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CHAPTER 1

THE PROBLEM AND ITS SETTING

THE STATEMENT OF THE PROBLEM

This research proposes to identify the significance and effect of

teaching practice in the training programmes of student teachers

in the Orange Free State.

THE SUBPROBLEMS

i)

ii)

iii)

The first subproblem: The first subproblem is to determine
whether teaching practice do benefit the students during

their training programme.

The second subproblem: The second subproblem is to device
means of determining if it is worth sending student teacher
for teaching practice at the schools whilst evaluation of
their lessons are not properly done; and even the results
oﬁvthe evaluations -are not taken sefiously_—these results
do hdf pléy a role in.detérmihihg'if the.student'te;chEri

passes or fails.

The third subproblem: The third subproblem is to analyse
and interpret the treated data so as to evaluate if

teaching practice still plays the role it was intended to

play when it was introduced.



THE HYPOTHESES

That Teaching Practice is indispensable in Teacher Education.
That if more time and dedication were provided for teaching
practice, student teachers would be better teachers in future,

(the colleges would produce better teachers).

THE DELIMITATIONS

The study will attempt to investigate if teaching practice has

any bearing on the production of effective and efficient

teachers.

The study will determine if it is necessary to continue with

teaching practice at the colleges.
THE DEFINITION OF OPERATIONAL TERMS

TEACHING PRACTICE - Is the practical work done by a student
teacher in order to be equlpped with the skills he w1ll

requlre in order to give effect to ‘the mést 1mportant

aspect of his task.

PROGRAMME - Pfogramme is' the course of tréining'taken by student

teachers over a stipulated period of years.

STUDENT TEACHER - A student teacher is a student who is under-

going a process of training as a teacher.



TRAINING - Training is undergoing a programme which prepares

student teachers to be qualified teachers.

ASSUMPTIONS
The first assumption is that there is inefficiency in

teacher education and thus teaching practice can alleviate

the problem.

The second assumption is that teaching practice can improve

efficiency.

The third assumption is that evaluations during teaching
practice should reflect and give the correct impression of

how the student teacher is able to teach.

The fourth assumption is that student teachers should only
be allowed to pass the Teacher's Diploma if they have

demonstrated the ability to teach.
THE IMPORTANCE OF THE STUDY

':Tﬁe tréining of teachéfs;is aivery delicate and crucial‘
issue in”;hévprocess of naﬁion—building.,student teachers
wili have a direct influence on the pupils and thus
influence the development and the nation directly when they
are in the field of teaching. Their influence will be felt

by a great number of the pupils as they continue to teach.



Thus to develop a nation, and encourage prosperity, the
student teachers should be trained properly at all education

institutions responsible for training of teachers.

The teacher educators should be made aware of their
important task during teaching practice. They should
realise that poor training and low standards do not only
destroy the student teacher, but it has a great impact

on the children who will be taught by the teachers-to-be.



CHAPTER 2

THE REVIEW OF THE RELATED LITERATURE

A Historical Oveview

The merits and demerits of teaching practice in the training of
teachers has been addressed by a number of researchers over a

long period. The most recent review would be on Kuwait and Arab

Gulf countries.

Sharpes (1977) has pointed out that because of great social
changes which have taken place in all aspects of life in Kuwait
and Arab Gulf countries, and the consequent zeal for regular
education, and most especially teaching practice, many teachers
had to be trained in order to cope with this problem. In order to
meet these challenges the quality of teachers yielded to the

issue of quantity. The important factor was to secure more

teachers.

In the Arab Gulf States, teacher_training_both pre-service and
‘in—service with gll its'prbblems have many things in common. And
in the drange Free State it.iS stil1 happening.'For instance, the
education system produces a lot of teachers who have not had
enough time for teaching practice. Where students had enough time

they were not properly evaluated.



According to Sharpes (1978) these problems can be summed up as
follows:
- The students with poor matric results who join Teacher
Training Institutions.
- The lack of feeling of security and steadiness on the

part of the teaching staff.

The teaching plan is overloaded with courses.

The low standard of the content and quality of the

courses of study.

- The ineffectiveness of the applied methods of

teaching.

- The lack of cooperation between the sources of
preparation and authorship and neighbouring schools.

- The shortage of books and references in the school
library.

- The reluctance of students to visit the schools library
and make use of its potentialities.

- The inadequacy of the methods of evaluation.

- -The absencelof hall;_and laboratories and -their

unsuiability for educational purposes.

Sharpes has identified that teaching practice'experiences are the
‘practical side of teacher tféining through which the student
teacher acquires the teaching skills and practical experiences

under the supervision of specialists.

In his argument on teaching practice Jeffreys identified the fact



that there are inadequate hours allocated to practical education.
Some teacher educators who supervice teaching practice are
academically but not educationally qualified. In some instances,
teacher educators are not properly qualified to supervise
practicing students, but, because of shortage of specialists,

they are employed in Colleges of Education.

Cohen and Manion (1977) perhaps come close to what seems to be
happening at the school. According to them, student teachers have
more direct continuing contact with members of the school staff
other than the head; in particular, with the class teacher to
whom they are answerable during teaching practice. It is
difficult to generalize about the student-and-class teacher
relationship during teaching practice. As Wragg (1974) observes,
"depending on his own and ( the teacher's ) personality needs,
the student teacher may see him as a director, a counsellor, a
friend.... an enemy, a saboteur, a government agent" during a
period when a student teacher needs him most to gain confidence

in his endeavor to. teach. (pp 135)

Despite the highly personal nature of any association between a
-student teacher’ and a class teabher,- accordingféq' Cohen 'and.
ﬁénion, (1977) all such felationSHiﬁs are go?érnéd by a more’
general interdependence and mutuality of interest. The student
teacher seeks to practice and to improve his skills. Whenever he
fails to achieve this objective, whether through the

inappropriate choice of materials or the recalcitrance of the



difficult pupils, the student teacher becomes an incurred cost to
the class teacher whose permanent responsibility is to ensure
steady progress and good order among the children in the
student's temporary charge. The generous support that class
teachers commonly accord to student teachers is born both of
altruism and self interest. The wise student sees to it that he
becomes a bonus rather than a cost in the eyes of the class

teacher.

Ideally Cohen and Manion (1977) believe that, teaching practice

should be a relatively short period of experimentation on the
part of the student teacher whose efforts are buttressed by the
college - through his tutor - and by the school - through the
class teacher. And 1like all kinds of experimentation, there
should be a considerable degree of control if progress is to be
made. That control should be centered around the significant
people in the teaching practice triad - the student teacher, the

class teacher and the teacher educator.

Very oftgn, _contrql_is not prqpef,- becguse the.teadher'educator-
and the élass teacher in ‘'after'the ‘'event' and  their
Contribution to Iphe  learning situatibn_ is in the form of
retrSSpective. observatioqs wh;ch may or may not be acted by the

student teacher in subsequent teaching encounters.

Cohen and Manion(1977) agree that control of the teaching

practice situation, then calls for close active partnership and



planning between those principally involved. Such partnership
necessarily depends wupon a greater degree of cooperation and
sharing of staff, skills and resources by schools and colleges

than has existed heretofore.

Stones and Morris (1972) describe teaching practice as an
anachronistic concept on two counts. First, its outdatedness
arises out over its very survival of the years in a largely
unchanged form, despite the far-reaching changes that have taken
place within the colleges themselves - in their objectives, their
organization, their curricula, and their staffing. Second, the
concept of teaching practice is seen to be outdated because it is
based on a view of teaching as an apprenticeship system in which
a neophyte attempts to model himself closely upon a master
teacher whose duty is to initiate the beginner into the mysteries
of his craft. There is no basis for this view of teaching today,
there ' is neither an established body of subject matter over an

esoteric set of rules by which such knowledge is best

transmitted.

Olaiton and Agusiabo (1981) identified the significance and
effect of teaching practice in their discussion of 'Adequate
Professional-Preparation'I:

....Though a student teacher is taught some

of the teaching skills required to be a competent
teacher while in college, teaching in schools
enables him to put into practice the knowledge he
has acquired about teaching. Teaching practice is
the only avenue by which he can actually implement
that which he has heard or recall in books about
teaching and make judgement about the suitability



of the skills to his professional carrier. All the
teaching approaches and techniques he has acquired

may not be suitable in a particular situation but

he has the opportunity to select those skills and
approaches which he believes will help his effective-
ness in teaching. Above all, teaching practice tests
his ability to establish successful relationship with
pupils, to win their interest and respect and help them
to learn in an ordered and purposeful way.(pp79)

By the time the student completes his professional preparation,

he should have acquired good command of enough teaching skills or
sufficient information on what he needs to know about teaching
practice to improve on the skills in which he is still not
competent on his return to campus after the practice teaching is

over.

Again quoting from Olaiton and Agusiabo in their writing on
Application of Knowledge of subject matter to actual teaching

situations:

Teaching practice provides the student teacher
with the opportunity to 1dent1fy the strength and
weakness of his knowledge in the subject matter.

It should make him more aware of what he still
heeds to master. more fully in both content .and
methods, and - in establlshing a classroom environ-
ment in which his pupils will respect and respond
to his guidance.

Effective}teaching pfactice in most developinglcountries-has been
faced with maﬁy barriers. A surﬁey of practice teaching problems

in Nigeria, Ghana, the Gambia and Sierra Leone, revealed that
most of these barriers are common and of the same nature. Some of

the identified barriers are

10



~- Obtaining suitable periods of teaching.

- Providing adequate length of time for teaching.

- Obtaining qualified cooperating teachers
(of cooperating schools).

- Obtaining good accommodation and enough coopera-
ting schools for student teachers.

- Poor access roads to practicing schools for super-
vision.

Evaluation of Teaching Practice is used by Lortie (1969) to
identify the significance of teaching practice. He writes:

It may well be that in the practical teaching

it is difficult to get a truly objective crite-

rion but the use of rating scales with high rated

agreement or the consensus of a body of tutors

upon clearly specified criteria would act as

reasonably satisfactory measures of student

performance, vis-a-vis the question of certifi-

cation, we conceive the most appropriate approach

as being one that expects of students a certain

basic minimum performance on a variety of key

skills with individual excellences in some of the

skills according to the interests, personalities

and specific competencies of the students.(ppl62)
Students would be certificated on the basis of having attained
the basic level on the key skills and the individual strengths
should be based on this level to form a profile specific to each
student. This profile would be of much greater value as a guide
to student performahCe'than'the current highly éuspect litérai.

grading.

Hopefully a standardiied certificate would reduce: the subjeétive
element in evaluation and prove helpful to the student's self
evaluation. The objective and criteria of evaluation would be
fully explicit and the process of evaluation would be less

personal so that the student being evaluated would be more likely

X



to take a dispationate view of the process and even make his own

contribution to the evaluation.

According to Lortie (1969) the concept of training entails what
should be realized at the College of Education. He indicates that
when a student teacher goes out to practice, the programme for

training a teacher should take cognizance of two assumptions:

first the type of community in which he is going to practice is
not definitely known, and, second, training beyond the beginning
level will be relied upon to provide him with skills that any
specialized role will require. In the words of Lortie minimal
abilities which a programme of teaching practice should develop
are the ability to:

- Perform stimulant operations (question, picture

probe).

- Manipulates a different kind of knowledge.

- Perform reinforcement operations.

- Negotiate interpersonal relations.

- Diagnose student needs and learning difficulties.

- Communicate and empathize with students, parents
and others.
- Perform in and with small and large groups.
- Utilize technological equipment.. :
. - Evaluate student achievement. o, " o &
'~ - Judge appropriateness and instructional materials.

Each of these may be exhibited in a numbér of ways. A considera- .
tion of all -the abilities willldiscloéé that ' each can bé

expressed in many different ways.

The understanding of these abilities, as noted by Lortie (1968)

is to be developed in theoretical components of the programme.

12



But skill on the performance of these abilities should be
developed in the training component. The focus of study in a
training programme is the trainee's own behavior, not the content
of courses or some model of performance. This is in sharp
contrast with the theoretical component where it is the situation
that is to be examined and understood. In teaching practice, it

is the trainee's performance that will be observed, analyzed and

modified.

To train someone is to guide him to acquire a certain skill. The
trainee 1is put in a situation where he can practice and perform
the skill, then he is stimulated to perform it. His performance
is analyzed and assessed. He and the trainer suggest changes in
his performance. The more acceptable performance is supported
through reinforcement by the trainer. Reduced to its formal
structure, according to Lortie(1969), the training process must
include the following elements:

- Establishment of the practice situation.

- Specification of the behavior.

-, Feedback of 1nformat10n about  the performance

- Modification of the performance in the light of
the feedback

- Performance of the specified behav1or
- Performance-feedback-correction-practice schedule
continued until the skillfulness is achieved.

In order to train new tedchers and to continue the training of
those in service, it is necessary to design a programme and sets

of training materials that will incorporate each of the above

elements.

13



The extension of college courses from two years to three,
advocated in the McNair Report of 1944 and implemented in London
in 1960, has given the colleges more opportunity to educate, as
well as train their students. But while on one side of the fence
it concerns the education of intending teacher, there has been
some grumbling from the schools that the colleges are turning out

teachers with airy - fairy notions who do not know how to mark a

register.

Although Jeffreys (1976) agrees that colleges train intending

teachers he says that:

The truth is that proficiency in every

art - whether it be painting, or teaching -
involves training, but also needs more than
training. Training cannot produce genius;

but genius can profit from training. Inspira-
tion is the reward of hard work, not a substi-
tute for it. Teaching has its techniques as
much as any other art. And the process of
acquiring those techniques is training. (pp210)

It is equally true that good teaching involves more than.
.competent technique. A gdﬁd.teachef hés at ieast two othér things-
besides technical competence. One of which is some sense
of vocation. The teacher must believe that the work is worth
doing fér its own'sake; énd he must want'td'do it.'The other
desideratum is that the tedcher should himself be an educated

person - literate, civilized, knowledgeable, thoughtful, humane

and self-reliant.

14



According to Sharpes(1978) the policy implication for education
in the developing world becomes : if teachers and schools do not
result in dimproving schooling performance, who does? Stated
economically, 1is a national investment in the training of
teachers the most efficient allocation of scarce resources?
Teacher training needs a teaching staff highly qualified and
capable of leading student teachers and getting them to acquire
the necessary teaching skills. One of the method of acquiring

teaching skills is through Teaching Practice.

Stones and Morris (1972) suggest a unitary concept of teaching
practice based upon a view of the whole college course as

consisting of areas of study comprised of theoretical and practi-

cal elements.

Thus studies in science, geography and biology for example, would
be conceived of as involving the mastery of various theoretical
concepts and their application in diverse practical situations
selected and organized on the basis of their relevance to the
Iearﬁiﬁg fequireﬁenté of the' students, So far asltheﬂEducation
course is concerned, the task of the student would be to master
concepts drawn from such areas as philosophy, sociology and
psycholog?, and to apply them in practical situations at the
appropriate time, not necessarily during a period of teaching
practice which temporarily might be far removed from that time in

the course when the concepts were discussed.

5



There 1is considerable merit in the call by Stones and Morris

(1972) for a unified concept of practical theoretical teaching
activity, though there are obvious complications with regard to
college time tabling and planning in implementing such a
suggestion.

Currently, There is growing evidence from College and University
Departments of education that new ways of bringing the
theoretical and practical elements of Education courses into more
unified Interdependence are being tried out:; nor are these novel
approaches confined to periods of time scheduled as teaching

practice in schools.

The story of developments in the school-based part of the initial
training course has been one of

- diversification in patterns and functions, and

- integration with College / University-based work.
Not that conceptions and practices had ever been monolithic. As
in other fields, McNair's 1944 analysis of school based activity
could well have been taken from a 1983 B Ed or Post Graduate
Certificate in Education (PGCE) course proposal, and the McNair
distinctions between, and rational for, "practical training in
schools' and 'continuous' teaching practice resembles closely the
Council for National Academic Award (CNAA) survey's discussions
of 'intermittent' and 'block' school experience. McCullock 1979):

Practice teaching in schools ...To provide

the concrete evidence, illustrations and
examples to supplement and give point to

16



the theoretical part of the student's training.

The schools are his laboratory and the science

of his field studies. School practice of this

sort should include, as now isicé¢ comparatively

discontinuous periods of teaching and observa-

tion in the schools, visits, minor investigation

and so on..,

Continuous teaching practice ... To provide a

situation in which the student can experience

what it is to be a teacher, that is, to become

as far possible a member of the school staff

(Board of Education 1944, paras 260,261)
Despite this element of 'plus ca change' which should give pause
for thought to those busy building careers on their 'revolution-
ary' models of school-based professional training it does seem to
be the case that in the early certificate and B Ed courses, and
in deed in many PGCE, to this day, the pattern and function of
school experience was rather simpler than McNair's ideal. Thus
Taylor (1969) records a standard pattern in Mark 1 B Eds,
inherited without any modification from the Certificate, of block
practices only, three in total, taking place in terms 3, 5 and 7
or 8, with no work in school at all between 8/9 and 12 : in
retrospect it seems almost unbelievable that in such courses the
final assessment of the student's classroom competence could take
place when he was barely halfway through his course. Similarly,
Tuck's (1971) account of a supposedly characteristic 1960's PGCE
has three weeks preliminary practice before the start of the
course (quite what the student was able to 'practice' at the
stage has always seemed mysterious), ten weeks' continuous
practice occupying the whole of the middle term and no other

school-based work. (On the other hand, the Sussex 'school-based’

PGCE had been in existence since the early 1960s and several UDEs

17



punctuated the periods between block practices with visitors, but

these were against the prevailing trend).

In fact , the move to a greater dispersal of school experience
was halted by the post-James consecutive pattern which could
result in students undertaking no work in schools during the
first two years; delegates at CNAA - sponsored conference in 1976
argued strongly that continuity was essential even in a 'non-

professional' Dip HE base ( Chambers 1976).

Another feature with a McNair pedigree was the teacher-tutor
system. In 1971, Evans identified three main Teacher-tutor roles:
- the teacher 'who takes responsibility for the
teaching practice of the student, =ither through-
out his own school or throughout a group of schools';
- the teacher who as a 'subject or class' specialist
takes responsibility for students in his own disci-
pline or class; and
- the individual who divides his time between College
and school, from the base of an appointment in one

or other institution (Evens 1971, p. 109)

Such arrangements had been pressed for consistency by the
teachers' professional association and the theme is a current
one. The pressure on institutions has been less towards joint
teacher/tutor supervision as such than towards a more comprehen-

sive style of institutional 'partnership' (a key word in the late

18



1970s/early 1980s teacher education rhetoric) which involves

teachers in course planning and the assessment of practical
teaching, not merely in student supervision an support, and which
acknowledges the increasingly limited and remote «classroom
experience 1in the training institutions, especially, among
primary tutors; (McNamara and Ross 1982). The general shift is
towards a reduction or at least a blurring of the boundaries of

teacher/tutor school/training institutions.

Thus the comfortable language of 'partnership' conceals more
intractable 1issues. Yet it probably comes nearer the heart of
professional training than the interminable arguments of the
1960s and the early 1970s about teaching practice assessment,
focusing as these did KO o what was to be assessed but on
whether the assessment scale should have 15, 5, 3 or 2 points.
And the procedural changes in school experience consequent upon
the shift from 'teaching practice! to 'school-based study'
incorporating now a mix of structured observation and analysis
small-scale empirical inquiry, small group teaching, as well as
the familiar 'practice' - must inevitably encourage both teacher
and tutor to re-examine their assumptions and to engage in the
kind of dialogue with the traditional teaching practice

tutor/teacher roles did not require,

According to Olaiton and Agusiobo(1981) it is necessary for
college supervisor to posses some of the following qualities:

- Skill in the art of teaching;

19



- Knowledge of the subject matter of the
student teacher;

- Familiarity with current trends in the
process of education;

- Understanding of the psychology of learning;

- Some field experience in dealing with students;

- Skill in presenting logical evaluation reports;

- He must be diplomatic in his relation with the
principal and cooperating teachers in the school.

Teachers are charged with implementing the school's education and
socialization functions; they are the most significant human
factors in the operation of school organizations. The importance
of their role 1is belied by the status of teaching as a
profession. Conflicting factors (are summarized in list 1-1 by
Zaltman) act and interact in ways that render teaching less than
professional, ineffective, and often poorly regarded.

List 1-1 Facters Influencing the Nature of Teaching

- The highly interpersonal nature of the teaching
task.

- The isolated classroom (the self-contained unit
of a teacher with student group)

- The limited dependence on peer supporter exchange.

- The lack of agreed-upon performance standards or

- The diverse character of a conscripted student
population.

- The demand for improved practice without com-
mensurate authority. institutional support, and

- The demand for flexibility, versus the pressure
for uniformity of behavior.

- The diversity among the constituencies that must
be served.

The lack of agreed-upon and enforced standards according to
Zaltman has allowed the continence of inferior training and weak
standards for entry into the field. Historically the academic and

internship requirements for entry have been relatively minimal.



Although most states have provided for significant professional
input into defining entry standards, most of the standards are
legislatively rather than professionally decided. There is reason
to believe that, Through collective action, teachers are making
moves to influence entrance legislation and place more of their

members on review and certification panels.

Thus, relatively untalented and underprepared persons are over-
represented in the teaching profession; and they are the ones who
are likely to support and implement moves to break down

protective isolation, reform the profession and improve teaching.

SUMMARY OF THE CHAPTER
In the last decade or so many have seen the best and worst of

times for teacher education. On both sides of the Atlantic

teacher training institutions have undergone radical
transformation (and for many, transformation has meant
extinction), procedures for the training and certification of

prospéctiye teachers have changed dramatically, and the quélity.
.of” teaéhéfgféné teaéhihg'ﬁas become a mattér:of pﬁblit"ﬁébate:
_According to Hopkins and Reed (1985),_the.best df times was the
rapid expansion in thé 19605, and fhe'optimiém with which
iﬁnovétive changé'wés initiétea iﬁ the eafly 19?05. The wofét of
times has been the 'hiatus' and dislocation created by the
recession, a down turn in demographic projections, and the
general contraction in the educational system that is occurring

while these changes are being worked through. Consequently,



aspirations have not been fulfilled, plans that were predicted on
a small but continuing growth in budgets have been shelved, and
blue prints have been adjusted to fit futures very different from
those for which they were intended. Although it is not for

certain that the best of times are gone for good.

What has happened to teacher training during the late 1960s and
early 1970s, and in particular the changes that have occurred,
has taken place within the context of increased public awareness
and concern about quality of education. In England and Wales, for
example, the closing of large numbers of teacher training
institutions, the 'Great Debate' on education, the contraction of
the teaching force, the arguments surrounding the Government
White Paper on 'Teaching Quality', and the proposed increase of
parental involvement in schooi governance, have all been worked

through within the public arena.

The popularization of the education debate would perhaps be no
bad thing if it were not for the fact that the debate is so. often_
rhetorlcal ' ‘and based on pre;udlce and 1ntu1tlon rather than "aﬁ
understanding; That is so ' partly a functiOn.ef the lack of

reeearch tradltlon ln educatlon and partly the publlc nature of

the debate - everyone nowadays is an expert in education.

In this regard teacher education is 1in a particularly
disadvantaged position. As a relatively small and discrete

educational subsystem, teacher education is far more vulnerable

22



to external influence than are the schools. This vulnerability is
compounded by internal features of teacher training institutions
(TTIs) that predispose them towards organizational insecurity and

thereby allow external forces to exert too great an influence.
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CHAPTER 3

THE DATA COLLECTION AND THE TREATMENT OF THE DATA

1. THE DATA

The data of this research are of one kind: Primary data. The

nature of this data will be given briefly below.

1.1 THE PRIMARY DATA_

1.1.1 The first primary data are the responses to questionnaires
which would be submitted to student teachers at the college
of Education in the Orange Free State.

1.1.2 The second primary data are the responses of the lecturers
at the Colleges of Education at the Orange Free State.

1.1.3 The third primary data are the responses of the teachers of
the cooperating schools where the students teachers do

their teaching practice.

The first prlmary data, student teachers who are at their second‘

year of study, are . used in thls study to allow the researcher to

determine if the: students belleve that teachlng practlce has any -
51gn1f1cance in thelr ablllty or 1nab111ty to teach properly.

The second primary data, Lecturers or supervisors concerned, are
used to determine if they consider themselves as being helpful

and productive in their evaluation of the student performance

during teaching practice.



The third primary data, the teachers from the cooperating

schools, are used, to determine how they view the future teachers

and teaching, as a whole for the coming years. To determine if

teachers at the schools have confidence in the student teachers

who have to join them in the teaching field.

Bl

THE CRITERIA FOR THE ADMISSIBILITY FOR THE DATA
Only questionnaires which are directed to the subjects, i.e.
student teachers, teacher educators and class teachers will be

used in this study.

Responses from all didatics Teachers and all teacher educators

will be used in this study.

THE RESEARCH METHODOLOGY
The investigation will be conducted through unstructured
interviews; survey of issues and problems; standardized tests;

and evaluation of evidence.

s L §ubjec£é"”

Groubs of étudent teachers, cénsist?ng of 100 étudents from
each_,Collegé of.Edﬁéation.in tﬂé.ofangg'Freé.State whd are -at
the second and third year of study Qili,bé interviewed. This
group wili be made up of equal numbers of cﬁurse 11 and 111
students randomly selected from their <classes. Lecturers

concerned with didatics at the Colleges in the Orange Free

State will also be interviewed. In addition to these, 100
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teachers from cooperating schools will be interviewed. A target

group of 800 subjects would be interviewed.

3.2. Procedures

A pilot survey will be conducted among student teachers,
Lecturers and teachers from cooperating schools to get a

general feeling towards the significance of teaching practice.

Through random sampling, the 800 subjects will be contacted.
These 800 subjects will represent 3 500 student teachers,
Lecturers and teachers, who are concerned with teaching

practice.

Questionnaires will be administered immediately when the
student teachers are through with teaching practice (just
after teaching practice). The purpose of administering the
questionnaires after teaching practice is to get the

interviewee's opinions and ideas when their minds still have

fresh | ideas concerning whether teaching practice is
""" indispénsablé’ or not. Furthermore, to get their opinion on
‘whether = teaching practice is conducted efficiently.

Queétionnaires will be constrﬁcted. The queStions will be’
structured in such-'a way as to obtain the views of the

interviewees on teaching practice. The questionnaires will

attempt to find out if:

3.2.1. it is worth evaluating during teaching practice.



3.2.2. Colleges play a significant role in the kind of teachers
they produce.

3.2.3. teaching practice is indispensable in teacher education.

3.3. Data Analysis

Hypothesis will be tested by means of analysis of variance.
Two 2x2 analysis of variance would be run, each with
independent variables. One of the two moderator variables
are shown below:

3.3.1. Results of teaching practice evaluations versus reports
from cooperating schools (teachers).

3.3.2. Results of teaching practice evaluations versus the

student teachers reports on teaching practice.

STATISTICAL ANALYSIS
Statistical tests will be conducted to interpret data. By
statistical testing the researcher can compare groups of data
to determine the probability that differences between them are
_' bééédﬂgn_chaqgé!};ﬁgnebi proViding.évidehce_for judging;the;s

validity of ﬁhe hypothesis.

The results - of the analyzed data will be discussed and
inferred. Interpretations and then summaries and conclusions
will be made on findings. Lastly, Recommendations will be

appropriately based on these findings.



THE OBJECTIVES OF TEACHING PRACTICE

The objectives of teaching practice need to be czlearly
identified. When these objectives are attained, teaching

practice evaluation becomes a very rewarding experience rather
than the terrifying, chaotic situation most student teachers find
themselves in. It will also make the task of the evaluators and
moderators much easier.

According to E. Cope's British Study the objectives of teaching

practice should provide student teachers with an opportunity

to:

> establish an appropriate teacher-pupil relationship

v

apply theory in the practical situation

> evaluate the student's potential and suitability

> experience success in the teaching situation

> extend the student's self-knowledge

> experience problems of discipline and developing methods of
control

> deyelopIpowgpsigf_ppganization?_.

> develop qualities of adaptability and sensitivity apﬁrOpriace

to the.schooi siﬁuatidq. | :

It_is possible to identify'gore.than thé éight objectives listed;

however, these.objectives encompass the whole teaching practice

situation.

These objectives for teaching practice will be used by the

reseacher as criteria to determine whether teaching practice is

relatively important in teaching or not.
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CHAPTER 4

GENERAL PROCEDURE

4.1.THE DATA.

The data of this research is of one kind,namely, primary data.
The nature of this data will be given briefly below.

4.2. THE PRIMARY DATA

4.2.1.The first primary data is the responses to questionnaires
which were given to student teachers at five Colleges of
Education in the Orange Free State (Bonamelo, Kagisanong,
Mphohadi, Sefikeng and Tshiya College of Education).

4.2.2.The second Primary data is the responses of teachers at
fifteen practicing schools. These teachers are teaching at the
practicing schools and have had a chance of observing and

guiding student teachers during teaching practice.

4.2.3. The third primary data is the responses of lecturers at
the five Colleges of Education in the Orange Free State

meppiqnedgpnder_4.2.l;f__ 

The first Pr{mafy.da:é;student teachers ;t thé.Coilgges of
Educétion, has been used as a basis to determine the value of
teachinglpractice in Teacher Education.

The second questionnaire, answered by teachers at practicing
schools, is aimed at determining whether teaching practice has

a significant effect on the training of effective and efficient
teachers.



The questionnaire addressed to Lecturers at Colleges of
Education is wused to determine if the duration of teaching

practice was lengthened whether student teachers produced would
be good / effective teachers in future or whether Colleges that

have long periods of teaching practice produce better teachers.

This chapter deals with ordering and arranging of responses to
the questionnaires supplied to student teachers , teachers at
practicing schools and lecturers at Colleges of Education.

A total of 181 student teachers, 169 teachers at practicing
schools and 123 lecturers have been sampled as subjects for
this research.

The responses of the sampled subjects are grouped according to
the questionnaires they have answered.Student's responses are
analyzed independently from the teachers' responses at the
practicing schools and so are the responses of the lecturers
from the Colleges.

The total number of questionnaires which were returned by
_Studeht I;gachers-'ffom__va;ibugtCollegesﬂqf Educatioﬁ._in_ the :

Orange Free State are as follows:

AREA  '. | . CCLLEGE- QUESTIONNAILRE RETURNED;
QWAQWA ‘Bonamelo Y
QWAQWA Tshiyq- ' 48
QWAQWA Sefikeng 40
KROONSTAD Mphohadi 40
BLOEMFONTEIN Kagisanong 24



The rating scale which is used on the questionnaires is also

indicated to show how the raw scores were rated.

Below are the responses of the student teachers to specific

questionnaires.

4.3.1. Responses by student teachers.

1.Teaching practice is important.

BONAMELO Student response Rating scale
Strongly agree 2 7
Agree 7 3
Disagree 0 2
Strongly disagree 0 1
TSHIYA

Strongly agree 35 4
Agree 13 3
Disagree 0 2
Strongly disagree 0 1
SEFIKENG

ShpenEly mprea T« 5 bggt? o 3 e g,
Ag;ee L E e T 10 . 3 _ . 3
_ﬁiségreé : Coow ‘3 ' _ ;2
Strongly disagree E 2 : ; 1
MPHOHADI

Strongly agree 31 4
Agree 7 3
Disagree 1 2



Strongly disagree

=1
[

KAGISANONG

Strcengly agree 24 4
Agree 0 3
Disagree 0 2
Strongly disagree 0 1

The above indicate the responses on whether teaching practice is

important.

2. School teachers do supervise student teachers during teaching

practice.

BONAMELO Student Response Rating Scale

Strongly agree 0 4

Agree 18 3

Disagree 6 2

Strongly disagree 9 1

TSHIYA

St;ongly agree ; L oa 3 : . . b
Agras T ALEE gg v o 3

Disagree : IR : _ 2
.'Strongl}'diségree' 11 | Z | 1
SEFIKENG - |

Strongly agree 3 4

Agree 26 3

Disagree 4 2

Strongly disagree 2 1

(%]
9]



MPHOHADI

Strongly agree 13 4
Agree 17 3
Disagree 8 2
Strongly disagree 2 1
KAGISANONG

Strongly agree 2 4
Agree 15 3
Disagree 5 2
Strongly disagree 2 1

Response on whether school teachers do Supervise student teachers

during teaching pracrtice.

3. An appropriate teacher-pupil relationship can easily be

established.

BONAMELO Student Response Rating Scale
Strongly agree 17 4
Agree _ 14 ; 3
Disagreé‘ S 2 | | 2
Strongly disagree .0 _ 1
. TSHIYA |
 Strongly agree 19 R | 4
Agree 30 3
Disagree 6 2
Strongly disagree 0 1
SEFIKENG
Strongly agree 10 4
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Agree 19 3

Disagree 4 2
Strongly disagree 2 1
MPHOHADI Student Response Rating Scale
Strongly agree 19 4
Agree 18 3
Disagree 3 2
Strongly disagree 0 1
KAGILSANONG

Strongly agree 8 4
Agree 13 3
Disagree 3 2
Strongly disagres 0 1

The above indicate the response on whether an appropriate

teacher-pupil relationship can easily be established.

4. During teaching practice,student teachers can apply the theory

which is taught at the College.

BONAMELOI'-' Student response. o Rating scale
Strongly. agree o 18 4
,Agree _ T + i3 - - 3 .
Disagree - ' : : 2 - : i 2
Strongly disagree 2 1
TSHIYA

Strongly agree 28 4
Agree L5 3
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Disagree
Strongly
SEFIKENG
Strongly
Agree

Disagree
Strongly
MPHOHADI
Strongly
Agree

Disagree

Strongly

disagree

agree

disagree

agree

disagree

KAGISANONG

Strongly
Agree
Disagree

Strongly

Response on whether during teaching practice student teachers can

apply the theory which is taught at the College.

agree

disagree

19

13

14

10

10

14

1

0

2

1

5. After evaluation of lessons,feedback or information on

progress in teaching practice is given to students.

BONAMELOQ
Strongly
Agree

Disagree

agree

Student response

16
14

3

(%]
n

Rating scale

A

3



Strongly disagree 1 1
TSHIYA

Strongly agree 15 4
Agree 24 3
Disagree 1 2
Strongly disagree 4 1
SEFIKENG

Strongly agree 19 4
Agree 1 3
Disagree 2 2
Strongly agree 2 %
MPHOHADI

Strongly agree 1:3 4
Agree 10 3
Disagree 10 2
Strongly disagree 7 1
KAGISANONG

Strongly agree 14 4
Agree 7 3
bisagrée  T g | | | 2
Strongly disagree 2 1

The above indicate the response on a whether after evaluation of
lessons, student teachers get feedback or information on progress

in teaching practice.

6. The student teachers are given too many lessons per week.

BONAMELO Student response Rating scale
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Strongly agree 18 4
Agree 8 3
Disagree 4 2
Strongly disagree 4 1
TSHIYA
Strongly agree 14 4
Agree 12 3
Disagree 18 2
Strongly disagree 4 1
SEFIKENG
Strongly agree 20 4
Agree 1 3
Disagree 3 2
Strongly disagree 1 1
MPHQHADI
Strongly agree 10 4
Agree 10 3
Disagree 1.3 2
Strongly disagree 5 1
'KAGISANONG
Strongly agree 30 4
Agree 13 3
'-Disagreé 4 2
Strongly disagree 4 1

The above-mentioned analysis are the responses on whether student
teachers are given too many lessons per week.

/. Teaching practice is a worthwhile exercise.



BONAMELO
Strongly
Agree
Disagree
Strongly
TSHIYA
Strongly
Agree
Disagree
Strongly
SEFIKENG
Strongly
Agree
Disagree
Strongly
MPHOHADI
Strongly
Agree
Disagree

Strongly

agree

disagree

agree

disagree

agree

disagree

agree

disagree

KAGISANONG

Strongly
Agree
Disagree

Strongly

These are responses on whether teaching practice is a worthwhile

exercise.

agree

disagree

Student response
24

7

24

19

19

11

19

18

10
14
0

0

Rating scale
4

3

2

1



8. Student teachers get enough /sufficient practice during

teaching
BONAMELO
Strongly
Agree
Disagree
Strongly
TSHIYA
Strongly
Agree
Disagree
Strongly
SEFIKENG
Strongly
Agree
Disagree
Strongly
MPHOHADI
Strongly
Agree
Disagree

Strongly

practice.

agree

disagree

agree

disagree

agree

disagree

agree

disagree

KAGISANONG

Strongly
Agree
Disagree

Strongly

agree

disagree

Student Response

19

9

20

22

19

11

16

13

10

Rating Scale
4

3

=



Response on a question if student teachers get enough practice

during teaching practice.

9. Teachers at the praccicing schools do assist student teachers

in their practice to teach.

BONAMELO
Strongly
Agree
Disagree
Strongly
TSHIYA
Strongly
Agree
Disagree
Strongly
SEFIKENG
Strongly
Agree
Disagree
Strongly
MPHOHADI
Strongly
Agree
Disagree

Strongly

agree

disagree

agree

disagree

agree

disagree

agree

disagree

KAGISANONG

Strongly agree

Agree

Student Response
6
9
7

11

17

22

20

13

12

Rating Scale
4

3



Disagree 5 2
Strongly disagree 3 1
The above are the responses on the question whether teachers at

the practicing schools do assist student teachers or not.

10. Student teachers are only criticized on subjects they

specialize in.

BONAMELO

Strongly agree 2 4
Agree 1 3
Disagree 7 2
Strongly disagree 22 1
TSHIYA

Strongly agree 10 4
Agree 11 3
Disagree 16 2
Strongly disagree 11 1
SEFIKENG

Strongly agree 22 1A
Agree 10 3
Disagree 1 2
Strongly disagree 1 1
MPHOHADI

Strongly agree 5 4
Agree 3 3
Disagree 14 2
Strongly disagree 15 1
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KAGISANONG

Strongly agree 1 4
Agree 1 3
Disagree 5 2
Strongly disagree 16 1

Response on whether student teachers are only assessed /

evaluated on subjects they specialize in.

11. Student teachers become confident to teach after practicing.

BONAMELO Student Response

Strongly
Agree
Disagree
Strongly
TSHIYA
Strongly
Agree
Disagree
Strongly
SEFIKENG
Strongly
Agree
Disagree
Strongly
MPHOHADI

Strongly

agree

disagree

agree

disagree

agree

disagree

agree

17

11

18

26

16

14

16

=~

M2

Rating Scale
4

3

I~



Agree 20 3

Disagree 3 2

Strongly disagree 1 1
KAGISANONG

Strongly apree 5 4
Agree 14 3
Disagree 5 2
Strongly disagree 0 1

The above response indicate whether student teachers become more

confident to teach after teaching practice.

12. Comments written by College lecturers during evaluations on

teaching practice are of value to student teachers.

BONAMELO
Strongly
Agree
Disagree
Strongly
TSHIYA
Strongly
Agree
Disagree
Strongly
SEFILKENG
Strongly
Agree
Disagree

Strongly

agree

disagree

agree

disagree

agree

disagree

Student Response

10

14

18

20

18

12

43

Rating Scale
A

3



MPHOHADI

Strongly agree 7 4
Agree 157 3
Disagree 17l 2
Strongly disagree 4 1
KAGISANONG

Strongly agree 13 4
Agree 9 3
Disagree 2 2
Strongly disagree 0 1

The above are responses on whether comments by College lecturers
during evaluations on teaching practice are of value to student

teachers.

13. The College lecturers present logical and clear evaluation

reports after a critique lesson.

BONAMELO Student Response Rating Scale
Strongly agree 8 4
Agree 14 3
Disagree 1 2
Strongly disagree 11 1
TSHIYA

Strongly agree 19 4
Agree 2, 3
Disagree 6 2
Strongly disagree 2 1
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SEFIKENG

Strongly agree 20 4
Agree 10 3
Disagree 4 2
Strongly disagree 1 1
MPHOHADI

Strongly agree 2 4
Agree 16 3
Disagree 15 2
Strongly disagree 7 1
KAGISANONG

Strongly agree 11 4
Agree 6 3
Disagree 6 2
Strongly disagree 1 1

The above are the responses on whether College lecturers present

logical and clear evaluation reports after a critique lesson.

14. Should teaching practice be organized differently.

BONAMELO Student Response Rating Scale
Strongly agree 18 4
Agree 8 3
Disagree 5 2
Strongly disagree 3 1
TSHIYA

Strongly agree 18 4
Agree 12 3
Disagree 8 2

45



Strongly disagree 10
SEFIKENG

Strongly agree 17
Agree 6
Disagree 10
Strongly disagree 2
MPHOHADI

Strongly agree 21
Agree 10
Disagree 4
Strongly disagree 3
KAGISANONG

Strongly agree 7
Agree 7
Disagree 3
Strongly disagree 5 1

The above are responses on whether teaching practice should be

organized differently.

15. SUGGESTIONS

Students from various Colleges of Education were requested to
give suggestions on how teaching practice should be conducted
differently from how it is presently, in order to bring about
improvement. The various responses were put together because some
of them are common. The only prominent responses were from one

College of Education, where student teachers do not have much to
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suggest, instead they blame their Lecturers for being biased in

their criticisms.

The suggestions below are grouped in terms of what is suggested
concerning teaching practice per se, that is, how it should be
conducted and when. Suggestions on how teachers at practicing
schools should relate to the student teachers are also grouped
together. Lastly, suggestions on how College Lecturers should

conduct their evaluations are also grouped together.

15.1. Suggestions on how teaching practice should be conducted

* The organizer for teaching practice should select practicing
schools where student teachers will benefit and be happy. Only
schools of high performance should be selected for teaching
practice.

* Student teachers should not be sent to to the schools for
teaching practice immediately when the schools re-open;
teachers are occupied with registration of pupils.

* Student teachers should not be given a number of lessons to
complete - they must be given an opportunity to practice. For
instance, 10 lessons have to be completed; that is not
teaching practice.

There must be fewer lessons for evaluations during teaching
practice. (the number of lessons to be evaluated per student
must be minimized)

A student teacher should be criticized in one lesson per day,

per week.
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Student teachers should be given two (2) weeks to teach the
pupils before they are criticized.

Teaching practice should not be combined with criticism
lessons - one week should be for teaching practice the second
week criticism.

Evaluations should be done after every lesson by the teachers
at the practicing schools.

Pupils from different schools should be brought to the
College so that evaluations can be done there.

Teaching practice should remain as it is. It is effective the
way it is conducted.

Student teachers should go to practicing schools every two
weeks for practice; not only during evaluations (criticism
lessons). They will be able to exercise or practice
sufficiently in order to rectify their mistakes properly.
Student teachers should be supplied with teaching aids for
teaching practice.

Student. teachers shpuld be_remunerated for,thg services
-rendered during teaching .;_Iﬁr&?,ti?é :
SomeiStudenté éuggest that teachipg practice period should be
.inéreased. Othérs'suggest that it.should.done_only-at course
tWo'(2}.level for the whole'year,-aﬂferfstudent'feachers-have_
had a full year of theory and method of teaching. There are
those students who suggest that teaching practice period
should be reduced, others suggest that it be increased.

Teaching practice should be placed before Easter holidays.
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15

The second quarter of the year of study should be used for
teaching practice.

Teaching practice should be extended to a month, so that
student teachers get acquainted with the

pupils.

Teaching practice should receive more attention than theory.

2. Suggestion on how teachers at the practicing schools should
relate with the student teachers.

Teachers at practicing school must guide student teachers,
they should not leave them to blunder on their own. There
should be cooperation among teachers and student

teachers.

.3. Suggestions on how College lecturers should conduct their

evaluations.

Lecturers must demonstrate to the students before they go for
teaching practice,
Guidelines should be given to student teachers before they go

out for teaching praétice} (Guidelines on what lecturers

- expect from student teachers). .

Method Lecturers should criticize student teachers
because they will criticize them on what they have taught

them.

Subject Lecturers should criticize student teachers on their

specialization subjects, That is, students must be criticized
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on their specialization subjects.

* Only Experienced and knowledgeable Lecturers should be allowed
to evaluate (criticize) student teachers.

* Lecturers should be uniform in their criticism - when one
Lecturer discourages a student teacher on certain points,
another should not recommend them - this leads to confusion.

* Lecturers should work on an advisory basis, not on criticism.

* The Lesotho Teaching Practice System is suggested.

4.3.2. RESPONSES BY TEACHERS
The second type of responses from questionnaires came from
teachers from practicing schools. The responses are analyzed from

questionnaire number one under this category till number fifteen.

1. Student teachers are always welcome at the schools for

teaching practice.

KROONSTAD Teacher Response Rating Scale
Strongly agree 10 4
Agree 4 _ | 3
. Dlsagree _ s 1 £ _ . ek : 2
Strongly.disaéree . - 1 _ 1
QaduA
Strongly agree. - a9 L : . o 4
Agree 6.2 3
Disagree 4 2
Strongly disagree 2 1
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BLOEMFONTEIN

Strongly agree 21 4
Agree 11 3
Disagree 2 2
Strongly disagree 2 1

The above indicate the response on whether student teachers are

welcome at schools for teaching practice.

2. It is easy to hand over the pupils to the student teachers for

teaching practice.

KROONSTAD Teacher Response Rating Scale
Strongly agree 4 4
Agree 3 3
Disagree 7 2
Strongly disagree 1 1
QWAQWA
Strongly agree 14 4
Agree 70 3
Disagree - ; g yoE " 30 .- , k “2

"étr0ng1§+aisagfee-' LU g nfl et Tl d - Ty
BLQEMFQNTEIN |

" strongly dgree - . .- 9 | Ty
o B N VLR, . - 3
Disagree 9 2
Strongly disagree 4 1

Response on whether it is easy for practicing teachers to hand

over their pupils to student teachers.
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3. Teaching practice is a waste of time.

KROONSTAD Teacher Response Rating Scale
Strongly agree 2 4
Agree i 3
Disagree 3 2
Strongly disagree 10 1
QWAQWA

Strongly agree 11 4
Agree 10 3
Disagree 48 2
Strongly disagree 48 1
BLOEMFONTEIN

Strongly agree 3 4
Agree 4 3
Disagree 5 2
Strongly disagree 24 1

The above indicate if teaching practice is a waste of time.

4. Student teachers are cooperative during'teaching practice.

" KROONSTAD “""”féachér Response -+ " “Rasing shate ©
étrpnély agfee ; .2 - 4
‘w'Agrég T Ry i i, 7 | . : 5+ 8
bisagréé : 2 - * ' -2I
Strongly disagree 4 1
QWAQWA
Strongly agree 25 4
Agree 63 3
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Disagree 25 2

Strongly disagree 4 1
BLOCEMFONTEIN

Strongly agree 7 4
Agree 17 3
Disagree 4 2
Strongly disagree 7 1

The above response indicate if student teachers are cooperative

during teaching practice.

5. The lessons that the student teachers have taught must be

taught again.

KROONSTAD Teacher Response Rating Scale
Strongly agree 4 4
Agree 3 3
Disagree 6 2
Strongly disagree 3 1
QWAQWA

Sﬁrongly agree.-_ : 2 - . 4
'Agrée"‘"5 3 R . _'_51 'f' ': V. et s “ﬂ3
'Disagree' ' Lo 35 ; ' 5 <
Strongiy.diéagfeé‘ | 24 ' E . S P 1
 BLOEMFONTEIN -

Strongly agree 12 4
Agree 8 3
Disagree 13 2
Strongly disagree 3 1



Response on whether the lessons that have been taught by the

student teachers must be taught again.

6. Student teachers make a reasonable contribution during

teaching practice.

KROONSTAD Teacher Response Rating Scale
Strongly agree 2 4
Agree 6 3
Disagree 3 2
Strongly disagree 5 1
QWAQWA

Strongly agree 17 4
Agree 70 3
Disagree 26 2
Strongly disagree 4 1
BLOEMFONTEIN

Strongly agree 5 4
Agree 20 3
Disagree - .4 S TY 2
Stroﬁgl§”3f§égreéf. T i | ",7”' : ‘1713

The above’ indicate whether student teachers make. a

reasonable ¢on;ribution during teaching practice.

7. Student teachers do not achieve their aims and objectives in
the lessons they teach.
KROONSTAD Teacher Response Rating Scale

Strongly agree 2 4



Agree 3 3

Disagree o) 2
Strongly disagree 6 1
QWAQWA

Strongly agree 4 4
Agree 34 3
Disagree 65 2
Strongly disagree 24 1
BLOEMFONTEIN

Strongly agree 3 4
Agree 7 3
Disagree 14 2
Strongly disagree 1-2 X

Response on whether student teachers do achieve their aims and

objectives in the lessons they teach.

8. Student teachers are able to maintain discipline in the

classrooms.

KROONSTAD a Teacher Respouse : Rating Scale
-seéohgiyjagféé*-“'* B gt BN T B Badlg e o
Agfeej | . . _ . h ' . | | 3
biség;een"l L .3 N . ‘ : 2 -
Strbngly diSagreé - L " | 5 i
QWAQWA

Strongly agree 16 4
Agree 61 3



Disagree 28 2

Strongly disagree 12 1
BLOEMFONTEIN

Strongly agree 3 4
Agree 13 3
Disagree 6 2
Strongly disagree 4 1

The above response indicate if student teachers are able to

maintain discipline in the classrooms.

9. Student teachers are able to cope with the demands of

teaching.
KROONSTAD Teacher Response Rating Scale
Strongly agree 3 4
Agree 7 3
Disagree 3 2
Strongly disagree 3 1
QWAQWA
Strongly agree 10 -4
Disagree 30 _ - 2
Strqnglyidisagréé.; s "3 3.
BLOEMFONTEIN
Strongly aéree | ‘3 &I
Agree 17 3
Disagree 12 2
Strongly disagree 3 )
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The above indicate whether student teachers are able to cope with

the demands of teaching.

10. The period allocated for teaching practice is sufficient

to give student teachers enough practice.

KROONSTAD Teacher Response Rating Scale
Strongly agree 4 4
Agree 6 3
Disagree 4 2
Strongly disagree 2 1
QWAQWA

Strongly agree 22 4
Agree 47 3
Disagree 38 2
Strongly disagree 13 1
BLOEMFONTEIN

Strongly agree 9 4
Agree 17 3
Disagree’ : ) w _ 6 o P : 2
étfongiy disagree R S o 1

Response on-WHether the period allocated.for-teaching'practice_is
sufficient to giﬁe-stﬁdent teaéhers'enough practice.

11. Student teachers prepare their lessons properly only during

evaluations.
KROONSTAD Teacher response Rating scale
Strongly agree 4 4
Agree 5 3
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Disagree 3 2

Strongly disagree 4 1
QWAQWA

Strongly agree 41 4
Agree 31 3
Disagree 29 2
Strongly disagree 14 1
BLOEMFONTEIN

Strongly agree 13 4
Agree 11 3
Disagree 8 2
Strongly disagree 3 1

The above response indicate that student teachers prepare their
lessons properly only during evaluations. They only prepare in
order to score high marks on evaluations.

12. Student teachers should continue with thorough preparations

even after evaluations.

KROONSTAD Teacher Response Rating Scale
Strongly agree 9 : 4
_Agreg S ' . 5_ . . " 3
IDisagree;‘ | .. . | B | ;= L . 2
 Stf0ng1y agfee' " 5 1 _ ' | ; 1
QWAQWA

Strongly agree 63 4
Agree 42 3
Disagree 6 2
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Strongly disagree 6 1

BLOEMFONTEIN

Strongly agree 23 4
Agree 13 3
Disagree 0 2
Strongly disagree 0 1

The above responses indicate that student teachers should

continue with thorough preparations even after evaluations.

13. Student teachers should complete three vears'continuous
academic education, and thereafter go to schools to do one
year of continuous teaching practice - during this one year

they should be granted a minimum allowance.

KROONSTAD Teacher Response Rating Scale
Strongly agree 2 4
Agree 3 3
Disagree 6 2
Strongly disagree 5 1
QWAQWA
Strongly agree 40 4
Agree , 41 : ) 3
Disagrée . . 2L, &, .  . -  2
: Stpongly.disagree : 15 . - :w S -,. : "1
ﬂLOEMFONTEIN - |
Strongly agree 7 4
Agree 11 3
Disagree ) 2
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Strongly disagree 8 1

The above are responses on whether student teachers should
complete three year's continuous academic education, and
thereafter go to school for one year of continuous teaching

practice - during this one year, they should be remunerated.

14. Teaching practice should be organized differently.

KROONSTAD Teacher Response Rating Scale
Strongly agree 2 4
Agree 7 3
Disagree 3 2
Strongly disagree 2 1
QWAQWA
Strongly agree 30 4
Agree 49 3
Disagree 26 2
Strongly disagree 9 1
BLOEMFONTEIN
Strongly agree Q 4
'-;Agree., i _ 17 - : y i .3
Disagréé Y -‘ -'_ 6  ' A ; i
Strongiy;disagfee' B 2 : « T ' - 1

The above response indicate if teaching practice should be
organized differently.

SUGGESTIONS
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15. Suggestions on how teaching practice could be organized
differently from how it is organized presently, in order to bring
about some improvement.

15.1. On the suggestions on how teaching practice should be
organized and conducted, the following suggestions were
advanced by respondents:

* More demonstration lessons should be conducted by lecturers at
the Colleges of Education. This would give student teachers a
chance to understand what is expected of them during teaching
practice.

* The period for teaching practice should be extended so that
student teachers can cope with the classroom situation.

* Teaching practice has to be done repeatedly (continuously),
and follow up must done on student teachers' progress.

* Special schools for practicing should be organized so that
student teachers could go there for one year of teaching
practice.

* Student teachers should practice with their colleagues at
their respective Colleges before coming to schools for
teaching practice.

* Student teachers should evaluate.pupils_to make sure that they

have achiédi_their aims. . 0 %

Organizgrs of teéchiﬁg practiée $hould'arrahge.with tﬁe-schooi

concerned éoncefning the nﬁmber of claéses availabie; to avoid

overcrowding. Student teachers should not be crowded in one
classroom - they do not get enough practice.

* Student teachers should practice in their specialization
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subjects.

A teacher's guide must be given to student teachers before
they go for teaching practice so that they know what is
expected from them e.g. conduct, attire, etc.

There should be a follow up on complains or reports from the
practicing schools.

There should be thorough supervision during teaching practice,
as most student teachers neglect their work. Teachers at the
practicing schools should help to prevent wasting of time by
students. Students should not bee allowed to loiter during
teaching practice.

Student teachers should be supervised by qualified and
efficient teachers chosen by the principal at the school where
they are practicing.

Lecturers should discuss evaluations with teachers at the
practicing schools and indicate the importance of strict
evaluations.

The Colleges should supply the teaching practice timetable to
the schools, so that teachers at the practicing schools could
prepare the pupils for the student teachers who would be
teaching them. Pupils are left confused after teaching
'p;acyice,_thus the? shbuldube prép&réd“for the studeﬁt
teéchérs. | |

Observations are discoupaged by certain teachers. They
suggest that students should only practice to teach not
observe how to teach. On the other hand, there are those

teachers who believe that observation are good in preparing
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15.

15

4 .

student teachers to teach.

2. Suggestions on how student teachers should be evaluated
during teaching practice.
Student teachers should be evaluated by the class teachers

first - before College lecturers could evaluate them.

.3. Suggestions on the duration of teaching practice.

The period for teaching practice should be extended so that
student teachers could get sufficient exposure in teaching
practice, and in the end cope with the classroom situation.
Student teachers should complete three (3) years' continuous
academic education, and thereafter one year teaching practice.
During the first year, student teachers should observe for
six(6) months, and practice during the second semester.
Teaching practice should be conducted during the first four

weeks of the year.

.3. The responses on the Questionnaire given to lecturers are
indicated below. They are listed from the first question of
the questionnaires, andiall the'Colléges interviewed are
reflected pe;5que5tion. | |

Lecturers always look forward to teaching practice.

Lo

BONAMELOQO Lecturers' Response Rating Scale
Strongly agree 12 4
Agree 13 3
Disagree 6 2
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Strongly disagree 2 1
TSHIYA

Strongly agree 4 4
Agree 11 3
Disagree 3 2
Strongly disagree 0 1
SEFIKENG

Strongly agree 5 4
Agree 12 3
Disagree 6 2
Strongly disagree 2 1
MPHOHADI

Strongly agree 3 4
Agree 9 3
Disagree 6 2
Strongly disagree 2 1
KAGISANONG

Strongly agree 5 4
Agree 11 3
Disag;ee 6 2
St.rc_m'gly_ 'd;s‘agree" 3

The above responses indicate

forward to teaching practice.

1

whether lecturers always look

2. Students are able to put the theory acquired, into practice

during teaching practice.
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BONAMELQ Lecturers' Response Rating Scale
Strongly agree 7 4
Agree 13 3
Disagree 12 2
Strongly disagree 1 1
TSHIYA

Strongly agree 0 4
Agree 15 3
Disagree 5 2
Strongly disagree 0 1
SEFIKENG

Strongly agree 6 4
Agree 13 3
Disagree 2 2
Strongly disagree 4 1
MPHOHADI

Strongly agree 2 4
Agree 9 3
Disagree 8 2
Strongly disagree 1 1
_KAGISANONG

.Stfbngiy.aéree 6 4
-Agfeé | 13 3
Disagree 1 2
Strongly disagree 5 1

The above are responses on whether student teachers are able to

put learning theories into practice during teaching practice.
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3. Through teaching practice student teacher's potential and

suitability as a teacher can be detected.

66

BONAMELO Lecturer's Response Rating Scale
Strongly agree 12 4
Agree 18 3
Disagree 3 2
Strongly disagree 0 1
TSHIYA

Strongly agree 5 4
Agree 12 3
Disagree 3 2
Strongly disagree 0 1
SEFIKENG

Strongly agree 6 4
Agree 17 3
Disagree 2 2
Strongly disagree 0 1
MPHOHADI

Strongly agree 5 4
Agree 13 3
Disagrea 1 2
-Stroﬁgly disagree i- - lf
KAGISANONG

Strongly agree 5 4
Agree 18 3
Disagree 2 2
Strongly disagree 0 1



The above responses indicate if student teachers' potential and

suitability as teachers <can be detected through teaching

practice.

4. Student teachers are able to cope with classroom demands

during teaching practice.

BONAMELOQ
Strongly
Agree
Disagree
Strongly
TSHIYA
Strongly
Agree
Disagree
Strongly
SEFIKENG
Strongly
Agree
Disagree
Strongly
'MPHOHADI
: §trongly
Agreé
Disagree

Strongly

agree

disagree

agree

disagree

agree

disagree

agree

Disagree

Lectures'
3
14

13

13

15

Response

Rating Scale
4

3



KAGISANONG

Strongly agree 0 4
Agree 8 3
Disagree 12 2
Strongly disagree 5 1

The responses on whether student teachers are able to cope with

the demands in teaching.

5. Student teachers should be informed of their mistakes

immediately zafter presentation of a lesson.

BONAMELO Lecturers'Response Rating Scale
Strongly agree 28 4
Agree 4 3
Disagree 1 ' 2
Strongly disagree 0 1
TSHIYA

Strongly agree 12 4
Agree 8 3
Disagree 0 2
Strongly disagree 0 1
'SEFIKENG

.Strongly agree o .22' :  |1 : 4
IAgree | 1 3
Disagree 2 2
Strongly disagree 0 1
MPHOHADI

Strongly agree 14 4
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Agree 5 3

Disagree 1 2
Strongly disagree 0 1
KAGISANONG

Strongly agree 22 4
Agree 2 3
Disagree 1 2
Strongly disagree 0 1

The above responses indicate that student teachers should be
informed of their mistakes or shortcomings immediately after
presentation of a lesson.

6. Many College Lecturers have a positive attitude towards

teaching practice.

BONAMELOQ Lecturers' Response Rating Scale
Strongly agree 3 4
Agree 15 3
Disagree 10 2
Strongly disagree 3 1
TSHIYA

Strongly agree 3 4
Agree 8 g
Disagree . 6 2
Strongly disagree 3 1
SEFIKENG

Strongly agree 2 4
Agree 14 3
Disagree 7 2
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Strongly
MPHOHADI
Strongly
Agree

Disagree

Strongly

disagree

agree

disagree

KAGISANONG

Strongly
Agree
Disagree

Strongly

The above indicate that many College lecturers have a positive

agree

disagree

13

8

2

attitude towards teaching practice.

7. During teaching practice student teachers are able to displéy

their
BONAMELO
Strongly
Agree
Disagree
Strongly
TSHIYA
Strongly
Agree
Disagree
Strongly

SEFIKENG

skills.

agree

disagree

agree

disagree

Lecturers'
4

23

13

Response

70

2

1

Rating Scale

4

3



Strongly
Agree

Disagree
Strongly
MPHOHADI
Strongly
Agree

Disagree

Strongly

agree

disagree

agree

disagree

KAGISANONG

Strongly
Agree
Disagree

Strongly

The above is the responses indicate that student teachers are

agree

disagree

14

11

14

able to display their skills during teaching practice.

8. After teaching practice,

to correct common mistakes committed by students teachers.

BONAMELOQ
Strongly
Agree
Disagree
Strongly
TSHIYA
Strongly

Agree

agree

disagree

agree

Lecturers'

28

S

15

Response

71

remedial lessons should be conducted

Rating Scale
4

3



Disagree 0 2

Strongly disagree 0 1
SEFIKENG

Strongly agree 11 4
agree 10 3
Disagree 3 2
Strongly disagree i 1
MPHOHADI

Strongly agree 4 4
Agree 12 3
Disagree 3 2
Strongly disagree 1 1
KAGISANONG

Strongly agree 11 4
Agree 9 3
Disagree 3 2
Strongly disagree 1 1

The above responses indicate whether after teaching practice,
remedial lessons should be conducted to correct common mistakes

committed by student teachers.

9. The time spent by student teachers at schools during teaching

practice 1s not enough to give them sufficient practice.
p

BONAMELO Lecturers' Response Rating Scale
Strongly agree 26 4
Agree 7 3
Disagree 0 2
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Strongly
TSHIYA
Strongly
Agree
Disagree
Strongly
SEFIKENG
Strongly
Agree
Disagree
strongly
MPHOHADIL
Strongly
Agree
Disagree

Strongly

disagree

agree

disagree

agree

disagree

agree

disagree

KAGISANONG

Strongly
Agree
Disagree

Strongly

agree

disagree

The above are the

13

10
-

3

responses on whether the period for teaching

practice is enough.

10. Lecturers should be oriented on what to look when evaluating,

before going out to evaluate student teachers during teaching

practice.
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BONAMELO Lecturers' Response Rating Scale
Strongly agree 32 4
Agree 1 3
Disagree 0 2
Strongly disagree 0 1;
TSHIYA

Strongly agree 12 4
Agree 7 3
Disagree 1 2
Strongly disagree 0 1
SEFIKENG

Strongly agree 19 4
Agree 5

Disagree 0

Strongly disagree 0

MPHOHADI

Strongly agree 11 4
Agree 6 3
Disagree 3 2
Strongly disagree 0 1
KAGISANONG

Strongly agree 19 4
Agree 5 3
Disagree 0 2
Strongly disagree 0 1

Response on whether Lecturers should get orientation on teaching

practice and what to look for, before they go to evaluate student
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teachers at schools.

11. Afcer a continuous three (3) year academic education,
students should go for a year's continuous teaching practice

and during this year they should be remunerated.

BONAMELO Lecturers'Response Rating Scale
Strongly agree 22 4
Agree 6 3
Disagree 4 2
Strongly disagree 1 1
TSHIYA
Strongly agree 13 4
Agree 1 3
Disagree 6 2
Strongly disagree 0 b
SEFIKENG
Strongly agree 4 4
Agree 2 3
Disagree 4 2
Strongly disagree 15 1.
MPHOHADI
Strongly agree 4 4
Agree 7 3
Disagree 6 2
Strongly disagree 3 i
KAGISANONG
Strongly agree 3 4
75
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Agree
Disagreze

Strongly

disagree

4

16

Responses on whether student

continuous three year academic education and thereafter go for a

continuous one year practice.

12. The organization of teaching practice should be improved.

BONAMELO
Strongly
Agree
Disagree
Strongly
TSHIYA
Strongly
Agree
Disagree
Strongly
SEFIKENG
Strongly
Agree
Disagree
Strongly
MPHOHADI
Strongly
Agree

Disagree

agree

disagree

agree

disagree

agree

disagree

agree

Lecturers'

1y

11

10

Response

76

2

1

teachers should do first a

Rating Scale
4

3



Strongly disagree 5 1

KAGISANONG

Strongly agree 3 4
Agree 1A 3 3
Disagree 7 2
Strongly disagree 3 1

The above indicate that the organization of teaching practice
should improved.

13. SUGGESTIONS

The following were the suggestions on how teaching practice
should be organized to bring about improvements in teaching.

* During the first week of teaching practice, teachers at the
practicing schools should observe how student teachers teach,
and help them where necessary. It is after this has been done
that student teachers can be criticized and be given marks.
The period for teaching practice must be extended.

* Only subject specialists should evaluate students.

Lecturers should conduct demonstration lessons before student
teachers go out for teaching practice.

Orientation before teaching practice for student teachers is
important - so that they can be in a position to utilize
instrumental techniques during teaching practice.

Student teachers should only be evaluatded on their speciali-
zation subjects.

Only didatics lecturers must evaluate a maximum of four
student teachers per day.

Lecturers should be trained on how to conduct teaching
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practice. This implies that inexperienced Lecturers should be
trained (oriented) for the first year and then go for critique
lesscns the following year.

Student teachers should spend one year at the practicing
schools before being evaluated.

Teaching practice should be constantly evaluated - not for the
sake of covering a specific number of evaluated lessons - but
to ensure professionalism and the development of good teaching
skills.

Duration of study must be extended to four (4) years, so that
the first and third years are for tuition at the Colleges of
Education and the second and fourth years should be scheduled
for teaching practice.

Feedback sessions must be conducted timeously after teaching
practice. It should serve as a forum for improving both the
teaching process and evaluation.

Evaluation forms should be re-designed, for instance, criteria
based on dress and appearance should be discarded.

Student teachers should be evaluated in classes with pupils
they know or have worked with for a while (week) .

Student teachers should have continuous academic education for
three(3) years, Thereafter go for for a year's continuous
teaching practice.

A model school on the College premises should be used daily by
student teachers to present lessons to pupils in the different

classes.

Third year students should be given the first three (3) months
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of their final year to practice teaching at schools with
Lecturers evaluating.

Teaching practice should involve evaluation where the student
teacher's strong or weak points will be indicated.

Attention should be focused on teaching skills and art,as
opposed to the present concern about academic knowledge.
Teaching practice should take place at the Colleges in order
to prevent waste of time during transportation of Lecturers.
Remedial work should be encouraged in order to reduce
mistakes.

Student teachers should be given a chance to rotate at the
schools, so that they gain experience of different schools.
Students should be given a form to evaluate themselves.
Principals must report student teachers who do not execute
duties diligently; and drastic measures must be taken against
the culprit.

More and proper control must be exercised by principals and

teachers at schools.

The suggestions above indicate what some lecturers from various

Colleges of Education suggest concerning how teaching practice

should be organized differently.

In this chapter, data which are collected are presented to show

how relevant they are to the problem under study. The problem

under study is to determine the relative importance of teaching

practice in teacher education.
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The reseacher has shown the responses of the student teachers who
are exposed to teaching practice; the responses of teachers at
practicing schools; and the responses of Lecturers at the
Colleges of Education. This data will enable the reseacher to
determine if teaching practice has an effect in the training and
education of effective and efficient teachers in the Orange Free

State.

4.4, MANIPULATING VARIABLES

The researcher compares the respondents from one institution
(colleges or schools) with the respondents from other
institutions. The subjects (respondents are X or Y, depending on

which institutions are compared.

Because the number of the respondents differ, the average of the
responses have been used to compare the variables X or Y for all
responses given to the questionnaire. Questions on the
questionnaire had a variety of 4(four) responses. In order to

make the results comparable the averages of all respaonses of

subjects have been used.

In question 1 for example, the questionnaire for student teachers

is : Teaching practice is important.

The options for the responses were: Strongly agree
Agree
Disagree

Strongly Disagree.
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The rating scale for Strongly Agree is 4, for Agree is 3, for
Disagree is 2 and for Strongly Disagree is 1.

Of the 181 student teachers who responded, there were 34 from
Bonamelo and 48 from Tshiya College of Education.

Options Student Responses Rating Scale

Bonamelo Tshiva

Strongly agree 27 35 4
Agree 7 13 3
Disagree 0 0 2
Strongly Disagree 0 0 1

To get the average for the student teachers at Bonamelo College
of Education the following calculations were made:

(27x4)+ (7x3)+(0x2)+(0x1) = 129 =3.8

34 4

To get the average for the student teachers at Tshiya College of
Education the following calculations were made:

(35%4)+(13%x3)+(0x2)+(0x1) = 179 = 3.7
48 48

A similar method is used to get the averages of the other student

teachers from other colleges of Educations; lecturers from
colleges of Education and school teachers from practicing
schools.

The following tables show the various averages of the different

responses on the questionnaires.
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Figure 1 Student Teachers

Question on

Questicnnaire X/Y X/Y X/Y X/Y X/Y
Bonamelo Tshiya Kagisanong Kroonstad Sefikeng
1 3.8 3.7 4 3.7 Faid
2 2.2 2.6 2 i 3103 2.9
3 3.4 3.% % 3.4 3E
4 3..d G 3.3 2.4 L
5 3.3 8. 2 3.4 2.8 3:3
6 B 2 2.8 2.6 2.6 2.3
7 3.6 3.4 3.4 3.4 3.4
8 33 3.3 3.1 3.0 3.4
9 2.3 2456 2.7 2.9 3.5
10 1.4 2.4 1.4 1.8 3.4
11 3.2 3.3 3 3.3 i
12 2.8 3.1 3.5 2 7 3.3
13 2.3 3.2 3.1 2.3 35
14 3.2 2.8 2.5 3.2 Bl
x/y = 41.4 42.9 41.9 40.5 44,9

The following table shows the various averages of the different
responses on the Questionnaires supplied to student teachers from

Bonamelo and Tshiya College of Education.

Figure 2 Various averages of the different responses on

questionnaires supplied to student teachers

Question on
Questionnaire X Y

Bonamelo Tshiya
1 3.8 3. 7
2 2. 2 2.6
3 3.4 31
4 3.4 3ud
5 3:3 3.2
6 3.2 2.8
7 3.6 3.4
8 3:3 % 3.3
9 2.3 2.6
10 1.4 2.4
11 3.2 3.3
12 2.8 3.1
13 2.3 3.2
14 3.2 2.8
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To find out if x and y correlate, the Pearson's correlation
coefficient will be used. Because Pearson's formula requires Exy,
Ex, Ey, Ex , Ey , (Ex ) and (Ey ), another table will be used to

show how these products are calculated. By wusing Pearson's
correlation coefficient, raw scores will be converted to show how

the relationship between the two variables used (x and y).

Figure 3 The computation of Pearson's r between scores (x)
and (y) for the rated responses of the student
teachers on the questionnaires Student Teachers

Bonamelo(x) vs Tshiya(y)

Question 32 9

Listing (N) X Y XY X Y
1 3.8 37 14.06 14 .44 13.69
2 2.2 2.6 w2 4.84 6.76
3 3.4 3.1 10.54 11.56 9..EL
4 3.4 3.4 11.56 11.56 11.56
5 3.3 3.2 10.56 10.86 10.24
6 3.2 2.8 8.96 10.24 7.84
7 3.6 3.4 12.24 12.96 11.56
8 3.3 3.3 10.89 10.89 10.89
9 2.3 2.6 598 529 7.76
10 1.4 2.4 3.36 1.96 5.76
11 Fid 3.3 19:56 10.24 10.89
12 2.8 3l 8.68 7.84 9.61
13 2.3 3.2 736 5.29 10.24
14 342 a8 8.96 10.24 7.84
€ x= 41.4 £y = € xy = £ x* = Ey* =

42.9 129.4 128.2 134.3

Pearson's r correlation coefficient =

£ xy - (Ex)(ey)

JEo - B Iy~ &1
129.43 - (41.4)(42.9)

J[128.2 - 122,47 [134.3 - 131.45]
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2457
16.21

n

The two variables Bonamelo(x) and Tshiya(y) are correlated
because they "go together". The high scores on variable x are
accompanied by high score on variable y. The variables x and y
are correlated, since they covary. According to Hopkins and
Glass, (1978, p 57) a coefficient of correlation is a statistical
summary of the degree of relationship or association between two

variables.

Pearson's correlation coefficient 1is used to summarize the
magnitude and direction of the relationship between the two

variables (x and y).

Due to the fact that the low scores on x are accompanied by the
low scores on y,the correlation is positive. A scatterplot is
used to study the nature of the relationship between x and y.

(See graph next page)

The results of the computed variables is a proof that the
teaching practice has some significance in training prospective

teachers.

Other tests are used by the researcher where responses of other

student teachers are compared.
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The following table shows the various averages of the different

responses on the questionnaires supplied to student teachers.

Figure 5 Bonamelo(x) vs Kagisanong(y)

Question on X vy
Questionnaires

1 3.8 4

2 2,2 257
3 3.4 3:2
4 3.4 3.3
3] ‘3.3 3.4
6 3.2 256
7 3.6 3.4
8 3.3 3.1
9 2.3 2.7
10 1.4 1.4
11 3.2 3
12 2.8 3.5
13 2.3 3.1
14 3.2 2D

Pearson's correlation coefficient will be used to find out if x

and y correlate.

Raw scores will be converted to show the relationship between the

two variables (x and y).

See next page
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Figure 6 The computation of Pearson's

r between scores
Bonamelo (x) and Kagisanong (y) for the rated
responses of the student teachers' on the
questionnaires
QUESTION 9 2
LISTING (N) x y Xy x v
1 38 4 15:2 14.44 16
2 22 2.7 5.94 4 .84 1+29
3 3.4 3.2 10.88 11.56 10.24
4 3.4 33 11.22 11.56 10.89
5 Fix 8 3.4 11.22 10.86 11.56
6 32 2.6 8.32 10.24 6.76
7 36 3.4 12.24 12.96 11.56
8 3.3 3.1 1023 10.89 9.61
9 2.3 2 3 6.21 5.29 7.29
10 1.4 1.4 1.96 1.96 1.96
11 3.2 3 9.6 10.24 9
12 2.8 3.5 9.8 7 .84 1225
13 2.3 3.1 7.13 5.29 9.61
14 ) 8i-2 248 8 10.24 6225
€x = 41.4 £y = 41.9 Exy = x% = Ey 2=
127 .95 128.18 124 .27
Pearson's r correlation coefficient =
Exy - &) &)
N
% J 2 2 2%
[Ex - &) ] [EY?‘ - &) :]
N N
127.95 - (41.4) (41.9)
14
5 ,JL128.18 - (41.4) | f124.27 - (41.9)]
14 14
= 4,05
5.28
= 0.76

The two variables Bonamelo(x) and Kagisanong(y) are correlated.

The correlation is positive.
(see graph next page)
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The following table shows the various averages of the different
responses on the questionnaires given to the student teachers at

Tshiya and Sefikeng Colleges of Education:

Figure 8 Tshiya(x) vs Sefikeng(y)

Questions on

Questionnaires X y

1 37 3.4
2 2.6 2.9
3 3.1 3.1
4 3.3 3.1
5 3.2 3.3
6 2.8 2.3
7 3 4 3.4
8 3«3 3.4
9 2.6 3.5
10 2.4 3.4
11 3.3 3.2
12 Bk 3.3
13 32 3.5
14 2.8 Fal

To find out if x and y correlate, the Pearson's correlation

coefficient will be used.

(See next page)
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Figure 9 The computation of Pearson's r

Tshiya (x) and Sefikeng

responses of the

questionnaires

TSHIYA vs SEFIKENG

QUESTION
LISTING (N) % y
1 3::7 s
2 2.6 2.9
3 3:1 ;s
4 3.3 3.l
5 3,2 33
6 2.8 2+3
7 3.4 3.4
8 3.3 3.4
9 2.6 3.5
10 2.4 3.4
11 3. 3 3.2
12 3.1 3.3
13 3.2 3.5
14 2.8 e W
Fx= 42.9 ¢y =
44.9

Pearson's r correlation coefficient

(y)

student

Xy
12.
7
9
10.
10.
6
11
11
9
8.
10
10.
11
8.
£

137.92

54

.54
w61

54
54

44
06
22
.10

16

.56

23

.20

68
Xy

between

for

the

teachers!'

11

7

7

7

x =
13.

6.
9.q

69
76
61

.56
10.
.84
h o [
10.

24

56
89

.76
5.
10.
9.
10.
.84

76
89
61
24

Ex2 =

134.25

5COo

res

rated

on

11
B.
7.
9.

10.
5.
11.
11.
19,
11
10
10
12.
9.
Evt
143

e -

137.92

€ x)*

N

(42.9)

(44 .

9)

14

] [Eyl-.ugﬁP-]

the

1

.56

41
61
61
89
29
56
56
25

.56
.24

89
25
61

.29

i [}3&.25 - (az.g)i] [}43.29 = (4&.91“}
14 14

<34

1.

The two variables Tshiyva(x) and Sefikeng(y)

correlation is positive.

(see graph next page)
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The following table shows the various averages of the different

responses on the questionnaires supplied to student teachers.

Figure 11 Bonamelo(x) vs Sefikeng(y)
Question on X y
Questionnaires

1 3.8 3.4
2 2.2 2.9
3 3.4 3.1
4 3.4 o N
5 3.3 3.3
6 Fei2 2.3
7 3.6 3.4
8 3.3 3.4
9 2 3 35
10 1.4 3.4
11 3.2 3.2
12 2.8 F3::3
13 2.3 FasH
14 3.2 Jiliz

Pearson's correlation coefficient will be used to find out if x

and y correlate.

Figure 12 The computation of Pearson's r between scores
(x)Bonamelo and (y)Sefikeng for the rated responses

of the students on the questionnaires

QUESTION
LISTING X y Xy x+ y &
1 3.8 3.4 12,92 14.44 11.56
2 2.2 2.9 6.38 4.84 8.41
3 3.4 3 o 10.54 11.56 7.61
4 3.4 3.1 10.54 11.56 9.61
5 3.3 3.3 10.86 10.86 10.89
6 3.2 2.3 7.36 10.24 5.29
7 3.6 3.4 12.24 12.96 11.56
8 i 3.4 11,22 10.89 11.56
9 2.3 3.5 8.05 5.29 12.25
10 1.4 3.4 4.80 1.96 11.56
11 32 3.2 10.24 10.24 10.24
12 2.8 3,3 9.24 7. B4 10.89
13 2.3 3.5 8.05 5.29 12.25
14 3.2 3.1. 9.92 10.24 9.61
Ex = Cy = & xy = ¢ xt = Cy? =
41.4 44 .9 132.36 128.21 143.29



Pearson's r correlation efficient =

= 132.36 - (41.4) (44.9)

\lL121.21 = ({;_%)] [143.20 - (44.9)

= .39
The two variables x and y are correlated. The correlation is
positive.

(See graph next page)



A Perfect Positive Correlation .39

13

Fig

iable

1 value of vari

10 Units =

Scale

|
]
R |

PRSI S e
|

e

R
| M. )
R

e ot ey

i ]

- - . - q. ‘_‘

: uw._f- 111 11

PHEHH THH] T I

11 - I A_

| 1

ASANERS : | !

A_l Jr i 1
| ! ¥ 1 4
__ T I

I HHTr i ;

I | 1

* 1T

I
|

e

I

B B |

-

S [PPSR W S S

.

-

e = S

d
e i)

Lo =t

(sjuapnis buayLyas) £ IJTgVIYYA

o) (aN]




The following table shows the various averages of the different
responses on the Questionnaires supplied to student teachers from

Bonamelo and Mphohadi College of Education.

Figure 14

Question on
Questionnaire

>
<

Voo~ ~WwpH
w

WMmoMWHEFMDLW—WLWLWLWWND W
MDMWwoMmE~FEWWLWON WEe Boo
WroMRmwHRRNWLWWwRD DD WLWWW
MLWNWODOUWO POV F~O N

To find out if x and y correlate, the Pearson's correlation

coefficient will be used.

See next page
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Figure 15 The computation of Pearson's r between scores
(x)Bonamelo and (y)Mphohadi for the rated

responses of the students on the questionnaires

Question 2 2
Listing X v Xy X y
1 3.8 3.7 14.06 14.44 13.69
2 2.2 3.03 6.66 4.84 9.18
3 3.4 3.4 11.56 11.56 11.56
4 3.4 2.4 8.16 11.56 5.76
5 3.3 2.8 8.4 10.86 7.84
6 3.2 2.6 8.32 10.24 6.76
7 3.6 3.4 L2248 12.96 11.56
8 33 3.0 Q59 10.89 9.00
9 2.3 2.9 6.67 5.29 8.41
10 1.4 1.8 22 1.96 3.24
11 352 3:3 10.56 10.24 10.89
12 2.8 27 7.56 7.84 7.29
13 2.3 2.3 5.29 5.29 5.29
14 3.2 3.2 10.24 10.24 10.24
Ex = €y = Exy = Cowt = £yl =
41.4 40.5 122.14 128.21 120.71

Pearson's r correlation coefficient =

The two variables x and y are correlated. The correlation is
positive.

(See graph next page)
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The following table shows the various averages of the different
responses on the Questionnaires supplied to student teachers from

Tshiya and Kagisanong College of Education.

Figure 17

Question on

Questionnaire X Y
1 3.7 4

2 26 2.7
3 3.1 3 2
4 3.3 353
5 3:2 3. 4
6 2.8 2.6
7 3.4 3.4
8 3.3 3.1
9 2.6 2.7
10 2.4 1.4
11 3.3 3.0
12 3.1 35
13 3.2 s
14 2.8 2.5

To find out if x and y correlate, the Pearson's correlation

coefficient will be used.

See next page
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Figure 18 The computation of Pearson's r between scores
(x)Tshiya and (y)Kagisanong for the rated

responses of the students on the questionnaires

Question on

Questionnaire X y Xy X - yl'
b 3.7 4.0 14.8 13469 16.00
2 2.6 2.7 702 6.76 7.29
3 3.1 B2 9.92 9.61 10.24
4 3 3 3.::3 122 11.56 10.89
5 3 .2 3.4 10.88 10.24 11.56
6 2.8 2.6 7.28 7.84 6.76
7 3.4 3.4 11.56 11.56 11.56
8 3.3 s e | 10.23 10.89 9.61
9 2.6 2.7 7.02 7.76 7.29
10 2.4 1.4 3.36 5.76 1.96
11 3.3 3.0 9.9 10.89 9.00
12 3.1 3.5 10.85 9.61 12.25
13 3.2 3.1 9.92 10.24 9.61
14 2.8 2.5 7.00 7.84 6.25

Ex = &y = £y 5 €Ex? = Eyd =

42.9 41.9 130.96 134.25 121.27
Pearson's r correlation coefficient =

txy - &) &)
N
r = [-"‘; ------- S0 B e m T 15~
\;HEX - (Ex) j Lcy2 - (& ﬁl J
= 130.96 - (42.9) (41.9)
14
\l l134.25 - (42.9)] [121 37 = {41.9)]
14 14
= H22

The two variables x and y are correlated. The correlation 18

positive.

(See graph next page)
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The following table shows the various averages of the different
responses on the Questionnaires supplied to student teachers from
Tshiya and Mphohadi College of Education.

Figure 20

Questions on

Questionnaires X y

T 3.7 3
2 2.6 3403
3 3.1 3.4
4 3.3 2.4
5 352 2.8
6 2.8 2.6
7 3.4 3.4
8 3.3 3.0
9 2.6 2.9
10 2.4 1.8
11 3.3 3.3
12 il 2.7
13 3.2 2.3
14 2.8 Fiarid

To find out if x and y correlate, the Pearson's correlation

coefficient will be used.

See next page
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Figure 21 The computation of Pearson's r between scores
(x)Tshiya and (y)Mphohadi for the rated responses of

the students on the questionnaires

Question 9
Listing X y Xy X y‘l
1 3, 3.7 13.69 13.69 13.69
2 2.6 3.03 7.8 6.76 9.18
3 3.1 3.4 10.54 9.61 11.56
4 3.3 2.4 8.16 11.56 5.76
5 3.2 2.8 8.96 10.24 7.84
6 2.8 2.6 7.28 7.84 6.76
7 Bt Bk 11.56 t1.586 1356
8 3.3 3.0 9.90 10.89 9.00
9 2.6 2.9 7.54 7.76 8.41
10 Dol 178 4.32 5.76 3.:2%
11 3y 3 3.3 10.89 10.89 10.89
12 3«1 2 7 837 9.61 7.29
13 3 2 2.3 7.36 10.24 5.29
14 2.8 3.2 8.96 7.84 10. 24

€ x = Ey= Exy: € x? = Eylz

42.9 40.5 125.4 134 125 120.71
Pearson's r correlation coefficient =

Cxy - £x) &v)
N
r‘ b e e e e T T T T T I e——
JLE - (> [Ev - (e )27
N 1 L N
= 125.40 - (42.9)(40.5)
14
-J [;3&.25 - (42.9)] [126.71 - (&0.5)]
14 - 14

The two variables x and y are correlated. The correlation is

positive.

(See graph next page)
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The following table shows the various averages of the different
responses on the Questionnaires supplied to student teachers from
Kagisanong and Mphohadi College of Education.

Figure 23

Questions on
Questionnaires

S
w

w

MWwwHMNWLDWLWLWWMND -
LHHFULWORNHBPOEWLWNDN

WoMpmWHMNDWLNDNRDNND WWW
NMNWNWOOOUVOPFPOOODEEEON

To find out if x and y correlate, the Pearson's correlation
coefficient will be used.

See next page
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Figure 24 The computation of Pearson's r between scores
(x)Kagisanong and (y)Mphohadi for the rated

responses of the students on the questionnaires

Question 4
Listing X y Xy X y*
1 4 3.7 14.8 13.69 16.00
2 2.7 3«03 8.18 9.18 7.29
3 352 3.4 10.88 11.56 10.24
4 3.3 2.4 7.92 5.76 10.89
5 3.4 2.8 9.52 7.84 11.56
6 2.6 2.6 6.76 (o B o 6.76
7 3.4 3.4 11.56 Tl 56 11.56
8 3.1 3.0 9.3 9.00 9.61
9 2.7 2.9 7.83 8.41 7529
10 Lok LB 252 3.24 1.96
11 3.0 3.3 9.9 10.89 9.00
1.2 3.5 2555 9.45 7.29 12.25
13 3.1 2.3 Pl 3 5.29 9.61
14 245 Birge 8. 10.24 6.25

Ex = fy = £xy = Ext = Cy2 =

41.9 40.5 123.75 120.71 130.27
Pearson's r correlation coefficient =

Exy - (x) (Ev)
N
o = e v e v o i e et . 7t
I Lo - o] | ey - (g™
- N = -
= 123.75 - (41.9)(40.5)

14

1120.71 - (41.9) {130.27 -(40.5)
J L 14 ] L 14

= s o
The two variables x and y are correlated. The correlation is
positive.

(see graph next page)
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The following table shows the various averages of the different
responses on the Questionnaires supplied to student teachers from

Kagisanong and Sefikeng College of Education.

Figure 26 Various averages of the different responses on
the questionnaires

Questions on

Questionnaire X vy
: 4.0 3.4
2 L7 2.9
3 3.2 Fhl:
4 353 s (P
5 3.4 3.3
6 2:6 2:3
7 3.4 3.4
8 3.1 Fd
9 247 3.5
10 1.4 3.4
11 3.0 3.2
12 3.5 3.3
13 3.1 3.5
14 2.5 3.1

To find out if x and y correlate, the Pearson's correlation

coefficient will be used.
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Figure 27 The computation of Pearson's r between scores (x)
Kagisanong and (y) Sefikeng for the rated

responses of the students on the questionnaires

Question N
Listing X v Xy X y2
1 4.0 3.4 13.6 16.00 11.56
2 2.7 2.9 7.83 7.29 Bl
3 B2 3.1 9.92 10.24 9.61
4 3.3 3.1 10.23 10.89 9.61
5 3.4 3.3 14.:2.2 11.56 10.89
6 2.6 P 5.98 6.76 5.29
7 3.4 3 .4 L1.56 11.56 11.56
8 S e 3.4 1954 9.61 11.56
9 247 3 5 9.45 7.29 12.24
10 1.4 3.4 4.76 1.96 11.56
11 30 32 9.6 9.00 10.24
12 3.5 3 =3 Tilw58 12.25 10.89
13 e 0 3.5 10.85 9.61 12.25
14 28 3.1 775 ) 6.25 9.61
Ex = Ey = £ xy = ¢ x2 = Cy2 =
41.9 44 .9 134.84 130.22 145.28

Pearson's r correlation coefficient

= .18
A scatterplot is used to show a positive correlation.

(See graph next page)
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The following table shows the averages of different responses on
Questionnaires supplied to student teachers. These averages will

be used to compare the (x) Mphohadi and (y) Sefikeng variables.

Figure 29 Various averages of the different responses on the
questionnaires

Questions on

Questionnaire X g
i 3.7 3.4
2 3.03 2.9
3 3.4 AC I
4 2.4 81
5 2.8 33
6 2.6 Zx3
7 3.4 Fidi
8 3.0 3.4
9 29 3l
10 158 By
11 33 352
1.2 2.7 3,3
13 2.3 3.5
14 3.2 3.1

To find out if x and y correlate, the Parsons' correlation

coefficient shall be used.

See next page
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Figure 30 The computation of Pearson's r between scores (x)
Mphohadi and (y) Sefikeng for the rated responses
of the students on the questionnaires

Question

Listing X y Xy x'l yl
1 3.7 o 12.58 13.69 11.56
2 3.03 2.9 8.78 9.18 8.41
3 3.4 3.1 10.54 11.56 9.61
4 2.4 3.1 7.44 5.76 9.61
S 2.8 Sai3 9.24 7.84 10.89
6 2.6 I 5.98 6.76 5.29
7 3.4 3.4 11.56 11.56 11.56
8 3«0 3.4 19.:2¢ 9.00 11.886
9 2.9 3.5 10.15 8.41 12.25
10 1.8 3.4 Bk 2 3.24 11,56
1% 3.3 5 10:56 10.89 10.24
1:2 2577 84,3 8.91 7.29 10.89
13 2.3 35 8.05 5.29 2,25
14 3.2 3l 9.92 10.24 9.61
Ex = Ey = Exy = Ext= € y2=
40.5 44,9 136,05 1207 L 145.29

Pearson's r correlation coefficient =

Cxy - &) &)
N
r_ —————————————— e e e e e e e e
E-L_éxl E?__ 2
WLE* -] LB -]
= 130.05 - (40.5)(44.9)
14

.07

A scatterplot is used to show a positive correlation.

(See graph next page)
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TEACHERS AT THE PRACTICING SCHOOLS
The following tables show the various averages of the responses

on the questionnaires supplied to teachers at the practicing

schools.

Figure 32 School Teachers

Questions on

questionnaires x/y x/y x/y
Kroonstad Qwagwa Bloemfontein
1 3.4 3.4 3.4
2 2.3 2.8 2.8
3 1.7 1.9 1.6
A 2.3 2.9 2.6
5 2.5 2.9 2.8
6 2.3 2.9 256
i 2.1 2.2 2.0
8 2.6 2.7 3.0
9 2.6 2.7 2:5
10 2.8 1.9 2.9
11 2.6 2.8 2.9
12 3.4 3.9 3.6
13 21 2.9 2.4
14 2.6 2.8 2.8

To find out if x and y correlate, a Pearson's correlation

coefficient will be used.

(See next page)
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Figure 33 The computation of Pearson's r between scores (x)
Kroonstad and (y) Qwagwa for the rated responses

of the teachers on the questionnaires

Question 2
Listing (N) X Ny Xy x* v
1 3.4 3.4 11.56 11.56 11256
2 2:3 2.8 6.44 5.29 7.84
3 i 1.9 323 2.89 3.61
4 2.3 2.9 6.67 5.29 8.41
5 2.5 2.9 7.25 6.25 8.41
6 203 2.9 6.67 5.29 8.41
7 2.1 2.2 4.62 4,41 4,84
8 2.6 2.7 7.02 6.76 7.29
9 2.6 2.7 7.02 6.76 729
10 2.8 1.9 5,32 7.84 3.61
1) 2.6 2.8 7.28 6.76 7.84
12 3.4 3.9 13.26 11..56 15.21
13 2L 2.9 6.09 4.41 8.41
14 2.6 2.8 7.28 6.76 7.84
£x = £y = Exy = € x*= gy2=
3643 J B g9.71 91.83 110.57
Pearscn's r correlation coefficients=
Exy - &x) &y)
N
= e el ——
Il - ™) (& - w2 ]
N N
= 99.71 = (36.3)(38.7)
14
\J_ [91.83 - (36.3)] {110.57 - (38.7))
14 14

= B 7

A scatterplot is used to show a positive correlation.

(See graph next page)
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The following table shows the various averages of the different
responses on the questionnaires supplied to teachers in Kroonstad

and in Bloemfontein.

Figure 35 Various averages of the different responses on the
questionnaires

Questions on

Questionnaire X Y
1 3.4 Sl
2 2.3 2.8
3 17 1.6
4 2.8 2.6
5 2.5 2.8
6 263 2.6
7 2.1 20
8 2.6 3.0
9 2.6 2.9
10 2.8 2.9
il 2.6 2.9
12 3.4 3.6
13 2.1 24
14 2.6 2048

To find out if x and y correlate. the Pearson's correlation

coefficient shall be used.

(See next page)
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Figure 36 The computation of Pearson's r between (x)
Kroonstad and (y) BLoemfontein for the rated

responses of the teachers on the questionnaires

Question 2
Listing x y Xy X yl
1 3.4 3.4 1156 1L.86 11.56
2 2.3 2.8 6.44 5.29 7.84
3 1.7 1.6 242 2.89 2.56
4 2.3 2.6 5.98 5.29 6.76
5 2.5 248 7.00 §.25 7.84
6 2.3 246 5.98 5.29 6.76
7 2.1 240 4.2 4,41 4.00
8 2.6 3.0 7.8 6.76 9.00
9 2.6 2.5 6.5 6.76 6.25
10 2.8 2.9 8.12 7.84 8.41
11 2.6 2.9 7 Ao 6.76 8.41
12 3.4 3.6 12.2% 11.56 12.96
13 2.1 2.4 5.04 4,41 5.76
14 2.6 2.8 7.28  6.76 7.84
€x = £y = Exy = Ex2 = Eyk =
35.3 37.9 88.40 91.83 105.95
Pearsaon's r correlation coefficient =
&xy-—;&! €y )
N
o e e e e
LLEx> - wa*) [ev> - g2
N
= 98.40 -(35.30)(37.9)
14
J{ 91.83 - (35)] [105.95 - (37.9)]

= .92
A scatterplot is used to show a positive correlation.

(See graph next page)

The following table shows the averages of different responses of
teachers from practicing schools. These averages from the
responses on the questionnaires will be used to compare the (x)

Qwagwa and (y) Bloemfontein variables.
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Figure 38 Various averages of the different responses on the

questionnaires
Questions on
Questionnaires X y
1 3.4 3.4
2 2.8 2.8
3 1.9 146
4 2.9 2.6
5 2.9 2.8
6 2.9 2.6
7 2.2 2.0
8 2.7 3.0
9 2.7 245
10 1.9 2.9
11 2.8 2.9
12 3.9 3.6
13 2.9 2.4
14 2.8 248

To find out if x and y correlate, the Pearson's correlation

coefficient shall be used.

Figure 39 The computation of Pearson's r between score (x)
Qwagwa and (y) Bloemfontein for the rated responses

of the teachers on the questionnaire

QUESTION
LISTING (N) X v Xy x * y 2
1 3.4 3.4 11.56 11.56 11.56
2 2.8 2.8 7.84 7.84 7.84
3 1.9 1.6 3.04 3.61 2.56
4 2.9 2.6 7.54 8.41 6.76
5 2.9 2.8 8.12 8.41 7.84
6 2.9 %6 7.54 8.41 6.76
7 2.2 2.0 4.4 4.84 4.00
8 B 7 3.0 8.10 7.29 9.00
9 2.7 2.5 6.75 7.29 6.25
10 1.9 2.9 5.51 3.61 8.41
11 2.8 2.9 8.12 7.84 8.41
12 349 3.6 14.04 15.21 12.96
13 9.9 2.4 6.96 8.41 5.76
14 2.8 2.8 7.84 7.84 7.8
ex = ¢y = Exy = ¢ xt= Cy<=
38.7 37.9 107.36 130 .57 105.96
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Pearson's r correlation coefficient =

Exy-- @51 {gy}
N
Y 2 eemmccmcssmae s e e e e m e - - e S ==
[Tee -] [o -]

j [110.57 - (38.7}] [105.96 - (37.9}]

= .74
A scatterplot is used to show a positive correlation.

(See graph next page)

LECTURERS AT THE COLLEGES OF EDUCATION
The following table show the various averages of the different

responses on the questionnaires supplied to Lecturers at Colleges

of Education.

Figure 41 Lecturers

Question on

Questionnaire x/y x/y X/y xX/y X/y
Bonamelo Tshiya Kagisanong Kroonstad Sefikeng
1 2.9 3.1 2.7 2.7 2.8
2 2.8 2.8 2.2 2.3 2.8
3 3.1 3.2 3L Fl 3.2
4 2.8 2.5 2ok 1.9 242
5 3.6 3.5 3.8 37 348
6 2.6 2.7 242 2.9 2.6
7 2.9 2.9 2.9 2.7 2.9
8 3.8 3.8 2.9 2.9 252
9 3/.5 3.8 247 2.7 2.7
10 3.6 3.9 3.6 3.4 3.6
11 3.4 3.5 1.7 2.6 2 1
12 2.9 3.2 2.8 1.5 2.4
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A Perfect Positive Correlation .74

Fig 40
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The following table shows the various averages of the different
responses on the questionnaires supplied to lecturers at Tshiya

and Bonamelo Colleges of Education.

Figure 42 Various averages of the different responses on
questionnaires

Questions on

Questionnaires X y
1 2.9 3.1
2 2.8 2.8
3 3.1 3.2
4 2.5 2.5
5 3.6 3,5
6 2.6 2.7
7 2.9 2.9
8 3.8 38
9 3.5 3.8
10 3.6 349
11 3.4 3.5
12 2.9 3.2

To find out if x and y correlate. the Pearson's correlation

coefficient will be used.

(See next page)

109



Figure 43 The computation of Pearson's r between scores (x)

Tshiya and (y) Bonamelo for the rated responses of

the lecturers on the questionnaires

Question
Listing (N) X v Xy xl' y2
1 2.9 3.1 8.99 8.41 9.61
2 28 2.8 7.84 7 .84 7.84
3 5 | 3.2 9.92 9.61 10.24
4 2.5 2505 6.25 6.25 6.25
5 3.6 305 12.6 12.96 12.25
6 2.6 257 7.02 6.76 7.29
7 2.9 2.9 8.41 8.41 8.41
8 3.8 3.8 14.44 14.44 14.44
9 Feh 3.8 13.3 12,25 14,44
10 3.6 3.9 14.04 12.96 15.21
11 3.4 3.5 11.9 11.56 1225
12 2.9 3.2 9.28 8.41 10.24

Ex = Ey = E_xy == Ext = Qy2=

37.6 38.9 123.99 119.96 128.47
Pearson's r correlation coefficient =

Exy - (&) Ey)
N
r —~ T T T S e e e e e e N - —————— —— —
JLEﬁl _ @”L] Léyl” EHL]
N N

"[Iiéféé_:?é?fé?"‘EEéfZE'fGéE}T
j 12 1L 1T

= .93
A scatterplot is used to show a positive correlation.

(See gragp next page)
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The following table shows the various averages of the different

responses on the questionnaire supplied to the lecturers.

Figure 45 Various averages on of the responses on the
questionnaires supplied to lecturers at Tshiya

and Kagisanong Colleges of Education

Question on

Questionnaires x v
1 2.9 277
2 2.8 2.2
3 3.1 ik
4 2.5 2k
5 3.6 3.8
6 2.6 202
7 2.9 2.9
8 3.8 2.9
9 3.5 27
10 3.6 3.6
11 3.4 1.7
12 2.9 2.5

To find out if x and y correlate, the Pearson's correlation will

be used.

(See next page)
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Figure 46 The computation of Pearson's r between score (x)

Tshiya and (y) Kagisanong for the rated responses

of the lecturers on the questionnaires

Question

Listing x y Xy 2 y
1 2.9 2.7 7.83 8.41 7
2 2.8 2.2 6.16 7.84 4
3 x s | e, o 9.61 9.61 9
4 2.5 2.4 5.25 6.25 4
5 3.6 3.8 13.68 12.96 14
6 2.6 2.2 L ' 6.76 4
7 2.9 2.9 8.41 8.41 8
8 3.8 2.9 11.02 14.44 8
9 3 o5 2 9.45 12.25 7
10 3.6 3.6 12.96 12.96 12
11 3.4 1o 5.78 11.56 2
12 2.9 2.5 5.4 8.41 )
€x = £y = Exy = £x2 = Ey2
37.6 32.4 101.27 119.86 91.6
Pearson's r correlation coefficient =
Exy - (&) (&)
N
r = \l‘:-‘“'i ------------ o P e e ?: ------
Ex - &)* Ey - (&)
L ) L v)* |
= 101.27 - (3?.6}{32.&)
12
\l [119.86 - (37.6)] [91.54 - (32.4)
T2 T2

= - .08

A scatterplot is used to show a positive correlation.

(See graph next page)
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The following table shows the various averages of the different

responses on the questionnaire supplied to the lecturers.

Figure 48 Various averages on of the responses on the
questionnaires supplied to lecturers at Tshiya and
Mphohadi Colleges of Education

Question on

Questionnaires x V'
1 2.9 2.7
2 2.8 2.3
3 Deadll 3.1
4 28 1.9
5 3.6 3.7
6 2.6 2.9
7 2.9 2.7
8 3.8 2.9
9 3.5 25
10 3.6 3.4
13 3.4 2.6
12 2.9 L.3

Pearson's correlation coefficient will be used to find out if x

and y correlate.

(See next page)
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Figure 49 The computation of Pearson's r between score (x)
Tshiya and (y) Mphohadi for the rated responses of

the lecturers on the questionnaires

Question

Listing (N) % y Xy xt y %
1 2.9 2.7 7.83 8.41 7.29
2 2.8 G 6.44 7.84 5.29
3 3.1 3.1 9.61 96X 9.61
4 2.5 1.9 4.75 6.25 3.61
5 3.6 3.7 13.32 12.96 13.69
6 2.6 2.9 7 5% 6.76 8.41
7 2.9 2.7 7.83 8.41 7.29
8 3.8 2.9 11.02 14.44 8.41
9 345 o 9.45 12.25 7.29
10 3.6 3.4 12.24 12.96 11.56
11 3.4 2.6 8.84 11.56 6.76
T2 2.9 1.5 4,35 ) 8.41 2.25

Ex = Ey = EXy = Ex%* = £y2 =
376 32.4 103..22 119.86 91.46
Pearson's r correlation coefficient =
Exy - (x) (&)
N
T Ted Ter) (et - ary
x* - B Syt - &)?
k) e )
= 1033.22 - (37.6)(32.4)
12
&[119.86 - (37.6)] '[91.&6 TR
12 12

= 0.6
A scatterplot is used to show a positive correlation.
(See graph next page)

The following table shows the various averages of the different

responses on the questionnaire supplied to the lecturers.
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Figure 51 Various averages on of the responses on the
questionnaires supplied to lecturers at Tshiya
and Sefikeng Colleges of Education

Question on

Questionnaires x N
1 2.9 2B
2 2.8 2.8
3 3.1 32
4 255 2.2
5 3.6 2.8
6 2.6 2.6
7 2.9 2.9
8 3.8 2.2
9 3.5 2.7
10 3.8 3.6
11 3.4 2 1
1.2 2.9 i &

Pearson's correlation coefficient will be used to find out if x

and y correlate.

Figure 52 The computation of Pearson's r between score (x)
Tshiya and (y) Sefikeng for the rated responses of
the lecturers on the gquestionnaires

Question

LIsting X y Xy x 2 N ke
1 2.9 2.8 8.12 8.41 7.84
2 28 2.8 7.84 7.84 7.84
3 3 ol 3.2 9.92 9.61 10.24
4 245 2+2 5.50 6.25 4 .84
5 3.6 2.8 13.68 12.96 14,44
6 2.6 2.6 6.76 6.76 6.76
7 2.9 2.9 8.41 8.41 8.41
8 3.8 2.2 8.36 14.44 4.84
9 3.5 2.7 9.45 2.25 7.29
10 3.6 3.6 12.96 12.96 12.96
11 3.4 2.1 714 11.56 4.41
2 2.9 2.4 6.96 8.41 5.76
£x = g = &5y = Ex? = Eye =
7.6 33 3 105.10 119.83 95.63

=
H
n
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Pearson's r correlation coefficient =

A scatterplot is used to show a positive correlation.

(See graph next page)

The following table shows the various averages of the different

responses on the questionnaire supplied to the lecturers.

Figure 54 Various averages on of the responses on the
questionnaires supplied to lecturers at Bonamelo

and Kagisanong Colleges of Education

Questions on

Questionnaires X vy
1 3.1 207
2 2.8 22
3 i @ 3 X
4 2.5 2%
5 3.5 38
6 25 T 242
7 2.9 2,9
8 3.8 29
9 38 243
10 3.9 3.6
11 35 1.7
12 3: 2 2.5
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Pearson's correlation coefficient will be used to find out if x

and y correlate.

Figure 55 The computation of Pearson's r between score (x)
Bonamelo and (y) Kagisanong for the rated responses

of the lecturers on the questionnaires

Question
Listing X y Xy x * yl
1 3.1 2 a7 8.37 3.61 7.29
2 2.8 2.2 6.16 7.84 4.84
3 3.2 3.1 9.92 10.24 9.61
4 2.5 2.1 5.25 6.25 4,41
5 3.5 3.8 1.3.30 12.25 14.44
6 il 2.2 5.94 7.29 4,84
7 2.9 2,49 e 8.41 8.41
8 3.8 2.9 1102 14.44 8.41
g 3.8 2.7 H B O 1 5 14.44 7.29
1.0 3.9 3B 14.04 15: 21 12.96
11 345 Tisid o Pk o) 12,25 2.89
12 Hii2 2w _ 8.00 _ 10.24 6.25

E% = E = Exy = £x2 = fy2 =

38.9 32 & 107.38 128.47 91.64
Pearson's r correlation coefficient =

Exy - £x) (&)
N
r T e e e e e e e e e . — — ———
{[%_xl - fx 1—-\ [&y" - :’Exj"——l
N - N
= 107.38 - (38.9)(32.4)
12
[128 47 - (38. 9)] [91 64 - (32.4)
12

117



75

lon

Correlat

A Perfect Positive

ig 56 :

F

iable

1 value of a Var

its

10 un

Scale

Lt

——

-

-

L
-

11
——

I

O

b —t = -

L
T
L

T
Ll

L

Bt el Sl S I S
p=p=t

——

i
e

—+ b=

g

aapwad

f— =

4
1
: [

EESEsagn

SN S S S

IS EE

bt e

L

H _, 11
,WFHH ,% - T

L R
AnunsaBak i T Lo
A Tt ;M-¢” i
T SESNENERE RN BRRas anut

—-

[ -

e ettt

[ -

- bt

(434n32a| buouesiLbey

T

e et

I

) A 19V IYVA

TN




A scatterplot is used to show a positive correlation.

(See graph next page)

The following table shows the various averages of the different

responses on the questionnaire supplied to the lecturers.

Figure 57 Various averages on of the responses on the
questionnaires supplied to lecturers at Bonamelo
and Mphohadi Colleges of Education

Questions on

Questionnaires X y
1 3.1 2.7
2 2.8 243
3 3.2 3:1
4 2.5 1.9
5 3.5 3.7
6 2.7 Z, 9
7 2.9 2.7
8 3.8 2.9
9 3.8 2.7
10 3.9 Bid
11 3:4:D 2.6
12 3.2 15

Pearson's correlation coefficient will be used to find out if x

and y correlate.

(See next page
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Figure 58 The computation of Pearson's r between score (x)
Bonamelo and (y) Mphohadi for the rated responses of

the lecturers on the questionnaires

Question o 1
Listing X y Xy bid y
1 3.1 2 .7 837 9.61 7.29
2 2.8 23 6.44 7.84 5.29
3 3.2 3L 9.92 10.24 9.61
4 2:48 1.9 4.75 6.25 3 61
5 345 37 12.95 14.44 13.69
6 2.7 2.9 7.83 7.29 8.41
7 2.9 2.7 7.83 8.41 7.29
8 3.8 2.9 115 02 14.44 8.41
9 3.8 27 10.26 14.44 7.29
10 3.9 3.4 13.26 12.96 11.56
11 3.3 2.6 9.10 12.25 6.76
12 3.2 1.5 4.80 10.24 2.25

£x = Sy = Exy = £xt = tyt =

38.9 32.4 106.53 128.41 91.46
Pearson's r correlation coefficient =

¢ xy - &) Gy
N
r = Ao T o U e e o e S S T S e
JLes - e Lev® - er)
N N

= 106.53 - (38.9){32.4)
12

= .49

A scatterplot is used to show a positive correlation.

(See graph next page)
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The following table shows the various averages of the different

responses on the questionnaire supplied to the lecturers.

Figure 60 Various averages on of the responses on the
questionnaires supplied to lecturers at Bonamelo

and Sefikeng Colleges of Education

Questions on

Questionnaires X v
23 Jul 2.8
2 2.8 2.8
3 B 2 3.2
4 245 2yl
5 3.5 38
6 257 2.6
7 29 2.9
8 3.8 2.2
9 3.8 2.9
10 3.8 3.6
11 3.8 2.l
12 3.2 2ot

Pearson's correlation coefficient will be used to find out if x

and y correlate.

(See next page)
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Figure 61 The computation of Pearson's r between score (x)
Bonamelo and (y) Sefikeng for the rated responses

of the lecturers on the questionnaires

Question 2 5
Listing X y Xy X y
1 3.k 28 8.68 9.61 7.84
2 2.8 2.8 7.84 7.84 7.84
3 3 a2 32 10.24 10.24 10.24
4 2.5 202 5,50 6.25 4,84
5 3.5 3.8 13.30 12,25 14.44
6 2 2.6 7.02 7.29 6.76
7 2.9 2.9 8.41 8.41 8.41
8 3.8 2.2 8.36 14 .44 4 .84
9 3.8 2.7 10.26 14,44 7.29
10 3.9 3.6 14,04 15.21 12.96
11 3.5 2.1 7.35 12.25 4,41
1:2 3.2 2.4 7.68 10.24 5«76

£x = £y = Exy = €x? = ty?l =

38.9 33.3 108.68 128.47 95.63
Pearson's r correlation coefficient =

Exy - £x) &v)

1]
—
o
oo
o}
o
1
(W]
co
e
=
o6}
(%]
L
(o5}

A scatterplot is used to show a positive correlation.

(See graph next page)
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The following table shows the various averages of the different

responses on the questionnaire supplied to the lecturers.

Figure 63 Various averages on of the responses on the
questionnaires supplied to lecturers at

Kagisanong and Sefikeng Colleges of Education

Questions on

Questionnaires X y
1 2.7 2.8
z 2.2 2.8
3 B 1 3.2
4 2.1 2.2
5 3.8 3.8
6 2.2 2.6
7 2.9 2.9
8 2.9 2.2
9 2.7 2.4
10 3.6 3.6
11 3 85 1
12 25 P

Pearson's correlation coefficient will be used to find out if x

and y correlate.

(See next page)
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Figure 64 The computation of Pearson's r between score (x)
Kagisanong and (y) Sefikeng for the rated responses

of the lecturers on the questionnaires

Question

Listing x y Xy :»\:il 3r1
1 2.0 2.8 6.16 7.29 7.84
2 2.2 2.8 6.16 4,84 7.84
3 3.1 3.2 10.23 9.61 10.24
4 2.1 Zai2 4.62 4.41 4.84
5 3B 3.8 14.44 14.44 14.44
6 2.2 2.6 5.72 4 .84 6.76
7 2.9 2::9 8.41 8.41 8.41
8 2.9 252 6.38 8.41 4,84
9 2 7 27 7.+29 7.29 7.29
10 3.6 3.6 12.96 12.96 12.96
11 1 7 T 3.57 2.89 4,41
12 2.5 2.4 6.00 6.25 5.76

Fx = Ey = Exy = @_){1 2 Eyl =

32.4 33.3 91.94 91 64 95.63

Pearson's r correlation coefficient =

N
£ YL}; ________ [ €92 - (&) =
L_b{ -
] £x N][y @%]
= 91.94 - (32.4)(33.3)
12

A scatterplot is used to show a positive correlation.

(See graph next page)

123



T

LT

T 11

T T

ble

iz

T T
1T

/.|

pom e

sancng lect

K

value of a var

T
|

t

TTTT

A Perfect Positive Correlation .58

.

L

Fig 65

x (Kag

j b

(saeanioo] Jusyrjog) A



The following table shows the various averages of the different

responses on the questionnaire supplied to the lecturers.

Figure 66 Various averages on of the responses on the
questionnaires supplied to lecturers at
Kagisanong and Mphohadi Colleges of Education

Questions on

Questionnaires X v
1 2.7 2.7
2 2.2 23
3 3.3 g i
4 201 1.9
5 3.8 i)
6 2.2 2.9
7 2.9 257
8 2.9 2.9
9 2.7 2.7
10 3.6 3.4
11 17 2.6
12 2.5 1.5

Pearson's correlation coefficient will be used to find out if x

and y correlate.

(See next page)
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Figure 67 The computation of Pearson's r between score (x)
Kagisanong and (y) Mphohadi for the rated

responses of the lecturers on the questionnaires

Question
Listing X y Xy xZ y
1 2w 27 7.29 729 7.29
2 242 243 5.06 4.84 5.29
3 3.1 el 9.61 9.61 9.61
4 25X 1.9 3.99 4.41 3.61
5 3.8 3.7 14,06 14.44 13.69
6 2.2 2.9 6.38 4.84 8.41
7 2.9 2.7 7.83 8.41 7.29
8 2.9 2.9 8.41 8.41 B.41
9 2.7 2.7 7.29 7.29 7.29
10 3.6 3.4 12.24 12.96 11.56
1.4, L.7 2.6 4.42 2.89 6.76
12 2.5 1.5 3.5 6.25 2028
Ex = £y = Exy = Ex2 = gyt =
32.4 32.4 90.33 91.64 91.46

Pearson's r correlation coefficient =

L8
1

\X lo1.64 - (32.4)] |o1.46 - (32,4)]

= .70

A scatterplot is used to show a positive correlation.

(See graph next page)

b
g
n



LT

il

i T mEl i NN 1 L] L1
- 41 - - . -
I JEEE R A EERENENEEREN |

.

= S - — - 1l |
{ .- L1 4 t 11 11 41
44 - - - - - - 4+
|

ble

la

—+ - . - - | .. - - =
+-4+—t-+-+1- t e - - —+— 4 i
B i
.. - - i
- - 1 - 1T i
- ] - S - 1- 1 S -
5 _ TR R - B NEEEEREEREEE - |
-1 - - - 1+ A
- - | 1 . 4 - _ |
1 -+ - - ... - A
[ - - - - . . - 4 _
| - - . . | AN T U = 1

1 value of a var

T

1

I

I

I
-

]

1
I

10 Units

.

A perfect Positive Correlation .70

Scale

+ __ | |
- . 1 INR SESNEEEREEEEEE :
- 1 _ _ 1 W..II i
|| H B ||| _. “ ﬁ t 1 | .1\
} : - P O .
| S 1 — - .
i TH 11 . S i
i : Epas T w
* - . .- —_ | : !
: | AT

]

po—

. e

Fig 68

(<oangosy Tpeyoudy) £ ATHYTHVA

x [(tagisanong Jecturer)




The following table shows the various averages of the different

responses on the questionnaire supplied to the lecturers.

Figure 69 Various averages on of the responses on the
questionnaires supplied to lecturers at Mphohadi
and Sefikeng Colleges of Education

Questions on

Questionnaires X y
1 2o 2.8
2 2.3 2.8
3 3.1 3.2
4 1.9 2.2
5 3.7 3.8
6 2.9 256
7 2.7 2.9
8 2.9 2.2
9 2.7 2.7
10 3.4 3.6
11 2.6 2.1
12 1.5 2.4

Pearson's correlation coefficient will be used to find out if x

and y correlate.

(See next page)
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Figure 70 The computation of Pearson's r between score (x)
Mphohadi and (y) Sefikeng for the rated responses

of the lecturers on the questionnaires

Question
Listing X Y Xy x:L yl
1 2.7 2.8 7.56 7.29 7.84
2 2.3 2.8 6.44 5.29 7.84
3 3.1 3 2 9.92 9.61 10.24
4 1.9 22 4.18 3.61 4.84
3 B 7 3.8 14.06 13.69 14.44
6 2.9 2.6 7.54 8.41 6.76
7 257 2.9 7.83 7.29 8.41
8 2.9 X2 6.38 8.41 4,84
9 2.7 2.7 7.29 7 .29 7.29
10 3.4 3.6 12.24 11.56 12.96
L 2.6 Zinidi 5.46 6.76 4.41
1.2 1.5 2.4 3.90 2,25 8. 76

£Ex = Ey = Exy = Exd: = cyd =

32.4 33.3 92.8 101.46 95.63
Pearson's r correlation coefficient =

Exy - &)E&)

l [101.&6 - {32.4)-] [95.63 - (33.3a

12 12

= .43

A scatterplot is used to show a positive correlation.

(See graph next page)
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In all the graphs that have been included in this research
report, the observations are plotted. The x and y values are
represented in the scatterplots in the wvarious figures. The
figure allows a visual check on whether a computation error has
been made, as well as whether the relationship appears to be
linear. It is clear that the correlation of the various variables
is substantial, 1linear and positive; hence, the computed values
should not be smaller than minus one and not bigger than one for

r to appear reasonable.

Such a perfect correlation show that there is no great difference
in the responses of the the two groups that are compared. 1In the
case of the student teachers it implies that they agree that
teaching practice is of value in Teacher Education. Using the
results of the Pearson's correlation coefficient, it can be
concluded that teachers at the practicing schools and lecturers

at the colleges of Education also agree that teaching practice is

of value.

SUMMARY

In this chapter, responses of the studeqt teachers, tﬁe teachers
at tﬁe practiéiﬁg Qchoolé and the lecturers ot the colleges of
.educétion are arranged and 6fdered iﬁ ofder to simplify reading
and understanding of the data presented. The variables are
compared according to the institutions they represent, for
instance, the responses of the student teachers from one

institution are compared with the responses of student techers
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from another institution.

The variables are manipulated into averages so that the two

variables can be computed statistically to find out their

correlation. It is observed that the correlation is positive.
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CHAPTER 5

ANALYSIS OF DATA

a on the responses which are made by the subjects (student

teachers, teachers at practicing schools and College lecturers)

wil

A.

The

sStu

exp

stu

The

1

1 be analyzed in this chapter.

RESPONSES ON QUESTIONNAIRES SUPPLIED TO STUDENT TEACHERS

researcher sampled 250 third year student teachers. The
dent teachers were selected for the research because of their
erience and exposure in teaching practice. Out of the 250

dent teachers sampled, only 181 have responded.

following are the responses to the questionnaires:

Teaching practice is important

Of the 181 student teachers 137 i.e. 75% strongly agree and 39
(25%) agree that teaching practice is important. Only 7% of

the student teachers disagree with this point.

The researcher observes that a greater percentage of the
student teachers understand the value of teaching practice
entails a very small percentage does not realize the

significance of teaching practice.
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2.

Supervision during teaching practice

Out of 181 student teachers, 104 (57%) agree that school
teachers do supervise them during teaching practice. 54 (30%)

of the student teachers disagree.

It would seem that there are those teachers at practicing
schools who play their role in supervising student teachers
during teaching practice other teachers either play truant or
do not know what to do. They do not assist in guiding and

supervising student teachers during teaching practice.

An appropriate teacher-pupil relationship

0Of the 181 student teachers, 94 (51%) agree and 66 (35%)

strongly agree that an appropriate teacher-pupil relationship

can easily be established at the schools.

According to the researcher's observations, pupils are always
willing to receive student teachers into their classrooms and
they look forward to getting something worthwhile from them.
The relationship becomes appropriate if the student teachers

deliver the ‘goods.

Thedry taught at College is applied

80 (44%) of the 181 student teachers strongly agree and 68
(38%) agree that during teaching practice they can apply the
theory which is taught at the College. 33 (18%) of the student

teachers disagree.



The student teacher's responses make it clear that a greater
percentage of them know the relationship between what they are

taught in the lecture room and what they teach in classrooms.

Feedback on teaching practice by lecturers

Out of 181 student teachers, 81 (45%) strongly agree and 76
(42%) agree that after evaluation of 1lessons, feedback or
information on progress in teaching practice is given to the
students. This shows that all students realize the value of
being informed about how they perform in their teaching

practice exercise.

Too many lessons per week

65 (36%) of the 181 student teachers strongly agree and 54
(30%) agree respectively that they are given too many lessons
to teach per week. 42 (23%) of the 181 student teachers

disagree and 18 (10%) strongly disagree on this issue.

From the responses, more than half of the students teachers
show that they are given a lot of lessons (six lessons) to
prepare ‘for evaluations in a week's time. Only 60 (33%) of the
181l student teachers disagree. This shows that it:varies witﬁ_
individual student teachers. There are those studentslwho can
cope with a lot of work. But it also differs with Colleges of
Education. Some colleges give students a lot of work,others

give them enough to cope with the work load.

132



Tis

Teaching practice is a worthwhile exercise

From the 181 student teachers, 96 (53%) and 69 (38%) strongly
agree and agree respectively that teaching practice is a

worthwhile exercise. Only 15 (8.3%) disagree.

The researcher observes that the greater percentage of
students agree that teaching practice is worthwhile, and
understand why they have to go for teaching practice and find
it being of use to them. The smaller percentage of students who
disagree do not comprehend the worth of teaching practice.
They feel that they can just go to schools to teach without
being exposed to teaching practice, during their period of

training.

Student teachers get enough or sufficient practice

Out of 181 student teachers, 85 (50%) and 65 (36%) strongly
agree and agree respectively that student teachers get enough

or sufficient practice during teaching practice.

There are those student teachers who agree that the period
allotted for teaching is sufficient. Only a small percent of
the student teachers disagree. They would prefer a lOnger'

period for practicing.

Teachers at the practicing schools do assist student teachers

Out of 181 student teachers, 48 (25%) strongly agree and 68

(38%) agree that teachers at the practicing schools do assist
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them in their practice to teach. 25 (13%) of the student

teachers disagree with this point.

Of the 181 student teachers. 22,7% students disagree that they
are assisted by teachers at the practicing schools during

teaching practice.

This analysis shows that there are those school teachers who do
assist student teachers during teaching practice. Similarly,
there are those school teachers who do not make any attempt to
guide and assist student teachers while they are on teaching

practice at their schools.

10. Specialization subjects only

43 (24%) of the 181 student teachers disagree and 65 (40%)
strongly disagree that they are evaluated only on subjects they

specialize in.

From the above analysis it would seem that student teachers
(especially those who are doing Primary Teacher's Diploma -PTD)
are not evaluated on their subjects of' specialization. They are’

given any subject to prepare and be. evaluated upon.

11. Student teachers become confident to teach

Of the 181 student teachers 82 (45%) strongly agree and 85
(47%) agree that after teaching practice they become confident

to teach.
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From the analysis above, student teachers give an indication
that they gain confidence through teaching practice. They get
experience and get the feel of teaching through teaching

practice.

12. Value of Comments by College lecturers

66 (37%) and 72 (40%) of the 181 student teachers strongly
agree and agree respectively, that comments by college

lecturers are of value.

The comments and guidance provided by college lecturers after
evaluations are regarded by student teachers as being of great
value. Student teachers 1learn a lot from comments made by
lecturers immediately after evaluations of a lesson. They are
immediately informed of their performance during an evaluation
lesson and their points or marks are displayed on the

evaluation form.

13. Logical and cleér evaluation reports

Out of 181 student teachers, 60 (33%) strongly agree and 77
(43%) agree that college lecturers. present logical and . clear

evaluation reports ‘after a critique lesson.

From the analysis it would seem that student teachers
appreciate the college lecturer's guidance and report on their
presentation during evaluations of lessons..They agree that the

lecturers' remarks and suggestions are worthwhile.
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14.

Th

1.

Suggestion on improved organization of teaching practice.

Of the 181 student teachers 81 (45%) strongly agree and 43
(24%) agree that the organization of teaching practice should
be revised. 30 (16%) and 23 (13%) respectively disagree and

strongly disagree on this issue.

The analysis shows that a greater percentage of the student
teachers agree that the organization of teaching practice
should be done differently. It is ©believed that if the
organization of teaching practice was done differently, a lot
of improvement could be seen. The organization and
administration of teaching practice should be improved in order

to improve the quality of teachers produced and also to improve

the image of teaching as a profession.

RESPONSE ON QUESTIONNAIRES SUPPLIED TO TEACHERS AT PRACTICING
SCHOOLS

The researcher sampled 250 teachers who are teaching at the
practicing schools in the Orange Free State. Only 169 of the

250 teachers responded.

e following are the responses on frpm the questionnaires:

Student teachers are welcomed
Out of 169 teachers, 80 (47%) strongly agree and 77 (46%) agree

that student teachers are welcomed during teaching practice.

136



From the responses it is clear that not all school teachers at
the practicing schools welcome student teachers. Although a
greater percentage (93%) receive student teachers with open
hands, there are those who view them as coming to waste time.
That could be related to the responses by student teachers that
some school teachers do not assist them during teaching
practice. It goes without saying that if the student teachers
are not welcomed by a small number of school teachers, then

they would not be assisted by the same teachers.

The researcher's observations are that, there are those school
teachers who do not realize the significance of teaching
practice. This implies that when these teachers were undergoing
training at the colleges during their time, they did not
recognize and appreciate the importance of teaching practice.
Such teachers continue to perpetuate their dislike and
misconception of teaching practice and thus continue to
sabotage teaching practice. They make teaching practice appear
meaningless and useless to the student teachers who need to be

guided.

. Handing. over of pupils to the student teaéhers.
"From the 169 schdol,teachers 87 (52%) and (27% agree and
disagree respectively, that it is easy to hand over the pupils

to the student teachers who have to practice.

Following the discussion that not all the school teachers
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welcome student teachers for teaching practice, the researcher
observes that some teachers would not easily entrust student
teachers with their pupils. Those teachers who do not welcome
student teachers, most probably see them as wasting time and

thus would not find it easy to hand over the pupils to them

All this may be brought about by misunderstanding of teaching
practice by the school teachers when they were students
themselves or the way student teachers coming to their schools
have been behaving. This misunderstanding is unfortunately

recurrent and continue to harm any attempt to improve teaching

practice.

Waste of time

56 (33%) and 82(49%) of the 169 teachers disagree and strongly
disagree respectively that teaching practice is a waste of

time.

The responses show that although a greater percentage of
school teachers find the time spent on teaching practice_
beiﬁg worthwhile, therg are thosg who find it to be;a.§qste of
time. It could be that those.yho.find teaching ppagtice to be;a
waste of time have come across student teachers who play
truant. The other view could be, the school teachers used to
play truant themselves when they were student teachers and thus

they find teaching practice to be a waste of time or that
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teaching practice 1is organized poorly by colleges and thus
create confusion at practicing schools. If school teachers did
not understand the significance of teaching practice during
their training, it becomes difficult for them to realize its

value now, and guide student teachers accordingly.

Student teachers cooperate

Out of the 169 teachers, 34(20%) and 87 (56%) strongly agree
and agree respectively that student teachers are cooperative
during teaching practice.

The researcher observes that student teachers are found to be
willing to work hand in hand with school teachers. They are

ready to be guided and assisted by school teachers.

Repetition of the lessons

62 (37%) of the 169 teachers agree and 70 (41%) disagree that
the lessons which have been taught by the student teachers

should be taught again.

According to the researcher's findings, some school teachers
find it necessary to repeat lessons which were taught during
teéching practice zdge to the fact that they -do_ not have_
confidence in student ﬁeachefé. They havé the notion that tﬁose
who play truant would not possibly teach properly. The other
cause of mistrust could be the lack of methodology by the

student teachers in teaching the pupils.
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The other major problems which result in the 1lesson to be
repeated could be, lack of guidance which the schoolteachers
are supposed to provide to the student teachers. Some school
teachers go on leave in the literal sense of the word, during
teaching practice. They are not available to guide and control
student teachers who need assistance. When teaching practice is
over, they are not sure what has transpired in their
classrooms, thus they repeat the lessons. In that way they
regard teaching practice as a waste of time. They do not

realize that they contribute in the wasting of time.

Student teachers contribute reasonably

Out of the 169 teachers, 96 (57%) agree that student teachers
make a reasonable contribution in teaching during teaching

practice. 33 (20%) of the teachers disagree.

The responses indicate that some teachers appreciate the
presence and contributions made by student teachers during
teaching practice. Obviously those who do not welcome student
teachers and think that teaching practice is a waste of time

would not realize their contributions.

There is also.a ﬁossibiiity that some teachers find teécﬁing
practice to be a waste of time because they do not see how
student teachers contribute in teaching. It could be that they
wish to teach pupils without any disturbance and interference

from student teachers. Such teachers are ignorant of the fact
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7

that student teachers need to practice in order to be

productive teachers in future.

Aims and obijectives

78 (26%) of the 169 teachers agree that student teachers do
not achieve their aim and objectives in the 1lessons they

teach. 74 (44%) of the teachers disagree with this statement.

According to the researcher, it goes without saying that
student teachers who are not welcomed, who are not guided by
the school teachers would not be seen by the same teachers to
be able to reach their aims and objectives in teaching. They
are said to be wasting time, and thus their lessons are
repeated. It would seem that if student teachers were assisted
from the onset, they would reach their aims and objectives as

planned in their lesson plans.

Discipline in the classroom

78 (46%) and 37 (22%) of the teachers agree and disagree
respectively that student teachers are able to maintain

discipline in the classrooms.

The researcher observes that student teachers are not guided on
how to keep discipline in the classroom. They have to find
means and ways to handle the pupils. Pupils in return want to

experiment on how the teacher who is put in their care can
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respond to their tricks. It is exciting for pupils to observe
the reaction of different teachers to different situations. 1In
the process of trying their tactics, the student teacher is put
at a disadvantage due to lack of experience. S/he needs to be
in control and handle the situation with caution. If s/he does

not have a sense of humor, the situation could become chaotic.

9. Student teachers can cope

96 (57%) of the 169 teachers agree that student teachers are
able to cope with the demands of teaching. 45 (27%) of the
teachers disagree. The indication that student teachers do not
cope with teaching is that they play truant and they complain

about teaching.

10. Enough period for practicing

Out of the 169 teachers 70 (41%) and 45 (27%) agree and
disagree respectively that the period allocated for teaching

practice is sufficient to give student teachers enough

practice.

Compared to student teachers' response, out of 181 students, 85
(50%) strongly agree and 65 (36%) agree respectively. This is
an indication that student teachers do not realize the value

and the importance of teaching practice.
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11.

L2

13

14.

Preparations only during evaluations

58 (34%) of the 169 teachers strongly agree and 47 (28%) agree
that student teachers prepare their lessons properly only
during evaluations. & (2%) of the teachers did not respond to
this statement. This implies that student teachers only while

away time when they are not being criticized.

Continuous preparation

95 (56%) and 36% of the 169 teachers strongly agree and agree
respectively that student teachers should continue with
thorough preparations even after evaluations. If the student
teachers do not prepare, they waste time that could be used by
the school teachers fruitfully. When student teachers do not
prepare for additional lessons there is no way they can keep

the pupils busy constructively.

Suggestions on a different teacher's diploma structure

Out of the 169 teachers, 49 (29%) and 55 (33%) strongly agree
and agree respectively that student teachers should complete
three (3) years' continuous academic education, and thereafter
g0 to school to do one year continuous teaching - during that

one year, they should be granted a minimum allowance.

Organization of teaching practice should be revised

41 (24%) of the teachers strongly agree that teaching practice
should be organized differently, or the organization thereof

should be revised. 73 (43%) of the teachers agree on this
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point. 7 (4%) of the teachers did not respond to this

statement.

The organization of teaching practice should be improved in
order to curb truancy by the student teachers. The colleges
must liaise with the practicing schools to keep trend of what
transpires during teaching practice. There must be a system
whereby student teachers are checked if they are doing their

work or they are always present at the schools.

C. RESPONSES ON QUESTIONNAIRES SUPPLIED TO LECTURERS

The researcher sampled 150 College Lecturers. 123 of the

lecturers returned their responses.

The following are the responses from the Questionnaires:

1. Looking forward to evaluate

Out of 123 lecturers who were sampled, only 56 (46%) agree that
lecturers always look forward to evaluating during teaching

practice. 20 (16%) of the lecturers did not respond to this

statement.

Lecturers 1look forward to teaching practice because they want
to check if they have done their work effectively, and if their

products are worth sending out to the schools after completion

of the Course.
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2.

Learning theories are put into practice

63 (51%) of the 123 lecturers agree that student teachers are
able to put learning theories into practice during teaching
practice. The other 53 (43%) of the lecturers is not satisfied
with the application of theory into practice. The dissatisfied
lecturers will always indicate by giving student teachers the

marks they deserve and their comments will also verify their

views.

Student's potential and suitability can be evaluated

Out of 123 lecturers. 78 (63%) agree that student teacher's
potential and suitability as a teacher can be evaluated through
teaching practice.

Student teachers can cope

62 (50%) of the 123 lecturers do not agree with the statement
that student teachers are able to cope with the demands of
teaching. Some student teachers play truant, others do not want
to go for teaching practice again. Some of them complain about
teaching. All these are indications that student teachers do

not cope.

Mistakes should be pointed out after presentation

98 (80%) out of 123 lecturers strongly agree that after
evaluation of 1lessons, feedback or mistakes on the lesson
should be pointed to the student immediately. This could help
student teachers to use the feedback in preparation of the

lessons which have not been evaluated then. In that manner
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their work could improve.

A positive attitude towards teaching practice

Only 53 (43%) of the 123 lecturers agree that they have a
positive attitude towards teaching practice; contrary to 40

(33%) which disagree with this question.

According to the researcher's observations, even college
lecturers need to be oriented on teaching practice. They need
to be made aware that teaching practice is a component part of
teacher training. They should be reminded continuously that

they are training future teachers.

College lecturers should be made aware, in case they are not,

that teaching practice is an integral component of Educational

studies - (Educational Studies entail both theory and
practice). All this has to be done partly because some
lacturers do not realism the value of teaching practice or

because teaching practice is poorly organized.

Skills can be displaved

75 (61%) of the 123 lecturers agree that student teachers are
able to demonstrate their skills during teaching practice. The
other 28 (23%) of the lecturers disagree on this point.
Possibly those who disagree, are those who think that student

teachers cannot apply theory into practice.
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8.

10.

Remedial lessons after teaching practice

On the question that after the period of teaching practice;
remedial lessons should be conducted to correct common mistakes
committed by student teachers, 69 (56%) and 41 (33%) of the 123
lecturers strongly agree and agree respectively. One (8%) of

the lecturers did not respond to the question.

Time spent on teaching practice is not enough

35 (45%) of the 123 lecturers strongly agree and 36 (29.2%)
agree that the time spent by student teachers at schools for
teaching practice is not enough to give them sufficient
practice (two weeks in addition to the four which are utilized
for teaching practice). Those who do not agree might be of the
opinion that student teachers must exert themselves within the

given time.

Lecturers should be oriented on evaluations

Responding to the statement that lecturers should be oriented
on evaluations, before they go out to evaluate student teachers
during teaching practice: 93 (76%) of the 123 1lecturaers

strongly agree. 2 (1.07%) of the lecturers did not respond.
According to the researcher, when new lecturers join the
colleges for the first time, they are not acquainted with the

procedures of teaching practice. They need to be oriented on
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how teaching practice is organized and administered. They also
need to be made aware of the format of the evaluation forms.
The significance of teaching practice should be highlighted to
them. This could reduce the mistakes committed by lecturers
during teaching practice; - mistakes like staying for a short
period , or going out before the stipulated period is over,
giving marks which do not correlate with the comments (remarks)

made on the evaluation form.

Different structure for teacher's diploma

A small percentage of 43 (37%) of the 123 lecturers strongly
agree that after a continuous three (3) years of academic
education, student teachers should go for one year's continuous
teaching practice and during that one year, they should be
remunerated. 35 (28%) of the lecturers strongly disagree with

this statement.

The above responses indicate that some lecturers are not
satisfied with the present program in teacher education, they
would like to see some changes. They hope that changes would be
brought about by a different program. Other lecturers do not
find anything wrong with the program. Possibly they find
problems with the organization of teaching practice. They feel
that if teaching practice is organized efficiently, there will

be some improvement in teacher education.
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12. Organization of teaching practice should be revised

34 (28%) and 40 (33%) of the 123 lecturers, strongly agree and
agree respectively on the suggestion that teaching practice
should be organized in a different manner. Out of the 123

lecturers, 10 (8%) did not respond to the question.

According to the researcher, those lecturers who agree with the
suggestion think that a different program will bring about
improvements. Some of the lecturers do not respond probably
because they realism that a different program might not solve

the problems of the teacher education course.

SUMMARY OF THE CHAPTER

The student teachers from various colleges of education are
questioned on the relative importance of teaching practice. The
responses of the student teachers are analyzed according to
questionnaires. This analysis also applies to the teachers at the

Colleges of Education.

Responses on questionnaires supplied to student teachers

There is a great percentage of student teachers who accept that
teaching practice 1is important. Some of the student teachers
agree that teachers at practicing schools do supervise them
during teaching practice. They also agree that theory taught at

the colleges is put into practice during teaching practice.
It 1is indicated by student teachers that there is feedback from
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lecturers on progress made in teaching practice. There is general
complaint about too many lessons which have to be evaluated per
student teacher, per week. On the contrary, some student teachers
do not have a problem with presenting four lessons per week.
Certain students acknowledge that teaching practice is

worthwhile.

On the question whether they get enough or sufficient practice,
during teaching practice; some student teachers feel that it is

sufficient, although others request for more time for teaching
practice. Student teachers think that they are more confident to
teach after teaching practice. They believe that comments made by
lecturers during evaluations in teaching practice are wvaluable.
The lecturer's reports on progress are said to be logical and
clear. They wish for an improved method of organizing teaching

practice.

RESPONSES ON QUESTIONNAIRES SUPPLIED TO TEACHERS

Teachers at practicing schools indicate that student teachers are
welcomed to come for teaching practice at their schools. There
are those who indicate that it is not easy to hand their pupils
to student teachers during teaching practice, but some feel that
it is not difficult to do so. Teachers do not agree that teaching

practice is a waste of time.

A great percentage of teachers agree that student teachers are

cooperative during teaching practice. Some teachers believe that
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the lessons taught by student teachers should be repeated. As
indicated by teachers, student teachers contribute reasonably to
the well being of the school during teaching practice. The aims
and objectives of the student teachers can be reached during
teaching practice. Some teachers believe that student teachers

can cope with the demands of teaching.

The period for practicing is said to be enough. There are those
teachers who agree that student teachers only do their
preparation for the sake of evaluations. They also agree that the
structure of the Diploma in teaching should be changed. Teachers

suggest that teaching practice should be organized differently.

RESPONSE ON QUESTIONNAIRES SUPPLIED TO LECTURERS

From the responses, it would seem that some lecturers enjoy going
out for teaching practice. But, not all lecturers have a positive
attitude towards teaching practice. During teaching practice

lecturers are able to measure student,s potential and suitability

to teach.

Lecturers who are new at the Colleges of Education should be
oriented so that they will be able to evaluate propiproperly and
give acceptable comments and remarks on the evaluation forms.

They agree that student teachers are capable of putting theory

into practice.

The weak points and strong points of student teachers are
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highlighted by 1lecturers immediately after teaching practice.
Student teachers become confident to teach after teaching
practice. And it is indicated that time for teaching practice

should be lengthened.

The analyzed data indicate that teaching practice need to be
organized efficiently so that every participant could take it

seriously and see its value in teacher education.
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CHAPTER 6
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

SUMMARY OF THE RESEARCH REPORT
THE PROBLEM
The problem wunder study is The Relative Importance of Teaching

Practice in Teacher Education

PRESENTATION OF DATA

Student teachers, school teachers and college lecturers are
sampled as subjects for the research. The responses of those who
responded are compared and analyzed. The comparison is made to
see if the responses correlate. The responses of the subjects
from one institution and those from another institution are
represented as x and y variables respectively. These variables

are converted into averages to make them comparable.

A Pearson's Correlation Coefficient Product is used to make a

correlation between thoée two variables. There is no great.-

"difference between the 'two variables and that is shown by a

positive correlation. In relation to the problem under study, the
above findings.indicates that_the student teachers;-‘teachers at
practicing schools and college lecturers find teaching practice

to be of importance.
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ANALYSIS OF DATA

A. RESPONSES ON QUESTIONNAIRES SUPPLIED TO STUDENT TEACHERS

From the 181 student teachers who were sampled, the majority of
them agree that teaching practice is worthwhile and important.
They agree that they are being supervised by school teachers
during teaching practice. School teachers assist them in teaching
during their practice. The relationship between student teachers
and pupils is appropriate for normal teaching to proceed although

there are a few pupils who resent being taught by them.

Theory taught at the colleges is applied properly by student
teachers at the practicing schools. Some student teachers are

evaluated on their specialization subjects only,

Lecturers' comments on the evaluation forms are of great value
and assistance to the student teachers. The comments are logical
and clear on the evaluation report.

Student teachers get a feedback on how they teach during teaching
practice. Their confidence to teach is developed during teaching
praéficéu' | | - | . .

m

The majority'of their responses shqw'a positive attitude towards

teaching practice.

B. RESPONSES ON QUESTIONNAIRES SUPPLIED TO TEACHERS AT PRACTICING

SCHOOLS

Out of the 169 school teachers who responded to the
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questionnaires, a great percentage of them agree that they
welcome student teachers to come and practice at their schools.
Some teachers do not find it difficult to hand over their pupils
to student teachers who come for teaching practice. They disagree

that teaching practice is a waste of time.

Some teachers agree that there are those student teachers who are
cooperative during teaching practice. They contribute reasonably
in teaching when they are practicing. Their planned aims and

objectives are achieved.

According to some school teachers, not all student teachers can
maintain discipline in the classrooms during teaching practice.
Most of them can cope with the demands of teaching. There are

those who only prepare their lessons during evaluation lessons.

Teachers agree that student teachers should continuously prepare

for lessons during teaching practice irrespective of whether they

are going to be evaluated .or not.

Teachers agree to.a suggestion that there should be a different
stfucture -in the Teachers‘lDiploma Course. ;They agree that ‘the
orgénizatioﬁ of teaching 'practice should ' be- revised. Some
teachers agree that the period for teaching practice should be

lengthened by two weeks.
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C. RESPONSES ON QUESTIONNAIRES SUPPLIED TO LECTURERS

Out of 123 college lecturers who responded to the questionnaires
a greater percentage of them agree that student teachers make an
effort to put learning theories into practice. They do not agree

that student teachers can cope with the demands of teaching.

College lecturers agree that student teachers' potential and
suitability to teach can be evaluated during evaluation lessons.
Some student teachers are also capable of displaying their

teaching skills.

According to the lecturers, strong point and weak point of the
student teachers should be pointed out after presentation of a

lesson. Thus they agree that remedial lessons should be conducted

after teaching practice.

Some lecturers indicate that time spent on teaching practice is
not enough, it should be increased by two weeks per session of

‘teaching pfadtice.

. New lecturers must be oriented on evaluations of student teachers
during'teaching practice. Some lecturers look forward to teaching

practice'and evaluation of student teachers.

According to some lecturers the structure for Teacher' Diploma
Course must be changed. Organization of teaching practice must be

revised, Possibly, the lecturers think that if the organization
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of teaching practice is improved, they will see the value of

teaching practice.

CONCLUSION
In this study the conclusions are made to verify the assumptions
which are made in the first chapter. There are four assumptions,
therefor four conclusions are made.
The first assumption is that there is inefficiency in teacher
education and thus teaching practice can reduce the problem. On
the contrary, teaching practice can only be successful and of
value 1if teacher education is efficient. The inefficiency 1in
teacher education has to be addressed in order to be able to
improve teaching practice. The workload should not be 1left to
teaching practice to reduce the problems of teacher education.
Teaching practice is only a component of teacher education, it

cannot function on its own to train student teachers better

without the assistance of the whole programme. The first
conclusion is that -Teacher Education Programme has to be revised
and improved in order to make the participants see the value. of

teaching practice.

The second assumption is that feaching practice can impro&e
efficiency. 1In response to this assumption it can be said that
the efficiency in teaching by student teachers and teachers at
the schools can be attained if they go through a properly

organized programme of teaching practice. The products of the
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teachers at school seem to show that there is inefficiency in
teacning throughout the Orange free state region. By analysing
the Matriculation results, one is tempted to conclude that there
is no proper teaching and learning going on at the schools.
Students and pupils do not seem to be motivated to learn. All
this leads to the second conclusion that that student teachers
must be exposed to properly organized teaching practice so that
they could be efficient in their teaching and organization of the

schools.

The third assumption is that evaluations during teaching practice
should reflect and give correct impressions on how the student
teachers are able to teach. The remarks written on the evaluation
forms, and the verbal remarks given by the college lecturer must
be a true reflection of of what a student teacher has achieved
through teaching. The remarks should correlate with the marks

allocated on the evaluation form. The third conclusion is that

student teachers are not given a true reflection of how they
perfqrm during teaching practice{ hence the poor performance when.
the?lhave”to teach pe?manéﬁﬁly. Thé OtHEf contributory féctor to
lack of correlation-between performance and the marks given ‘is
that lecturers ﬁight not know how to allocate B marks, or  the§
ﬁhemselves are iﬁeffiéient teachers or they want to curry favors

from the student teachers.

Fourth, the student teachers should only be allowed to pass the

Teacher's Diploma Course if they have demonstrated the ability to
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teach. The marks allocated to the students during teaching
practice must be taken very seriously. The last conclusion is
that if the student teacher has failed teaching practice, s/he

must repeat the course.

The four conclusions support the original hypotheses of the
research which states that : teaching practice is indispensable
in the training of prspective teachers and in teacher education
in general and that if more time and dedication were provided for
teaching practice, student teachers in future, (tha colleges

would produce better teachers).

According to the researcher, it would seem that colleges are
still clinging to the old teaching methods whilst schools have
embarked on a new approaches (the Molteno Programmme) where
pupils are given chance to make their own discoveries and express

their views. When the student teachers go out on teaching

practice , they cannot fit into teaching the pupils because their
.méthod_of teaching is different from that of the school teachers.
“This -bfiﬁg-‘about a lot of'fesistance:from-tﬁé'gﬁudent'.téacheré
and the pupils are lost in the process. The student teachers get
frustrated andfreludtant to teach due 'to the difficulties Created
by the lack of coordinétion- betweenf ﬁhé Teacher Education
Programme and the system of teaching at the schools. The

Education Programme is lagging behind.



RECOMMENDATIONS

In the research the researcher has organized a number of areas
related to this study which are worthy of further investigation.
Arising from the study a number of recommendations and core

suggestions regarding Teaching Practice are being Forwarded.

1. TEACHERS AT THE PRACTICING SCHOOLS SHOULD ASSIST

Teachers at the practicing schools should help in keeping recordSs
of the student teachers who will be doing teaching practice.
Student teachers should be prevented from playing truant. Some
times student teachers only go to the schools to get the lessons,
and then, only go to the schools for evaluations, teachers at the
practicing schools must report such students to the HOD or

Principal who in turn should inform the college about such cases.
It is recommended that teachers at the practicing school should

not leave the responsibility of their classes to the student
~ teachers. They must assist the student teachers in managing
claséés. Thé ‘teachers éf tﬁe ﬁfacticing schodi.5hould-:cbndﬁct
continuous evaluations for the student. teachers in order to give
them enough . practice. The teacher éhould be encouraged to usé
observation 'guides provided by thé-college to be able to guide
the students. This will encourage student teachers to prepare

their work thoroughly every day.
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2. THE ROLE OF THE HOD AND ASSISTANT TEACHER AT THE PRACTICING
SCHCOL BE CLEARLY DEFINED

The HOD must liaise with the student teacher and the Principal.
In the event of problems experienced by the student teachers, the
HOD must ©be informed so that s/he can help in solving the
problem. The HOD must continuously visit the classes to check if
the student teachers are teaching as expected. Student teachers
are answerable to class teachers, who in turn are answerable to
the HOD. If work is not done properly attended to, the HOD must
demand an explanation from the class teachers. This implies that
the HOD will be supervising the teachers while the class teachers
will in turn be supervising the student teachers. S/he must also

act as an advisor to the student teachers.

3. THERE SHOULD BE A THOROUGH SELECTION OF PROSPECTIVE STUDENT

TEACHERS

Selection of prospective student teachers is very crucial if the

best possible candidates have to be selected. Students must apply
to the «college. They must then be exposed to,  some kind of

interview. The interviews could " be used to determine the

personality and the character of the student. If the student has
succeeded in the interview, matriculation results must be

considered. Only students who haﬁe passed mﬁtritulatioﬁ, with the
subjects offered at the college, should be admitted at the
college of education.

A manageable number of students should be admitted to the
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college, so as to provide quality teachers. 1If fewer students
should be admitted at the teacher colleges, this would encourage
students to apply for other professional training other than

teaching.

4. THERE SHOULD BE AN EFFECTIVE LINK BETWEEN THE COLLEGES AND
PRACTICING SCHOOLS

It is very essential to have a liaison between colleges and
practicing schools. ''The liaison between the training colleges
and schools in which students do teaching practice is clearly
weak and ineffective.'' iBOPHUTATSWANA;1978, 59¢ This will effect
the smooth running of teaching practice. Students should be
spread over a lot of schools in order to eliminate overcrowding
in schools. As more and more schools become engaged in teaching
practice, there will be a close contact between the colleges and

the schools. "But for more practicing schools to be used there

should be associate tutors / teachers who work hand in hand with
college tutors in the assessment of student teaching competence."
i MANﬁE'I;M; 1981371 ¢ With their'knowiedgé'éf7whgt happens at
the . schoo;s, these associate teachers would be helpful to the
college lecturers. They should visit the colleges-of education
and be -exposed.to the college}s techniques .of assessment and
observe demonstration lessons. By visiting the colleges they will
be well versed in the college's techniques of how to assess their
students. Competence in teaching by involving associate tutors

during teaching practice, could help to eliminate the problems of
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teachers who seldom assist the students because they use the
teaching practice period as an opportunity to work on their own

private things.

5. LENGTHEN TEACHING PRACTICE

Students are spending a period of four to five months on teaching
practice during their training program of three years. It 1is
recommended that students should complete three year's continuous
academic education and thereafter be place in schools, to do one
year of continucus teaching practice. This kind of teaching
practice should enable them to take full responsibility for their
pupils 1in the same way that qualified teachers would. Students
would have an opportunity for an understanding of the situation
and total adjustment to the reality of teaching. During the year
of teaching practice the students should be evaluated once a term
by the lecturers and the associate tutors. Students should have

16 to 20 evaluation lessons judged by three different people

which creates an opportunity for greater objectivity. The fact
that eyaluapion w;ll be done four times a year (ONCE A TERM)
ensurés. gfeatef'oppoftuﬂify for imboneﬁént,. eéﬁeciaiiy-as the
teaching experience will be continuous. This form of evaluation
could also be Dbetter ggared -towards evﬁluating the student

teacher = in totality because total involvement c¢can now be

evaluated - including involvement in sporting and cultural
activities, (EDUCAMUS FEBRUARY 1987) . During the period of

teaching practice, student teachers should be paid a stipend. And

graduation should only take place once the teaching practice has
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been successfully completed. This kind of teaching practice would
resemble internship in medical, dental, legal, accounting, which

has been very successful and effective.

6. ROLE OF THE SUBJECT LECTURER AT THE COLLEGE SHOULD BE REVISED

The subject lecturer must be responsible for five students
teachers (INTERN) and s/he should step in as a guide. The
intern's progress is monitored continuously and objectively. The
subject lecturer must visit the intern at least two times during
teaching practice with the idea to solve problems and evaluate.
The final evaluation of the intern should take place wunder the
supervision of the subject lecturer, who will work in conjunction

with the subject didatics lecturer, associate tutors. The final

results should be brought to the practical committee for
approval.
The following further recommendation are made from Al

McILVAIN's suggestions.

7. STUDENT TEACHERS

As 'suggested by A.L. MCILVAIN (April 1993); students should
Eecome 'reflebtive practitioners who should guestion their aims
and actions, and monitor their practice and outcomes. The notion
of "reflective practice" stems from Dewey 1933 when he contested
"routine" action with "reflective" action. According to McILVAIN

(1993), by learning to monitor our practice, we can guard against
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the dangers of approaching our teaching in routinized, fixed ways
and adopt a problem solving, inquiring attitude which will extend
our understanding and insights. Secondly, students could have
criteria to guide their observations and to help them to move
beyond intuitive, hazy, general judgments, to more specific
statements which <c¢can become the basis of an action plan to

develop their practice. In that way they could benefit.

Profiles and observation guides must be used by students to
provide a common framework for dialogue between the student in
his or her self evaluation, the College lecturer and the class
teacher on the student's progress. Thus, on the one hand,
students will be helped to develop teaching skills and behaviors,
on the other, their attitudes and values. Central to the latter
will be the development of their self-esteem and confidence. The
lecturers must help them to start with positives when they
evaluate themselves and help them to identify the strength of
their teaching. A recommendation is made on the model which was
developed_ by Egan (1390) and was slightly modified_by McILVAIN.,
The ﬁodel haé tﬁfee sﬁééeé:z- o | |
CURRENT SCENARIO- PREFERRED SCENARIO- HOW TO GET THERE.

This model has a cohceptual simplicity and an inbuilt action.

STAGE ONE: CURRENT SCENARIO (WHERE ARE WE NOW?)
The first stage of the recommendation is to 1listen to the

student's interpretation of the lesson and his/her identification



of strength, KNIGHTS (1985). She emphasizes the importance of
disciplined listening and argues that, ‘talking through one's
ideas with the attention of another person is a powerful way of
clarifying confusion, identifying appropriate question', Wallace

(1991, p. 53).

The wuse of the profile and observation guide help the student to
be specific, concrete and to focus on salient features. The role
of the College Lecturer should be to listen with attention, probe
when necessary and add any points that are considered worthy of

consideration.

During lesson evaluation questions such as the following may help
the student to open up:

* How do you think the lesson went?

* What were the strengths of the lesson?

* What were you happy with?

* Why do you think that worked particularly well?

* What did the children.learn?

* Tell me more about..... etc.

Taking the students through these questions could help them to
clarify the experiences and learn to reflect on what they were.

doing in the class.

According to McILVAIN (1993); however, this can only happen in a

warm, supportive atmosphere in which the students do not feel



threatened in any way but rather see the Lecturer as a helper and
supportive teacher who's aim and intentions is to help him.

The interest of the Lecturer, thereafter, has to be genuine.

This also gives the Lecturer the opportunity to AFFIRM to the
student the strength he/she observes. This should be done by
using specific, concrete language which addresses the student's
fear. For example:

I really liked the way you......

You have put a lot of effort into.....
Your: ;s o5 are going well;

The children responded well to..... A
Such statements or remarks from the lecturer will motivate and

instill confidence in the student.

STAGE TWO: PREFERRED SCENERIO (WHERE DO WE GO FROM HERE?)

At this stage the recommendation is that the student should not
be left to proceed without assistance from the lecturer. Every

step taken, the lecturer should be involved.

Thé word we should be'emphaéized'becéuse it willlbe the sfudént;
the class teacher and the lecturer's responsibility to steer the
work in a specific direction.

Quéstions such as the following could be used by the lecturer

to encourage the student to make more comments on his lesson.

* Is there anything that you would do differently next time?

* Why? How?

* How do you see yourself moving on?
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* Which area do you think you need to work on?

These are some of the questions which could be wused by the
evaluator to move the student forward. Again, the profile guide
should be wused to pinpoint specifics to work on. Because the
student would identify the key f "targets' there will be a strong
feeling of commitment and ownership. The student will be much
more likely to work on the targets set than if the lecturer
imposed them on the student. As Elliot (1977) says '"The best way
to improve practice lies not so much in trying to control
people's behaviors as in helping them to control their own by

becoming more aware of what they are doing". (p 34)

At stage two the lecturer challenges the the students' thinking,
and it is important to bear in mind that, as DAY i1993¢ points
out, both challenge and support are needed to help lecturers to
develop the students. Some of the openings that can be used are:
* What about...?

* Can you explain isuch and suché¢ to me?

These are open ended questions and can give the students
opportunities to voice their views. The lecturer should also
relate these questions to course work and literature that was
studied to help the student bridge theory to practice thus:

* Can you think of other way to do..... ?

* How does this relate to...... ?



* Could you use any of the strategies we discussed at College to

help you with this?

The student and the lecturer should then write down the targets
and this becomes the basis of the "contract'" between the student
and the Jlecturer. The targets must be written in concrete,
specific language le.g. I'll work on scanning the classroomi and
then the 1lecturer and the student prioritize two or three for

immediate action.

STAGE THREE: HOW TO GET THERE (HOW WE'LL GET THERE)

It is recommended at this stage that lecturers should offer
practical help and advice. which involve resources,
demcnstration, ideas and modeling. It is really important that
the targets set are realistic in order to develop confidence and

that the practicalities are carefully considered.

It 1is further recommended that on the next visit, the lecturer
with the student should review progress made and this will help
the student to gain confidence as s/he will be able to see the
developments in the practice. The lecturer's affirmation of
progress made ihowever smalli{ will enhance the positive self

concept, which is central to the process.

At this point it may be useful for the lecturer to review the
strategies s/he finds particularly useful to the student in

facilitating development and in building their confidence.
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TRAINING in the suggested model is crucial. The lecturers should
demonstrate the model to the students and explain the rationale

behind it at College. The students should also carry out exercise
in identifying their strength and the targets they think they may
set during practice. They should work in pairs or in trios and
this paves the way for their first experience of working with
others in this way as they will be doing the practice. Some
students might find it difficult to identify strengths at the

beginning but with practice they will gain confidence.

As McIVLAIN i1993¢( says "The skillful, systematic observer that
we need to be in order to become reflective practitioners takes
time and experience to develop. It is therefore recommended that
Students should be trained in observation methods and they should
use a range of strategies iincluding diary, tape recordings,
checklists, video, interviews etc.{ to research their classrooms'
(p 3). For as McNAMARA i1990¢ says, training and guidance are

needed to do this effectively.

Another recommendation is that daily and weekly evaluations
should be done, and assignments should be set to enable students
to synthesize course work and reading with their practice in a
reflective way. In this fashion students will be encouraged to
bring to bear on their practice appropriate and relevant research
and this will 1lift their perception above the "commonsense" level

to more informed, professional and well considered views.

-~
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The assignments will encourage the students to evaluate and to
set targets for next time. The assignments could be designed to
help them to become aware of their own potential and 1life
experiences, and how these could have influenced their thinking,
values and attitudes. Barnes (1992) believes that our 'frames'
need to be brought out into the open so that lecturers can
challenge them and reshape them; otherwise they tend to revert to
the way in which they, themselves, were taught. It could be said,
therefore, that self understanding is a necessary first condition
for development, but, as Fay i1997¢{ argues, lecturers need also
to be 1involved in a process of reconstruction and be fully
effective. In the end, the student's theories need to be
discussed, questioned and set against evidence in order to be

challenged, reframed and extended.

LECTURERS
Firstly, lecturers should try to model to students their own
reflective practice by inviting students to evaluate their

sessions weekly and give oral and written feedback on the

Lecture

ry

's teaching as well as their practice supervision.
Students should also know that lecturers need encouragement too.
The lecturers should share with the students the methods they use
to observe, monitor and evaluate their practice. These methods

include a diary / journal, observation schedules, tape recordings

and video.
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Secondly, lecturers should model the approach they wish to use in
order to inculcate it in the students. Wallace (1991) indicates
that there seems little point in trying tec encourage students to
develop qualities of openness, criticality and reflection, unless

the approach is modeled by the institution.

Thirdly, students should be given chance to be aware of the range
of methods they can use in teaching (which include pair and group
work, simulation, games, circle times, student led presentations,
workshops, buzz groups, debates and lecturer led seminar as well
as whole group lecturers. They should also be aware of why / when
these methods are used. Being aware, will make the student much
more aware of the range of methods they need to consider in their
classrooms as well as their appropriacy. Modeling that which
lecturers hope students will incorporate in their practice is a

vital tool in facilitating development.

How do 1lecturers foster the "appropriate circumstances'" within
which the students can develop? This question can only be

answered by modeling the appropriate methods of teaching.
C. WORKING ITH SCHOOLS: THE PROBLEMS ENCOQUNTERED BY LECTURERS

AND HOW THEY SHOCULD DEAL WITH THEM.

Many teachers are suffering from stress-related disorders. One of
the problems that the Colleges face is that many teachers lack in

confidence regarding "monitoring'" skills, and tend to see their
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role as "supervisor" or supporter. It is not clearly explained to

them that they should monitor students during teaching practice.

There 1is widespread variation in quality experienced by College
Lecturers, and there may be incompatibilities between classroom
practice and students views. This results in tension and stress

for both the students and the teachers.

The following strategies are already used by McILVAIN and they
are recommended to help develop the partnership of the Colleges

with schools.

The College Lecturer should:

* Ensure that schools are fully informed about the course taught
at Colleges and where teaching practice fits into it.

* Visit the schools before the practice to deal with any queries
and ensure that everything is in good order.

* Encourage the teachers to offer suggestions as to how they may
improve their preparation of the students and how they

may develop teaching practice in the future (thus fostering a

L

m

2ling of ownership).

Express their gratitudes by sending handwritten notes and cards
to the teachers;

* Set up meetings with groups of teachers involved to share
experiences and talk things through with the lecturers.

* Work closely with teachers who provide a good practice to
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foster their monitoring skills in the belief that they can
become catalysts in their schools.

* Invite the teachers to be present when they talk with students
during their visits (critique lessons).

* Talk with students during break times or after school and
involve the teachers as fully as they can in discussions. This
time should also be to model the process involved in
facilitating development.

* Leave a copy of their evaluation forms and invite the
teachers to complete or fill them.

* Encourage the teachers to use the profile weekly with the
students to identify strengths and targets.

* Ask the teachers to fill in the profile at the end of the
practice so that the lecturers can use it in conjunction
with the one filled in by the lecturer and the student
respectively, to summarize the practice and to plan ahead for
the next one.

* See the teachers alone after the evaluations to discover if
there are any other points s/he wishes to make to the lecturers

in private.

Doing all of the above calls for a high degree of commitment and
time from all parties involved, and much of it takes place

outside teaching hours.

It would be very wise t been trained

at a College of Education so that the process of facilitative

=
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feedback and monitoring could be made easy. Teachers who give a
feedback to the College they have been trained in, find it easy
because they are 'turned into' the reflective practical way of
working. Training students in self evaluation and reflection
could be said to bring long term benefits to the students and to

those they teach.
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APPENDIX A.1
STUDENT'S QUESTIONNAIRE
The aim of this questionnaire is to get your opinion Teaching
Practice.
Would you please answer the following questions honestly and
frankly. DO NOT GIVE YOUR NAME. Your answers will be treated

confidentizlly. Neither your class lecturer nor anyone else at

your College will ever see your answers.

The person who is temporarily in charge of your class during this
period will collect all reports and seal them in an envelope
addressed to P.0O. Box 14565 WITSIESHOEK.

Mark the blocks of the answers you have chosen with a cross.

Key: Strongly agree = 4
Agree = 3
Disagree = 2

I
bt

Strongly disagree

THE SIGNIFICANCE AND EFFECT OF TEACHING PRACTICE

1. Teaching Practice is important.

5 ©

2. School teachers do superviée mé‘during teaching practice.

]

|

r

4 | | 3 [ 2 |1
ISR I . L__J IS
3. I can easily establish an appropriate teacher-pupil

relationship.

= 5

During teaching practice I can apply the theory which is

|

£

taught at the College.

r

9 = C ] ]
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177

Immediately after my lessons are evaluated, I get feedback or

information on my progress in teaching practice.

6.

10.

11.

12

zn [ v e e R

I am given too many lessons per week.

5| ] [

Teaching Practice is a worthwhile excercise. At the end of the

4

teaching practice period I was able to control my class.

L] [ ¥

I get enough / sufficient practice during teaching practice.

D N

The teachers at the practicing schools do assist me in my
practice to teach.

][]

I am only criticized on subjects that I specialize in.

S N Y |

I was more confident in the end of teaching practice.

——

K EI

Comments written by College Lecturers during evalution

3

on teaching practice are of value.

KL Y B N

The College Lecturers present logical and clear evaluation
reports after a critique lesson

1 4 3 [ 2 f 1
I suggest that teaching practice be organized differently.
|
[ ] || I 2

Please suggest how teaching practice should be organized.

..............................................................

4

..............................................................
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APPENDIX A.2

QUESTIONNAIRE FOR TEACHERS AT PRACTICING SCHOOLS
The aim of this geustionnaire is to get your opinion on Teaching
Practice,
Could you please answer the following questions honestly and
frankly. DO NOT GIVE YOUR NAME. Your answers will be treated
confidentially.

Mark the blocks of the answers that you have chosen with a cross.

KEY: Strongly agree = 4
Agree = 3
Disagree = 2
Strongly disagree = 1

THE SIGNIFICANCE OF TEACHING PRACTICE

1. Student teachers are welcome during teaching practice.

] K E 2]

2. It is easy to hand over the pupils to the student teachers.

4 2

H |

3

3. Teaching practice is a waste of time.

4 3

%)
E

=~

Student teachers are cooperative during teaching practice.

<] |

5. The lessons that the students have taught must be taught

again.
: E

6. Student Teachers make a reasonable contribution during

teachin practice.’___ .
|&| 3! 2 11

L]
#)

1

-
4L

|




7.

179

Student teachers do not achieve their aims and objectives in

the lessons they teach.

10.

11.

T2

13

154

[ 9 | ] 2] ]

Student teachers are able to keep discipline in the class

| 1 E]

Student teachers are able to cope with the demands of

teaching.
2’ ’1]

]

] ]

The period allocated for teaching practice is sufficient to

give student teachers enough practice.

[ 4] [3' [27] ’1’
Student teachers prepare their lessons properly only during
evaluations.

4 [ 2] (2] ]

Student Teachers should continue with thorough preparations

even after evaluations.

] [ 2] [ 2] =]

Student teachers should complete three years' continuous

academic education, and thereafter go to schools to do one
year of continuous teaching practice - during this one year,

they should be granted a minimum allowance.

L] ] [ ¥ | 4]

Teaching practice should be organized differently.
(] [ [ ]
Please give other suggestions on how teaching practice should

be organized and implemented.

..............................................................

...............................................................
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APPENDIX A.3

LECTURER'S QUESTIONNAIRE
The aim of this questionnaire is to get your opinion on Teaching
Practice.
Please help me by answering the following questions frankly and
honestly. DO NOT GIVE YOUR NAME. The answers will be handled
confidentially.

Mark the blocks of the answers you Have chosen with a cross.

KEY: Strongly agree = 4
Agree = 3
Disagree = 2
Strongly disagree = 1

1. I always look forward to teaching practice.

] =] 2] 2]

2. Student teachers are able to put learning theories into

practice during teaching practice.

1

3. Through teaching practice student teacher's potential and

4 2

-]

suitability as a teacher can be evaluated.

4 | 2 i

=]

4. Student teachers are able to cope with the demands of
teaching.

[ ) : i

5. Student teachers should be informed of their mistakes imme-

diately after presentation of a lesson.

] N H
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6. Many College Lecturers have a positive attitude towards

o

7. During teaching practice student teachers are able to display

teaching practice.

I—: 3

r

|

their teaching skills.

] 1 [7]

8. After'teaching practice, remedial lessons should be conducted

E

to correct common mistakes committed by student teachers.

[ a] El [ 2]

S. The time spent by student teachers at schools during teaching

3

practice is not enough to give them sufficient practice.

[«] 1 - [=] ]

10. Lecturers who are new at the College should be oriented on

evaluation, before going out to evaluate student teachers

during teaching practice.

[4] El [2] [ 2]

11. Student teachers should complete three years' continuous

academic education, and thereafter go to schools to do one
year of continuous teaching practice - during this one year,

they should be granted a minimum allowance.

b i ] ]

12. Teaching practice should be organized differently.

4 B 2| 4

13. Please give suggestions on how teaching practice should be

organized and implemented.

..............................................................
..............................................................

..............................................................
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