcher came to the conclusion that the NCS is not succeeding in instilling 


entrepreneurship amongst high school learners. This is despite all the educational 


transformations that have been done, despite the good policy formulations on the part 


of the Department of Education, and despite the increasing deterioration of the 


standard of living. The results have shown that only 5.3% of the learners consider 


entrepreneurship as a career (Table 2). 
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These findings address the research question this study posed, whether the department 


is achieving its vision as expressed in the various pre-determined outcomes. One 


would argue that if the NCS was indeed succeeding, there would be an increase in the 


number of learners wishing to pursue entrepreneurship. Also taking into cognisance 


the findings of CDE that many youths are facing a bleak future because of 


unemployment, and that the only solution lies in encouraging entrepreneurship it has 


shown that much still has to be done.  


 


Of particular interest is the fact that it is as if the learners do not regard 


entrepreneurship as a weapon they can use to fight unemployment. This is confirmed 


by the findings on table 3, which saw unemployment as a motive for following 


entrepreneurship receiving a mere 4%, whereas need satisfaction was the highest at 


40.7%. This again points heavily against one coming to the conclusion that the 


Department of Education is not succeeding in instilling entrepreneurship amongst 


learners. 


 


The fact that the education levels and experience of the educators were satisfactory as 


shown in tables 8 and 9, makes one to partially exonerate the teachers as a possible 


reason why learners would not want to follow entrepreneurship. The reason could be 


the lack of NCS training that was indicated in table 10, where 42.9% of the educators 


indicated that they never received NCS training (Table 10).  


 


A lack of any NCS training of some teachers is a course for concern, especially since 


the transformation to the new curriculum was of a radical nature. There were 


obviously some of the new things to be learned, and equally so, some of the old things 


had to be unlearned. The researcher is of the opinion that it may be fitting to attribute 


some of the blame to a lack of proper training of teachers as a reason for prohibiting 


the attainment of NCS’ aims. 
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The whole scenario points to a lack of proper planning on the part of the Department 


of Education as one would expect the Department to have invest much on teacher 


training and development prior to implementing a new curriculum, if they really 


wanted to succeed. Some teachers even mentioned that one week’s training cannot be 


regarded as sufficient, especially since it was not coupled with follow - ups at school 


level. 


 


Equally surprising are the results of table 11which confirmed that curriculum support 


was not adequately offered. The findings indicate that 71.4% of the teachers were of 


the opinion that curriculum support was either totally missing or not sufficient. 


Further analysis increasingly showed that the Department of Education is not realising 


its intention of stimulating entrepreneurship amongst high school learners.  


 


Furthermore, the study revealed a lack of capital as one of the main reasons why 


learners would not follow entrepreneurship (Table 4). Interesting enough, the study 


further revealed that most learners did not know of the very support agencies whose 


intentions are to help them with the necessary support (Table 5).  The findings of the 


learners were supported by those of educators who also identified lack financial 


support as the reason why they found it difficult to integrate theory with practice. 


 


 If funding is considered to be the major reason for inhibiting entrepreneurship as this 


study has indicated, then half the battle is won. Intervention will have to be along 


solving funding problems. 


 


On the positive side, table 6 showed that most of the learners had the potential to 


become entrepreneurs. This shows that not all is lost because it shows that if the 


correct strategies can be put into place, the NCS will still be able to encourage 


learners towards entrepreneurship. The potential as depicted by table 6 is high, 


ranging between 64.7% and 76.7%.  


   


Most Departmental documents cited revealed the intention of the Department of 


Education to teach entrepreneurship to high school learners, although not directly so. 


Entrepreneurship forms sub-sections of other subjects such as Business Studies. 
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5.3 RECOMMENDATIONS 


 


5.3.1 RESPONDENTS’ RECOMMENDATIONS ON HOW TO IMPROVE THE 


SITUATION 


 


The researcher decided to present the results of the respondents raw as they were 


presented, that is, without interfering by giving her personal opinion on some of the 


issues the respondents raised. What is significant to the researcher is how these 


responses help to answer the research questions and also in providing alternatives to 


the problem. 


 


The teachers were asked to propose suggestions to stimulate learners towards 


entrepreneurship. Here follow a summary of their suggestions without any alterations 


on the part of the researcher: 


 


• More financial support must be directed towards entrepreneurship projects. 


 


• Learners must be encouraged towards entrepreneurship from an early age. 


 


• Bursaries must be given to learners who show entrepreneurial skills. 


 


• Learners must be encouraged to start their own small businesses. 


 


• Entrepreneurial competitions must be held and the best projects be 


remunerated. 


 


• Educational excursions must be organised in order to allow the learners to 


have a feel of the real business world. 


 


• Business consultants must be invited to schools to come and share their 


experiences with learners. This they believe will motivate the learners. 
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• Private sectors must also be willing to provide support services by getting 


involved in sponsoring entrepreneurial activities. 


 


• Syllabus must be focused on local trading, international trading, tax 


calculation, advertising, savings, investments, and cost management. 


 


• Educators must be more creative to stimulate learners. 


 


• Educators themselves must be practising entrepreneurs, serving as role models 


for learners. 


 


• Symposiums and workshops discussing entrepreneurship must be organised. 


 


• Support agencies like Umsombomvu be invited to come and advise and 


encourage learners. 


 


• Identification and invitation of financial institutions to come and share their 


experiences. 


 


• Learners must be involved in business activities like purchasing, production 


and marketing. 
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5.3.2 RESEARCHER’S RECOMMENDATIONS 


 


After applying a holistic analysis, the researcher is of the opinion that the following 


intervention strategies can be helpful in stimulating entrepreneurship amongst high 


school learners: 


 


5.3.2.1 MIX THEORY WITH PRACTICE 


 


There is no way entrepreneurship can be learned solely from books. Entrepreneurship, 


like medicine and engineering fields, has a strong “learning by doing” element. The 


results of the findings showed that currently, much of what is taught in the classroom 


ends in the classroom. Theory is far from practice. The approach adopted by most 


teachers in teaching entrepreneurship is topic - focused. The results of this study 


showed that there is no reason to believe that this method will help to identify or 


develop entrepreneurs. 


 


 The researcher agrees with the proposal advanced by some teachers that compulsory 


entrepreneurship projects be introduced at schools. The researcher further agrees with 


some the proposal that entrepreneurship be given its own budget to run its projects 


that would help to bring the corporate experience into the classrooms. 


  


5.3.2.2 DEPARTMENTAL SUPPORT 


 


Both commercial teachers and learners need extensive support from the Department 


of Education if it is to realise its aim of producing entrepreneurs. Support can be in 


the form of funding for initiating entrepreneurship projects. For example, there could 


be competitions for well-conceived business plans. The competition should not just 


end up by declaring the winner, but the winning ideas could be sponsored and put into 


practice. This could help schools to raise funds by running their “mini- businesses” 


while giving the learners “hands-on” experience at the same time. 
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Departmental support can also come in the form of visible support, whereby 


curriculum specialists visit schools to help where the need might arise. The findings 


have proved that what the Department of Education refers to as teacher - training, is 


not seen as such by some teachers. 


 


No departmental support can ever be complete without involving the very people who 


are so close to the learners that their impact can be felt immediately – the teachers. 


The Department of Education must go back to the drawing board and think of ways of 


helping teachers to change completely from their usual ways of doing things. 


 


 Sufficient money must be budgeted for the training and development of the teachers.  


The very continuous assessment that have been introduced in class, are the same tools 


the Department of Education could use in training teachers. “Quick fix “solutions are 


destined to fail when the type of change you are dealing with is of a radical nature.  


 


5.3.2.3 FUNDING  


 


The literature review and the findings of the study both pointed to lack of sufficient 


funds as one of the reasons for discouraging people from going into business. It is not 


enough to pour more money into entrepreneurship projects without business support 


centres. These centres must be brought closer to the people, especially the poorest of 


the poor at whom they are aimed. Again, the media will play a pivotal role in this 


regard by telling people about the existence of those centres, lest they become “white 


elephants” if people do not know about them.  


 


Furthermore, there must be more awareness campaigns for support agencies such as 


Umsombomvu Youth Fund. The results of the findings showed that the learners do 


not have much information about these agencies. Since majority of the learners 


have cited a lack of capital as the reason why they do not engage in entrepreneurial 


activities, perhaps awareness campaigns can be of help. 


 


Funding too calls upon various role players. Established businesses and non-


governmental organisations can also be called upon to help in this regard. Even 
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parents can be asked to contribute money that will be used to advance 


entrepreneurship skills in their children. 


 


5.3.2.4 FORMATION OF PARTNERSHIPS 


 


Campaigns such as “take a girl child to work” have been embarked on to help girls to 


venture into jobs that were historically done by men. In the same manner, it is the 


view of the researcher that campaigns such as “adopt a school” could be launched 


with a view to encouraging learners to follow entrepreneurship as their first career 


choice. Businesses could adopt schools, especially the previously disadvantaged 


schools in poor communities. Teachers could help with the identification of learners 


with business acumen to be developed towards business direction that to enable them 


to be able to open their own businesses in future. 


 


5.3.2.5 BUSINESS EXCURSIONS 


 


Schools could arrange business excursions to expose learners to the practical aspects 


of running a business. The findings of this study have revealed that learning is 


distanced from practice. Successful entrepreneurs are often viewed as catalysts by 


potential entrepreneurs. Role models can serve a supportive capacity as mentors, 


especially during the start-up phase by providing information, advice and guidance on 


business matters. Success breeds success. By being exposed to successful 


entrepreneurs this can help to motivate learners to follow entrepreneurship as their 


choice of career.  


 


5.3.2.6 INTRODUCING ENTREPRENEURSHIP AS A SCHOOL SUBJECT 


 


If the Department of Education is serious about contributing towards the economy of 


the country by producing entrepreneurs, then serious thought should be given to 


introducing entrepreneurship as a school subject. The current situation is such that 


entrepreneurship is a part of the content of commercial subjects. The researcher is of 


the view that the Department needs to shift from this approach. 
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5.3.2.7 HOLISTIC APPROACH 


 


Efforts to build an entrepreneurial society must be made at all fronts. Various role 


players such as the government, business agencies, private sector, media, and the 


Education Department must work hand in hand. The researcher is of the opinion that 


education could help to identify those learners who demonstrate entrepreneurship 


potential. These learners could then be forwarded to the sponsor who could be the 


government or private sector with a view to getting funding for their businesses. The 


business agency could then provide a support function in the form of consultation, 


training and financing to ensure that the business is a success. The media could play 


the role of awareness campaigns and education. 


 


5.3.2.8 RESEARCH 


 


The Department of Education is further advised to undertake research studies to 


assess and evaluate whether its aims and objectives on various issues within the New 


Curriculum Statement are being achieved. It not enough to just state your intention 


without checking how far you are. The rationale behind this suggestion is that if 


problems could be detected as early as possible, damage would equally be greatly 


reduced in time.  
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5.4 CONCLUSION 


 


This study was aimed at investigating whether the National Curriculum Statement 


instils entrepreneurship amongst high school learners. The collected data and analysis 


that followed helped to propose tentative solutions to this problem. 


 


The findings of this study have shown that although the National Curriculum 


Statement has as its Learning Outcomes and Critical Outcome the intention of 


developing entrepreneurship in learners, not much has been achieved as far as this 


aspect is concerned. This has been confirmed by the two studies cited in the literature 


review, from both GEM and CDE. The two studies proved beyond reasonable doubt 


that South Africa is still behind in as far as entrepreneurship is concerned, despite 


improved economic conditions. 


 


 Of greater concern is the finding of this study, that only 5.4% of the learners showed 


an interest of becoming entrepreneurs. The study has further proved that the majority 


of the learners do have the potential to become entrepreneurs, all that is needed is to 


come up with ways and means of encouraging them, since it is known that 


entrepreneurial activities are the cornerstones of economic development 


 


The research questions as raised at the beginning of the study have been fairly 


answered as the study unfolded. The question as to whether learners are ready to 


venture into entrepreneurship immediately after completion of high school education, 


has also been answered by showing that very few of them were interested in 


entrepreneurship in the first place. How can the learners be said to be ready when they 


have never come across any real entrepreneurship situation apart from reading about it 


in class? The study has further indicated that it takes a real passion for one to become 


an entrepreneur. 


 


Capital was also shown to be a problem that is further complicated by the fact that the 


learners were not familiar with support agencies that are available. After going 


through all the arguments and positions advanced in this study, one can safely 


conclude that the study has succeeded in achieving its stated aims and objectives.   
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The type and quality of education received do not always develop the specific skills 


needed to function as an entrepreneur. Policy conceptualisation must be aligned with 


implementation and monitoring, in order to detect problems at an early stage. It is not 


enough to wish to produce more entrepreneurs without checking whether you are 


succeeding in your endeavour. 


 


Porter, the great American economist, saw entrepreneurship as “the heart of economic 


activity” (Burke, 2006: 14). If the Department of Education wants to succeed, more 


effort must be put into ensuring that learners are driven towards entrepreneurship. 


This view has been supported by the literature review. A relevant curriculum will 


provide the starting point towards the attainment of this goal. 


 


The findings of this study further showed that there is no real evidence to suggest that 


there is a single entrepreneurial personality. People of all personality types, attitudes 


and dispositions can become successful entrepreneurs. To be a successful 


entrepreneur brings into play many other factors such as ambition, drive, hard work, 


effort in learning to understand a business, and other factors. 


 


As it was mentioned at the beginning, this study was limited by many constraints. 


Some important matters have been raised as the study unfolded. Issues such as 


whether the teachers show an understanding of where the new curriculum is driving 


them to, can be areas of further research study. 


 


 The gap between theory and practice must be closed if the country is really serious 


about instilling entrepreneurship amongst learners. Real proficiency comes from 


practical experience accompanied by reflective learning. This can only be achieved if 


more money is directed towards entrepreneurship stimulation. 


 


Since the area of study was focused on grade 10 and 11 learners from Zebediela high 


schools as determined by the scope of its research design, it is advisable that the 


results of this investigation not be used to generalise about the entire education 


system. This research can, however, serve as a useful basis for a more detailed 


investigation.  
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APPENDIX A:  QUESTIONNAIRE FOR LEARNERS 


 


INSTRUCTIONS: USE THIS PAPER TO WRITE YOUR ANSWERS. 


                              THIS IS NOT A TEST. BE HONEST IN YOUR ANSWERS. 


                              WRITE CLEARLY. 


 


A.BIOGRAPHICAL DETAILS 


 


1. SCHOOL: ------------------------------------------------------------------- 


 


2.   NAME: ---------------------------------------------------------------------- 


 


2. GRADE: -------------- 


 


3. AGE: ----- 


 


4. GENDER:   


 


5. CAREER CHOICE: ---------------------------------------------------------- 


 


B. MOTIVATION FOR ENTREPRENEURSHIP 


 


CHOOSE ONLY ONE ANSWER FROM THE FOLLOWING. WRITE THE 


SYMBOL ONLY. 


 


IF I WAS TO BECOME AN ENTREPRENEUR, MY REASON WOULD BE: 


 


 


A. To enjoy the independence of working for myself. 


B. Financial rewards provided by entrepreneurship. 


C.  Because of unemployment.  


D. Because of a sense of achievement gained from running your own business. 


E.  To help the community to satisfy its needs. 


MALE FEMALE 
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F.  Because I have always wanted to be an entrepreneur. 


 


ANSWER: ----- 


 


C. MOTIVATION AGAINST ENTREPRENEURSHIP 


 


CHOOSE ONLY ONE ANSWER FROM THE FOLLOWING LIST. WRITE THE 


SYMBOL ONLY. 


 


IF I WAS NOT TO BECOME AN ENTREPRENEUR, MY REASON WOULD BE 


 


 


A. Long working hours associated with running a business. 


B. Lack of start-up capital. 


C. Fear of business failure. 


D. Legal restrictions and requirements. 


E. The many skills required in running a business. 


F. Business environment changes quickly. 


 


ANSWER: --------- 


 


D. AWARENESS OF SUPPORT AGENCIES 


 


WRITE YES OR NO. 


 


I AM AWARE OF: 


 


 


 


1. Umsombomvu  ------------  


2. Khula   ------------   


3. Ntsika   ------------ 


4. SETAs   ------------ 
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5. Business Partners ------------ 


 


E.DESIRABLE QUALITIES OF AN ENTREPRENEUR 


 


CHOOSE ONLY ONE ANSWER FROM THE FOLLOWING LIST. WRITE THE 


SYMBOL ONLY. 


 


I REGARD THE FOLLOWING ATTRIBUTE TO BE THE MOST IMPORTANT 


FOR ENTREPRENEURSHIP   


1. Commitment 


2. Leadership 


3. Passion for business 


4. Being on the look out for business information 


5. Creativity 


6. Hard work 


 


ANSWER -------------- 


 


F.ENTREPRENEURSHIP POTENTIAL 


 


ANSWER YES OR NO TO EACH OF THE FOLLOWING STATEMENTS. 


 


a. If there is something that I like, I will wait until someone gives it to 


me. ------------ 


b. I like to do things in my own way regardless of what others think. ------ 


c. If I have a problem with a task, I leave it and move on to something 


else. --------- 


d. If I wanted to do something and I realise there is a chance of failure, I 


quit. ---------- 


e. Where others see problems, I see opportunities. 
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APPENDIX B: QUESTIONNAIRE FOR TEACHERS 


 


QUESTIONNAIRE FOR EDUCATORS 


 


INSTRUCTIONS:  WRITE YOUR ANSWERS ON THE PROVIDED SPACE. 


                                BE HONEST WITH YOUR ANSWERS. 


                                WRITE CLEARLY AND NEATLY. 


 


A.BIOGRAPHICAL DETAILS OF THE EDUCATOR 


 


1. Name of educator: --------------------------------------------- 


2. School: ---------------------------------------------------------- 


3. Gender: --------------------- 


4. Qualifications: Tick the appropriate block. 


           


Diploma  


Degree  


Honours  


Other  


 


5. Teaching experience: Tick the appropriate block. 


 


 1-5  


 6-10  


 11-15  


 16-20  


 20+  


                                         


6. Major Subjects: ----------------------------------------------------------- 


 


 


 


 







 78


7. Commercial subjects you are currently offering and their respective grades:  


 


Subject /Learning Area  Grade 


  


  


  


  


 


8. Have you attended NCS workshops in the commercial subjects you are 


offering? Say Yes or No. ------- 


9. Did you find the workshops to be useful? Explain briefly.  


---------------------------------------------------------------------------------------------------


---------------------------------------------------------------------------------------------------


---------------------------------------------------------------------------------------------------


---------------------------------------------------------------------------------------------------


---------------------------------------------------------------------------------------------------


--------------------------------------------------------------------------------------------------- 


10. Is there enough curriculum support services? Explain briefly. 


---------------------------------------------------------------------------------------------------


---------------------------------------------------------------------------------------------------


---------------------------------------------------------------------------------------------------


---------------------------------------------------------------------------------------------------


--------------------------------------------------------------------------------------------------- 


11. Do you think issues pertaining to Entrepreneurship are adequately addressed 


in the New Curriculum Statement? Say Yes or No. ----------  


 


12. One of the aims of the New Curriculum Statement is to encourage 


entrepreneurship amongst learners. Do you think the Department is 


succeeding? Explain briefly.  


---------------------------------------------------------------------------------------------------


---------------------------------------------------------------------------------------------------


---------------------------------------------------------------------------------------------------


---------------------------------------------------------------------------------------------------
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---------------------------------------------------------------------------------------------------


---------------------------------------------------------------------------------------------------


---------------------------------------------------------------------------------------------------


---------------------------------------------------------------------------------------------------


--------------------------------------------------------------------------------------------------- 


 


13. Please offer any other suggestions that in your view would help to stimulate 


learners towards entrepreneurship. 


---------------------------------------------------------------------------------------------------


---------------------------------------------------------------------------------------------------


---------------------------------------------------------------------------------------------------


---------------------------------------------------------------------------------------------------


---------------------------------------------------------------------------------------------------


---------------------------------------------------------------------------------------------------


---------------------------------------------------------------------------------------------------


---------------------------------------------------------------------------------------------------


---------------------------------------------------------------------------------------------------


---------------------------------------------------------------------------------------------------


---------------------------------------------------------------------------------------------------


---------------------------------------------------------------------------------------------------


---------------------------------------------------------------------------------------------------


---------------------------------------------------------------------------------------------------


---------------------------------------------------------------------------------------------------


---------------------------------------------------------------------------------------------------


---------------------------------------------------------------------------------------------------


---------------------------------------------------------------------------------------------------


---------------------------------------------------------------------------------------------------


---------------------------------------------------------------------------------------------------


---------------------------------------------------------------------------------------------------


---------------------------------------------------------------------------------------------------


---------------------------------------------------------------------------------------------------
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ABSTRACT 


 


 The study is based on the current educational transformations taking place in the country 


as a result of the new political dispensation. The political changes in the country resulted 


in changes in all including the education arena.  The country’s Constitution was used as a 


foundation for educational changes. The values such as democracy, social justice, non-


racialism, reconciliation, and others as enshrined in the Constitution, had to be taught in 


schools.  


 


 Outcomes-Based Education was adopted as a new method for teaching the new 


curriculum and also to achieve transformation objectives. These changes are viewed by 


some scholars as a paradigm shift. With frequent amendments to Curriculum 2005, the 


New Curriculum Statement (NCS), which is the focus of this study, was born. 


 


The aim of this study was to investigate whether this new curriculum is contributing 


towards entrepreneurial stimulation amongst high school learners.  The main assumption 


in this study, which has been supported by various literature reviews, is that developing 


entrepreneurship skills amongst learners will help in the creation of jobs as well as in 


reduction of unemployment and poverty, thereby improving the standard of living among 


the majority of the people. 


 


The education system of a country reflects what the country values and holds dear. In the 


words of Professor Kader Asmal, our education system and its curriculum expresses our 


idea of ourselves as a society and our vision as to how we see the new form of society 


being realised through our children and learners. It represents our priorities and 


assumptions of what constitutes a good education at its deepest level (Department of 


Education, 2002:1). 


 


To carry out this study, the qualitative descriptive research method was used. The sample 


was drawn from high schools in Zebediela area, Limpopo Province. After sampling had 


been done, data were collected using a structured questionnaire. A sample of 150 learners 


and 14 teachers was drawn, using the simple random sampling procedure. The data were 


then analysed using the content analysis and constant comparative methods. The results 
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of the study were presented and analysed. Tables were used to allow for a logical and 


coherent presentation. 


 


One of the key findings in this study is that, the content of the National Curriculum 


Statement, especially the Learning Outcomes and Developmental Outcomes, purports to 


stimulate entrepreneurship amongst high school learners. This has also been clearly 


supported by the views of the teachers as this study will show. 


 


It still remains to be seen as to whether the New Curriculum Statement is actually 


succeeding since there is a difference between stating one’s aims and objectives and 


achieving them.  This study will attempt to look deeper into whether the Department of 


Education’s good aims and intentions will be realised. 


 


The main contribution of this study lies in the proposed intervention strategies that are 


aimed at coming up with ways and means of ensuring that the new curriculum produces 


more entrepreneurs. 
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ACRONYMS 


 


 


AS > ASSESSMENT STANDARD 


 


C 2005 > CURRICULUM 2005 


 


CDE > CENTRE FOR DEVELOPMENT AND ENTERPRISE 


 


CO > CRITICAL OUTCOME 


 


DO > DEVELOPMENTAL OUTCOME 


 


GEM > GLOBAL ENTREPRENEURSHIP MONITOR 


 


LA > LEARNING AREA 


 


LO > LEARNING OUTCOME 


 


LPG > LEARNING PROGRAMME GUIDELINE 


 


OBE > OUTCOMES-BASED EDUCATION 


 


NCS> NATIONAL CURRICULUM STATEMENT 


 


RNCS > REVISED NATIONAL CURRICULUM STATEMENT 
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                                          PO Box 12100 
         Bendor Park 
         0699 
         
         
Dear Respondent 
 
 
RESEARCH TOPIC: THE NEW CURRICULUM STATEMENT AND ITS 
CONTRIBUTION TOWARDS ENTREPRENEURSHIP STIMULATION AMONGST 
HIGH SCHOOL LEARNERS  
 
Kindly assist by completing this questionnaire to the best of your ability. The 
questionnaire attached is compiled to meet the requirements for Masters Degree in 
Business Administration (MBA) with the Turfloop Graduate School of Leadership, 
Faculty of Management and Law, University of Limpopo. 
 
The aim of this questionnaire is primarily to determine your views on whether you 
think the New Curriculum Statement will contribute towards stimulating 
entrepreneurship among high school learners. 
 
You are reminded that there are no right or wrong answers. Answer the questions in 
an honest manner to reflect your views. Your response will assist in answering the 
research question and proposing the necessary intervention strategies on this matter. 
 
Should you wish for clarity on anything concerning this request, I am willing to 
accede to your request. 
 
I further promise that your response will be treated as confidential, and will be used 
purely for academic purposes. 
 
Your cooperation is highly appreciated. 
 
Yours Faithfully 
 
 
 
 
 
------------------------- 
MT Thobela 
Student Number: 8403640 
Cell Number: 082 488 7000 
 
 





