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ABSTRACT

The purpose of this study was to explore the role played by School Management Teams
(SMTs) in the monitoring and supervision of English assessment tasks in primary
schools of Magakala Cluster in Sekhukhune East District, Limpopo Province, South
Africa. This study was motivated by the way members of the SMT neglect their duties
when they have to monitor and supervise English assessment tasks. This is a
predicament considering that English is a Language of Learning and Teaching (LOLT)
in most if not all the South African schools. As such, where there is under-monitoring and
under-supervision of English assessment tasks, this is likely to compromise education
standards. The two theoretical perspectives employed in this study are socio-cultural
theory developed by Murphy and Hall and future-oriented theory popularised by
Klenowski and Wyatt-Smith. The implication of the socio-cultural theory on classroom
assessment is that attention is given to how learning is situated and distributed across
the cultural settings. The future-oriented theory focuses on knowledge-generation
through the use of technology. This study, is a qualitative case study. The three methods
of data collection were interviews, documents review and observations. Interviews were
conducted in this study in order to obtain data directly from the research participants.
Documents review and observations were mainly employed to validate data collected
through the interviews. Five primary schools were sampled and in each of the school,
three research participants namely, a principal, an HOD and a teacher offering English
in Grade six were purposively selected. Data were analyzed using a thematic content
analysis and constant comparative methods. Amongst others, findings of this study
revealed that in the main, most primary schools in Sekhukhune East District are
functioning without important documents such as the Personnel Administrative
Measures and other documents governing and regulating the administration of English
assessment tasks. This study further, found that SMT members were lacking knowledge
and understanding of how monitoring and supervision of English assessment tasks had
to be appropriately conducted in primary schools. This study further, revealed that SMTs
possess inadequate understanding of mechanisms to employ in order to effectively
monitor and supervise both formative and summative English assessment tasks. On the

basis of the shared findings, the researcher recommends for SMTs in primary schools
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to prioritize the improvement of how monitoring and supervision of English assessment
tasks have to be performed. This study, further, appeals to SMT members to acquaint
themselves with the available departmental policies and to allow to be guided by them

in executing monitoring and supervision of English assessment tasks.

Keywords: Assessment tasks, English, Monitoring, School Management Teams,
Supervision.
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CHAPTER 1
ORIENTATION TO THE STUDY
1.1. INTRODUCTION AND BACKGROUND TO THE STUDY

In this study, the focus was on the monitoring and supervision of English assessment
tasks by School Management Teams (SMTs) in primary schools. Despite a plethora of
new policies to establish a just education system in South Africa after 1994, indicators
point out a failure by the system to usher in a quality teaching, learning and assessment
model in schools (Reddy, Grange, Beets & Lundie, 2018). South African schools are led
and managed by SMTs which, depending on the size of the school comprise principals,
deputy principals and Heads of Departments. Mestry (2017) maintains that SMT
members have focused on managing schools and often neglected -curriculum
management because they are not trained to become instructional leaders. The
Personnel Administrative Measures (PAM), a section of the Employment of Educators’
Act No 76 of 1998, outline the core duties and responsibilities of SMTs which are, among
others, to guide, supervise and ensure that all evaluation or forms of assessments
conducted in schools are properly and effectively organized and executed (Government
Gazette, 2016). In short, PAM designates and prescribes the main duties of principals,
deputy principals and the HODs. PAM further provide a detailed description of the duties
and functions of each of the non-members of the SMT. Those members include level 1
teachers and administrative officers, amongst others.

This study seeks to understand how SMTs monitor and supervise English assessment
tasks in primary schools. Monitoring of educational activities plays a vital role as it assists
in the identification of some weaknesses and strengths. It is believed that one of the core
functions for improving the quality of education in the education system is monitoring and
supervision. Ndungu, Allan and Emily (2015) define monitoring as continuous
assessment which gives early indications of progress in achieving objectives. Le Grange
and Reddy (1998) present several purposes of monitoring which among others, are to
assist in decision-making, and accountability and to drive curriculum and teaching. SMT
members need to ascertain that all these purposes of monitoring and supervision are

effectively executed in primary schools. Monitoring in schools informs the leadership
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about the needs and challenges that learners and teachers encounter in their day-to-day

teaching and learning activities.

English is the dominant medium of instruction in most South African schools. Therefore,
it needs to be strengthened to support the holistic growth and development of learners
because of being a Language of Learning and Teaching (LOLT) in many South African
schools (Department of Basic Education, 2014). DBE (2014) maintains that LOLT in
South Africa plays a critical role in the academic success of learners and therefore, needs
to ensure that the teaching of English as a subject is improved as well as the LOLT itself.
LOLT assists learners to develop intellectual skills which they require to learn other
subjects. Prinsloo, Rogers and Harvey (2018) maintain that it is worth being given the

necessary attention.

Department of Basic Education (2011) indicates that the Curriculum and Assessment
Policy Statement (CAPS) provides, clear term-by-term and grade-by-grade specifications
of what it is that teachers are expected to teach and assess. Teachers, parents and other
stakeholders utilise assessments to collect, analyse and interpret information in making
decisions about the progress of teaching and learning (Department of Basic Education,
2011). This confirms that assessment is an irreplaceable part of teaching and learning in
every classroom setting. Ellis Research Digest (2018) stresses that good assessment
information provides accurate estimates of learners’ learning and performance.
Assessment enables teachers and other decision-makers to make appropriate decisions
regarding teaching and learning. Assessment in English First Additional Language
(EFAL) is ongoing as the Department of Basic Education (2019) highlights that it supports

the growth and development of learners and teachers.

In a study conducted by Reddy et al (2018), they stress that assessment forms a central
part of managing and informing teaching and learning developments. This means that it
needs to be integrated into teaching and learning rather than being dealt with as a single
independent stage. DBE (2011) accentuates that classroom assessment needs to be
both formative and summative. This signifies that there is a need for learners to be
assessed informally by looking at various skills. Those skills need to be assessed at a

stipulated time for progression purposes which is formally (DBE, 2012). Assessment



practices to concentrate on in this study include both formative and summative.
Department of Basic Education (2019) defines formative assessment as the daily
monitoring of learners’ progress. It is also serving to inform planning for teaching and
learning and gives feedback to learners. This can be done in diverse ways inclusive of
observations, discussions, practical demonstrations and informal classroom activities
(DBE, 2019). To understand how well learners are progressing in a grade and a specific
subject, teachers use a systematic way of evaluating through summative assessment
tasks (DBE, 2019). These could include oral presentations, essay writing,

demonstrations, practical tasks, projects, tests and examinations.

It is believed that evidence obtained from formative assessment needs to be of sufficient
quality to enable teachers to learn something about their teaching and learning
processes. Indications are that at times teachers lack the necessary skills and knowledge
to carry out assessments in classrooms (Kanjee & Moloi, 2014; Ntekana, 2017;
Nndwamato, 2017). Teachers need to ensure that assessment tasks given to learners
are fair, reliable and valid. They are likely to perform that if assessment policies are
owned, perused, understood and properly managed, monitored and supervised. The
guality of teaching, learning and assessment could be compromised where supervision,

monitoring and moderation are lacking (Chavalala, 2015).

The role of SMTs in classroom assessment activities is informed by the National Protocol
for Assessment (DBE, 2012). Among others, the protocol reminds us that monitoring
assessment tasks vary. This means the manner of monitoring English assessment tasks
is likely to differ from school to school. Ramalepe and Zengele (2014) allude that
monitoring and supervision remain critical aspects in ensuring that the implementation of
assessment policy is effective. These authors further argue that ineffective monitoring
and supervision of assessment tasks could lead to the wrong application of assessment
tools by teachers. Monitoring and supervision of assessment tasks need to ensure that
there is sufficient compliance with the assessment policy (Ramalepe & Zengele, 2014).
This implies that assessment tasks need to be administered and marked by the

prescription of policies.



1.2. PROBLEM STATEMENT

The fundamental idea that underpinned this study is to determine the role played by SMTs
in the monitoring and supervision of English assessment tasks in selected primary
schools in the Magakala Cluster of Sekhukhune East District. Despite clear guidelines
outlined in the PAM, some SMTs appear not to understand their core duties and
responsibilities in their day-to-day operations (Mogashoa, 2013; Preshaan, 2016; Maja,
2017; Malatji, 2018). These authors revealed that most SMT members lack an
understanding of the role they are required to play concerning the monitoring and
supervision of teaching, learning and assessment. Twenty-eight years into democracy, it
is worrisome to be still experiencing under-monitoring, under-supervision and under-
assessment of English tasks by SMTs and English teachers. This implies that SMTs’
monitoring is lacking and do struggle to control teachers’ assessment tasks sufficiently.
This inevitably leads to compromising the standards of assessment for the English tasks

in primary schools.

The core problem of this study is the way SMTs under-monitor, under-supervise and
under-assess English tasks where the majority of them struggle to adequately support
and guide teachers as required by PAM (Chavalala, 2015; Preshaan, 2016; Maja, 2017
& Malatji, 2018). This requires detailed research and eradication thereafter. SMTs’ main
task in assessment is to ensure that assessment practices are effectively carried out
(Tagela & Bedilu, 2015). These authors maintain that SMTs need to evaluate and liaise
with various stakeholders to oversee the effectiveness of classroom assessments.

To sum up, the problem that this study pursued was the inadequacy of monitoring and
supervision of English FAL assessment tasks by SMTs. This means that monitoring of
assessment tasks is insufficiently handled. This ultimately makes it difficult for English to
fully serve as a dependable Language of Learning and Teaching (LOLT). This implies
that primary school learners will have insufficient exposure to English and will also lack
the vocabulary required to cope with content instructions of other subjects. Prinsloo,
Rogers and Harvey (2018) argue that for learners to master all further academic

achievements, in particular, subjects in commerce and sciences, they need to have an



adequate foundation and understanding of their Language of Learning and Teaching so

well.

This study was prompted by the informal observation by the researcher on how teachers
in the presence of SMTs in primary schools were witnessed to be struggling to conduct
English assessment tasks as expected. This raised the concern of whether SMTs were
abiding by the Personnel Administrative Measures (PAM) in terms of guiding and
supporting teachers through monitoring and supervision of English assessment tasks at
their schools. Succinctly, the researcher’s experience of working as an English teacher in
a primary school necessitated this research project. This study was also triggered by the
way members of the SMT neglect their duties when they have to monitor and supervise
English assessment tasks. Recent studies revealed SMTs’ lack of competencies in the
monitoring and supervision of teaching, learning and written assessment in classrooms
(Monteiro, 2020 & Nkadimeng, 2022). This was as well found in schools under
Sekhukhune East District, in Limpopo Province, where most SMTs showed a
misunderstanding of how monitoring and supervision of assessment tasks have to be
conducted (Nkadimeng, 2022). As one of the English teachers based in the
aforementioned district, the researcher was exposed to several challenges associated
with the assessment of English tasks despite the prevalence and the availability of the
School Management Teams in schools, who could not satisfactorily aid her. Furthermore,
working closely with English teachers in the mentioned district made the researcher
realize that there is a gap concerning monitoring and supervision of English assessment
tasks in primary schools. This needed to be researched to shed light on how best
monitoring and supervision of English assessment tasks could be improved.

1.3. RESEARCH QUESTIONS

Conducting research becomes less difficult and burdensome when there are research
qguestions shedding light (Modiba, 2022). In this study, there are both the main research

guestion and sub-questions, which are shared below.



1.3.1. Main research question

Given the statement of the problem in this study, as already presented, the main research
guestion is: What is the role of School Management Teams in the monitoring and
supervision of English assessment tasks in schools? To achieve the above-stated main

research question, the following research sub-questions were pursued in this study:

e How is monitoring and supervision of English assessment tasks understood by
School Management Teams?

e Which monitoring and supervision mechanisms are commonly utilized by School
Management Teams?

e How much are policies consulted when monitoring and supervision are conducted?

e How could School Management Teams be assisted to avoid shortcuts when

performing monitoring and supervision?
1.4. THEORETICAL FRAMEWORK

Theories undergirding this study included the sociocultural theory and the future-oriented
theory. The sociocultural theory was developed by Murphy and Hall (2008) while the
future-oriented theory was popularized by Klenwoski and Wyatt-Smith (2014). The basis
for the choice of these two theories was invoked by the problem pursued, in this study,
namely, under-monitoring, under-supervision and under-assessment of English
assessment tasks by SMTs and English teachers. Again, the choice of the two theories
was informed by the purpose of the study which explores the role played by SMTs in the
monitoring and supervision of English assessment tasks. In this study, the sociocultural
theory was applied to understand how English assessment tasks were performed in
primary schools. This theory was relevant in the sense that before verifying whether
English assessment tasks were effectively carried out; there was a need to make
determinations on the quality of teaching and learning in primary schools.

The implication of this theory on classroom assessment is that attention is given to how
learning is both located and disseminated through cultural settings within communities of
practice (Hodges, Eames & Coll, 2014). These authors indicate that a sociocultural theory

assists teachers to consider social interactions, where teachers will be aware of the



requirements and purposes of assessments. Such a theory outlines how teachers could
set explicit and precise assessments for a primary school learner. This theory enhanced
an understanding of teachers’ classroom practices and their use of achievements or
performance standards to improve teaching and learning with the lessons learnt from how

assessments were carried out (Klenowski & Wyatt-Smith 2014).

Klenowski and Wyatt-Smith (2014) explain the future-oriented theory as a system-wide
compass that enables the present education system to adapt itself to the changing reality
of the future. They further emphasize that the future-oriented theory focuses on
knowledge generation through the application of technology, mediating artefacts and
social interactions within collaborative settings. In this study, this theory was used as it
helped to explain and make explicit the connectedness between assessment, curriculum,
teaching and learning, particularly in primary schools (Klenowski & Wyatt-Smith, 2014).
The future-oriented theory was selected to underpin this study, since it has as one of its
intentions to disrupt a traditional view that focuses on the acquisition of knowledge and
measurement instead of understanding where participation with others and the creation
of knowledge are carried out and valued (Klenowski & Wyatt-Smith, 2014). The selection
of this theory assisted in exploring how SMTs and English teachers align curriculum,
assessment, teaching and learning in primary school classrooms. These authors further
indicate that with the future-oriented approach to assessment, the focus would be placed
on quality, creativity, originality of teaching and learning and the application of knowledge
as proof of learning, something frequently seen after assessments are performed. The
future-oriented theory was seen as indispensable in the sense that the researcher would
be able to know if SMTs have the necessary knowledge of assessment to guide English
teachers to administer assessments based on knowledge-generation opportunities in

preparation for future learners.
1.5. AIMS AND OBJECTIVES

Creswell and Plan-Clark (2018) note that a purpose statement conveys the complete aim
of the qualitative study and identifies a fundamental occurrence, participants, the research
location and the type of qualitative design of the study. The main aim of this study is to

explore the role of SMTs in the monitoring and supervision of English assessment tasks



in the Magakala Cluster of Sekhukhune East District, Limpopo Province. The aim of this

study was achieved guided by the following research objectives:

To describe SMTs’ understanding of monitoring and supervision of English
assessment tasks,

To establish support and guidance directed to English teachers by School
Management Teams,

To determine how PAM guide SMTs in performing monitoring and supervision of
English assessment tasks, and

To develop an alternative monitoring and supervision mechanism for English

assessment tasks.

1.6. SIGNIFICANCE OF THE STUDY

This study aims to explore the role of SMTs in the monitoring and supervision of English

assessment tasks in primary schools in the Magakala Cluster in Sekhukhune East

District. Based on the articulated aim of this study, the significance of this thesis is

captured as follows:

To add to the existing literature base on monitoring and supervision of English
assessment tasks by SMTs and English teachers.

To capacitate SMTs on how English assessment tasks could be better
monitored and supervised,

To highlight the benefit of proper monitoring, supervision and assessment of
English tasks to curriculum delivery,

To highlight the importance of the Personnel Administrative Measures (PAM)
concerning SMT's core duties and responsibilities, and other policies regulating
and governing the administration of assessment tasks.

To share insight on how monitoring, supervision and assessment of English
tasks could be done in adherence to education policies to the benefit of learners,
To be of help to English primary school teachers regarding the proper assessment
of English tasks,



e To highlight the prestige of English as a Language of Learning and Teaching in
rural primary schools of Sekhukhune East District and beyond, and

e To develop a framework through which monitoring and supervision of English
assessment tasks could be handled in an efficacious fashion.

1.7. RESEARCH DESIGN AND METHODOLOGY
1.7.1. Research paradigm

Quite a several research paradigms exist for one conducting a study (Modiba, 2021). It is
up to the researcher to decide which one is appropriate. In the context of this study, the
research paradigm found relevant was the qualitative research approach. Qualitative
research methodology is described by De Vos, Strydom, Fourche and Delport (2005) as
the multi-perspective approach that is used for different qualitative techniques. It is only
through an understanding of these difficult interactions and how people make sense of
their work within an institution that we can gain awareness of policy implementation within
a particular organizational context. In this study, the qualitative research approach was
found to be pertinent as it enabled the researcher to interact with the research participants
and gather large quantities of comprehensive data to achieve depth and breadth,
regarding monitoring and supervision of English assessment tasks by SMTs in primary

schools.

The qualitative research paradigm was selected to have a clear understanding of the
experiences of research participants and their social and cultural context regarding the
monitoring and supervision of English assessment tasks (Blanche, Kelly & Durrheim,
2014). This methodology was employed to obtain a deeper understanding of events,
people and processes characterizing monitoring and supervision of English assessment
tasks. This research paradigm enabled the researcher to get the data directly from
research participants. In the context of this study, a qualitative research paradigm was
found to be more relevant than others. This was based on the problem of this study, which

centers on under-monitoring and under-assessment of English tasks.



1.7.2. Research Approach

The approach of this research is inductive. The inductive approach is more commonly
associated with qualitative researchers than with quantitative ones (Modiba, 2021). In
gualitative studies, researchers are guided by certain ideas and perceptions regarding
participants to be explored and develop theories inductively. To guarantee the quality of
generic inductive research, one has to consider the sufficient description of research
methods: what motivates the researcher to undertake the study, clear strategies to
establish rigour and the researchers’ role in data analysis. In this study, the researcher
ascertained that flawless links between research objectives and the findings of the study
are established. In addition to that, the transparency and defensibility of the research

design were also ensured (Liu, 2016).

Unlike deductive approaches where a researcher develops a hypothesis and then
designs the research to test a theory, in inductive research, the researcher first collects
data and then, from the data analysis develops a theory. The inductive approach was
found to be appropriate in this study as it assisted the researcher to condense raw textual
data into a summary format. Through this approach, the researcher was able to develop
a framework of the underlying structure of the experiences or processes that were evident

in raw data Thomas (as cited in Liu, 2016).
1.7.3. Research design

A research design is a planned structure for action that serves as a connection between
the study inquiry and the implementation or execution of the study (Blanche et al, 2014).
A researcher adopts a particular research plan being guided by certain factors, one of
which is the research problem, the purpose of the study and the theoretical framework
regarded to be pertinent to that study (Modiba, 2021). This study adopted a qualitative
case study approach. A case is described by Babbie (2017) as the detailed assessment
of a single illustration of some social occurrence. A case study was used as it facilitates
the exploration of a phenomenon by asking penetrating questions to obtain rich data
(Bertram & Christiansen, 2014). This design is significant as it assisted to determine
SMTs’ role in the monitoring and supervision of English assessment tasks. The

researcher used a case study as it can extract detailed data and give explanations that
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are otherwise difficult to obtain with other kinds of research designs. A case study was
also chosen to help explore in detail the severity of under-monitoring and under-

assessment of English tasks in primary schools in the Magakala Cluster.
1.7.4. Population and sampling

Out of the population of five circuits in Magakala Cluster, Sekhukhune East District,
Limpopo Province in South Africa comprising eighty-seven primary schools, five primary
schools were conveniently sampled for this study. The researcher selected participants
from the whole population as sampling includes decisions about which individuals,
settings, occasions, behaviours and social processes to observe (Blanche et al, 2014).
Each circuit was represented by a primary school. Schools were selected in terms of their
accessibility and convenience to the researcher with due consideration to distance. In
addition, the researcher chose to sample schools with which she was familiar with their
contexts through a convenient purposive sampling strategy. Creswell and Plano-Clark
(2018) note that researchers intentionally select participants who have experienced the
central occurrence or crucial conceptions being discovered. This study was not limited in
terms of gender as the researcher involved both male and female teachers to create a
gender balance. Participants were selected because of their knowledge and information
they have about the phenomenon under exploration, namely, inadequate monitoring and

supervision of English assessment tasks by SMTs in Sekhukhune East District.
1.8. DATA COLLECTION
1.8.1. Interviews

The researcher employed three methods of data collection, namely, interviews,
documents study and observations. However, the main data collection tool was the
interviewing. A qualitative interview describes as an open response question to collect
data from participants (McMillan & Schumacher 2010). This means the way people take
regard of their world or how they describe or create meaning of significant trials in their
lives. Interviews were used to obtain rich data and to explore areas of concern in detail.
The choice of this tool was prompted by the title of the study, which is the monitoring of

English assessment tasks by SMTs in selected primary schools in the Magakala Cluster.
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It was also based on the research problem, namely, under-monitoring and under-
assessment of English assessment tasks. Lastly, the tool was informed by the purpose
of the research study which is to explore the role of SMTs in the monitoring and
supervision of English assessment tasks.

1.8.2. Documents review

The second data collection tool is a document study. Documents served as one of the
data collection tools given the nature of the research which focuses on the monitoring of
English assessment tasks by SMTs. Babbie, (2017) stresses that documents provide inter
alia, background and context within which research participants operate, additional
guestions to be asked, supplementary data, and verification of findings from other data
sources. The main aim of using documents as one data collection tool was to determine
if teachers were using relevant materials as prescribed by the CAPS policy document.
The assurance and trustworthiness of the qualitative data would have been established
if the information contained in the documents is parallel to that of the interview scripts.
The range of documents which were perused includes various types of departmental
policy reports and other relevant sources such as letters, magazines, speeches and
newspaper articles. Again, various administrative documents related to English
assessment were used. These include Personnel Administrative Measures (PAM), CAPS
document, National Protocol for Assessment, School Assessment tool, English teachers’

files and learners’ portfolios.
1.8.3. Observations

The third data collection tool is observations. The researcher engaged in probing more
specific questions about complete activities and observing for exact kinds of interaction
(Blanche et al, 2014). Observations occur while things are happening. This brought the
researcher, even more, closer to the action. Observations were employed together with
interviews to triangulate and substantiate the findings that emerged. It was used as a data
gathering instrument to observe English primary school teachers assessing learners
during lessons. Observations were also made on various school administrative

documents as they relate to the assessment of English tasks in primary schools.
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Observations were utilised as the third data collection tool because it corroborates

interviews and documents selected.
1.9. DATA ANALYSIS

The manner of analysing data was informed by the tools selected to generate data.
Qualitative data analysis is an inductive method of bringing together data into groups and
finding arrangements and relationships among categories (McMillan & Schumacher,
2010). Based on the data collection tools selected in this study, analysis of data was
performed through thematic content analysis. Braun and Clarke (2014) define thematic
content analysis as the first analysis method that the researcher needs to study, as it
affords central skills suitable for conducting other methods of qualitative research. Data
from the interviews were analysed using steps specified by Braun and Clarke (2014).
During the analysis process, the researcher had to familiarise herself with the data,
categorise items of potential interest, create initial code and categorise essential
elements, search for themes to identify broader patterns of meaning, review the themes,
define and name themes and lastly produce findings of the study. Thematic content
analysis was used because it was most appropriate for analysing understandings and
insights (Herzog, Handke & Hitters, 2019). It was viewed as important as it was used to
analyse a huge range of data. The second data analysis applied was the constant
comparative method. This method was used as it assisted in comparing data within a
single interview and within the same group of participants. By comparing, the researcher
was able to do what is required to develop a theory more or less inductively, namely,

categorising, coding, outlining categories and connecting them.

Leavy (2017) describes document analysis as a method of systematically texts and
gualitative researchers use document analysis to understand the meanings that circulate
in texts. Data generated by documents were analysed using thematic content analysis
where information was organised into categories related to research objectives. The
content analysis affected the subject being studied. Data collected from various
documents were analysed using a checklist to determine compliance or non-compliance
of SMTs and primary school English teachers. Babbie (2017) indicates that content

analysis has the advantage of allowing the correction of errors. Document analysis
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involves skimming, reading and interpretation. The researcher ensured that all
information from documents was read with an understanding to enable thorough
interpretation of data. Lastly, the researcher went through a comprehensive preparation
procedure to guarantee reliable results before the actual document analysis took place.

Data generated from observations were analysed based on the observation schedule to
determine compliance or non-compliance of teachers during the assessment of English
tasks in classrooms. The researcher had to study all the notes originating from
observations and presented the observation data by writing down categories observed
during classroom observation and observations of various schools’ administrative
documents. Data was written under each category to reveal similarities and differences

in how SMTs and Grade Six English teachers comply with departmental policies.
1.10. ETHICAL CONSIDERATIONS

McMillan and Schumacher, (2001) note that ethics are about what is right and acceptable
and what is wrong and unacceptable. This research was conducted by keeping ethical
criteria in mind. The researcher followed the official procedures required and applied for
ethical clearance from the ethics committee of the University of Limpopo before the

commencement of the fieldwork. The following ethical issues were maintained:
1.10.1. Permission to conduct the study

The researcher ascertained that permission was secured before the study. Firstly,
permission was sought from the University of Limpopo’s Ethical Research Committee.
Secondly, permission was requested from the Limpopo Provincial Department of Basic
Education where letters were sent to the district senior manager, circuit managers of
selected circuits, principals of selected schools and English teachers. All participants
were informed about the research project and provided with letters explaining a clear
description of the focus of the study and what would be expected of them. Participants
were informed in advance concerning the purpose of the study, and how and when the

study would be conducted.
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1.10.2. Right to privacy

In this study, participants’ anonymity and confidentiality were maintained. Babbie (2017)
indicates that privacy is upheld when a researcher can recognise a certain person’s
answers but promise to do so confidentially. The researcher ensured that there would be
no link between individual participants in terms of specific information that the participant
provided. All information collected in the study was treated as confidential and given the
prominence it deserved. The researcher ascertained that participants’ right to privacy is
ensured and respected. For instance, their names were not revealed, their responses to
interviews were presented without names and pseudonyms were used instead of their

real names.
1.10.3. Informed consent

Informed consent means revealing and clarifying significant features of the research and
the data collection to the prospective participants (Guest, Namey & Mitchell, 2013). In this
study, participants were informed about their right to participate voluntarily. To safeguard
informed consent, the researcher ascertained that all participants were provided with
consent forms to sign as proof that they agreed to take part in the study.

1.10.4. Participant’s safety

Salkind (2012) indicates that the first and utmost significant priority is that no injury will
come to those who partake in the study and this includes mental, emotional and physical
injury. To avoid this, the researcher ascertained that participants were not obliged to
participate in this study and were not being forced to answer any question that they might
find uncomfortable. Information that might humiliate participants or endanger their lives

or jobs was not revealed in this study.
1.11. QUALITY CRITERIA

To ensure trustworthiness, several measures were considered. Qualitative researchers
do not use instruments to measure the validity or reliability of the study. O’Donoghue
(2019) point out that honesty in qualitative research is all about generating the credibility,

transferability, confirmability and dependability of one’s research. The researcher used
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quality criteria to assess the quality of data in terms of whether it was credible,
transferable, dependable, confirmable and authentic. The following items were addressed

under quality criteria:
1.11.1 Credibility

Credibility is the extent to which findings are believable. O’Donoghue (2019) reasons that
credibility is enhanced when the researcher describes and interprets her experiences. To
promote credibility, the researcher ensured that clear descriptions of the procedures
involved in conducting the study are mentioned. The purpose of credibility in research is
to make the researcher's work authentic and reliable to policymakers and other
researchers. This was also promoted by ensuring that the journal of contents and

processes of interactions, including reactions to various events are kept.
1.11.2 Transferability

Transferability is described by Lincoln and Guba (1985) as the amount to which the
outcomes of qualitative research can be conveyed to other settings or locations with other
respondents. To promote the transferability of this study, findings were presented in a
way that each step was fully described to allow the external research to repeat the enquiry

and attain parallel outcomes.
1.11.3 Dependability

Dependability includes participants’ assessment of the results, explanation and
recommendations of the study such that all are buttressed by the information received
from participants of the study (Lincoln & Guba, 1985). To promote dependability, the
researcher aimed to ensure a clear audit trail, which consists of exposing explicit
decisions taken about the theoretical, methodological and analytical choices throughout
the study.

1.11.4 Confirmability

Confirmability is the amount to which the results of the research study could be confirmed
by others (Lincoln and Guba, 1985). To promote confirmability, the researcher ensured

that the audit trial is completed throughout the study to demonstrate how each decision
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was made. The researcher also ensured that during data collection processes, she
remained neutral to avoid indulging data with her thoughts, insights or prior information

on the subject.
1.12. LIMITATION OF THE STUDY

Since this study selected a qualitative approach, the researcher attempted to compensate
for not using the mixed-method approach by handling every aspect in detail. The
researcher was subjectively biased because including in her sample the school she is
working at, affected the study. This affected the study in the sense that in case the
researcher is positive about that school, everything reported in the study would be
reflected positively and vice versa. In this study, the researcher attempted to manage her
bias by trying to be as objective as possible by bracketing all her prejudices to minimize
the limitations of the study. There were various problems encountered during the process
of the research study. In some schools, the researcher found it difficult to gain access to
other documents such as PAM, teachers’ programme of assessment, CAPS Policy
documents and Learners’ portfolios. This amounted to a limitation. The researcher relied
on the departmental website to acquire the information needed. The other limitation
encountered by the researcher was the use of common transport by research
participants. Access to schools where interviews were conducted was limited by the fact
that teachers had to cut time due to pre-transport arrangements. To mitigate the
mentioned limitation, internal arrangements were made with principals to grant

permission to see research participants earlier than the prescribed time agreed upon.
1.13. DELIMITATION OF THE STUDY

Delimitation is the opposite of limitation (Modiba, 2022). In the context of this study,
delimitation is sorely focusing on the monitoring and supervision of English assessment
tasks by SMTs in primary schools. This is delimitation because, in primary schools,
assessments are not only done in English tasks but also in tasks of other learning areas.
So selecting English alone delimited this study. Furthermore, deciding to concentrate only
on SMTs also delimited the study because monitoring and supervision could also have
been performed on other structures. For instance, in some primary schools, monitoring

and supervision of English tasks could be performed by established structured such as
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assessment teams other than SMTs. The reality in primary schools is that in other learning
areas like Sepedi and Afrikaans, their assessment tasks are also being mishandled and

ignoring them deprives them of an opportunity of being improved.
1.14. CHAPTER OUTLINE

This study comprised five chapters. Chapter 1, which is the first chapter of the study,
presents the introduction and background of the study, proceeding to the problem
statement, aims and objectives and significance of the study. Chapter 2 provides relevant
literature for the study. It gives clear details of what the scholarly literature says about
monitoring assessment tasks in schools. Assumptions about under-monitoring and
under-assessment of English tasks have been explained and argued. An overview of the
literature is provided in this chapter, including a discussion of SMT's monitoring obligation,
SMT's monitoring competencies teachers’ knowledge of assessment and how
assessment and curriculum are integrated into teaching and learning. Chapter 3 covers
the research methodology, research design, research approach, research paradigm,
population and sampling, and a summary of data collection methods and analysis
methods to be used. How data was collected and analysed was thoroughly explained in
this chapter. In chapter 4, data generated from interviews, documents and observations
are then presented and analysed. It includes data collected from the SMT members and
English teachers, documents and observations. Chapter 5 presents and discusses
findings that emerged in chapter four. Chapter 5 discusses the research findings of the
literature that was discussed in chapter 2. This chapter begins with a summary of the
entire study and also highlights recommendations for policy and further research. This is
a concluding chapter of the study where a discussion of some caveats that have been
identified and that which enabled the researcher to formulate several recommendations
for consideration was explained. The last chapter offers recommendations and

suggestions for future studies.
1.15. CHAPTER SUMMARY

This study explored the role played by School Management Teams in the monitoring and
supervision of English assessment tasks in the selected primary schools. The background

of the study, the problem statement and the purpose of the study were discussed. The
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problem of this study, namely, the under-monitoring and under-assessment of English
assessment tasks were briefly discussed. This chapter explained several factors
hindering SMTs’ monitoring and supervision of teaching and learning and how the
monitoring process could be best conducted in primary schools. The problem this study
sought to explore which is the under-monitoring and under-supervision of the English
assessment tasks was thoroughly explained. Furthermore, aims and objectives were

presented as well as the significance of the study.

This chapter further, presented a brief discussion of the research design and methodology
whereby a qualitative case study approach was employed. A case study approach was
utilised in this study to explore and understand the meaning and knowledge constructed
by SMTs and English teachers about the monitoring and supervision of English tasks.
This chapter further provided a concise explanation of the application of the purposive
sampling technique and how participants who are SMT members and English teachers
in grade six were sampled to participate in this study. The issue of quality criteria and
ethical considerations were as well briefly outlined. The next chapter will provide the

literature and the theoretical framework relating to the phenomenon under study.
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CHAPTER 2
LITERATURE REVIEW
2.1. INTRODUCTION

The previous chapter dealt with the introduction and background to the study, the problem
statement, aims and objectives and significance of the study. The chapter also outlined
the research design and methodology and the quality criteria of the study. This chapter
will focus on the review of literature from the point of view of the role of School
Management Teams (SMTs) in the monitoring and supervision of English assessment
tasks in primary schools. Firstly, the chapter commences with the definition of the key
concepts around which the study is built and the theoretical framework that has informed
the study. Secondly, presentations and discussions on relevant literature were consulted
from various scholars relating to the topic of the study. And lastly, the chapter concluded

with the presentation of a summary derived from literature that was reviewed.
2.2. DEFINITION OF OPERATIONAL TERMS
2.2.1. Monitoring

Monitoring in a broader sense is defined as a process of collecting and analysing
information about the progress of a development intervention (Ndungu, Allan & Emily,
2015). In educational setting, Department of Basic Education (2001) defines monitoring
as a process that is closely connected to the related functions of record-keeping, reporting
and decision-making. In a context of this study, monitoring refers to activities pursued by
SMTs to keep track of learner learning for purposes of making instructional decisions and

providing feedback to learners. This is in relation to English assessment tasks.
2.2.2. Supervision

Supervision is an administrative process through which leaders ensure that subordinates
are all contributing towards effective learning process (Hasibuan, Gulton & Lubis, 2020).
Supervision is described as a set of processes to offer professional guidance and advice
to teachers to improve the quality of instruction and classroom management. In the

context of this study, supervision refers to a process in which members of the SMT
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provide professional guidance and continuous support to English teachers with the aim

of improving instruction and for quality assurance of assessment tasks.
2.2.3. Assessment tasks

Assessment tasks are instructional strategies used to collect evidence that a learner has
mastered specific course of unit outcomes (Department of Basic Education, 2008). In the
context of this study, assessment tasks refer sorely to English assessment activities that
are designed to assess a range of skills and competencies, the purpose therefore being

that either the management of the school strengthens or improves them.
2.2.4. School Management Team (SMT)

It is the structure in a school which is responsible for the proper running of the school.
There is a vague knowledge of who SMTs are; SMT starts with the principal, then the
deputy principal and Heads of Departments (HODSs). In the context of this study, SMT is
inclusive of the mentioned educational practitioners, senior teachers, master teachers
and any other co-opted teacher who is competent to add value when serving in the school
management team, and whose cooption would have resulted from diverse factors such
as being the most experienced teacher or perpetually producing impressive learner
results (Modiba, 2021). A teacher could be coopted to be a member of an SMT on the
basis of unequal dedication to the development of a school. In this context, cooption has
to link up to improving how the SMT monitors and supervises the English assessment

tasks in a school.
2.2.5. Teaching and learning

When this study speaks of English assessment tasks, these English tasks have to be
taught and learned, therefore, in the context of this study, teaching and learning would be
a situation whereby English assessment tasks have been delivered to learners in a
nutritive and stimulating way such that learners will ultimately assimilate or understand
them (Modiba, 2021). When that has happened, assessment will confirm. Assessment is
a judge; teachers teach and claim that learners have learned, so through assessment,

teachers would be able to know if learners understood what they were taught.
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2.2.6. Classroom

A classroom is a learning space in which both children and adults learn. It is found in
educational institution of all kinds and provides a space where learning can take place
uninterrupted by outside distractions. Teaching and learning succeed or fail in a
classroom and assessment is conducted in a classroom, therefore, environment impacts
on the success or failure of teaching and learning. On the basis of that a classroom could

be defined as one of the sites of teaching and learning.
2.3. THEORETICAL FRAMEWORK

This section of the literature review explores the theoretical framework underpinning this
study. A theoretical framework was described by Adom, Hussein and Agyem (2018) as a
framework based on an existing theory in a field of enquiry that is related to the hypothesis
of a study. In a study, theories are formulated to explain, predict and understand
phenomenon, and in many cases, to challenge and extend existing knowledge within the
limits of critical bounding assumptions (Mouton, 2001). The theoretical framework is the
structure that can hold or support a theory of a research and introduces and describes
the theory that explains why the research problem is under study (Adom et al, 2018). The
two theoretical lenses employed in this study are sociocultural theory developed by
Murphy and Hall (2008) and future-oriented theory popularized by Klenowski and Wyatt-
Smith (2014). The basis of the choice of these theories was the problem pursued; namely,
under-monitoring and under-assessment of English tasks by SMTs and English teachers
of primary schools. Again, the choice was informed by the purpose of the study which is
exploring the role played by SMTs in the monitoring and supervision of English
assessment tasks, in schools. The two theories underpinning this study are discussed
below.

2.3.1 The sociocultural theory

The first theory to focus on in this study is the sociocultural theory. In this theory, learning
is defined as a social process formed by human intelligence in the culture or society in
which a learner lives (Daneshfar & Moharami, 2018). This theory assisted in the

understanding of the purpose of assessment. The implication of this theory on classroom
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assessment is that attention is given to how learning is situated and distributed across
cultural settings and communities of practice. Sociocultural theorists believe that the work
of this theory is to explicate how learners’ mental functioning is connected to the social,
institutional and historical setting. Culture and cultural practices play a critical role in
shaping classroom practices. The sociocultural theory was found to be relevant in the
sense that prior verification as to whether English assessment tasks are effectively carried

out in schools needs monitoring to determine quality teaching and learning.

The sociocultural theoretical perspectives help to enhance the researcher’ understanding
of teachers’ assessment practices, their use of achievement or performance standards
and manifestation of these standards in the judgment practice and moderation (Murphy
& Hall, 2008). In sociocultural position, learning is understood as ‘becoming’ a full
participant in the community of learners of the social or classroom (Murphy & Hall, 2008).
A sociocultural perspective defines learning in terms of this sense of becoming and
belonging, which means that leaners need to have a belief that they are belonging or
connected to a social, cultural or a group of people or a community. These authors further
state that assessment, as theorized from sociocultural view of learning, views the
individual’'s historical, social and cultural context. The implication of this theory is that
culture, values, beliefs and understanding influence assessment practices of the
environment in which it occurs. A sense of community is essential in the learning process

as appreciated from sociocultural conceptions of learning and assessment.

In this study, the sociocultural theory assisted in the realization of the relationships
between the two forms of assessment underpinning this study, which is formative and
summative assessment. Historical and continuing debates about formative and
summative assessments have continued to represent them as divergent entities. The
researcher’'s position here is that the application of formative and summative
assessments continues to advance some challenges for the understanding of how these
two forms of assessment relate to each other. Formative and summative assessment
practices are shaped by broader social and educational policies Elwood and Murphy
(2015). And as such are legitimated through government regulatory structures to improve

assessment systems in line with policies and directives. Mutekwe (2018) illustrates that
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classroom practices need to take into account authenticity of assessment and adopt the
many and varied benefits that can be derived from authentic sociocultural approach to

teaching and learning.

Sociocultural theory regards teaching and learning to be a social activity, on the basis of
this study, for it to take place successfully, all relevant stakeholders have to play their part
(Elwood & Murphy, 2015). In relation to this study, SMTs were found to be one team with
regards to carrying out their monitoring and supervisory responsibilities of ascertaining
the success of teaching and learning. Sociocultural theory is relevant in the sense that
social interaction is a means to learning. Therefore, social activity means, for learners to
learn, teachers must teach and assess, and SMTs must monitor and supervise.
Daneshfar and Muharami (2018) assert that the nature of human underlies interaction
with the surrounding in cultural social context towards the process of socialisation. This
means interaction in teaching and learning refers to an engagement in close relation with
others and objects to build the theoretical understanding of every educational process.
Klenowski and Wyatt-Smith (2014) indicate that culture influences learners’ learning and
assessment. The emphasis here is that teachers need to be aware of how to handle the
issue of cultural diversity of their learners in the way they teach and assess. This indicates
that positive support of cultural and social diversity in policy, practice and principles is
required. Those authors further state that teaching and assessment practices that are
responsive to sociocultural context, cultural and social difference, help to address
guestions of equity. This is because learning according to Klenowski and Wyatt-Smith
(2014) occurs with greater responsiveness to cultural and social difference in classroom
teaching and assessment. Therefore, teachers need to be aware of the context within
which they work. The aspect of culture, of which is part, exert their influence not just
through entailments such as educational policies, but also through enduring beliefs about
how people know and what is legitimated and valued as knowing in society (Elwood &
Murphy, 2015).

The problem which this study sought to explore is under-monitoring and under-
assessment of English assessment tasks in selected primary schools. The review of

literature is confirming that monitoring and assessment in primary schools is currently not
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up to scratch Bayeni, (2016), meaning it is not done as required. However, moving
forward, things has to be done differently. This is what makes the second theory, namely,
the future-oriented theory relevant to this study. It is relevant in the sense that it advises
on how in future, assessment and monitoring have to be conducted in a manner in which

they are diametrically opposed to how they are currently being performed (Yang,2017).
2.3.2. The future-oriented theory

Klenwoski and Wyatt-Smith (2014) explain the future-oriented theory as a system-wide
compass that enables the present education system to adapt itself to the changing reality
of the future. They further emphasise that the future- oriented theory focuses on
knowledge generation through the use of technology, mediating artifacts and social
interactions within collaborative settings. This theory assisted in explaining the
connectedness between assessment, curriculum and teaching and learning. (Klenwowski
& Wyatt-Smith, 2014). This theory is also relevant in the sense that it enabled the
researcher to explore the extent to which SMTs support and assist teachers to shift from
the old traditional approach of teaching and learning as it is no longer relevant in the
current world of technology (Yang, 2017). The implication of the future-oriented theory is
to disrupt the traditional view that focuses on the acquisition of knowledge and
measurement to an understanding of where participation with others and the creation of
knowledge is valued (Klenwowski & Woyatt-Smith, 2014). A number of scholars
contributed to the future-oriented theory. The most notable are Smith, Gamlem, Sandal
and Engelsen (2016), Bobinet (2016), Saijo (2017) and Pettersson (2021).

Smith et al (2016) emphasise that teacher assessment in classroom must not only focus
on learners’ understanding of subject-content, but also on problem based learning to
develop learners’ future-oriented capabilities. This implies that assessment in classrooms
should create an opportunity for learners to have new knowledge and understanding
shaped in the context by existing and emergent technologies (Klenowski & Wyatt-Smith,
2014). Bodinet (2016) concurs that the future-oriented theory explains that assessment
in classrooms needs to be conducted in such a way that pedagogical solution and support
provide the preparation of learners for life in the expected reality. It is believed that

meaningful learning occurs when learners see the relevance to their learning in real life
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and is able to contexualise the use of knowledge and skills learned in classroom. This
entails that to achieve the educational outcomes in classroom, teachers’ assessment
must provide spaces that allow learners to attain more than intellectual growth. The
classroom of the future must also allow for critical thinking and knowledge building
(Klenowski &Wyatt-Smith, 2014). Similarly, to these authors, Saijo (2017) indicates that
learners need to develop future-oriented capabilities, to prepare them for a future that is
largely for work and citizenship. This means that it is indeed factual to say teachers’
assessment in classrooms need not focus only on what they have taught, but also on
problem-solving to develop learners’ future-oriented capabilities. Pettersson (2021)
shares the same view with that of Saijo (2017) as the author shows that for digital
transformation to take place there needs to be support that occurs at several layers. In
the context of this study, SMTs at school level need to provide support to teachers to
prepare them for this digital transformation in a form of organizing school-based
workshop. This is important as it was indicated in the previous section that going forward,
assessment and monitoring could be conducted in a manner in which is completely

different to how it is currently conducted. Hence the future-oriented theory.

Countries such as Scotland, Finland, Norway and New Zealand are in the process of
refining their curriculum to reflect on an increasing awareness of the need to provide
learners with learning skills for the future (Smith et al, 2016). For example, in Finland, a
country known for its successful education in terms of achievement, a new future directed
curriculum is being launched. The curriculum focused on bringing up active and
responsible citizens and schools that are expected to take responsibility of preparing
learners of today for society of tomorrow (Finnish National Board of Education, s.a). In
South Africa, the aim of Curriculum and Assessment Policy Statement (CAPS) is to
lessen the administrative burden on teaching and ensure consistency and guidance for
teachers when teaching. The focus of CAPS is on teaching and learning of the subject
content areas (Department of Basic Education, 2011). South Africa need to copy from
other countries such as Finland and Norway with regard to how these two countries have
refined their curricula. Smith et al, (2016) note that there is support in the literature that
learning for the future is best built around problem solving activities and acquiring

appropriate learning skills. This indicates that teachers’ assessments in classrooms need
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to shift from the traditional way of practices to a more future looking curriculum (Klenowski
& Wyatt-Smith, 2014). These authors view assessment from the lens of future which
focuses on knowledge generation through the use of technology, mediating, artefacts and
social interactions within authentic and collaborative setting. This implies that assessment
through the future-oriented theory could assist teachers in the development of learners’
ability to create new knowledge. Klenowski and Wyatt-Smith (2014) also posit that
assessment tasks involve collaborative solutions and knowledge generation. An overview
of key tenets that underpin their view of a trajectory towards future-oriented assessment

are summarised below:

Table 1: Towards Future-Oriented assessment

View of learning Time Dominant Assessment form
Process of Past Monologic. Written exams.
acquisition and Teacher-dominated | Correct answers.
adoption of what didactic Measurements-how
has been taught much has been
subject matter, learned.

knowledge and Answers reflect
representations. instruction.

Process of Present Diologic. Performance.
participation in Participation in Demonstrations.
learning learning Dialogue.
communities with communities. Evidence of sense-
co-construction of making and
knowledge and meaning.

individual sense-

making.

Process of Future Trialogic.. Collaborative,
creativity and Information and generative, creating
developing new Communication and developing
materials and new materials and
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conceptual Technology- conceptual

artifacts, building mediated. solutions.
knowledge as Digital learning Critical and
individuals and in environment. reflective forms of
groups using learning.
mediating artefacts. Authentic tasks

using Information
and
Communication

Technology.

Source: Klenowski and Wyatt-Smith (2014)

The above table provides insight on how assessment was done in the past as opposed
to how it is currently conducted and in future assessment could be conducted. Therefore,
monitoring and supervision of assessment tasks would be taking another direction, meant
it is going to be conducted differently using Information and Communication Technologies
(ICTs). Taking account to global development, Klenowski and Wyatt-Smith (2014) advice
that teachers need to connect their past assessment activities with the present and the
future. This connection of knowledge within and beyond the classroom enhances digital
literacies and emerging technologies (Klenowski & Wyatt-Smith, 2014). It was noted from
several studies that while much attention has been placed on the integration of
technologies to support learning Kennedy-Clark, Kearney and Galstaun (2017), not so
much attention has focused on how those tools may also provide opportunities for the
assessment. The use of future-oriented theory will assist in that regard. Klenowski and
Wyatt-Smith encourage the utilization of this theory, the reason being that teachers and
learners will be able to focus on quality, creativity and originality of learning and the
application of the knowledge. There are a great emphasis of collaborative learning and
assessment initiated by these authors. Meijer, Hoekstra, Brouwer & Strijbos (2020)
described collaborative learning as a learning phenomenon where individuals in a social
group within a physical and virtual environment interact on the same or different aspect

of a shared task. This author further highlighted that didactic objectives for using
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collaborative learning are to develop among others, cognitive outcomes which refers to
knowledge, social outcomes which entails communication and collaboration skills and
motivational skills. Therefore, the future-oriented theory was employed as it will serve as
a guide to teachers on how they could include collaborative means of assessment in

classrooms.

Assessment in education concerns the collection of evidence on the current state of
education of learners’ domain abilities Meijer et al (2020), for example, knowledge and
skills with two possible purposes; summative and formative. As a result, teachers find it
difficult to design collaborative learning and also struggle with its assessment in
classrooms (Meijer et al, 2020). The integration of technology seems to be more common
in higher education institutions and most of the primary and secondary education systems
recently, as Petterson (2021) noted the fact that the development and use of digital
technologies have spread like waves over schools. In addition to that, the outbreak of the
Covid-19 pandemic forced the education system to take another direction on how
teaching and learning should take place in classrooms. However, most of teachers more
especially in Sekhukhune East District are not well equipped in terms of technology. This
implies that teachers need to have the knowledge and skills on how this technology could
be incorporated in their day-to-day classroom assessment. Zahra, Indewarati and Petrus
(2019) explored the use of authentic assessment of learners’ productive skills with English
teachers in an Indonesian context. The study reported that most of the English teachers
in Indonesia faced difficulties in constructing appropriate assessment instruments to
evaluate oral and written English language skills. It was also discovered that some
teachers did not have enough basic theory of authentic assessment.

One of the forms of assessment that the future-oriented theory focuses on is authentic
assessment. Authentic assessment refers to a form of assessment in which learners are
asked to perform real world tasks that demonstrate meaningful application of assessment
knowledge and skills Mueller (as cited in Sumarsono, 2018). Through this theory,
teachers could design innovative creations of certain tasks on the basis of the learners’
real life activities (Zahra et al, 2019). For example, in a classroom situation, smartphones

and mobile laptops could be utilized to assess learners’ reading, speaking and classroom
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performances. The implementation of these technological devices will be served as
evidence of authentic assessment. Evidence of those recordings and video clips could be
shared to SMTs and other relevant stakeholders such as parents. Consequently, the
future-oriented theory is, in one way or the other minimising the work of SMTs in terms of
monitoring and supervision of assessment tasks in classrooms. Parrish (2016) views the
future-oriented theory as providing a tool that could share insight into communication and
engagement with the current generation of learners and as a resource in reviewing and
refreshing curricula and pedagogy. The researcher chose to utilize this theory with the
aim of providing insight to primary school teachers and SMTs in particular, on how the
future-oriented theory of assessment could be enacted in teaching, learning and

assessment.
2.4. LITERATURE REVIEW

Mouton (2001) describes literature review as a review of existing scholarship or available
body of knowledge to see how other scholars have investigated the research problem
that researchers are interested in. It is assumed that every problem in research can be
solved by knowing what others have reported. In this section of the study, the researcher
analysed and interpreted previous studies to locate her own review of literature.
MacMillan and Schumacher (2010) identify two major reasons related to review of
literature. The first reason is that the review establishes important links between existing
knowledge and the research problem being investigated, which enhances significance.
And secondly, the review provides very helpful information about methodology that can
be incorporated into a new study. An abundance of data from various scholars, locally
and internationally assisted in this study to establish the link between the existing
knowledge with the problem of the study, which is under-monitoring and under-
assessment of English tasks in primary schools. The literature on education does not
clearly outline the role of SMTs in relation to monitoring and supervision of assessment
tasks. However, there is an abundant of studies accentuating the role of SMTs regarding
the monitoring and supervision of teaching and learning, inclusive of assessment. This
section of the study commenced by looking at the main concepts of the study which are

monitoring and supervision and its importance in education. The study discussed SMTs
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obligation, roles and their competencies with regard to monitoring and supervision of
English assessment tasks, the assessment practices in classrooms and how those

practices impact on teaching and learning in the primary schooling sector.

Monitoring and supervision of English assessment tasks are seen as single entity. When
in essence, they are not. At the beginning of this chapter, these concepts have been
clearly defined and it showed that they are different terminologies altogether. These
concepts have been used extensively in several disciplines. This study focused on
monitoring and supervision of English assessment tasks in primary schools. Jana, Khan
and Chatterjee (2015) indicate that monitoring and supervision are one of the most
important keys to successful implementation of any educational programme. Monitoring
and supervision of schools are initiated for the purpose of maintaining and improving the
guality of teaching and learning. For schools to get accurate results of teaching and
learning, assessment needs to be carried out effectively. Again, for effective assessment
to take place, proper monitoring and supervision need to happen. Ramalepe and Zengele
(2014) are of the view that monitoring and supervision of English assessment tasks need
to ensure that there is sufficient compliance to assessment policy. This implies that
assessment tasks need to be administered and marked in accordance with the
prescription of the policy. Views of diverse scholars on the raised issue are in congruent
despite differing on how the monitoring and the supervision duties have to be carried out
being dictated to by the unique schooling context. Without proper school monitoring and
supervision, the rationale for effective and quality instruction in schools could be under-
represented (Allan, 2015). Scholars, researchers and other stakeholders in education
have expressed concern about the state of quality of education in most of the South
African schools. This was due to lack of adherence to acceptable educational practices
such as effective monitoring and supervision of teaching activities such as assessment
tasks in classrooms (Chavalala, 2015; Mngomezulu, 2015 & Subramoney, 2016) It was
imperative in this study to point out the variances between these concepts since
monitoring and supervision are often used interchangeably. In the following section of this
study, the concept of monitoring and supervision were discussed separately to enable

readers to have a clear understanding of what each of these concepts entails.
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2.4.1. Monitoring of education

Monitoring in a broader sense is defined as continuous assessment of progress,
diagnosis of strength and weaknesses and provision for remedial and corrective
measures. It is also explained as an activity that involves continuous and systematic
checking and observation of a programme or project. Ndungu, Allan and Emily (2015)
describe monitoring as the process of collecting and interpreting data on specified
indicators to provide management and stakeholders with evidence of the extent of
progress towards achieving the objectives from the implementation plan. In the context
of this study, monitoring refers to essential element of the overall management practice
within educational establishment. Executive Summary of the Public Audit Report (2016)
described monitoring of education as one of the major tools of education policy-making.
Monitoring of education plays a vital role as it assists the SMTs with an identification of
whether policies are implemented in an efficient way in schools. This is supported by
Ramalepe and Zengele (2014) who posit that monitoring remains a critical aspect in
ensuring that the implementation of assessment policy is effective. The authors further
argue that ineffective monitoring of assessment tasks could lead to wrong application of
assessment tools by teachers. Teachers need to ensure that English assessment tasks
given to learners are fair, reliable and valid and are likely to perform that if assessment
policies are properly managed, monitored and supervised.

This study aimed at exploring the role played by SMTs in the monitoring of English
assessment tasks in primary schools. Jana et al (2015) are of the view that monitoring of
guality dimensions, especially of teaching and learning, has perhaps not received the
required attention probably because these are a difficult terrain to pursue. One of the
main indicators has been the assessment of child’s learning in the classroom. Moreover,
the progress of the child in terms of acquisition of knowledge and skills development
needs to be followed systematically (Jana et al, 2015). Monitoring of teaching, learning
and assessment in particular, is important as it is notable that assessment plays an
integral part of teaching and learning. It is also believed that one of the factors that leads
to poor performance in most schools in South Africa is lack of proper monitoring on the
part of the SMTs. Chavalala (2015) points out that without monitoring, the quality of
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teaching and learning could be compromised. Quality teaching is an influential factor on
learning outcome. It is imperative for SMTs to monitor and supervise how well teaching
and learning in primary schools are being carried out. Monitoring of teaching and learning
of English assessment tasks needs to consider teaching methodologies used, kind of
activities applied in teaching and the application of assessment to ascertain the extent to

which the set objectives are achieved (Department of Basic Education, 2012).
2.4.2. Types of monitoring

The review of literature identified four types of monitoring in education Ndungu et al
(2015). The first one is diagnostic monitoring, which is designed to assess the level of the
learners’ skills depending on their personalities. The second type is statistics, which helps
to evaluate indicator’ s activities simultaneously, compare the results obtained with the
standard and to record the departure from the norm, perform analysis and make an
administrative decision. The third one is content (person-centered) monitoring, involving
the analysis of the development of personal qualities of the learner, and lastly,
accompanying pedagogical monitoring, which predicts the control and current adjustment
of interaction between a teacher and a learner in the classroom and implementation of
the educational process. All these monitoring types are important to this study. However,
the most important type of monitoring relevant to this study is pedagogical monitoring.
The problem of this study centered on under-monitoring and under-supervised of English
assessment tasks in primary schools. This is relevant in the sense that direct contact of
teachers and learners in classroom need to be monitored, to enable the occurrence of

guality teaching and learning (Modiba, 2021).
2.4.3. Purpose of monitoring

South African education system is faced with a myriad of challenges prominent among
which is under-monitoring and under-assessment of English tasks in schools. It is
imperative at this stage to outline the purpose of monitoring in schooling. The
comprehensive purpose of monitoring is for the stakeholders to have relevant information
about an ongoing programme to help them in decision-making. In education system, the
relevance of the issue of monitoring is associated with the necessity of establishing the

guality of schooling (Yejzaneshnikov, 2016). Health Mandatory Policy Directive (as cited
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in Loveth, Dan, Ejiofor and Chukwudi, 2018) identified several purposes of monitoring
which include, among others, to provide accountability, tracking of programme
implementation, improve programme, showing whether the programme is meeting its
objectives and documenting good practices to provide model for workforce development.
It is through monitoring where the school management teams could be held accountable
for the performance of learners. Monitoring of educational activities provides evidence of
the teaching and learning activities expected in classrooms. The above purposes of
monitoring also explain good practices that the school management could use in the
identification of weaknesses and strengths and aspects of teaching and learning that
require improvement. Monitoring of classroom activities assists in the realisation of

whether educational goals and objectives are met or not.

Le Granche and Reddy (1998) presented several purposes of monitoring which are; to
assist in decision-making, for accountability and to drive curriculum and teaching. The
SMT members need to ascertain that teaching and learning in schools are effectively
monitored if they are to achieve all the purposes of monitoring. Ndungu, Allan and Emily
(2015) note that monitoring is done in the education sector in order to track progress.
Monitoring of teaching and learning allows all stakeholders in educational institutions to
be accountable of their own work. In the school setting, SMTs are the one held
responsible for the education of a learner. It also offers information of the events
undertaken in the classrooms during teaching and learning process. Again, it is through
monitoring that the best assessment practices of English tasks would be provided in
primary schools. In this study, monitoring of assessment tasks assisted SMTs in the
identification of the needs of learners and challenges experienced by teachers and vice
versa (Loveth et al, 2018). The role of SMTs is effective when it is supported by
information attained through monitoring process. Mngomezulu (2015) argues that if SMTs
are expected to set expectations on teaching and learning as part of their duties, then the
core responsibility of their duty is also monitoring of those classroom expectations. This
implies that monitoring can be used to identify the gaps in both teaching and learning and
thus formulate intervention strategies. It is assumed that quality teaching is an influential
factor of learning outcomes. So, it is certainly imperative for the SMT members to monitor

how well teaching and learning in primary schools are being delivered.
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2.4.4. Monitoring obligation

Chapter 3 of The South African Schools Act, Act 84 of 1996, sub-section 16A, which
governs and regulates the general operations of South African schools, outlines the duties
and functions of the professional management of the school, which places it firmly in the
hands of the SMT members. Even The Personnel Administrative Measures (PAM), a
section of the Employment of Educators’ Act No76 of 1998, outlines the core duties and
responsibilities of SMTs which are, among others, to guide, supervise and to ensure that
all evaluation and forms of assessments conducted in schools are properly managed and
effectively organized (Government Gazette, 2016). PAM requires members of the SMT
to perform monitoring and supervision of curriculum delivery. This is inclusive of
assessment. Ndungu, Allan and Emily (2015) allude that effective monitoring encourages
collaboration and generates positive and supportive professional discussion. As indicated
in Chapter 1, South African schools are led and managed by STMs. The SMT members
are responsible for the daily functioning of the school and also to ensure that curriculum
is effectively implemented in schools. Direct involvement of SMTs in relation to
assessment is informed by the National Protocol for Assessment (Department of Basic
Education, 2011). The document provides a framework for assessment process in order
to improve learner performance. The National Protocol for Assessment assigns teachers
to submit the annual formal Programme of Assessment (POA) to the SMTs for monitoring
purposes. The other responsibility of members of the SMT is to see to it that teacher’s
assessment files are at all times monitored and moderated for accountability purposes
(DBE, 2011).

2.4.5. The role of School Management Teams

The success of every educational institution depends on the role of the SMT towards
effective educational leadership (Milondzo & Seema, 2015). In every school, the quality
of teaching and learning resulted from the kind of management team in that particular
institution. This section of the study critically evaluates the role of SMTs with special focus
on their functions in relation to teaching and learning, and English assessment tasks. In
South Africa, SMTs are critical role players in their respective departments allocated to

them (Subramoney, 2016). The SMT role in school is to improve learners’ academic
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performance, support teaching and learning, manage curriculum, improve plans, policy
formulation and policy implementation. It is within the school organisation that the SMT
is expected to perform a prominent part in as far as giving advice, guidance and support
to the entire staff and learners is concerned. Subramoney, (2016) reasons that SMTs are
critical role players in the monitoring and supervision of educational activities within a
school setting. The author further indicated that in providing quality teaching and learning,
it seems that SMTs need to fulfil their responsibilities both as a player within a team
manager, and as a leader, who takes control of monitoring learners’ performance. The
study conducted by Mngomezulu (2015) found out that SMT members showed confusion

about their roles and responsibilities they are expected to perform at their schools.

In South African schools, SMTs engage in various activities related to the curriculum like
planning and managing of curriculum, classroom practices and curriculum development
and implementation (Department of Basic Education, 2008). SMTs as curriculum
managers need to ensure that planning of day to day activities are supported by relevant
policies such as assessment policy. With regard to monitoring and supervision of
classroom activities, SMTs are able to develop, improve and implement strategies which
will impact positively on learners’ achievement (Subramoney 2016). The role of the SMT
is to assist the principal with the management responsibilities more widely in schools as
Ntseto (2015) indicated that one of the ways in which the SMTs can do that is through
monitoring and supervision of both teachers and learners’ work. In relation to policy
formation and implementation, the SMTs are responsible for the drafting of their school
policies that are in line with the DBE policies. In addition to that, they must also ensure
that those policies are strictly adhered to by all structures within the school. Subramoney
(2016) maintains that apart from the official policies that are received from the DBE, SMTs
also decide internally on the drafting of policies that will lead to school improvement and

stability.

This study sought to explore the role played by SMTs with regard to monitoring and
supervision of English assessment tasks in primary schools. Monitoring of assessment
tasks was conducted through different educational levels including schools, cluster,
district, provincial and national levels (DBE, 2011). At school level, where the problem of
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this study was focused on, monitoring of assessment tasks is conducted through
moderation. The SMT members comprising the principal and departmental heads or any
teacher deemed to be competent in the subject are tasked to take responsibility for
moderation. Moderation of assessment tasks in schools was regarded as the utmost
influential strategy for refining instructional practices. Department of Basic Education
(2008) describes moderation as the practice engagement with schools to develop a
shared understanding of assessment requirements, standards and evidence. In the
context of this study, moderation refers to the process whereby assessment activities
which includes formative and summative are checked by SMTs to ensure good quality of
tasks, proper marking and allocation of marks. Curriculum and Assessment Policy
Statement states that all formative and summative assessments are subject to

moderation for quality purposes and to ensure that appropriate standards are maintained.

Moderation refers to the process that ensures that the assessment tasks are fair, valid
and reliable (DBE, 2011). In 2019, the Western Cape Department of Education outlined
how assessment tasks need to be collaboratively moderated by relevant structures at
school level on an ongoing basis. The department has indicated that moderation of

assessment should determine:

e Whether the subject content and skills have been taught and assessed,

e Whether assessments and marking are of an acceptable standard and
consistency,

e Areas in which the teacher may need further development, which should lead to
support for such development, and

e Whether the scope covered by the teacher is in line with the terms requirements.

In relation to the problem of this study, which is under-monitoring and under-assessment
of English tasks, SMTs need to ensure that all assessment tasks conducted in schools
are effectively prepared and administered. Moderation can function as part of quality
assurance. DBE (2008) emphasises the monitoring and supervision of assessment tasks

by SMTs which should also ensure quality of assessment outcomes by:
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e Monitoring the School-Based Assessment (SBA) system to ensure a functional
SBA system that supports effective curriculum implementation,

e Moderating assessment tasks to confirm the validity, fairness, standards and
practicability of assessment tasks,

e Monitoring the administration of assessment tasks to establish whether
assessments were conducted in a fair and consistence manner,

e Moderating learner evidence to establish the reliability and fairness of assessment
scores, and

e Monitoring the feedback from quality assurance findings with a view to improve the

guality of assessments.

The above discussion puts prominence to the fact that assessment tasks need to be
monitored and supervised in schools. SMTs are supposed to implement policies
regarding assessment that promote good quality of teaching and learning (DBE, 2008).
The idea of moderation is linked to quality Klenowski and Wyatt-Smith (2014) and the
process of moderation needs to provide a quality control opportunity for teachers.

2.4.6. School Management Teams’ competence

With regard to the role to be played by SMTs in policy formulation and implementation,
many South African schools are struggling with policy implementation. This was
confirmed by Matheba (2016) on the study about the perceptions of Grade Six English
teachers towards the implementation of CAPS in selected primary schools of Sekhukhune
District, Limpopo. The findings revealed that most teachers in Sekhukhune, struggle with
the implementation of CAPS. In line with these findings, Subramoney (2016) revealed
that most SMTs do not enforce policies designed at schools; for example, moderation
policies. The author further discovered that most SMTs manage schools without sufficient
knowledge of authority and legislation of school policies. It was also found out that
teachers were disregarding the use of assessment policy in schools around Waterberg
District despite the prevalence and availability of the School Management Teams at the
workplace (Milondzo & Seema, 2015). This suggests that most SMTs lack the necessary
skills and knowledge to carry out monitoring and supervision of assessment tasks in

schools. The researcher's position on monitoring results stems well from having
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witnessed inappropriate practices of English assessment in schools. The study conducted
by Mestry (2017) has shown that SMTs require deep knowledge which is continuously
updated and involves complex skills. This implies that the DBE should sufficiently equip
SMTs with the knowledge and skills to enable them to perform their responsibilities.
Mngomezulu (2015) investigated strategies of monitoring teaching and learning by SMTs
in schools. The study reported that the practice of monitoring was not uniform and
members of the SMT were not decisive in their application of the monitoring strategies.
This also raised the question of knowledge and competence of monitoring amongst those
members of the SMT. In the same vein, Leboea (2015) maintains that most personnel
who assume supervisory positions such as SMTs consistently do not execute their tasks
well due to lack of capacity to fulfill this obligation. This signifies that in most instances
competency levels of most SMT members, inclusive of principals, are in doubt. In order
for schools to perform well, they require a management team that is capable of placing

emphasis to performance through proper monitoring and supervision.
2.4.7. Supervision of education

The problem which this study sought to explore centered on under-monitoring and under-
supervision of English tasks in primary school. The word supervision is perceived as a
way of advising, guiding, encouraging and stimulating improvement. In education,
supervision is defined as a process to access teachers’ teaching and learning activities
in classrooms. Allan (2015) explains supervision as an administrative process through
which school principals ensure that subordinates are all contributing towards effective
learning process. This view is also supported by Noor, Herlinawatij & Sofyaningrum
(2020) who showed that successful supervision depends considerably on the principals’
ability to forge a cohesive working group among subordinates. This implies that the
principal as a key leader of the team needs to ensure that there is a sound relationship
and proper communication among the team members. In the context of this study,
supervision refers to face-to-face interaction with teachers by SMTs regarding
assessment practices with a goal of improvement. The implication here is that, SMTs
need to be in constant communication with English teachers to ascertain that learners are

provided with proper and adequate English assessments tasks.
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Supervision of school activities is a crucial aspect in ensuring the good functionality of
education. Supervision also entails the process of safeguarding that values, guidelines,
procedures and techniques set out for purposes of accomplishing objectives of education
are effectively carried out. However, it was reported from the study conducted by Jayesini,
(2019) that primary school supervision was not regularly and thorough. The author further
revealed that there were not enough professionally trained school supervisors such as
STMs. It was found out from the literature that the profession of members of the SMT was
less active due to lack of information, readiness and required competence (Salistiono,
2017). The study conducted by Nzoka and Orodho (2014) revealed that there was
inconsistent instructional supervision and monitoring of learners’ learning through
consistent and more practical assessment procedure. Under-supervision of assessment
activities by the SMTs leads to under-assessment of tasks by teachers in schools,
inclusive of English tasks. The reality is that, the supervision of teaching and learning in
schools needs to be continuous to ensure compliance and perfection. Noor et al (2020)
reported that planning is a preliminary part of a school’s quality improvement. The study
findings about the academic supervision of school principals in Indonesia revealed that
most school principals in five District plan before the commencement of monitoring and
supervision (Noor et al, 2020). The following table shows some steps taken by principals

in the planning and preparation of their monitoring and supervision duties:

Table 2: Steps on the planning and preparation of monitoring and supervision

No Components Operational steps Results

1 To develop a supervision The principal Document of
programme that contains the formed a team of supervision
objectives, plan of supervisors. programme.
implementation, enforcement, The team led by the

evaluation, reflection, follow-up principal, planned

plans and appendices. the supervision

programme.

40



Create schedule to supervise all

teachers.

The team and the
principal drafted the
schedule.

Supervision

schedule

Develop an instrument of
learning tools that contains:
identification of subjects,
indicators of achievement, lesson
material information, learning

resources and assessment.

The principal and
the team compiled
an analytic
instrument of

learning devices.

Learning tool

analysis instrument.

Develop monitoring instruments
that contain monitoring methods
such as observation schedule,

interview and focus-group

The principal and
the team develop
monitoring

programme.

Document of
monitoring

programe

discussion
Source: Work Guide for school Principals, MOEC, 2018

The above table shed light to this study on what exactly SMTs could do with regard to
planning and preparation of monitoring and supervision of English assessment tasks in
schools. Although this plan does not specifically deal with monitoring of assessment
tasks, the bottom line is teachers cannot conduct assessment in classrooms unless
teaching and learning occurred. This study was more interested on components and
operational steps reflected from the table. With regard to components, the guide explicitly
outlined what the SMTs could do in terms of planning their monitoring and supervision
duties. Again in relation to operational steps, it clearly outlined who has to be responsible
for performing the monitoring and supervision in schools. Hence the principal and the
team were ever mentioned throughout the process of monitoring and supervision. This
means that SMTs led by principals, are the ones responsible for monitoring of most of the

activities taking place in schools.

Most of the South African SMTs were unveiled to be lacking the necessary skills and
knowledge to enable them in executing their supervisory role. There is a growing

perception among the populace that teachers are not performing their roles as expected

41



because SMTs are not carrying out their supervisory roles (Ampofo, Onyango & Ogola,
2019). Most of the African countries experience the problem of under-monitoring of
teaching and learning in schools. In countries such as Kenya, the study conducted by
Zachariah (2013) on the skills and attributes of instructional supervisors confirmed that
numerous skills and attributes were lacking on the part of school managers. In the case
of Nigeria, the study findings revealed that schools do not provide conducive environment
for effective teaching and learning (Ndungu, Allan & Emily, 2015) due to inadequate
supervision on the part of management. Teachers’ grievances were not taken seriously
by school managers due to ineffective monitoring of teaching and learning. The study
reported that there was no effective monitoring of teachers teaching and assessment in

classrooms.

Contrary to what the above authors have said, the study conducted by Ampofo et al
(2019) on the influence of Head’s direct supervision on teachers’ role performance in
Ghana reported that continuous assessment record was kept up-to-date which portrays
school management’ s demonstration of proper supervision and commitment to teaching
and learning activities. Similar results were also found in Ethiopian context. The study
conducted by Allan (2015) found that effective school management and monitoring are
focused on improving the teaching competence and general wellbeing of the system.
These practices impact positively on learners’ achievement and educational development
of the society. Ampofo et al (2019) indicated that principals need to be keen in checking
learners’ assessment records such as notes given by teachers and classroom exercises

to ensure that teachers are effectively carrying out instructional activities.
2.4.8. Importance of supervision

Supervision in schools ensures quality of work with specific reference to the improvement
of classroom teaching and learning and assists teachers in professional development
(Jonyo & Jonyo, 2019). Nnabuo (as cited in Allan, 2015) presented the following

importance of supervision in education:

e To develop educational goals,

e To control and co-ordinate educational activities,
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e To motivate teachers and other staff,
e To solve problems in educational organization,
e To develop teaching profession, and

e To evaluate or assess educational outcomes.

In order to achieve all these purposes, members of the SMT led by principals need to
ascertain that supervision of teaching, learning and assessment are effectively performed
in schools. It was also reported that supervision of teaching and learning, assessment in
particular, contributes to the improvement of the educational sector (Ampofo et al, 2019).
This implies that assessment of learners in any educational setting is of paramount
importance to the success of such institution. Considering the study of Kenya, findings of
the study by Zachariah (2013) on skills and attributes of instructional supervisors showed
that supervision improves the quality of teaching and learning and facilitates learners’
academic performance. It is also believed that monitoring and supervision provides the

opportunity to enhance teachers’ instructional activities in classrooms.
2.4.9. Assessment policy in South African schooling

The National Curriculum Statement, Grade R-12 was approved as the National Policy
and published in the Government Gazette 34600, Notice 722 and 723 of 12 September,
2011. This National Curriculum Statement, Grade R-12 comprises:

e Curriculum and Assessment Policy Statement for all approved subjects for the
Grade s R-12,

e The National Policy pertaining to the Programme and Promotion Requirements of
the National Curriculum Statement Grade R-12, and

e The National Protocol for Assessment.

The English First Additional CAPS document provides guidelines on how assessments
need to be conducted in classrooms. The document includes details about formative and
summative assessment tasks, examination guidelines and subject requirement (DBE,
2012). The policy provides guidelines for assessment in English in the Intermediate phase
of the CAPS. It provides teachers with information as well as ways of implementing

assessment. The CAPS was explained as a simple and comprehensive curriculum that
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stipulates clearly what teachers are expected to teach and access. This was confirmed
by Matheba’s (2016) study about the implementation of CAPS in selected primary schools
of Dilokong Circuit. The findings showed that most teachers understood CAPS. However,
it was also revealed that teachers lacked the knowledge of assessment as stipulated by
the policy. The DBE (2012) notes that assessment in English is ongoing and supports the
growth and development of learners. This implies that assessment needs to be
incorporated in day-to-day teaching and learning. Learners need to benefit from
assessment tasks provided to them.

To be able to accomplish objectives of DBE with regard to assessment, teachers need to
have a detailed understanding of national education policies. This entails that teachers
must demonstrate knowledge-base of the current major national policies driving national
assessment, namely, the Curriculum and Assessment Policy Statement (2012) and the
National Protocol for Assessment (2011) in General Education and Training (GET) Band
(Grade 4-9). Teachers can only comply with these documents if SMTs are able to monitor
and supervise the administration of assessment in schools. The National Protocol for
Assessment provides a policy framework for the administration and management of
assessment in public schools (DBE, 2011). The National Protocol for Assessment, which
is the policy directing assessment in schools, emphasizes the importance of informal and
formal assessments. In both cases, it is important that learners know what knowledge
and skills are being assessed. There are four language skills (DBE, 2012) that teachers
need to assess in English which are; listening and speaking, reading and viewing, writing
and presenting and language structure and conventions. In both formative and summative
assessment, it is imperative to ensure that the full ranges of major skills are used. DBE
(2019) stresses the assessment of different language skills that should not be seen as
separate activities but one integrated activity. The main aim of the National Protocol for
Assessment is to regulate how assessment should be carried out and how evidence of
learner performance is recorded and reported (DBE, 2011). Thus, teachers, parents,
learners and all relevant stakeholders in education need to have a flawless idea of all
skills and knowledge as anticipated outcomes towards which they are working. The
protocol also recognizes a need to develop a wide variety of method and approaches to

assessment, recording and reporting.
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2.4.10. English assessment tasks

English language learning is by no means an exception in that assessment involves a
process of collecting, analyzing and interpreting information to assist teachers, parents
and other stakeholders in making decision about the progress of learning. Assessment
tasks refer to assessment activities that are designed to assess a range of skills and
competencies, for example, an assignment, a test or an examination (Department of
Basic Education, 2008). The word assessment has been explained thoroughly at the
beginning of this chapter. One of the main principles of assessment is to be an integral
part of teaching and learning process. The use of assessment tasks assists both teachers
and learners to keep informed regarding the actual level of teaching and learning in
classrooms. This study sought to explore the extent to which SMTs monitor and supervise
English assessment tasks in primary schools. The study has already discussed the
importance of English as a subject and also as a language of learning and teaching in

most schools in South Africa.

Department of Basic Education (2012) asserts that it is essential that learners’ progress
is assessed through both formal and informal as this informs planning. English
assessment tasks in primary schools can take many forms. Some of the more common
assessment tasks are exams, tests, essays, presentations and orals. However, there is
a wide variety of other types, both formal and informal. The purpose of English
assessment tasks gives rational to why learners are being assessed. Equipping learners
with lifelong skills is to help them explore different options that will tackle societal problems
(DBE, 2008). In English, there are four language skills which teachers need to assess in
classrooms. De Kock, Sayed, and Badroodien (2018) are of the view that in schools,
language skills are commodified and objectified with a prefund market value that teachers
aim to transfer to learners. This entails that teachers’ main task in relation to English
language is to provide learners with measurable skills they need. The DBE (2012)
indicated that when giving a formal assessment task, there has to be a focus on a
particular skill be it listening and speaking, reading and viewing, writing and presenting

and language structure and conventions. Discussions of each follow below.
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2.4.10.1. Listening and Speaking

Listening and Speaking are dominant to learning in all subjects. Through effective
listening and speaking, learners collect and synthesise information, construct knowledge,
solve problems and express ideas and opinions (DBE, 2012). Mngomezulu (2019)
maintains that skills like listening and speaking are easily developed when learners
engage in discussions, presentations, practical demonstrations and informal classroom
interactions. DBE (2011) shares the same view with the above author when it indicates
in the CAPS document that learners in the intermediate phase need to use listening and
speaking to interact and negotiate; meaning by carrying on more sustained

conversations, discussions and oral presentations.

2.4.10.2. Reading and Viewing

DBE (2012) stresses that a well-developed reading and viewing skills are central to the
successful learning across curriculum. Learners develop proficiency according to their
own ability in reading and viewing a wide range of literacy and non-literacy texts, including
visual texts (DBE, 2012). It is assumed that learners’ vocabulary development is deeply
reliant on the amount of reading they do. Through independent reading, learners become
critical and creative thinkers. English assessment of reading should therefore, take place
regularly and not just be a once-off assessment (DBE, 2011). Therefore, it is important

that learners’ understanding of what they are reading is assessed.
2.4.10.3. Writing and Presenting

DBE (2012) stresses that writing is a powerful instrument of communication that allows
learners to construct and communicate thoughts and ideas coherently. It is also assumed
that frequent writing across a variety of contexts, tasks and subjects, enables learners to
communicate functionally and creatively. In English, learners practice different forms of
writing such as essays, letters, reports and messages (DBE, 2011). This means that
learners need to choose words that are interesting, construct sentences that contain

meanings and select vocabulary necessary for the type of text they are writing about
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(Moresebetoa, 2016). This author further states that assessment in writing stands to

concentrate primarily on the learners’ ability to convey meaning.
2.4.10.4. Language Structures and Conventions

It is believed that a good knowledge of vocabulary and grammar provides the foundation
for skills development (listening, speaking, reading and writing) in English. These skills
could develop a shared language for talking about language (DBE, 2011). The acquisition
of these skills could enable learners to assess their own and other writings critically in
terms of meaning, effectiveness and accuracy. It is expected that language structure
should be taught and assessed like other language skills (DBE, 2011). The English CAPS
policy further indicates that in terms of assessing language structure and convention, it
should be assessed in context. There are several components of language structure in
English and these components needs to be assessed or worked out differently. There is
a need for teachers to address all these skills when working with English assessment in
classrooms. Failure to address these skills deprive learners the opportunity to achieve
what is expected of them in due course. This was also realized by Department of Basic
Education as it indicated that learners in the intermediate phase encounter some
challenges as they still cannot read, write and speak fluently in the English language
(DBE, 2014). Teachers need to have a bigger picture of why they are choosing a particular
assessment task over others (DBE, 2008). This would be done guided by the Annual

Teaching Plans and their Programme of Assessment.
2.4.11. Forms of assessments

There are different forms of assessments in English language. There is Baseline,
Formative, Summative, and Diagnostic assessment (DBE, 2011). The most common
assessment practice to focus on in this study is the formative and summative
assessments. DBE (2012) prescribes that assessments in English need to be formative
(informal) or summative (formal). These assessments need not be conceived of as two
opposing ends of a continuum, but rather, two complementary measures of language
ability. Formative assessment and summative assessment have gained greater
recognition in education as they are commonly used in schools across the globe. It is for

this reason that Ridhwan (2017) advocates for the use of both assessment practices. This
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proposes that English teachers need to be conversant with the relationship amongst the

two assessments which form an integral part of teaching and learning. All these

assessments serve different purposes and need to be fairly conducted in classrooms.

Table 3: Characteristics of formative and summative assessments and their

purposes

Assessment Practice

Formative Assessment

Summative Assessment

What is it?

Assessment that gathers
information about learners’
learning to determine
learners’ understanding
and what they still need to
master in terms the

learning outcome.

Assessment that shows
what learners have

learned.

When is it used?

During a lesson or unit of
study. It is used continually
by providing descriptive
feedback.

At the end of a unit. It is
presented in a periodic

report.

Why is it used?

To track learners’
progress,

To make changes to
instruction, and

To improve teaching and

learning.

To evaluate what learners
have learned,

For placement and
promotion decisions,

To provide evidence of
what learners have
learned, and

To assign a grade and
certification to learners

who mastered the content

Formality

Usually informal

Formal

Examples

Observations,

Homework,

End of term tests,

Mid-term tests,
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Classroom presentations, | Final paper,

Informal interviews, Projects,

Question and answer Assignments,

sessions, Performance assessment,

Self-evaluations, and In-class examinations,

Games National examinations, and
Portfolios.

Source: Adapted from Dixson and Worrell (2016)

If assessment in its entirety is understood to be a part of teaching and learning, this should
empower teachers to consider when they engage with any type of assessment, how, and
not whether that assessment is embedded in teaching and learning. (Zita & Scully, 2017).
It is only through assessment that teachers could be mindful of whether a certain
arrangement of activities has resulted in the anticipated learning outcome. Formative and
summative assessments need not be seen as separate entities. Ahmed, Ali and Shah
(2019) stress that English language formative assessment and summative assessment
practices are both essential and need to be taken care of in educational contexts. This is
due to the fact that they are both significant for prompting information about learners’
understanding and attitude. If formative and summative assessments are successfully
offered and applied massively by teachers Ridhwan (2017), the problem of learning
difficulties could be minimized and under-assessment of tasks could be averted in
classrooms. The author further highlights that effective implementation of formative
assessment in classrooms strengthens the use of summative assessment. It is also seen
as a tool that gives a lot of benefits to learners who have lower attainment in classroom.
Although formative and summative assessments are considered to be common
classroom assessment practices, teachers need to have a deeper understanding of
different purposes of these two approaches. Formative assessment should have its main
role in classroom (Vlachou, 2018). For example, to inform and improve teaching and
learning while summative assessment could be used only when there are requirements
for summative which are to evaluate learners’ learning, skill acquisition and academic
achievement (DBE, 2019).
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2.4.11.1. English formative assessment tasks

DBE (2012) describes informal assessment as a daily monitoring of leaners’ progress.
This is done through observations, discussions, practical demonstrations, informal
classroom interactions etc. In English First Additional Language, informal assessment
may include activities done by the teacher with learners but not formally documented. It
should not be seen as separate from learning activities taking place in classroom. Informal
assessment is used to provide feedback to learners and teachers and informs teaching
and learning (DBE, 2012). The implication here is that informal assessment assists
teachers in their day-to-day teaching and learning and may also suggest ways in which
learning activities could be altered to suit the diverse needs of learners. This could also
assist teachers in the identification of the kind of attention learners need as teaching and
learning progress. Formative assessment is considered to be the type of assessment
practice that is constantly utilized to comprehend what learners know. It is also used to
identify barriers learners have and the information collected helps teachers to acclimatise
their instruction to cater for learners’ needs. Kanjee (2020) posit that formative
assessment includes how teachers introduce lessons, the questions teachers ask and
opportunities provided for learners to respond, the tasks and activities and the type of
assessment applied. All these practices can have a major impact on learner performance
if not effectively implemented in classrooms. So, it is important for teachers to understand
and adhere to all the processes that contribute to the authentic assessment (Lungu,
Matafwali & Banj, 2021).

It is assumed that at times formative assessment does not produce reliable results as
compared to summative assessment. Formative assessments are seen as more tentative
(Kulasegarama and Rangachari (2017), which means that it is not certain especially
whether the intention is to provide feedback, encourage mastery of content, alter attitudes
and promote the growth of learners. Teachers’ individual decision is seen as an obstacle
to this problem. Teachers’ individual judgement is considered to be the final assessment
decision, irrespective of whether that judgement is fair, reliable or valid. This ushers in the

importance of monitoring and supervision of assessment tasks.
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Learners’ progress is being emphasised in assessments field through formative
assessment (Ozdemir-Yilmazer and Ozkan 2017). When applied appropriately, formative
assessment will provide more valuable information about learners learning than
summative assessment (Durbar-Krige, 2015). The issue of commonality of assessment
practice is difficult in formative assessment as each individual teacher employs classroom
assessment by acting on their personal beliefs, values and assumptions (Ozdemir-
Yilmazer & Ozkan, 2017). Several studies conducted on classroom assessment practices
confirm this argument. For example, Yao (2015) explored teachers’ beliefs and
perceptions about formative assessment. Findings show that several factors influence
participants’ formative assessment implementation such as teacher knowledge and
beliefs about formative assessment. Narathakoon et al (2020) explored factors
influencing teachers’ beliefs of classroom assessment of English teachers. These authors
identified among others, education policy, schooling, teacher training, contextual factors

and excessive workload as major factors influencing their assessment practices.

The way in which teachers understand and perceive the purpose and principles of
assessment can also play an important role in their administration of formative
assessment. Van Der Nest, Long and Engelbrecht (2018) conducted a similar study to
that of Yao (2015). These authors found that teachers’ belief system and how they
position themselves in relation to policy, to learners, to the wider community and to their
colleagues provide a better understanding of their instructional and assessment practices.
The issue of language fluency in the language instruction was another concern raised by
all of the teachers participated in their study (Van Der Nest et al, 2018). Bouchaib (2017)
posit that weak language proficiency level of learners could be enhanced by formative
assessment as it is viewed as the best opportunity to help struggling learners and give
them a second chance. This implies that direct learner-teacher interaction during English
lesson can assist in the problem of language proficiency. Although assessment is highly
influenced by some of the factors mentioned here, teachers are still expected to do what
they can within their means to conduct assessments that are authentic (Lungu et al,
2021).
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It was notable from the literature that teachers at times neglect formative assessment in
classrooms. In most instances, teachers put more emphasis on summative assessment
and they only employ it for the sake of recording marks. The study conducted by Vlachou
(2018) revealed that teachers focused more on summative assessment without effectively
using the assessment evidence collected from formative assessment. It is believed that
the danger of ignoring formative assessment in classrooms could in one way or another
leads to teachers lack of valuable information about learners’ learning. In classroom
situation, formative assessment informs summative. In the same line, Kanjee (2020)
explored teachers’ understanding and use of formative and summative assessment in
schools across the quintile categories. The study revealed that low level of formative
assessment practices demonstrated by teachers across the quintile categories. With
regard to questioning and engagement, the majority of teachers still embed themselves
in the traditional model. This means that learners are not actively engaged in terms of
allowing them to ask and give inputs about their own learning. The implication is that
summative assessment tasks are likely to be successfully implemented in classrooms

better than the formative assessment.

It was unveiled that teachers lack the understanding of the principles and theories
underpinning formative assessment. Misunderstanding of these principles and theories
was seen as the boundaries of the implementation of formative assessment (Vlachou,
2018). Literature on formative assessment reveals lack of understanding of formative
assessment among teachers. The study conducted by Bouchaib (2017) found that
teachers were unclear about the purposes of formative and summative assessment. The
study discovered that teachers pointed to some formative purposes of assessment as
assigning grades, while the formative assessment is not about that. This implies that, the
benefits of formative assessment are underutilized (Kulasegaram & Rangachari, 2017).
Teachers need to consider formative assessment not only as the classroom assessment
that promotes teaching and learning but as more than that. Kulasegama & Rangachari
(2017) regard it as an effective assessment that evokes higher response processes that

test learners’ ability to apply knowledge to a real problem.
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2.4.11.2. English summative assessment tasks

All English assessment tasks that are made up of a formal programme of assessment are
regarded as summative (formal) assessment (DBE, 2012). The document further
indicates that summative assessment tasks are marked and formally recorded by the
teacher for progression purposes. Returning back to the definition of formative
assessment, Reddy et al (2018) note that summative assessment refers to assessment
that takes place at the end of the learning experience, for a purpose outside the learning
experience. Summative assessment provides teachers with a systematic way of
evaluating how well learners are progressing in a grade and in a particular subject.
Department of Basic Education (2019) notes that summative assessment gives an overall
picture of learners’ progress at a given time for example, at the end of a term. It usually
results in judgements about learner performance and can involve high stakes for learners
(DBE, 2019). Summative assessment tasks in English include tests, examinations,
practical tasks, projects, oral presentations, demonstrations and many more. These tasks
are presented by the Department of Basic Education after the amendments that were
done in 2019 as a result of several concerns raised by teachers, subject specialists,
parents and myriad educational stakeholders (DBE, 2019). The document presents an
abridged version of Section 4 of the CAPS document and it specifically provides the
interim changes made to Programme of Assessment for subjects in Grades R-9.

The primary purpose of summative assessment is to determine learners’ overall
achievement in a specific area of learning at a particular time, usually at the end of a
learning process, school term or year (Reddy et al, 2018). Thus, summative assessments
are useful for administrative purposes rather than the leaning process (Mngomezulu,
2019). There are several questions arising in the literature about the validity and reliability
of the judgements made when using summative assessments judgement (Vlachou,
2018). This indicates that assessments need to be conducted in a way that they mirror
the true reflection of what the teacher has taught and also what learner has learned and
in classrooms. The accuracy of summative judgement depends on the quality of the
assessments and competence of the assessor, which is the teacher. This was also

confirmed earlier when this study presented the principles of assessment. This means

53



inaccurate assessment judgement could affect the quality of assessment task.
Consequently, if the teachers’ competence is lacking, the assessment results could also
be negatively affected. Summative assessments have their own purposes as already
mentioned earlier in this study. But they have their advantages and disadvantages. For
the sake of this study, the focus would only be on the advantages of summative
assessment tasks. Reddy et al (2018) identified the following advantages of summative

assessments:

e Are relatively easy to manage,

e Are less time-consuming than formative assessments,

e Help in making decisions about promotion from one grade to another and serve,
as a basis for decisions in granting access to further and higher education, and

e Can be used as indicators of the performance of the national education system.

Summative assessments are easy to manage in the sense that teachers are not putting
more efforts when handling them. It is easy to administer summative assessment as direct
contact with learners is minimised. The main work of teachers is to design an assessment
tool, mark and record learner’s information and later submit to the SMTs for moderation
purposes. DBE (2011) prescribes that assessment tasks need to be clearly marked and
be available on request at all times for moderation and accountability purposes. With
regard to decision making, Reddy et al indicated that the primary purpose of learner
assessment is to facilitate the teaching and learning processes, which includes
diagnosing learner strengths and weaknesses. In the later process teachers need to
utilize the results of assessment to make verdict about the quality, value and worth of

learner’s responses during the learning process.
2.4.12. Purpose of assessment

Classroom assessments are not run in void Ghaicha (2016), they are administered on the
purposes and functions to which they are located. It is acknowledged that assessment is
a powerful maneuver that can either enhance or weaken pupils learning. Assessment
plays a fundamental role in education and in English language learning in particular
Alderson, Brunfault and Harding (2017). It implies gathering information about what
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learners know and can do before, during and after a learning point, with a view of making
decisions accordingly. Le Grange and Reddy (1998) identified the following purposes of

assessment. Assessment could:

e Serve to support teaching and learning,
e Provide information about learners, teachers and schools,
e Act as a selection and certifying devise
e Act as an accountability procedure, and

e Drives curriculum and teaching.

It is important for teachers to remember that assessment cannot be separated from
learning and teaching as it forms part of teaching and learning. Assessment results serve
the purpose of providing accurate information about the success or failure of teaching
and learning processes in classrooms. It is also through assessment where learners
would be able to understand what the planned curriculum expects them to learn. The
determination of whether learners are definitely provided with valid, fair and reliable
assessment is when assessment is effectively carried out in classrooms. This is where
assessment is essentially part of the teaching and learning development. It is understood
that assessment may also be used to identify the strengths and weaknesses of both
learners and teachers. Reddy, Le Grange, Beets & Lundie (2018) remind that assessment
needs to be developed with a clear sense of curriculum purpose. This includes for whom
and for what purpose assessment is intended. Assessment could, therefore, be a

facilitator to education objectives.
2.4.13. Teachers’ knowledge of English assessment tasks

The previous section of this chapter discussed a number of skills which learners need to
acquire in English. For learners to acquire English language skills, it is a prerequisite for
teachers to teach and assess those skills in classrooms. Furthermore, there is also a
need for teachers to have the necessary knowledge and skills related to assessment
(Giraldo, 2016). This focused on studies arguing about the knowledge needed for English
teachers to carry out assessment in classrooms. Spaull (2016) posit that several studies

have constantly shown that South African teachers lack the basic content knowledge and
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pedagogical skills in their subject specialty. This is applicable in the teaching of English
as well as when assessment is being carried out. Assessment occurs after teaching and
learning have taken place. If teachers lack the necessary knowledge of their subject
content, effective assessment is unlikely to happen in classrooms. Teachers need to be
assessment-literate (Beziat and Coleman, 2015) for them to take ownership of classroom
assessment. Heritage (as cited in Ellis Research Digest, 2018) mentions four types of
teacher knowledge which are essential, namely, domain (subject knowledge),
pedagogical content knowledge, knowledge of learner’s previous learning and knowledge
of assessment. This indicates that for teachers to carry out assessment effectively in
classrooms there is a necessity for them to acquire the above mentioned knowledge. This
study aimed to explore the role played by SMTs in the monitoring and supervision of
English assessment tasks in primary schools. The study focused more on the knowledge

of teachers with regard to the conduction of the English assessment tasks in classrooms.

Apart from evident under monitoring and under supervision of English assessment tasks
by the SMTs, it was also realised that teachers’ under-assessment resulted from several
factors such as lack of understanding of Annual Teaching Plans, non-compliance of
English assessment policy, improper application of the weightings. Formal assessment
tasks in English First Additional Language need to cater for a range of cognitive levels
and abilities of learners (DBE, 2012). The weightings of English tasks outlined in the
policy document, requires forty percent of low order questions, forty percent middle order
guestions and twenty percent of high order questions. Some studies reported that
misunderstanding of cognitive levels ranging from level one to five contributes to
underassessment. DBE (2019) shares the levels as Literal, Reorganisation, Inference,

Evaluation and Appreciation. Each of the cognitive level is discussed below:
2.4.13.1. Literal

These are questions that deal with information explicitly stated in the text for example

naming, stating, identifying, listing, describing and relating.
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2.4.13.2. Reorganizing

These are questions that require analysis, synthesis or organization of information. It also
involves information explicitly stated in the text which learners should summarise the main

points, state the similarities, group the common elements and give an outline.
2.4.13.3. Inference

These questions require learners to engage with information explicitly stated in the text in
terms of a learner’s personal experience. These are questions such as explaining the
main idea, comparing ideas, explaining causes and effects etc.

2.4.13.4. Evaluation

These are questions dealing with judgements concerning values and worth. These
include judgements regarding reality, credibility facts and opinions, validity, logic

reasoning and acceptability of decisions and actions in terms of moral values.
2.3.13.5. Appreciations

These questions are intended to assess the psychological and aesthetic impact of the
text on the learner. They focus on emotional responses to the content, identification with

characters or incidents and reactions to the writer's use of language.

For English assessment tasks to be fair, reliable and valid, all these cognitive levels need
to be addressed and catered for in a classroom. Beziat and Coleman (2015) are of the
view that teachers need to create and implement valid and reliable assessment in order
to measure learners learning and gauge the effectiveness of their teaching. DBE (2019)
stresses the fact that assessment activities should be carefully designed to cater for a
range of cognitive levels explained above. They further stress that cognitive demands of
assessment used should be appropriate to the age and developmental level of a learner
and grade. This entails that teachers’ English assessment tasks need be neither too easy
nor too difficult for the age level and grade of learners. Quality assessment is viewed as
one of the factors leading to quality of education in the system. This stresses the point
that issues of under-monitoring impact negatively on the quality of education in schools.

Giraldo (2017) reasons that there is a need for expansion of knowledge and skills

57



teachers and other stakeholders are expected to have. In the context of this study, English
teachers and SMTs are expected to have the knowledge base of assessment that could
enable them to conduct and monitor assessment tasks in classrooms efficiently and
effectively. DBE (2008) on National Policy on Assessment and Qualifications for Schools
in the General and Training Band presented the following principles of assessment, to

help learners reach their full potentials. The policy advises that assessment needs to:

e Be authentic, continuous, multi-dimensional, varied and balanced,

e Take into account the diverse needs of learners and the context, and therefore
use various assessment strategies,

e Be integral part of the teaching and learning process and should help teachers to
evaluate the teaching and learning processes,

e Be accurate, objective, valid, fair, manageable and time efficient,

e Be based on information from several contexts, take many forms and include a
range of competencies and uses,

e Be bias-free and sensitive to gender, race, cultural background and abilities, and

e Be transparent so that learners and teachers have a clear understanding of what

the expectations are for any assessment tasks.

Evidence has been provided confirming that teachers lack knowledge of assessment in
classrooms. Quite a number of studies locally and internationally raised a concern
regarding the knowledge that English teachers have to effectively enable them to carry
out English assessment in classrooms (Ntekana, 2017; Nndwamato, 2017; Asnakew &
Bedula, 2017; Maja, 2017; Mngomezulu, 2019; DeLuca, Coobs, MacGregor & Rasooli,
2019; Narathakoon, Saprisin & Subphadoongcone, 2020). In the case of United States,
De Luca et al (2019) conducted the study with primary school teachers studying their
responses to classroom assessment scenarios. It was found from the study that the
majority of teachers sampled showed some differences in the way they understand
English assessment tasks. This means that effective instructions of classroom
assessment for teachers were not looking the same in each classroom while teachers

uphold strong classroom theory (De Luca et al, 2019). It was also evident from their
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findings that teachers’ practices to some extent shift their assessment practices as they

work across different teaching context.

In the context of Thailand, Natharakoon, Sapsirin and Subphadoongcone (2020)
investigated the study about the beliefs on classroom assessment practices of English
teachers. The study aimed at looking into two forms of assessment, namely, formative
and summative, including teachers’ beliefs about classroom assessment and English
teachers’ actual assessment. It was discovered that teachers lack sufficient assessment
knowledge on classroom assessment for their daily classroom practices. This appeared
to be resulting from irrelevant qualifications of some of the English teachers and lack of
assessment training workshops (Natharakoon et al, 2020). Similar studies have been
conducted in Ethiopian context to assess teachers’ competence in the English
assessment tasks (Asnakew & Lake, 2017). Those studies revealed that teachers lacked
knowledge in each of the seven competency areas. Generally, teachers in Amhara
National Regional State showed inadequate knowledge of English classroom
assessment which negatively compromised the quality of education in the region.

In the context of South Africa, the study conducted by Maja (2019) in the Intermediate
Phase at Ekurhuleni North District public primary schools, encountered similar problem
as that one of Asnakew and Lake (2017). It was revealed from the study that teachers in
grade six need development as they lack the necessary knowledge and skills to teach
and assess English listening and speaking skills in classrooms. This was also noted by
Mngomezulu (2019) who stresses that it is evident that high quality assessment is
relatively rare in classrooms due to teachers’ lack of assessment process. Crusan,
Plakans and Gabril (2016) add that lack of knowledge of assessment leads to lack of
confidence by English teachers. That challenge spills over to their assessment abilities
which in the main are dissatisfactory. Yandell (2017) argues that without sufficient breadth
and depth of knowledge and detailed map of English, teachers could not guide learners
further in their thinking. This means that teachers’ knowledge of assessment creates a
substantial base to effective teaching and learning in classrooms. Giraldo (2016)
indicated that language teachers have a particular teaching context, practices, beliefs,

attitudes and theories which shape their own assessment. This means that knowledge,
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abilities and ideologies in English assessment coincide with teachers’ ways of thinking

and acting when performing English of assessment tasks.

This discussion confirms the assertion raised by Asnakew and Lake (2017) who
contended that learners who are assigned to ineffective teachers have significantly lower
achievement than those who are assigned to highly effective teachers. This implies that
teachers with depth and breadth knowledge of assessment are able to produce good
results than those who have limited knowledge of assessment. Bouchaib (2017) argues
that teachers who have limited assessment knowledge and skills move through the
teaching and learning process blindly and are more likely to do harm than good to
learners, particular in the process of conducting English assessment tasks.

2.4.14. Aligning English curriculum and assessment activities

A fundamental for the accurate measurement of pupils learning is alignment of curriculum
content, teaching and learning and assessment. Squires (2009) define alignment as an
agreement or a match between two categories. In the context of this study, alignment
refers to the degree to which learners’ expectations and assessment are in agreement
with one another Webb (as cited in Squires, 2009). The definition above implies that
components of education goals such as curricula, instruction, standards and assessment
need to be integrated in order to achieve the desired goal of the education. De Luca,
Coombs, MacGregor and Rasooli (2019) remark that assessment is a powerful force
within classroom learning. The first and main focus has to be on how instruction and
assessment can be integrated in classrooms to enhance learning and teaching.
Klenowski and Wyatt-Smith (2014) remind that the alignment of assessment, curriculum
and pedagogy is important and acts as a dominant driver for change in all levels of
schooling. The emphasis is that, teachers need to recognise the misalignment of
curriculum and assessment in classrooms. Jani, Latif, Talib & Mohd Is (2020) view
alignment as the principle in curriculum theory in which the assessment should be aligned
with what is learned. This indicates that alignment is the amount to which expectations
and assessment are in agreement and function in combination with one another to guide

teachers concerning pupils’ learning and what they are anticipated to learn.
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Jani et al (2020) put emphasis on three factors teachers need to consider when

administering English assessment tasks in classrooms, which are:

e Content focus of each assessment as a whole, considering the alignment to key
standards or competencies,

e Type of assessment items on the various assessment; for example, selected
response, open-ended, performance-based focusing on the balance of discrete
content skills with performance, and

e Cognitive rigor of the assessment as a whole, including opportunities for an
integration of knowledge and skills.

It is important for SMTs to check if teachers use these assessment maps in the
identification of gaps and overlaps across grade and content areas. Assessment tasks
that are well-designed tent to eliminate the problem of under-assessment of English tasks
in classrooms. It was notable from the literature that most teachers either give learners
assessment tasks that are either insufficient or over-sufficient. For example, the informal
observation of the researcher revealed that most teachers in Magakala Cluster are unable
to align the English content with the assessment. The assessment tasks given to learners
are not matching the required standards and the expectations of the learners. It is
believed that English assessment tasks provided do not measure what it is supposed to
measure guided by the English policy. This is because teachers sometimes prepare
assessment tasks that are too vague to make determination, or the test items measure
only certain part of test items (Squires, 2009). This means some of the assessment tasks
are insufficient or are also not in line with the policy while others were using wrong
assessment tasks as prescribed for the term. This is due to the fact that teachers are
unable to align curriculum content, instruction and assessment. Muskin (2015) is of the
view that assessment needs to be in line with what has already been covered with
learners so that it demonstrates the success of teaching and learning. Where this is a

state of affairs, under-assessment, especially of English tasks is not likely to occur.

Biggs (2014) has introduced a model called the constructive alignment that guides
teachers to align the subject content with assessment. Constructive alignment is an

outcome-based approach to teaching in which the outcome that learners are intended to
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achieve is defined before teaching takes place. CAPS is designed in such a way that it is
content format rather than outcome format. In this study, constructive alignment in primary
school teaching could assist teachers to use assessment method suitable to assess the
expected outcomes. The alignment of teaching, learning and assessment is difficult.
Hence it is a challenging task for teachers to align teaching, learning and assessment.

However, the attainment of learning depends on such an alignment.
2.4.15. Importance of curriculum alignment

Understanding alignment issues can encourage greater coherence among curriculum
standards, instruction and assessment (Jin, Mikeska, Hokayem & Mavronikolas, 2019).
Those authors suggest that proper alignment can increase the effectiveness of
curriculum. These statements provide the importance of aligning teaching, learning and
assessment. It is imperative for teachers to align curriculum, instruction and assessment
as this serves many purposes in the education system. This section of the literature
review focused on the importance of assessment instruction and alignment. The following
importance of alignment were summarised as originally identified by Webb (as cited in
Squires, 2009):

e To strengthen an education system,

e To better attend to expectations and assessment,

e To translate what is being advanced by the policy document into daily work of
learners,

e To improve the efficiency and effectiveness of the education system,

e To assess important learning such as how well a learner is able to learn,

e To help assure all outcomes are being assessed in some way that is, the
expectations are covered by the assessment, and

e To reduce unnecessary repetition in the assessment system caused by over-

assessing a few outcomes at the expense of others.

It is crucial for the members of the SMT to ensure that teachers are aligning the
educational standards, pedagogy and assessments in order to achieve their educational
goals. This was ascertained by authors such as Biggs (2014) as he acknowledged that it
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is commonly known that in order to meet the goal of education, an alignment or a high
consistency between teaching, learning and assessment is required. SMTs need to
ensure that English assessment tasks provided are linked to what is prescribed in the
policy and also to what is taught in classrooms. Assessment of English tasks, which play
an important role of being the language of learning and teaching in most schools in South
Africa, wield enormous influence. The importance of the link between assessment and
curriculum is related to washback effect, which refers to the influence that assessment
tasks has on the way learners are taught (Lee, 2019). The school curriculum need to be
consistently organized and sequenced so that learners can effectively learn what is
necessary. In so doing, teaching, learning and assessment are aligned to learning
objectives. The interest in linking curriculum goals and assessments is based on national
curriculum initiatives that began with attention to the quality of education (DBE, 2019).
Therefore, curriculum linkage between assessment and teaching and learning objectives
is the core of educational goals. This also implies that learners will devote time to activities
or assessment tasks that are not central to envisioned educational goals, if there is
misalignment of learning objectives and assessment activities in classrooms. For
example, in English tasks, if assessment is about reading a prepared text but the
assessment used is listening and speaking, then learners are not likely to practice that
skill of reading. The argument here is that there is a need for agreement of policy
components with the objectives, expectations and assessment. And this can only happen

if proper monitoring and supervision of English assessment tasks is considered.
2.4.16. English as a Language of Learning and Teaching (LOLT)

This study sought to explore the role played by SMTs in the monitoring and supervision
of English assessment tasks in primary schools. The core subject covered in this study is
English First Additional Language. The fact that English is a Language of Learning and
Teaching in the majority of schools in South Africa needs to be strengthen to support the
growth and development of learners (Department of Basic Education, 2014). DBE needs
to ensure that the teaching, learning and assessment of English as a subject improves
as well as the LOLT itself. It is beyond doubt that LOLT in South Africa plays a critical role

in the academic success of learners. Even if there has been a lot of controversial

63



discussion about the widespread of English as a medium of instruction in schools, Ismail
and Shaban (2017) remarks that English continues to be a dominant and an influential
language of learning and teaching in many countries around the world and in most African
countries including South Africa. Coffi (2017) indicates that English plays a significant role
in global affairs as it is not only confined to the politics and economic spheres alone.
English is usually favoured as a language of learning and teaching due to several reasons
such as being associated with economic growth (Department of Basic Education, 2010).
This is also reflected in the data collected in the Annual National Survey of schools which
shows that teaching in English leads to better performance in both English and other
subjects’ assessment tasks. It is assumed that where English as LOLT is not given the

necessary attention in schools, it is likely to end up compromising its pivotal role.

Department of Basic Education (2019) and The British Council Collaborative Programme
(2019) stress the need to improve teacher capacity and practices in English and the use
of English as a medium of instruction. This could be carried out through a comprehensive
monitoring and school-based workshops conducted by SMTs. The language of learning
and teaching needs to be given the necessary attention as it enables learners to develop
their cognitive skills which they require to study other subjects like Science, commerce
and social science in English (DBE, 2012). It is therefore, worthwhile to note that English
is a leading language of learning and teaching in the education system and assessment
of English in classrooms need to be effectively carried out. There is evidence from the
literature showing that the dominance of English in the education sector becomes a
serious issue when learners are not fully competent in the language (Coffi, 2017). This
indicates that learners could have insufficient exposure of English and could also lack the
vocabulary necessary to cope with content assimilation of other subjects. It is believed
that without the understanding of English, it is going to be challenging for learners to
comprehend the concepts of English assessment in classrooms. Teachers as the
immediate curriculum implementers Gudula (2017), have the responsibility to use suitable
level of language of instruction to accommodate learners whose home language is not

the language of teaching and learning (LOLT).
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2.4.17. Importance of English in the schooling sector

In a South African context, the usage of the English language forms part of growing
business market and many developments in technology (Maja, 2019). The study
conducted by Ismail and Shaban (2017) revealed that the use of English as a medium of
instruction in schools, assists learners to develop socially and above all linguistically.
Coffie (2017) indicates that other academics support English as a language of learning

and teaching as it is significant for the following reasons:

e Learners will be efficient and proficient in English to reach tertiary levels of
education and compete in an academic setting globally,

e English as LOLT is economically beneficial since most learning materials are
already in English, and

e English enhances good communication.

The importance of English in the schooling sector was identified by scholars such as
Moore and Finardi ((2019) who maintain that English is important as it maintains national
cohesion; promotes access to information and education; fosters the social inclusion of
diversity; fights against the commodification of education; encourages the circulation of
academic production and scientific information; and supports the internationalisation of
education. With regard to the national cohesion, in South Africa the study conducted by
De Kork, Sayed and Badroodien, (2018) reported that schools under investigations
incorporate an alternative narrative of social cohesion through encouraging, despite
positive values and respect, for others an insular connection to religious communities that
may also have race and glass element attached. This implies that English can also serve
as a tool to maintain the national cohesion in countries where multiple languages are
spoken (Guimaraes and Kremer, 2020). These authors stress the fact that English plays
a role for teachers and learners as they are able to have access to international activities

within their local environment.

English promotes access to information in the sense that learners are able to access a
variety of information available online if these learners are effectively equipped with

English as a language of learning in schools. Civan and Coskun (2016) are in support of
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Guimaraes and Kreer (2020) as these authors maintain that one advantage of English as
a medium of instruction is the high quality of support materials as compared to those in
local languages. They further argue that textbooks, articles, support websites and practice
guestions are better in both quantity and quality in English than in any other language.
The above statement is supported by other studies as it was indicated that English is a
global language that provides common ground for speakers who do not speak other
languages. English is the language required at many top universities (Maja, 2019). This
indicates that indeed English plays a vital role in the education of a child, a black child in
particular whose English is regarded as foreign language. Odeku (2018) shares the same
view as that one of Maja (2019) as the author maintains that a solid knowledge of English
opens doors for learners. Therefore, teachers’ knowledge develops learners’ confidence
in English. So, teaching, learning and assessment of English need to be given a high
priority in schools. Under-assessment of English tasks could deprive learners’
opportunities in their coming future. It could not only hinder learners from attaining basic
language skills but also be a language barrier that prevents them from performing at their

optimum potentials.
2.4.18. Teachers’ English proficiency

In the year 2000, the then Department of Education through the National Centre for
Curriculum and Research and Development (NCCRD) conducted research to inform
intervention in language-related issues (Department of Basic Education, 2014). One of
the findings of the study was that the English language proficiency of both learners and
teachers were found to be inadequate. Teaching and assessment methods for fostering
the academic growth of learners were also found to be lacking in a large number of
context. An abundance of studies lamented on the issue of teachers’ English proficiency
in Africa and other countries around the globe (Yu, 2015; Milligan & Tikly, 2016; Ismail &
Shaban, 2017; Gudula, 2017; Tante, 2018 & Strand &Hessel, 2018). In the context of
Cameroon, the study conducted by Tante (2018) on primary school teachers’ classroom-
based feedback culture in English, revealed that teachers’ knowledge of pedagogical
concepts and practices is limited, which according to Tante was the result of teachers’

poor English proficiency. In the case of USA, Brutt-Griffler (2017) revealed that first year
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students were unable to hear and understand English language instruction due to poor
language proficiency. This author emphasised that lack of students English
understanding was due to poor language proficiency which emanated from their primary
and secondary education, and which was seen as the product of poor English proficiency
on the part of teachers. Similar study was conducted in Sri Langa about challenges faced
by the under-graduate students taking English as a medium of instruction (Kennedy,
2017). The study was conducted among a group of weaker students in English language
who failed the General English Courses and later realised the importance of English

language.

In the context of South Africa, Gudula (2017) found that English language proved to be a
barrier in most of the learners in grade Seven Natural Science class. The study revealed
that teachers tried to maintain English as a medium of Instruction between themselves
and learners. However, from the lesson observed, the English language was not a fluent
means of communication in Grade Seven Natural Science lessons. English language was
seen as a barrier even to teachers who, at times, used Isixhosa words to hide their
struggling in English. This proved that where learners had insufficient exposure to
English, they were likely to lack the vocabulary necessary to cope with content
assimilation for other subject content. This is confirmed by Prinsloo, Rogers and Harvey
(2018) who argue that for learners to register academic achievement, in particular, with
subjects such as Science, they need to master their language of learning and teaching.
This confirms that there is surely some truth to the view that weak English language
proficiency spills over to learning in other subjects areas (Gudula, 2017). There is a
growing assumption that proficiency in English language becomes an indicator of good
education. So the use of English as a medium of instruction requires high level of
language proficiency (Brutt-Griffer, 2017). There is a growing wealth of literature which
links the use of English to economic growth (Milligan & Tikly, 2016). If learners are
deprived the opportunity of learning this language fluently and eloquently, the country’s’

economic growth could be affected.

In response to the language challenge mentioned above, the Department of Basic
Education (2013) developed a framework for strengthening the teaching and learning
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language as a subject and as a language of learning and teaching (LOLT) to strengthen
the implementation of the Language in Education Policy (LIEP), the teaching and learning
of languages, the teaching of languages as subjects and as LOLT and to address barriers
to learning. One of the strategies developed was English Across the Curriculum (EAC).
The main aim of this strategy is to improve the teaching of English as a subject as well
as English as LOLT. The teaching of EAC implies that whether learners are learning
Geography or Science, they need language as a resource to help them to cope with the
demands of the curriculum (DBE, 2014). All the English language skills, such as listening
and speaking, reading and viewing, writing and presenting are indispensable tools of the
learning process as learners imbibe the curriculum. The problem of English proficiency in
schools runs deep. DBE (2014) stresses the fact that learners’ attainment is inextricably
linked with English proficiency and utility. The department further indicated that a large
number of data from various studies and surveys such as Annual National Assessment
(ANA), Southern and Eastern Africa Consortium for Monitoring Education Quality
(SACMEQ), Progress in International Reading Literacy Study (PIRLS) and Third
International Mathematics and Science Study (TIMSS) provided an abundance of
evidence in this regard. Despite this, schools continue with their own weaknesses due to
the fact that SMTs are struggling to sufficiently monitor and supervise English assessment

tasks in primary schools.
2.19. CHAPTER SUMMARY

This chapter started with an introduction sketching a background about the fact the
chapter is anchored on relevant literature reviewed pertaining to the monitoring and
supervision of English assessment tasks. What then followed was the definition of some
operational terms underpinning this study which included monitoring, supervision,
assessment tasks, teaching and learning and school management teams. That was
followed by the two theories undergirding this study, namely, the sociocultural theory and
the future-oriented theory. The review of literature explained what monitoring and
supervision of education are, and their importance in schooling. It was indicated from the
literature reviewed that monitoring helps in the proper functioning of an educational

programme, assess its achievements and improves its effectiveness (Yejzaneshnikov,
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2016). While supervision on the other hand, contributes to the overall improvement of the
educational sector (Ampofo et al, 2019). Chapter 2 further discussed the requisite
competences of SMTs, their core duties and responsibilities, with special focus to the
teaching and learning of English tasks and their assessment.

The review of literature discussed some of the educational policies regulating teachers’
assessment practices in the schooling sector, focusing on how English assessment tasks
have to conducted in classrooms. Two forms of assessments, namely, formative and
summative were explained. How those assessment forms differ from each other and also
their functions in teaching and learning were clarified. The issue of teachers’ knowledge
of assessment and how assessment activities could be incorporated or aligned with
teaching and learning were addressed. This study focuses on the role of SMTs in the
monitoring and supervision of English assessment tasks in primary schools. So this study
found it necessary to discuss the impact of English First Additional Language (FAL) in the

schooling sector, both as a subject and as a language of learning and teaching.

This chapter revealed several factors hindering effective monitoring and supervision by
members of the school management teams. For instance, authors such as Maja (2017)
show that some members of the SMTs who misunderstand their roles and responsibilities
as outlined in PAM, were involved in under-monitoring and under-supervision. A wealth
of literature revealed SMTSs’ lack of skills and knowledge of how English assessment tasks
could be monitored and supervised in primary schools. Another problem emanated from
literature reviewed was that of under-evaluation of assessment tasks by some of the
English teachers. With regard to this problem, literature revealed that teachers were
unable to carry out assessments effectively in classrooms due to insufficient knowledge
and skills on how that were to be executed (Yandell, 2017 & Maja, 2019). Some of the
challenges which teachers experienced were English language proficiency Gudula (2017)
and mis-understanding of two forms of assessments which are formative and summative
and its application in classrooms (Vlachou, 2018). Teachers ‘values and beliefs were also
seen as one of the factors influencing teachers’ assessment in classrooms. The next

chapter will focus on the research methodology, approach and design.
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CHAPTER 3
RESEARCH DESIGN AND METHODOLOGY
3. 1. INTRODUCTION

In the previous chapter, the researcher pointed out various issues related to under-
monitoring and under-assessment of English tasks in primary school institutions. The
literature review provided a theoretical framework for the empirical part of the exploration
into the issue of under-monitoring and under-assessment of English tasks. Several
authors revealed the concern about SMTs’ lack of knowledge and understanding about
monitoring and supervision of teaching and learning in schools (Subramoney, 2016;
Tigere, 2016, Mthiyane, Naidoo, & Bertram, 2019). The importance of monitoring and
supervision was thoroughly discussed whereby the literature showed that School
Management Teams experienced enormous challenges associated with the effective
monitoring and supervision of assessment tasks. This study aimed to explore the role
played by School Management Teams in the monitoring and supervision of English
assessment tasks in primary schools. The SMT in this study relates to a team led by the
principal that is for monitoring and supervising English written tasks. In this study, SMTs
were found to be one team with regards to carrying out their monitoring and supervisory
responsibilities of ascertaining the success of teaching and learning. The sociocultural
theory views a team as social interaction among members. Therefore, sociocultural
theory in this study means, that for learners to learn, teachers must teach and assess,

and SMTs must monitor and supervise.

This study was carried out within a context of a qualitative approach. This is an exploratory
study as the researcher aimed to explore the role played by School Management teams
(SMTs) in the monitoring and supervision of English assessment tasks in primary schools.
Therefore, this chapter aims to explain and justify the methodology and design selected
for this study in addressing the research problem. This chapter discusses the research
design and methodology employed in a structured research enquiry to sample, collect,
analyse and interpret data to find answers to the interview questions. A detailed
description of the paradigm within which this study is located is discussed. The

researcher’s sample population recruitment and the sampling method are also explained
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in this chapter, where the purposive sampling technique was employed. The chapter also
explains and justifies the choice for the use of instruments utilized to collect data, which
are interviews, document studies and observations. The process of data analysis used in
this study is explained in detail where thematic content analysis and constant comparative
method were employed to analyse data for the study. In this chapter, the researcher

outlined how the issue of trustworthiness and quality criteria were addressed.
3.2. RESEARCH PARADIGM

Lincoln and Guba (195) define a paradigm as a basic set of beliefs or worldview that
guides research action or an investigation. The word paradigm was first used by American
philosopher Thomas Kuhn (1962), who defines a paradigm as an integrated cluster of
substantive concepts, variables and problems attached with corresponding
methodological approaches and tools. This word has its aetiology in Greek where it
means pattern. A research paradigm refers to how researchers study the methodological
features of their research plan to determine the research methods that will be utilised and
how the data will be analysed. This study aimed to explore the role played by SMTs in
the monitoring and supervision of English assessment tasks in primary schools. A
paradigm is, therefore, appropriate as it helped the researcher to provide beliefs which
influence what should be studied, how it should be studied and how the results of the
study should be interpreted. The researcher was guided by a paradigm on how meaning
would be constructed from the data, as Kivunja and Kuyin (2017) write, in locating a study
in a particular research paradigm, the understanding is that your research will uphold and
be guided by the assumptions, beliefs, norms and values of the chosen paradigm.
Rehman and Alharthi (2016) highlight that researchers have to be able to understand and

articulate beliefs about the nature of reality and what can be known about it.

There are three major elements of a paradigm in research which are ontology,
epistemology and methodology. Ontological and epistemological aspects concern what
is commonly referred to as personal worldview which has a significant influence on the
perceived relative importance of the aspect of reality (Kuhn, 1997). Ontology observes
the researcher’s fundamental belief system about the nature of being or existence. Kuhn

(1997) emphasises that ontology concerns the assumptions research to believe that

71



something is real. The ontology of paradigm is appropriate in the sense that the
researcher conceptualises the method and nature of reality and what can be known about
that reality. It is also significant to a paradigm because, in this study, it helped to orientate
the researcher’s thinking about the research problem, its significance and how the
approach might be to contribute to its solution (Kivunja & Kuyin, 2017). Epistemology has
its aetiology in Greek where the word episteme means knowledge. This element of the
paradigm focuses on the nature of human knowledge and comprehension that the
researcher can acquire. The researcher was able to broaden and deepen understanding
through this paradigm. The researcher was also able to rely on forms of knowledge such
as the beliefs and faith of SMTs about monitoring and supervision. Again, the researcher
relied on teachers’ knowledge about their understanding of assessment practices as they
affect how the researcher will go about uncovering knowledge in the social context under
study (Kivunja & Kuyin, 2017).

There is a range of paradigms in research namely, positivist, post-positivist, interpretivism
and critical theory to mention afew. A paradigm of inquiry is explained as a philosophical-
analytic structure that a researcher uses to study the research problem or a phenomenon.
(Gemma, 2018). The above author compares these paradigms by explaining how each
needs to be studied for a study to have a clear understanding of the phenomenon. This
study is situated within the interpretive paradigm. This is a paradigm which is
fundamentally concerned with meaning and seeks to understand social members’
definition of a specific situation (Crotty, 1998). In this study, the researcher explored
SMTs' roles and responsibilities in an attempt to understand their actual practices of
monitoring and supervising English assessment tasks. Denzin and Lincoln (2011) allude
that interpretivists base their argument on the ontological assumption that reality exists in
the form of multiple mental constructions. The knowledge and meaningful reality in this
study were constructed through the interaction between the researcher and participants
and this is supported by Guba and Lincoln (1994). Yin (2016) echoed the same sentiment
as those of the above authors as this author assumes that access to reality constructed,
is only through social constructions such as language-shared meaning and instruments.
SMTs in this study were given ample time to explain in detail their personal experiences

of monitoring and supervision of English assessment tasks. The researcher contends that
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as people interact with the environment, they ascribe meaning to different phenomena in
their environment. Therefore, the inquirer needs to interpret those meanings through the
lens of SMTs. Again, interferences were avoided as during the data collection process
the researcher focused only on the knowledge of SMTs and English teachers. Briefly, the

paradigmatic positioning of this study is within the interpretive perspective.

The interpretive paradigm assisted the researcher to yield insight and understanding of
behaviour and explaining SMTs’ perspectives without interfering with participants.
Although the interpretive paradigm provides rich evidence and offers credible and
justifiable account (Yin, 2016), it has shortcomings. The interpretive paradigm rejects a
foundational base to knowledge bringing into question its validity. This paradigm cannot
be judged using the same criteria (Yin, 2016) as this study employed three methods of
data collection tools namely, interviews, documents review and observations. Interpretive
researchers believe that reality consists of people's subjective experiences of the external
world (Creswell, 2010). In qualitative research, the interpretive paradigm is underpinned
by observations and interpretations. Yin (2016) argues that knowledge produced by the
interpretive paradigm has limited transferability and again, it is usually fragmented and
not unified into a coherent body. In this study, the researcher observed and interpreted
information from SMTs and English teachers’ interpretive perspectives as a paradigmatic

poisoning of this thesis.
3.3. RESEARCH DESIGN

A research design is explained by Blanche, Durrheim, and Painter (2014) as a planned
structure for action that serves as a connection between the study inquiry and the
implementation or execution of the study. A researcher adopts a particular research plan
being guided by certain factors, one of which is the research problem, the purpose of the
study and the theoretical framework regarded to be pertinent to the study (Modiba, 2021).
A research design is a unique characteristic which is a comprehensible course of events
used to gather, locate, examine and interpret the research sites and participants and to
collect data and make inferences about a research problem (Mouton, 2010). This section
of the study stipulates a complete plan about how the data was collected. In this study,

the researcher accumulated, analysed and interpreted data guided by a plan to meet the
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objectives of the study. Yin (2016) mentions several different approaches that can guide
the methodology of a qualitative study such as ethnographic, phenomenological,
grounded theory and case study. This study adopted an exploratory case study design.
An exploratory case studies set to explore any phenomenon in the data which serves as
the point of interest to the researcher (Yin, 1984). The problem this study aimed to explore
was the role played by SMTs in the monitoring and supervision of English assessment
tasks in primary schools of Sekhukhune East District in Limpopo Province. Sekhukhune
East District is always ranked at the bottom in terms of learner performance in the
province. Therefore, the case in this study was SMTs because they are the people
responsible for monitoring and supervising English assessment tasks. The study was
inductive in the sense of being qualitative in approach and banking hugely on the
experiences of SMTs as regards the monitoring, supervision and assessment of English
tasks. As one of the characteristics of a qualitative methodology, a case study includes
an in-depth description and analysis of a bounded system (Merriam & Tisdell, 2016). In
this study, a bounded system refers to primary schools, SMT members and English
teachers sampled as Creswell (2014) says a bounded system includes a particular group
of people in a specific setting at a certain point in time. A case study is defined as both a
process of inquiry and a product of inquiry. To understand the phenomenon in depth,

regardless of the number of sites or participants, a case study was utilised.

A case study is described as a full inspection of certain arrangements based on a broader
data collection (Creswell, 2014). McMillan and Schumacher (2010) comprehend a case
study as an in-depth investigation of a single entity, employing multiple sources of data
obtained in the setting. In this study, there are six common sources of evidence of a case
study identified by Yin (2016), namely, direct observations, interviews, archival records,
documents, participant observation and physical artifacts. A combination of all these
sources existed in this study as the researcher had directly observed participants from
the five selected primary schools. Open-ended conversations were also employed to elicit
information about monitoring and supervision of English assessment tasks. Selecting a
case study design enabled research to study in-depth the views of both English teachers
and their SMTs as regards the monitoring, supervision and assessment of English tasks

in primary schools. A case study unearthed vital information about the assessment of
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English tasks by SMTs and English teachers. The researcher also examined several
documents such as PAM, English policy documents, National Protocol for Assessment,

assessment policy, English teachers’ files and learners’ portfolios.

This design was significant as it assisted the researcher to determine SMT's role
regarding monitoring and supervision of English assessment tasks. A case study
originated from the need to explore the role played by SMTs in the monitoring and
supervision of English assessment tasks in primary schools. Bertram and Christiansen
(2014) add that a case study facilitates the exploration of a phenomenon by asking
penetrating questions to obtain rich data. A case study was employed to explore how
English assessment tasks were carried out and monitored in primary schools. The
researcher used a case study as this design assisted in the establishment of detailed data
and give explanations that are otherwise difficult to obtain with other kinds of research
design. A case study was also chosen to help explore in detail the severity of under-
monitoring and under-assessment of English tasks in primary schools in the Magakala
Cluster (Modiba, 2021). The researcher was interested in the practices of SMTs and
English teachers regarding this problem. Thus, the researcher wanted to understand the
problem of this study which is; the under-monitoring and under-assessment of English
tasks by interacting with participants, which are School Management Teams and English
teachers of the selected schools under the Magakala Cluster to explore the case.

Despite these advantages, case studies have criticisms as Yin (1984) argues that case
studies are often accused of lack of rigour, which implies that they allow biased views that
influence the direction of the findings and conclusions. Once more, a case study uses a
small number of participants and depends on a single case exploration making it difficult
to reach a generalizing conclusion. Yin (1984) considered a case study design

“microscopic” because of the limited sampling cases.
3.4. RESEARCH METHODOLOGY

In research, there are two distinctions of research paradigms, which are qualitative and
guantitative. However, there is also a mixed methodological approach, which is a
combination of the two. It is up to the researcher to decide which one is appropriate.

These approaches serve specific research aims and functions and specific
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methodological styles. In the context of this study, the one found relevant was the

gualitative research methodology.
3.4.1. The qualitative research approach

Authors such as Creswell (2014) define a qualitative research approach as a method
which is used to understand key features or aspects in a specific organizational structure
or events from the participant’s perspectives through narrative descriptions and direct
data collection. Creswell (2014) writes that the qualitative research approach can be
interpreted as an approach for exploring and understandings, meaning, individuals or
groups ascribe to social or human problems. This approach encourages the use of
meaning in objects, events and situations. The way people view the world is influenced
and coloured by several factors such as background, race, creed, religion, needs and
interests. It was highlighted by Merriam and Tisdell (2016) that qualitative research aims
to reveal the meaning of the occurrence for people who are involved in it. Yin (2016) adds
that meaning-making is the central focus of qualitative researchers. Qualitative
researchers conduct research in a particular setting under study because their concern
is the context of the setting. In this case, the researcher’s concern was focused on how
members of the SMT and English teachers in the Magakala Cluster under-monitor and
under-assess English tasks in primary schools. In a qualitative study, researchers are
anxious in ascertaining how participants define their own experiences, how they construct
their words and what meaning they attribute to their experiences (Merriam & Tisdell,
2016).

There are various salient characteristics identified by Merriam and Tisdell (2016) that
incorporate a qualitative study approach. Firstly, the study aims to understand the
experiences that people have. Daher, Carre, Jaramillo, Olivare and Tomicic (2017)
ascertain that aim, experience and meaning appear as crucial concepts for reaching a
deeper understanding of participants’ perspectives. In this study, direct interaction
between the researcher and participants necessitates the researcher to have a deep
understanding and construction of the meaning and experiences that participants have.
The idea brought by Daher et al (2017) was that meaning construction is approached not

sorely in terms of an individual mental process linked to sensory experience, but as
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emerging within specific interactions between the two persons which take place in a
specific cultural context. The implication here is, that any given experience has an
incomparable significance when it is placed in context and when the meaningful

constructions made by someone are understood (Merriam & Tisdell, 2016).

Secondly, the instrument for data collection and data analysis is primarily the researcher.
Qualitative researchers collect data themselves through exploring, documents, observing
behaviour and interviewing participants (Creswell & Creswell, 2018). This was also
acknowledged by authors such as Merriam and Tisdell (2016) as they view the researcher
as the key data collection instrument. The researcher in this study played a crucial role in
the data collection process as the bulk of data collected depended on the researcher’s
involvement in the setting (Leedy & Ormrod, 2015). Mafokwane (2017) shares the same
view with the above authors as this author stresses the critical role played by researchers
in the process of data gathering and analysis. This was done when the researcher directly
interacted with participants. The researcher directly interacted with SMTs and English
teachers to collect data about monitoring and the practices of assessment activities in
classrooms. It was only through an understanding of these difficult interactions and how
people make sense of their work within selected primary schools that the researcher

gained awareness of policy implementation within those school contexts.

Thirdly, the data from the study is analysed inductively. Creswell and Creswell (2018)
note that qualitative researchers typically work inductively, which means building patterns,
categories and themes. This means working back and forth between themes and the data
until the researcher has established a comprehensive set of themes. Qualitative
researchers are guided by certain ideas and perceptions regarding the participants to be
explored and develop theories inductively. Liu (2016) advises that to guarantee the quality
of generic inductive research, one has to consider the sufficient description of research
methods, what motivates the researcher to undertake the study, clear strategies to

establish rigour and the researcher’s role in data analysis.
3.4.2. Advantages and disadvantages of qualitative approach.

There are some benefits of using a qualitative research approach. This approach

produces a thick detailed description of participants’ feelings, opinions, and experiences
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and interprets the meaning of their actions (Denzin, 1989). In this study, qualitative
research helped the researcher to obtain detailed information on how participants give
descriptions and interpretations of their experiences and their actions regarding
monitoring and supervision of English assessment tasks. Some authors argue that the
gualitative research approach holistically understands human experiences in specific
settings. For example, Creswell (2014) mentioned that the qualitative research approach
is an interdisciplinary field which encompasses a wider range of epistemological
viewpoints, research methods and interpretive techniques for understanding human
experiences. Again, a qualitative research approach is regarded as ideographic research
and it has abilities to understand different peoples™ voices, meanings and events. In this
study, the qualitative research techniques analysed participants™ behaviour, interview
behaviour and cross-cultural behaviour (Denzin, 1989)

Although this methodology has advantages, there are some disadvantages of utilising a
gualitative research method (Creswell, 2014). A qualitative research approach sometimes
leaves out contextual sensitivities and focuses more on meanings and experiences. This
means that qualitative researchers depend more on words uttered in a particular context
and make meaning out of those words. Creswell (2014) maintains that in terms of
research method, a smaller sample size raises the issue of generalisation and data in a
gualitative research approach may be more difficult and also time-consuming. During data
analysis, the researcher spent more time transcribing data collected from interviews and
observations. Nonetheless, irrespective of the shortcomings mentioned here, qualitative

research was seen as the most appropriate approach in this study.

In this study, the qualitative research approach was found pertinent as it enabled the
researcher to interact with participants and gather large quantities of comprehensive data
to achieve depth and breadth, regarding monitoring and supervision of English
assessment tasks by SMTs in primary schools. The aim was to understand the process
by which SMTs and English teachers make sense of their actions and the guidelines that
direct their decisions. A qualitative approach was chosen to have a clear understanding
of the experiences of participants and their social and cultural context (Blanche, Kelly &
Durrheim, 2014). The researcher immersed herself in the setting to locate the actions and
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perceptions of individuals and understand the meaning that they communicate to
understand the context and maintain sensitivity (Merriam & Tisdell, 2016). These authors
maintain that qualitative researchers are concerned with identifying how people describe
their own experiences. In the context of this study, the researcher was more concerned
with understanding of how monitoring and supervision of English assessment tasks were

conducted in primary schools.

A qualitative research methodology allowed the researcher to get the data directly from
participants. This was also noted by McMillan and Schumacher (2010) as these authors
highlight the fact that qualitative research focuses on comprehending the social
occurrences from participants’ perspectives with information collected in a setting that is
delicate to the people and site under study. In this study, participants refer to principals,
deputy principals, Heads of Departments, any teachers who opted to serve in the SMTs
and English teachers. The setting in this study refers to primary schools sampled to carry
out this research project. The researcher collected data directly from SMTs and English
teachers whereby full descriptions that provide an in-depth understanding of participants’
behaviour were described. It was also found appropriate for the researcher to utilize a
gualitative research approach as it was found to be more relevant than others. This was
based on the problem of this study, which centres on under-monitoring and under-
assessment of English tasks in primary schools.

3.5. POPULATION AND SAMPLING
3.5.1. Population

Population refers to a set or group of all the units on which findings of the research are to
be applied (Mouton, 2001). In social science research, the population is the cluster of
people, events, things or another phenomenon in which one is interested (Creswell 2010).
In this study, the target population of interest were teachers serving in the School
Management Team and teachers offering English in grade six. The study population
comprised male and female teachers, less experienced and more experienced together
with middle-aged and adult teachers more than sixty years of age (Majid, 2020). Briefly,
the population comprised all the primary schools falling under diverse circuits in

Sekhukhune East District, Limpopo Province. The problem that this study explored was
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the under-monitoring and under-assessment of English assessment tasks by SMTs and
English teachers. These participants were considered to be specific and conceptually
bounded group of potential participants whom the researcher chose to utilize in this study
(Casteel & Bridier, 2021). The total sample for this study comprised five primary schools
from diverse circuits of Sekhukhune East District in Limpopo Province (Merriam and
Tisdell, 2016).

To sum up, out of the total population of all the primary schools under different circuits
from Sekhukhune East District, Limpopo Province, five primary schools were purposively
sampled for this study. Each circuit was represented by a primary school. Each primary
school was represented by a School Principal, a HOD and an English teacher. Schools
were selected in terms of their accessibility and convenience to the researcher. Leavy
(2017) states that convenience sampling involves identifying participants based on their
accessibility to the researcher. As one of the teachers based at the Magakala Cluster, the
researcher selected participants since it became easy to access them as these
participants were within the same cluster as the researcher. In addition, the researcher
chose to sample schools which were familiar to her with their contexts. Yin (2016)
encourages the use of purposive sampling as the researcher deliberately selects
participants who will yield ample and pertinent data. This refers to how monitoring and
supervision of English assessment tasks were carried out by SMTs in primary schools.
Participants were selected because of the knowledge and information they had about the
phenomenon under exploration, namely, monitoring and supervision of English
assessment tasks by SMTs in primary schools of Magakala Cluster, Sekhukhune East
District, Limpopo Province.

3.5.2. Sampling

Sampling is a technique employed by a researcher to systematically select a relatively
smaller number of representative items or individuals from a pre-defined population to
serve as data source for observation as per the objectives of the study (Sharma, 2017).
Authors such as Leavy (2017) explain sampling as the process by which the researcher
selects several individual cases from a larger population. In this study, sampling was

performed following steps identified by Taherdoost (2016). Firstly, the researcher ensured
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that the target population was clearly defined. The target population refers to the number
of people living in a particular country (Taherdoost 2016). In the context of this study, it
refers to the number of circuits and primary schools under the Magakala Cluster in
Sekhukhune East District. Limpopo Province. Magakala Cluster comprised five circuits
with eighty-six primary schools. Secondly, the sample frame was guided by the population
and primary schools available. Taherdoost (2016) explains a sampling frame as a list of
actual cases from which a sample will be drawn. The investigator sampled five primary
schools out of eighty-seven primary schools and three participants in each school were
used. Thirdly, a sampling techniqgue was chosen. There are two types of sampling
techniques which are probability and non-probability sampling. Probability is any sampling
scheme in which the possibility of choosing each individual is the same, while the non-
probability sampling technique is based on judgment Taherdoost (2016). This author
further stresses that non-probability sampling is often associated with a qualitative case

study.

Of the several non-probability sampling techniques available, the most sampling
techniques suitable for this study were purposive sampling and convenience sampling
techniques. This study employed a purposive sampling technique which refers to
judgment sampling and it is the deliberate choice of participants due to the qualities the
participants possess. The researcher utilized the purposive sampling technique because
it is based on the premise of seeking out the best cases for the study. With this kind of
sampling, the researcher decided on what needed to be known and sets out to find
participants who were willing to provide the information by knowledge and experience.
The researcher sampled SMTs and English teachers who have a range of ideas,
knowledge and experiences that are relevant to the research problem. The researcher
sampled SMTs since they are the people responsible for monitoring and supervising
English assessment tasks. Purposive sampling is a non-probability sampling technique
where the researcher relies on their discretions to choose variables for the sample
population (Sharma, 2017). The sampling of this study was based on the researcher’s
judgement and the knowledge participants had regarding the monitoring and supervision
of English assessment tasks. The following are advantages of the purposive sampling
technique presented by Sharma (2017):
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e Itis a cost-effective sample selection method,

e It helps the researcher to make the most out of a small population of interest and
arrive at valuable research outcomes,

e Allows the researcher to gather qualitative responses which leads to better insights
and more precise research results,

e Allows the researcher collects to information from the best-fit participants and the
results are relevant to the research context, and

e It lowers the margin of errors in your data because the data sources are a close fit

with the research context

Furthermore, purposive sampling was also used as it helped with the identification and
selection of individuals or groups of individuals that were proficient and well-informed
about how English tasks could be monitored and conducted in primary schools (Creswell
and Plano-Clark, 2018). Such a sampling method allowed the researcher to select
participants and sites because they were seen as the most useful and representative
(Babbie, 2014). A sampling technique for this study was useful as Sharma (2017) alludes
that the purposive sampling method provides a wide range of non-probability sampling
techniques for the researcher to draw on. For example, a maximum variation sampling
was used to select participants by looking at their gender, knowledge and understanding
of the problem under study. Although purposive sampling was employed in this study, the
sampling technique had its glaring shortcomings. The idea that purposive sampling had
been created based on the judgment of the researcher was not a good defence coming
to alleviating possible researcher-biases (Sharma, 2017). This means that it can be
difficult to convince the reader that the decision the researcher employed to select
participants to study was appropriate. However, regardless of the limitations mentioned,
purposive sampling remains appropriate and more pertinent in this study as it was best
suitable for qualitative studies. In addition to the above shortcomings, the following are
some of the disadvantages of the purposive sampling technique identified by Sharma
(2017):

¢ It leads to several invalid or inferential statistical procedures,
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e The researcher excludes several subgroups from the sample which leads to
lopsided research outcomes,

e Participants can manipulate the data,

e ltis not an effective method of collecting data from a large population, and

e |tis subject to research and sampling bias.

Creswell and Plano-Clark (2018) note that the sampling procedure must be carried out in
consideration of several factors such as population variance, size of the population,
objectives of the study and financial implication of the study. About population variance,
this study was not limited to gender as the researcher sampled both males and females
to create balance. And the issue of sample size was also considered in this study as the
researcher could not select the entire population due to cost constraints and reasons
feasibility. To achieve the objectives of the study, participants who have experienced the
central occurrence or crucial conceptions being discovered were purposively selected
(Creswell & Plano-Clark, 2018). Purposive sampling in this study allowed the researcher
to reach a targeted sample as quickly as possible Babbie (2017) indicates that it is known
to be of great use for scenarios where the researcher has to reach a targeted sample
quickly. Leavy (2017) highlights that sampling addresses the question “who or what is in
the study? Where are you getting the data? And again, as the discussions on sampling
centred around who is in the study? This refers to the setting and participants. Another
technique used for sampling was the convenience sampling technique. Taherdoost
(2016) explains that the convenience sampling technique selects samples because they
are often readily and easily available. The researcher used this kind of sampling
technique to access schools and SMTs. It was easy to reach all five schools in this study
as they are both located within the same district and cluster. Although the convenience
sampling technique is quick and inexpensive, it sometimes gives biased and leaves the

researcher unable to generalise the results (Leavy, 2017).
3.6. DATA COLLECTION

This section of the chapter provides a detailed discussion of the instruments used during
the data collection process. In a qualitative research approach, data may be gathered by
a variety of data collection methods (Mouton, 2001). So, it is imperative for the researcher
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to document the data collection process as accurately and as detailed as possible.
Marshall and Rossman (2011) show that researchers typically rely on four primary
methods for collecting information which is; participating in the setting, observing directly,
interviewing in-depth and analyzing documents and material culture. In this study, the
researcher employed three methods of data collection, namely, interviews, documents
review and observations. The data collection methods were selected based on their ability
to best address the research purpose and to help achieve the objectives of the study
(Leavy, 2017). A detailed description of each data collection tool is outlined below.

3.6.1. INTERVIEWS

There are numerous interview methods available to qualitative researchers, inclusive of
semi-structured interviews. The main data collection tool for this study is semi-structured
interviews. Leavy (2017) refers to interviews as a commonly used genre across
disciplines. A qualitative interviews is described by McMillan and Schumacher (2010) as
open-ended response question to collect data from participants. This means the way
people view their world and how they describe or create meaning of significant trials in
their lives. In this study, interviews were utilized to obtain rich data and exploring areas of
concern in detail which are the under-monitoring and under-assessment of English tasks.
The researcher focused on in-depth interviews which occur between a researcher and
one participant at a time. During the preparation process, the researcher created an
interview schedule that ranged from a list of themes. Leavy (2017) advises that novice
researchers need to create a more detailed interview schedules. Interviews were
appropriate for this kind of research as they allowed participants to express their views
explicitly and clearly on how monitoring and supervision of English assessment tasks
were done in their schools (McMillan and Schumacher, 2010). These authors further state
that interviews allow researchers to observe how participants or people feel and even
how they express their views and beliefs. The semi-structured aspect is crucial as it refers
to the capacity of interviews to elicit data on the perspectives of participants, rather than

the researcher almost entirely dictating the direction of the encounter (Barbous, 2014)

In this study, interviews were conducted following some tips identified by McGrath,

Palmgren and Liljedahl (2019). Firstly, the researcher identified if interviews were
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appropriate for this study. The fact that the researcher attempted to understand the
interviewee’s subjective perspective of a phenomenon rather than generating a
generalisable understanding justified the appropriateness of the interviews. Marshall and
Rossman (2011) are of the view that participants’ perspective on the phenomenon of
interest need to unfold as participants view it not as the researcher view it. Secondly, the
researcher made thorough preparation as an interviewer. Careful planning was made
where the focus and scope of the research were also considered. The researcher
familiarised herself with the data recording instrument being used to ensure that all
devices to be used were in good condition. For example, whether the phone battery is full
and the recording application works effectively. The researcher also ascertains that the
setting of the interview was comfortable and free from any potential disruptions and noise
(McGrath et al, 2019). Thirdly, the researcher ensured that participants were free and
comfortable to answer questions by establishing a well-welcoming environment ahead of
the interview process. The authors maintain that building rapport and establishing
comfortable interactions in the qualitative interview situation is very important and is
preferably done well in advance and also during the interview itself. This is also
acknowledged by Leavy (2017) as this author indicates that successful interview research

is dependent on building rapport with participants through active listening.

Fourthly, as it was indicated that the researcher is the key instrument of data collection
Creswell (2014), the researcher was reflexive, conscious and aware of how her role might
impact the conversation between the researcher and interviewees (McGrath et al, 2019).
The researcher tried by all means not to contaminate data but at the same time
passiveness was not exercised in the interview process. For example, even if the
researcher was familiar with some aspects of English assessment tasks and how they
should be carried out, participants were the ones dominating the interview. The fifth tip
presented by these authors was to talk less and listen more. This was also maintained as
the researcher allowed participants to provide information about their experiences of
studies, which was the under-monitoring and under-assessment of English assessment
tasks and the researcher actively listened without interfering with participants’ responses.
The last tip the researcher followed was to transcribe the interviews and check the
trustworthiness of the data. Once the researcher has collected the data, the process of

85



data transcription commenced. Transcription is described by McGrath et al (2019) as the
process of reproducing spoken words such as recorded data from interviews and

converting them into written form so that the data can be analysed.

In this study, the researcher employed detailed semi-structured interviews to collect data
from participants. Participants were allowed to provide authentic information about the
problem being studied and their views were recorded. The abundance of data collected
in this study was recorded by making hand-written notes and by audio-recorded as
Creswell (2014) recommends that even if interviews were audio-recorded, researchers
should also take notes if recording equipment fails. The interview recordings were
regularly confirmed to check if certainly the information was captured. The purpose of the
interview was thoroughly explained and issues of confidentiality were thoroughly
addressed throughout the process the interview. Selected schools were consulted to
negotiate access to participants which are principals, HODs and English teachers. The
researcher ascertained that the data collected from this study was of good quality by
selecting participants with firsthand information and experience and whose words
became the evidence for the researcher‘'s conclusions (Rubin & Rubin, 2012). As
transcribing data from qualitative interviews consumes time, enough time was created for
that process and later the quality of transcription was checked. Again, as part of ensuring
trustworthiness, member-checking also known as respondent validation was done.
Creswell (2014) describes member-checking as a method of returning an interview
transcript or debriefing the analytical results with participants for agreement. The
researcher did member-checking and this allowed a good opportunity to check the quality
of the data. To enhance credibility, the researcher chose participants who were
knowledgeable about how assessment tasks could be managed and also how English
tasks could be carried out in classrooms. Semi-structured questions were posed to
participants on issues such as how SMT monitors and supervises English assessment
tasks, how SMT members understand PAM and to what extent were they monitoring

English assessment policy implementation in primary schools.
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3.6.2. Documents review

Leavy (2017) describes document review as a method of systematically texts and
gualitative researchers utilised document review to understand the meaning that
circulates in texts. A document review is a means of collecting data by reviewing existing
documents. As indicated earlier in chapter one, documents in this study served as one
of the data collection tools given the nature of the research which focuses on the
monitoring and supervision of English assessment tasks by SMTs in primary schools.
Babbie (2017) emphasises that documents provide among others, background and
context within which research participants operate, additional questions to be asked,
supplementary data and verification of findings from other sources. Marshall and
Rossman (2011) share the same view by encouraging the use of various kinds of
documents as they provide background information that helps establish the rationale for

selecting a particular site and programme or population.

This study reviewed several documents to gain document-based and validation
information regarding a research topic. The researcher made use of documents to
supplement participants’ interviews. As part of data collection, several documents such
as Personnel Administrative Measures, English CAPS policy document, National Protocol
for Assessment in the Intermediate Phase, SMTs monitoring tool, English teachers’ files
and learners’ portfolios were utilised. The researcher accessed most documents with the
assistance of principals of the selected schools and as this requires permission, those
principals also granted permission to analyse those documents. Documents such as PAM
helped the researcher to understand the role and responsibilities of SMTs about
monitoring and supervision of teaching and learning inclusive of assessment. Again the
review of documents assisted in the understanding of departmental policies such as the
English CAPS policy document, National Protocol for Assessment and SMTs monitoring
tools. This was done to determine if the implementation of these policies reflects the
actual implementation in primary schools. Teachers' and learners’ files were also

reviewed to check the compliance and non-compliance of SMTs and English teachers.
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3.6.3. Observations

Observation involves watching the physical setting, participants, activities, interactions
and conversations (Creswell, 2014). Observation happens when the researcher takes
notes of the performance and activities of people at the research site. Marshall and
Rossman (2011) concede the importance of observation as it captures a variety of
activities that range from hanging around in the setting, getting to know people and
learning the routines and interactions. This data collection instrument allowed the
researcher to obtain first-hand information and experience of what is taking place in
selected primary schools of Magakala Cluster in Sekhukhune District. As regards,
Marshall and Rossman explain observations as a fundamental and highly important
method in all qualitative inquiry. Creswell (2014) identifies two major methods of
observation in data collection which are non-participant and complete participant. A non-
participant involves a process whereby researchers collect data through observation
watches and take field notes, and record data without direct involvement with activities or
people in the research site. For example, a researcher visits classrooms and makes
observations without getting involved in any activities that take place in the scene of the
study. A complete participant involves observations where the researcher engages in the
participant’s role in the setting of the study while at the same time collecting the required

information.

This study employed a non-participant observation technique to observe English teachers
in their natural setting with more attention to how assessment activities are carried out in
classrooms. Observations happen while things are occurring. This helped the researcher
to be closer to the action. As was indicated in chapter 1, observations together with
interviews were used to triangulate and substantiate findings emerged. Observations also
allowed the researcher to learn more things that participants could have been unwilling
to share in an interview and also offered an opportunity to learn directly from the
researcher’s own experience (Marshall & Rossman, 2011). The researcher did classroom
observations intending to take supplementary data that was not confirmed and stated
during the process of interviewing. Before the commencement of each observation, the

researcher explained the nature of that engagement how it was likely to be, the purpose
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to the people in the setting, how focused the participation will be and how ethical
dilemmas will be managed. The researcher ascertained that all processes of the
engagement were adhered to by continually reminding participants about the purpose of
the study. Observations were conducted using a prepared observation schedule. Ten
observations were conducted by visiting English teachers twice to create an enhanced
environment to acquire as much data as possible. Thorough arrangements were done
about a timetable that showed the date and time in which there was an English period in
Grade six with all selected primary schools. Observations in the classrooms allowed the
researcher to ascertain the actual practices of English teachers’ assessment. All
observations were aligned with the information addressed in the literature. Observation
information gathered was hand-recorded and later transcribed for data analysis. The
following section of the chapter outlines how the data in the study were analysed.

3.7. DATA ANALYSIS

Merriam and Tisdell (2016) define data analysis as an inductive process of simplifying
and making sense of data collected. Based on the data collection tools selected in this
study, analysis of data was performed through the thematic content analysis and the
constant comparative method. Thematic content analysis is defined by Braun and Clarke
(2014) as the first analysis method that the researcher needs to study, as it affords central
skills suitable for conducting other methods of qualitative research. While the constant
comparative method is the data analytic process whereby each interpretation and finding
are compared with existing findings as it emerges from the data analysis. The constant
comparative method is an inductive data coting process used for categorising and
comparing qualitative data analysis purposes. Qualitative researchers take steps to
minimise biases in their data analysis and findings Olson, McAllister, Grinnel, Gehrke,
Walters and Appum (2016). In this study, data were analysed using the six phases
specified by Braun and Clarke (2014).

3.7.1. Phase one: Familiarising oneself with the data

At this stage, the researcher immerses herself in the data from the interviews and
observations to the extent that the depth and breadth of the content of the data were

thoroughly captured. The researcher took time to familiarise themself with the data and
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checked the transcripts back again against the original audio recordings for accuracy
purposes. It was during this phase that the researcher was able to take notes and mark
ideas for coding Leavy (2017) advises that it is important to label and mark up transcripts
so that it is in a form that is easy to transcribe. This was done to provide a general sense

of data and an opportunity to reflect on the meaning of data transcribed and translated.
3.7.2. Phase two: Generating initial codes

Coding is the process of assigning a word or phrase to segments of data. Creswell (2014)
explains the coding process as a way for the researcher to organise data from the
"bottom-up" by organising the data inductively into increasingly more abstract units of
information. This happens when the researcher has to read and familiarise herself with
the data gathered. This phase also involves the production of initial codes from the data.
In this phase, the researcher commenced with the process of organising the data by
bracketing chunks of text and writing a word representing a category in the margins
(Creswell & Creswell, 2014). Thereafter, the data was put into categories or themes. This
was done to ascertain that all actual data extracts were coded and also collated together
with each code. The researcher did this by copying extracts of data from individual
transcripts and collating codes together in separate files.

3.7.3. Phase three: Searching for themes

The coding process in phase two allowed the researcher to reduce and classify the data
generated (Leavy, 2017). In this phase, the researcher engaged in a process of theming
the data. The different codes were sorted into potential themes and all relevant coded
data was collated within the identified themes. The researcher evaluated the data across
the categories and put the data according to themes and sub-themes. For instance, there
were themes like Personnel Administrative Measures, understanding of monitoring and

supervision, support and guidance and monitoring mechanisms to cite a few.
3.7.4. Phase four: Reviewing themes

The researcher started reviewing and refining themes by collating extracts for each theme
to form a coherent pattern (Braun & Clarke, 2014). This helped the researcher to have a

fairly good idea of what different themes are, how they fit together and the overall story
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these themes tell about the data. The researcher reviewed the data several times by
reading the codes and summary sheets to ensure that extracts were significantly

assigned.
3.7.5. Phase five: Defining and naming themes

To defining and refining Braun and Clarke (2014) refers to identifying the essence of what
each theme is about and determining what aspect of the data each theme captures. In
this phase, the researcher went back to collated data extracts for each theme, and start
renaming some themes and sub-themes which were then organised in hierarchies to
answer research questions and then the themes were organised into a coherent account.
Thereatfter, the researcher started writing a detailed analysis. The researcher identified
what themes are and what they are not and start re-naming the themes for the final

analysis.
3.7.6. Phase six: Producing the report

The researcher worked out the themes for the final analysis and write-up of the report in
this phase. The researcher analysed the data into categories based on the tools selected
to generate data such as interviews, document analysis and observations. Finally, the

data was linked to the literature review for the discussion process.

The above-mentioned steps of thematic analysis were applied in this study as the
thematic content analysis was viewed by the researcher as a useful method for exploring
SMTs and English teachers’ perspectives. The application of this method allowed the
researcher to generate unanticipated insight (Braun & Clarke, 2006). The thematic
content analysis was employed to analyse data as the researcher was relatively
unfamiliar with qualitative methods of analysing data and it became easy for the
researcher to grasp and learn quickly about data analysis procedures and prescriptions.
These above-mentioned steps were useful in the sense that they allowed the researcher
to summarise key features of a large set of data (Braun & Clarke, 2006). Although these
steps were viewed as the most influential in the social sciences, thematic content analysis
has its pitfalls. Nowell, Norris, White & Moules, (2017) argue that thematic content

analysis's lack substantial literature as compared to that of grounded theory, ethnography
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and phenomenology may lead novice researchers to feel unsure of how to conduct
rigorous thematic analysis. Braun and Clarke (2006) further substantiate that the six steps
of thematic constant analysis do not allow researchers to make claims about language
use and can also lead to inconsistency and lack of coherence when developing themes.

3.8. QUALITY CRITERIA

In qualitative studies, researchers do not use instruments to measure the validity or
credibility of the study the reason being that it is criticised for lacking scientific rigour with
the poor justification of methods adopted, lack of transparency in the analytical
procedures and findings being merely a collection of personal opinions subject to
researcher bias Rolfe, 2006 (cited in Noble & Smith,2015). This qualitative study instead
adopted four criteria widely used to appraise the trustworthiness of qualitative research
as proposed by Lincoln and Cuba (1985): They are; credibility, dependability,
confirmability and transferability. O'Donuque (2019) point out that trustworthiness in
gualitative research is all about establishing these four criteria. Trustworthiness of a study
refers to the degree of confidence in data, interpretation and method used to ensure the
guality of a study (Stenfors, Kajamaa & Bernett, 2020). This means that in qualitative
studies, researchers need to establish protocols and procedures necessary for a study to
be considered worthy of consideration by readers. So, the researcher must consider
several measures to assess the quality of data collected and analysed in terms of whether

it is credible, dependable, confirmable and transferable.
3.8.1. Credibility

Connelly (2016) describes credibility as “the confidence in the truth of the study” and
identifies techniques used by researchers to establish credibility: “prolonged engagement
with participants, persistent observation if appropriate to the study, peer-debriefing,
member-checking, and reflective journaling”. Credibility refers to the extent to which
findings are credible believable and trustworthy. Stenfors et al (2020) maintain that the
credibility of the research demands that the methodology chosen be well explicated and
justified. This implies that researchers need to clearly explain why they chose certain
methods of data collection and also justify their choices. The researcher utilised the

triangulation method, a multiple methods of data collection which was viewed by
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(Korstjens and Moser, 2017) as one of the strategies to ensure trustworthiness in
research. In this study, credibility was maintained through persistent observations to
identify characteristics and elements that are most relevant to the problem of under-

monitoring and under-assessment of English assessment tasks.

Again, another key marker for assessing the quality of the qualitative research according
to these authors is the selection criteria used to recruit study participants. This entails that
the researcher needs to consider several ways to sample participants and also consider
the issue of sample size. To promote credibility, the researcher ascertained that clear
descriptions of the procedures involved in conducting the study were mentioned. The
selection of the three data collection methods was also justified as the researcher
explicitly explained why those methods were selected and also their relevance to the
study. The justification of methods was done to determine the success and overall quality
of the researcher’s report (Opoku, Ahmed & Akotia, 2016). This was done to make the
researcher's work authentic and reliable to policymakers and other researchers.

3.8.2. Dependability

Dependability involves participants' evaluation of findings, interpretations and
recommendations of the study such that all are supported by the data as received from
participants of the study (Lincoln & Guba, 1985). Stenfors et al (2020) define
dependability as the extent to which the research could be replicated in similar conditions.
This is where the researcher thoroughly explains the process of data collection and
analysis in detail for someone to follow the same step of conducting a study. In this study,
the issue of dependability was promoted as the researcher ensured that enough
information is provided such that another researcher could follow the same procedural
steps to reach similar conclusions. The researcher achieved this through a detailed
description of the context, the participants and the procedures of data analysis. The
researcher also ensured a clear audit trail, which consisted of exposing explicit decisions

taken about the theoretical, methodological and analytical choices throughout the study.
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3 .8.3. Confirmability

Confirmability is defined as the amount to which the result of the research study could be
confirmed by others (Lincoln & Guba, 1985). It points out the extent to which findings are
the end products of the aim of conducting the research and not of the subjectivity of the
research. To ensure that the findings in this study were not biased, the researcher
employed peer proofreading and examination of the study. The necessary steps were
undertaken to ensure that the study findings are the result of the experiences and views
of SMTs and English teachers, rather than the preferences of the researcher. Marshall
and Rossman (2011) note that peer examination includes a colleague who is experienced
in qualitative methodology and can discuss processes and findings with the researcher.
The researcher consulted a colleague who has not been directly involved with the
research process, to serve as a peer-reviewer. To promote the confirmability of this study,
the researcher used the triangulation method, member checking and diffusion of results
to participants for their confirmation (Mouton, 2001). This was done to prevent biases
from only one person’s perspective on the research. Triangulation refers to a strategy that
involves the collection of data from a variety of sources and methods (Yin, 2016). Multiple
methods of data collection were used which were interviews, document review and
observations. This was done to determine the overall consistency of emerging patterns
and confirming the researchers’ findings (Merriam & Tisdell, 2016).

3.8.4. Transferability

Lincoln and Guba (1985) describe transferability as the amount to which the outcome of
gualitative research can be conveyed to other settings or locations with other
respondents. The goal of qualitative research is to produce thick, rich and extensive
findings. These authors further argue that it is not the researcher’s task to generalise but
to provide a detailed descriptions of participants and the setting in which the research
took place to assist others to determine whether transferability is possible or not.
Participants in this study were principals, HODs currently holding positions in the
management and teachers offering English in grade six in five primary schools of
Sekhukhune East District, Limpopo Province. In this study, the researcher profiled

schools and participants to provide valuable information and for readers to acquire a
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deeper understanding of the context in which the research was conducted. This implies
that participants’ background information, their schools and context would not influence

the applicability of data to teachers in a different situations.

Once more, to promote the transferability of this study, the researcher was able to provide
a detailed description of the research method and context in which the research was
conducted. The researcher employed three methods of data collection tools to obtain data
from participants. Those tools were only applied to schools and teachers in the
Sekhukhune East District. Therefore, it would not be accurate to generalise their
perceptions to the views of all South African schools and teachers. In addition to that, the
methodological approach and detailed procedures assisted to shape and construct
meanings associated with the phenomenon were justified. The researcher explained why
the qualitative research method was utilised and all processes of how data in this study
were collected and analysed. Transferability was also enhanced as the researcher had
to thoroughly describe all steps undertaken in the process of data collection to allow
researchers who intend to conduct a similar studies to have a clear understanding of
every step to be undertaken when conducting the same study. Again, the researcher
presented the study findings in such a way that each step was fully described to allow the

external researcher to repeat the enquiry and attain similar outcomes.
3.9. ETHICAL CONSIDERATIONS

The word ethics comes from the Greek word ethos, which means character (Leavy,
2017). This involves morality, integrity, fairness and truthfulness from how researchers
decide which group of people to study or build the project with, how they identify potential
participants for their study, and the manner in which researchers interact with the people
involved in the study. Neuman (2011) adds that a researcher’s moral code is the strongest
defence against unethical behaviour. Barbour (2014) notes that ethical considerations
include paying attention to how the research is presented to prospective participants.
Ethical considerations involve also the effect of sampling strategies and the impact of the
way researchers present and disseminate their findings. The researcher followed official
procedures required before the commencement of the fieldwork. The following section of

the study describes how ethical issues were handled: issued were maintained:
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3.9.1. Permission to conduct the study

Firstly, the researcher ascertained that permission was secured before the
commencement of the study. Permission was sought from the University of Limpopo’s
Ethical Research Committee. Secondly, permission was requested from the Limpopo
Provincial Education Department where letters were sent to the district senior manager,
circuit managers of selected circuits, principals and English teachers of selected schools.
| was granted permission to conduct research by the Senior District manager and Circuit
managers of selected schools. The researcher had to visit schools before the
commencement of data collection processes to acquire confirmation of acceptance that
schools consent to participate in the research project and also to schedule dates for
school visits. After having met with principals, the researcher was then granted
permission by HODs and English teachers. All participants were informed about the
research project and also provided with letters explaining a clear description of the focus
of the study and what was expected of them. Subsequently, the researcher continued
with the issue of confidentiality and anonymity.

3.9.2. Confidentiality and anonymity

Neuman (2011) alludes that researchers protect participants’ privacy by not disclosing
their identity after the information is gathered. Confidentiality refers to a condition in which
the researcher knows the identity of a research subject, but takes steps to protect that
identity from being discovered by others (Bos, 2020). This author states that
confidentiality stands as a core tenant of scientific research. In this study, confidentiality
was observed as the researcher ascertained that information relating to participants was
not disclosed and their privacy has increasingly been acknowledged (Bos, 2020).
Furthermore, a breach of confidentiality did not occur, which means that the obligation of
the researcher to ensure that the study respects the dignity and autonomy of the
participants were fulfilled and honoured (Bos,2020). Anonymity means that participants
remain anonymous throughout the whole process of the research project. Anonymity
protects the identity of the specific individual from being known while confidentiality
means that information may have names attached to it, but the researcher holds it in

confidence or keeps it secret from the public. This author further states that a researcher
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may provide confidentiality without anonymity or vice versa. Confidentiality without
anonymity means that information is not made public, but the researcher privately links
individual names to specific responses while anonymity without confidentiality means that
all details about a specific individual are made public but the individual’'s name is withheld
(Neuman, 2011).

In this study, participants’ anonymity and confidentiality were maintained. To ascertain
this, the researcher ensured that no link between an individual participant in terms of
specific information that participants provided. All data collected were treated as
confidential and the identities of individuals were protected and remained anonymous
throughout the study as participants’ names were not revealed. True anonymity is
achieved when researchers do not know the identities of research participants (Roth &
Unger, 2018). The researcher committed herself to not revealing the participants’
identities as their responses to interviews were presented without names and were
assigned pseudonyms instead of their real names. Roth and Unger (2018) stress that the
most common practice related to anonymity is the use of pseudonyms. Concerning
storage, all hard copies were kept under locked storage and soft copies and audio files
were password protected. The next section of the study explained how informed consent
and voluntary participation were maintained as the most important instrument for securing

confidentiality in the informed consent procedures (Bos, 2020).
3.9.3. Informed consent and voluntary participation

A fundamental ethical principle of social research is that never coerces anyone into
participating. This entails that participation should be voluntary. There are standard
components of consent identified by Blanche, Durrheim and Painter (2014) that a
researcher must comply with, these are; provision of appropriate information, participants
‘confidence and understanding, voluntariness in participating and freedom to decline or
withdraw after the study has started and formalization of the consent in writing. To
maintain this, the researcher provided potential participants with clear, detailed and
factual information about the study, its methods of data collection, its risks and benefits
along with assurances of the voluntary nature of participation (Durrheim et al (2014). This

was performed by giving each participant a consent form letter comprising detailed
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information about the nature of the research as well as the nature of one’s participation
in it and several components, including the one provided above that were necessary. The
researcher had to present and explicate to participants to sign up when they agree to
participate in the study.

3.9.4. Protection of participants

Salkind (2012) maintains that the primary and greatest priority is that no harm will come
to those who patrticipate and this includes psychological, emotional and physical harm.
Leedy and Ormrod (2015) add that participants should not risk losing a life or limb, nor
should they be subjected to unusual stress, embarrassment or loss of self-esteem. During
the process of data collection, the researcher was particularly sensitive to and thoughtful
about the potential harm they might cause to participants. To avoid this, the researcher
ascertained that participants were not obliged to participate in this study and no one was
compelled to answer any question that might be uncomfortable to answer. The researcher
ensured that all processes and procedures were followed as a detailed description of how
this study would be conducted was thoroughly explained. Participants were handled as
per prescripts and they were not discriminated against or victimised in any way. The
protection of participants was at all times assured and maintained.

3.9.5. Respect and dignity

The researcher’s integrity plays a crucial role in research ethics. Ethics in research is not
only related to legal issues, Mouton (2001) asserts that ethics concern basic human
honesty and trust. In this study, the researcher took it upon herself to ensure that the
research is conducted with honesty, integrity and respect. The researcher ensured that
the research findings of the study were presented completely and honestly without
misinterpreting what she has done or intentionally misleading others about the nature of
the findings (Leedy and Ormrod, 2015). The principle of integrity was upheld as the
researcher walked the talk by keeping agreements and promises made to participants.
For example, participants’ names were not revealed as findings were presented using
pseudonyms and no single participant experienced harm or any form of injury throughout

the process of the study. The research was carried out on the principle of honesty as the
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researcher shared information, thoughts and results of the study with research

participants.
3.10. CHAPTER SUMMARY

This chapter presented a description of the research design and methodology employed
in this study. A qualitative research approach was employed to explore the extent to which
SMTs monitor and supervise English assessment tasks in primary schools of
Sekhukhune East District, Limpopo Province. This chapter presented the researcher’s
methodological choices and actions. The chapter outlined how a qualitative methodology
was employed and its relevance in the study. The three data collection instruments which
are interviews, document review and observations were discussed and the researcher
also justified why those instruments were chosen. This study aimed to explore the role
played by SMTs in the monitoring and supervision of English assessment tasks in primary
schools. The researcher showed and explained how schools, SMT members and English
teachers were sampled. The type of sampling technique which is purposive was clearly
explained. SMTs and English teachers were utilised as they were relevant people to
provide insight and understanding of monitoring and supervision of English assessment
tasks in primary schools.

The data analysis process was done whereby the thematic content and constant
comparative methods of analyzing data were utilised. The thematic content analysis and
constant comparative method were seen as relevant to this study based on the data
collection tools used to collect data. The study followed some steps identified by Braun
and Clarke's (2014) data analysis when analysing data. Those steps include familiarising
oneself with the data, generating initial codes, searching for themes, reviewing themes,
defining and naming themes and producing results of the data. In this study, the data from
participants were coded and classified to simplify the researcher's work during the
presentation of the results. The researcher also presented several measures undertaken
to ensure the trustworthiness and credibility of this study. The study utilised Lincoln and
Guba's (1985)’s ethical components to promote trustworthiness. Ethical issues were dealt
with inconspicuously. To uphold ethical standards, the researcher ascertained that all

procedures and guidelines were followed.
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CHAPTER 4
DATA PRESENTATION, ANALYSIS AND INTERPRETATION
4.1. INTRODUCTION

The previous chapter outlined the research design and methodology employed for the
generation of data. The three data generation methods utilised in this study were clearly
explained which were interviews, documents study and observations. This chapter
presented information on how data in this study was analysed whereby the thematic
content analysis and constant comparative methods of data analysis were employed. This
chapter presents, analyses and interprets data collected from the five selected primary
schools sampled for the study. The chapter commences with background information of
the sampled schools and participants. Data in this study was obtained from members of
the School Management Teams and English teachers. The presentation of data was
created looking at the objectives of the study and the literature that was reviewed in

chapter two as well as the theoretical framework that informs this study.

This study sought to explore the role of School Management teams in the monitoring and
supervision of English assessment tasks in the selected primary schools. The study
aimed at identifying as to whether SMT members in primary schools were able to
effectively monitor and supervise English assessment tasks as required. Literature review
presented several dimensions related to under-monitoring and under-supervision of
teaching, learning and administration of assessment tasks in schools which among others
included lack of knowledge and skills on the part of the SMTs, improper use of monitoring
tools and misunderstanding of SMTs’ roles and responsibilities as prescribed by the
Personnel Administrative Measures (Subramoney, 2016 & Maja, 2017). It was also
revealed from the literature studied that insufficient and inadequate administration of
English assessment tasks in primary schools resulted from lack of monitoring and
supervision from the members of the SMT (Malatji, 2016). The following sections of this
study presents background information of schools and participants which were sampled
for the study.
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4.2. PROFILING OF RESEARCH SITES

This study is qualitative in nature. Creswell and Plano Clark (2018) highlight that profiling
is more of a trend in qualitative research than in quantitative ones. The researcher
decided to profile schools in order to provide readers with background information about
the sampled schools and participants selected for this study. This study was conducted
in five primary schools from five circuits of Sekhukhune East District. As indicated in
chapter three, Magakala Cluster comprised five circuits with 87 primary schools and the
researcher selected one primary school from each circuit. The researcher selected three
participants from each school which are principal, HOD and an English teacher in grade
six. All schools sampled for this study fell within quintile one which explains that they are
from poor rural and disadvantaged background in the province. Almost all parents in this
district could not afford to provide enough resources, particularly technological resources
like smart phones, iPads and routers for Wi-Fi connections during the Covid-19 pandemic
for their children to obtain better education similar to that offered in most township and
former Model C schools. A brief description of each school and participants are presented

below.
4.2.1. School A

This is a public primary school which is located in a mountainous rural area and is
surrounded by mines. The principal had contradictory information as to when was the
school founded. The school infrastructure was good although other facilities such as
library, admin office and computer lab were unavailable. The principal was using one of
the classrooms as an office. All members of the staff were unable to use computer
facilities except one teacher who was also a member of the School Management Team.
The information the researcher obtained from the principal showed that most learners are
from poor family backgrounds as their parents are unemployed, while others are from
middle class families as their parents are working in mines. The majority of members of
the community are illiterate and depend on mines and social grants for their survival. The
principal indicated that most of the youngest people from the community are school
dropouts. The school had ten teachers inclusive of the principal with a total number of two

hundred and five learners. The school had a male principal aged fifty-two with eighteen
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years teaching experience but four years in the principalship post. The principals’ highest
gualification was Honours degree and was without any leadership and management
qualifications. The school's HOD was a female teacher who was forty-six years old and
has about twenty-four years teaching experience. This HOD obtained the first degree
which is Bachelor of Arts in Maths and Science, the second degree was Honours in
Leadership and Management and the third degree was Masters in Natural Science. The
participant was about nine years in the position of the HOD. The last participant in this
school was a female English teacher aged fifty-nine with twenty-four years teaching
experience. This participant majored in Sepedi, Biblical studies and Biology and taught
English in grade six from the first day of appointment in the school to date. The teacher’
s highest qualification was Senior Primary Teachers Diploma (SPTD) and the participant
never furthered her studies for the past twenty-four years.

4.2.2.School B

This school was founded in 1986 and all the former principals were male except the
current one who was a female. This suggests that leadership has nothing to do with
gender. The school is situated a few meters from the main road known as the R37 and is
surrounded by many villages wherein most learners are using transport to come to school.
The school infrastructure was in good conditions and well maintained. The school was
having an admin block and using a classroom as a library. Most of the classes were well
furnished and equipped with educational resources. Since Sekhukhune area is dominated
by mines, the principal indicated that the socio-economic status of learners ranged from
poor, middle class to wealthy families who are able to afford to pay for their learners’
transport. The principal shared that most of the members of the staff were computer
literate and the school is having enough technological resources such as laptops, iPads,
routers for Wi-Fi connections and other devises. The school has a female principal aged
forty-nine with a total of twenty-five years teaching experience which is fourteen years of
being the Cs1 teacher, six years as the departmental head and five years as the principal.
The principal’s highest qualification was Honours degree and attended several leadership
programmes such as the Induction and Post Graduate workshops. School B is a very big

school with a maximum of seven hundred and seven learners and twenty-two teachers.
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The school’s HOD was forty-nine years of age with twenty years teaching experience.
This teacher obtained Honours degree in management and was about fifteen years in the
position. There were many teachers teaching English in grade six but the one who
participated in this study was fifty-five years of age with thirty-two years teaching
experience. The teacher has Bachelor of Arts (BA) degree majored in Sepedi, Life Skills
and Social Sciences. The participant disclosed that she taught English in grade six for

more than fifteen years.
4.2.3. School C

This school is located in rural settlement and was founded in early eighties and is without
proper infrastructure as some classes were offering tuition under trees. The principal
showed that the school was founded in the early nineties but was unsure about the exact
year that the school was established. As of now the school is having two blocks of four
classrooms each. The school was under-resourced as the buildings were not satisfactory,
some of the classes were not that much conducive for quality teaching and learning. The
window-panes were damaged while there were also some shortages of desks and chairs.
The principal has indicated that now that learners are using rotational model of attending
classes, which refers to groups/grades of learners attending school on alternate week
days (DBE, 2021). Learners were able to sit well but when things are normal, a desk
which was meant for two learners was shared by three learners. There was no library,
admin office or well-resourced classrooms. The school enrolment was three hundred and
twenty-five with a total number of nine teachers. This school was populated by learners
who came from different family backgrounds. The principal stated that most parents in
this school were unemployed. School C is having a male principal aged sixty and has
thirty-six years teaching experience and five years being the principal. The principal’s
highest qualification was Advance Certificate in Education (ACE) in Leadership and
Management. The HOD was also male with forty-two years of age. The HOD in this school
had nine years teaching experience having Advance Certificate in Education (ACE) and
Bachelor of Arts (BA). This teacher came to this school due to the process of
rationalisation and redeployment from the nearest secondary school. This implies that the
teacher does not have any experience of teaching in the primary school. The other
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participant in this school was a forty-three-year male teacher offering English in grade six.
This teacher had an experience of five years and taught English and was allocated to
teach English in grade six from the first date of appointment to date. The highest
gualification this teacher was having is Secondary Teachers Diploma (STD) and majored

in English and Social Science.
4.2.4. School D

In this school, the researcher was denied access due to the Covid-19 restrictions and
regulations. However, the telephonic information the researcher got from the principal
was that almost all of their school buildings are in good order and they also had enough
furniture. When asking about the resources such as the library and admin office the
principal stated that the school does not have them but they are utilising some of their
classes for the purposes of the library and principal’s office. Most of learners in this school
were from poor and middle class families as some are employed while others rely on
social grants for their living. The principal shared that few of their teachers had the
knowledge and skills of using computer and they mostly rely on their admin clerk for most
of their administration work. This school had hundred and twenty learners at the time of
this study with five appointed teachers. The researcher interviewed the principal and the
HOD only, as the principal said their English teacher was on maternity leave. The
Principal is female aged fifty-five and has been in the school for about sixteen years. The
principal was first appointed as Cs1 teacher and acted as HOD for about five years until
she was later appointed as a principal in 2018. The principal obtained Bachelor degree in
2007 and has never attended any form of leadership and management workshop. The
school does not have an appointed departmental head so the researcher had to interview
one of their teachers nominated to serve at the School Management Team (SMT). It was
a female teacher who was forty-nine and holding Honours degree as the highest
gualification.

4.25. School E

This school was established in 1987 and was situated along the R37 main road to
Burgersfort. The school was next to Marula Platinum mine and also surrounded by

several Chrome mines. The school buildings were in good conditions although the
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principal indicated that they are having many learners so the classrooms are not enough
for the number of learners they have. Some of their learners attend classes in mobile
classrooms more especially the intermediate phase. This school does not have a library,
admin block and other resources such as computer lab and sports field. Most of parents
are employed in the nearby mines and the socio-economic status of most learners in this
school were middle class and only a few were from poor family backgrounds and the
majority of them were illiterate. At the time of this study, the school had an enrolment of
six hundred and fifty-eight learners and eighteen teachers. The school is having a male
principal but the researcher interviewed the deputy principal as the principal was
attending a meeting at the circuit office. The deputy was also male aged forty-four, and
held an Advance Certificate in Education (ACE) and Honours degree. This teacher was
having twenty-two years teaching experience and seven years in the deputy position. The
departmental head was unavailable during the time of visit and the principal indicated that
the teacher was not feeling well. The English teacher was male with forty-nine years of
age and obtained Honours degree in 2011. The teacher’'s major subjects were English,

Sepedi and Biology and taught English for about eight years.
4.3. ADMINISTRATION OF DATA COLLECTION TOOLS

This study was conducted during the difficult times where South Africa was under serious
circumstances as the country was faced with the Covid-19 pandemic where access to
participants was restricted by lockdown regulations (Mabasa & Themane, 2021). It
became difficult for the researcher to arrange and set up appointment with some
principals of the selected schools regarding the dates and times. The enquirer had several
challenges during the process of data collection. Sometimes participants just agreed to
be interviewed but later on when the researcher called they were unavailable for the
interview. In another school, the researcher was unable to conduct interviews with an
English teacher as the participant was unavailable during the time of visit. Meaningful
engagement with research participants was a challenge (Mabasa & Thamane, 2021). The
researcher had to spent quite more time meant for several interviews with one participant.
For example, in another school the principal kept on postponing the interview until the
researcher was compelled to replace the school. Out of the five schools selected for this
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study with a total number of fifteen participants, the investigator managed to physically
visit four, the fifth school preferred to be interviewed telephonically and the number of
interviews conducted were thirteen. The researcher employed the triangulation method
whereby the collection of the same information using different approaches was utilised in
order to get more accurate information. The following information summarises how each

of these instruments were administered.
4.3.1. Interviews

Interviewing is one of the main data collection methods in this study. Three categories of
research participants were identifiable namely, the principal, Head of Department and
English teachers. In view of the existence of the Covid-19 pandemic, some interviews
were held telephonically while others were face-to-face. Where interviews were face-to-
face, the Covid-19 health protocols were observed. In this section of the study, the
researcher outlines how the data was handled both during the process of data gathering
and after the data was gathered. Before the commencement of the interview, the
researcher prepared an interview schedule that assisted in taking of the field notes. The
construction of the interview guide was guided by the research objectives of the study
and the literature review. The data obtained from this study was done in consideration of
McGrath, Palmgren and Liljedahl (2018) on tips of conducting an interview which was
mentioned in the previous chapter. The researcher ascertained that dates and time of
visits and interview appointments were properly set and recorded to avoid any
inconvenience with schools. The key participants from all selected schools which were
SMT members and English teachers in grade six were invited using an email platform
and telephonic conversation was initiated. After having conducted the first interview, the
researcher had to amend the tool based on the experiences from participants. For
example, the researcher had to add the question of challenges SMTs encounter when
executing their monitoring and supervisory roles. The data collected from this study was
properly managed as the researcher kept detailed record of important proceedings during
the field-work process. Extensive notes of interviews were cautiously and genuinely

recorded. All audio-taped recordings were renamed, saved in the laptop and later
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transferred to Universal Serial Bus (USB) for backup. The complementary copies of all

forms of data were kept in order to facilitate analysis.
4.3.2. Documents review

Documents study is the second main data collection method. The Personnel
Administrative Measures (PAM) is one of the documents reviewed as there is no way the
school can function without it. PAM reveals the core duties and responsibilities of
Principals, Heads of Department (HODs) and English teachers. The National Protocol for
Assessment was chosen as one of the documents to be reviewed as this document
provides a policy framework for the management of school assessment (Department of
Basic Education, 2011). This means that School Management Teams could not perform
their monitoring and supervision as expected and English teachers as well could not carry
out assessments in classrooms if this document is unavailable or unused in schools. The
National Protocol for Assessment outlines all the processes and procedures of the
administration of assessment tasks and assessment activities need to be conducted in
schools. Another document reviewed was the Annual Teaching Plan (ATPs). The Annual
Teaching Plan is explained as a step-by-step teaching methods, the estimated duration
of each segment of teaching and the materials related for the teaching (Department of
Basic Education, 2019). The researcher chose to use this document the reason being to
explore the extent to which SMTs and English teachers were able to make reference to it
when executing their duties and responsibilities. The School’s Programme of Assessment
was employed as one of the documents in this study as the Department of Basic
Education (2012) stresses that this document needs to be designed in schools to spread
the formal and informal assessment tasks in all subjects throughout the term or year. The
above document was reviewed in order to ascertain whether SMTs are able to make use
of the document when doing monitoring and supervision and furthermore whether they
were able to check if English teachers follow the prescribed dates and time when

administering assessment tasks in classrooms.

Teachers’ files were some of the documents reviewed. Teachers’ files are explained by
the DBE, (2011) as a collection of all the assessment tasks, assessment tools, recording

tools and the annual Programme of Assessment. The document further highlights that
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teachers are expected to keep a file containing evidence of their teaching and
assessment. This include among others, Annual Teaching Plan, Programme of
Assessment, Prepared assessment tasks and memorandum, Record Sheets containing
learners’ marks and a Moderation Tool. The enquirer reviewed teachers’ files and
learners’ portfolios whose classes were selected for observations. The last document
reviewed was Learner’s Portfolios. A learner portfolio is a continuous record of information
that gives a holistic impression of a learner and a learners’ progress and performance
(DBE, 2011). The researcher reviewed these files in order to check if assessment
information contained in files were similar to that of their English teachers and again all
assessment tasks contained in their files were moderated. The researcher reviewed
Teachers’ Files and Learners’ Portfolios in order to identify if there was compliance and

non-compliance.

The researcher utilised documents study in order to understand the meaning contained
in relevant documents guiding SMTs on how monitoring and supervision of English
assessment tasks were being carried out in schools. The data derived from document
review were recorded using the document checklist. The investigator accessed
documents through the assistance of the principals of selected schools. The data derived
from document review were recorded using the document checklist. Although the
researcher used document checklist to confirm availability of some documents, hand
written notes were made in order to capture additional data. The enquirer examined
documents to confirm compliance and connection between data from documents and

those that were collected during interviews and observations.
4.3.3. Observations

Observations are the third main data collection method in the study. The researcher
decided to focus on three aspects to be observed in each sampled schools namely,
teachers’ assessment activities and curriculum needs, teachers’ knowledge of
assessment and teachers’ English proficiency. With regard to teachers’ assessment
activities and curriculum needs, firstly, the investigator intended to identify as to whether
English teachers were able to align assessment activities in classrooms with the needs

of curriculum. This includes among others, aligning assessment activities with the English
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Curriculum and Assessment Policy Statement (CAPS) document, the Annual Teaching
Plan (ATP) and the formative Programme of Assessment. Aligning assessment with
curriculum is important and is viewed as a dominant driver for change and quality in all
levels of schooling (Klenowski & Wyatt-Smith, 2014). Secondly, regarding teachers’
knowledge of assessment, the researcher aimed to establish if English teachers had the
ability to assess a variety of English language skills, to use a range of assessment
techniques when asking questions and to apply a variety of cognitive levels when
conducting assessment in classrooms. Lastly, on English proficiency by teachers, the
researcher sought to identify as to whether English teachers in primary school were able
to assess learners, using appropriate and fluent English language in classrooms. The
researcher intended to observe teachers English proficiency as this was viewed by other
scholars as one of the factors depriving learners’ mastery of language and other subject
content (Gudula, 2017; Prinsloo, Rogers & Harvey, 2018).

The researcher made four observations instead of five. From four schools, one English
teacher from another school was unavailable during the time of visit. This contributed to
a limited data rate than desired. Observations of what occur while the researcher was in
the field were properly recorded (McMillan & Schumacher, 2010). During lesson
observations, the researcher decided to occupy the back seat in the classroom to avoid
distracting learners, but was well located to observe almost every action in the classroom.
The observation schedule was used to take field notes during and after the observation.
In each observation, the researcher was allowed to observe an English lesson for about
an hour. This was performed with the intension of keeping record of what was seen and
heard only, but also on reflections of what has emerged. The hand written field notes of
the four observations were written and saved on the researcher’s laptop. The recorded
information of observed behaviour was not anticipated to make verdict about participants,
but rather to gain further insight about the teachers’ assessment practices in classroom.
After each observation with teachers, the researcher had casual talks with participants
with the aim of making follow-up discussion about occurrences and behaviours in the

classroom.
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In order to ensure confidentiality of school and participants involved in this study,

pseudonyms were utilised in this report as shown in the table below.

School Number of Participants Participants
participants Pseudonyms

School A 3 Principal Principal 1

HOD HOD 1

English teacher English Teacher 1
School B 3 Principal Principal 2

HOD HOD 2

English teacher English Teacher 2
School C 3 Principal Principal 3

HOD HOD 3

English teacher English Teacher 3
School D 2 Principal Principal 4

HOD HOH 4
School E 2 Deputy Principal Deputy Principal 5

English teacher English Teacher 5

Table 4: Schools and Participants Pseudonyms

4.4. THEMES ASSOCIATED WITH INTERVIEWS

4.4.1. Understanding of monitoring and supervision

The focus here was to find out as to whether SMTs adequately understood what
monitoring and supervision of English assessment tasks in primary schools included. It
has emerged from the theoretical frameworks selected for this study and literature that
monitoring and supervision were some of the important keys to successful
implementation of any educational programme (Jana, Khan & Chatterjee, 2015). In school
setting, these two concepts are applied for the purpose of maintaining and improving the
guality of teaching and learning (Yejaneshnikov, 2016). This theme seeks to explore the

SMTs understanding of these concepts and their application to improve and maintain
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assessment quality in schools. With regard to understanding and supervision of
assessment tasks, most participants, principals and heads of departments claimed to
understand what monitoring and supervision entail and what is expected of them in as far

as monitoring is concerned. Principal 4 of School A stated that:

“My understanding is that monitoring and supervision is to check as to whether learners
can do the right work in classroom and also to supervise as to whether English teachers
are attending class periods at the right time and giving learners work. And again,
monitoring and supervision means to manage the school, to make sure teaching and
learning takes place as normal, to make sure that teachers are allocated their

responsibilities and that teachers go to work and to run the school.”
HOD 3 of School C, being supported by HOD 2 of School B together explained that:

“Monitoring and supervision is to check the tasks of teachers before and after they have
marked the scripts to ensure that the papers are of good quality and standardised. And
again to see if the papers follow all the principles of setting a question paper, meaning
high, low and middle order questions. To check if teachers are assessing learners

correctly according to the standardised way of questioning.”
English Teacher 1 of School A indicated that

“My understanding is that HODs have to check the content coverage regarding the
teachers teaching in the classroom, written work output, content coverage based on the
Annual Teaching Plan, how far we are, the assessment tasks given to learners on a
regular basis and whether learners have acquired the relevant knowledge, so that is my

understanding of monitoring.”

The problem this study sought to explore was the under-monitoring and under
assessment of English assessment tasks in primary schools. It was revealed from this
study that some SMTs and English teachers had an understanding of monitoring and
supervision of assessment tasks while others had little understanding about these
concepts and its importance in schools. It seemed the issue of monitoring and supervision
were not prioritised as an important aspect in some primary schools. It is imperative for

members of SMTs to have an understanding of monitoring processes and procedures of
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monitoring of assessment tasks in schools. Findings in this study showed that it is clear
that SMTs advance their knowledge on what monitoring and supervision of English tasks
in schools involve. This finding is in line with those of (Eshetu, 2020) who add that SMTs
understanding of monitoring enhances its effectiveness during the implementation

process.
4.4.2. Personnel Administrative Measures: Duties and responsibilities

With regard to SMTs roles and responsibilities in relation to monitoring and supervision
of English assessment tasks, most participants seemed to understand their roles and
responsibilities as stipulated in the PAM document. The PAM clearly outlines what the
members of the school management teams need to do with regard to monitoring and
supervision of teaching and learning in schools. SMTs roles and responsibilities according
to PAM is to ensure that all evaluation and forms of assessments conducted in schools
are properly managed and effectively organised. This implies that SMTs need to ascertain
as to whether teachers are among others, administer assessment tasks that are
standardised, in line with the policy, that caters for a range of different cognitive levels
and appropriate to the age and development of the learner. And again in relation to this,
SMTs need to ensure that assessment tasks given to learners are properly marked and

recorded. Principal 2 of School B stated that:

“I believe it is a guiding tool on how to go about teaching and learning and also including
assessment. It guides us on the parameters on which must follow when doing the work,
inclusive of that one of monitoring and supervision, so we cannot do without the PAM.
We normally visited PAM whenever we encounter challenges on how certain issues
should be handled in our school like how monitoring of teaching and learning should be

done.”

Both principals and HODs shared the same view with regard to how they understand their
duties and responsibilities regarding monitoring and supervision of assessment tasks as
prescribed by the PAM. HOD 3 of School C stated that:

“The PAM, it is consisting of the duties and responsibilities that we hold at schools. It is

also consisting of all aspects that govern staff at school and guides them on how to carry
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out their responsibilities. So, we cannot perform our work unless we utilize, more

especially that one of monitoring and supervision as it gives guidance on how to do it.”
One English teacher, English Teacher 2 of School B of mentioned that:

“You are saying PAM? what is PAM ma’am, but |..., remember, | think it is the one of the

departmental circular.”

Not all SMTs and English teachers participated in this study seemed to understand PAM
and its function regarding the monitoring and supervision of assessment tasks. HOD 2 of
School B said PAM is the way they allocated subjects according to job prescription of
teachers. With regard to how PAM guides them on carrying out assessments in
classrooms, all English teachers seemed not to know PAM document. It seemed most of
SMT members and English teachers were executing their responsibilities without a clear
understanding of what PAM policy document entails. Although few participants claimed
to have an understanding of the policy, unaware of what PAM policy is, most SMTs and
English teachers lacked an understanding of PAM. Findings in this study are similar to
what Maja (2017) found out in the study conducted about SMTs’ understanding of their
duties according to PAM. This author revealed that most SMTs did not have an
understanding and practical experience with the PAM policy that outlines their core duties

and responsibilities.
4.4.3. Support and guidance

It is the responsibility of the SMTs to exercise effective leadership on teachers, but it is
not just about envisaging the imminent and establishing transformation in schools but to
provide guidance and support to teachers as well. The main aim of theme 3 was to
determine the kind of support SMTs provide to English teachers regarding effective
administration of English assessment tasks in classrooms. The Department of Basic
Education (2011) emphasises the importance of support and guidance to teachers as a
vital ingredient in the work of education. The department further states that the objective
is to improve the frequency and quality of the monitoring and support service. With regard
to support and guidance provided to English teachers, most principals and HODs together

with English teachers had different views and inputs on how these activities are done.
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Deputy principal 5, who participated on behalf of the principal from school E being

supported by Principal 2 of School B summarised as follows:

“I always make sure that teachers have enough materials, by having enough materials |
refer to textbooks, the workbooks, whenever they need, anything.... If we don’t have them
here at our school, sometimes we go out and ask from the nearest school and we also
buy them here at school. So, the support that | am giving to grade six English teachers, |
even enter in their class ma’am, | am teaching grade seven and four, and the one who is
teaching grade six, | used to go there and teach them and encourage them to follow
exactly what we have received from our department to say do this, follow this, for
example, in the case of visual text, they were lost in the issue of visual text as the teacher
was unclear on what a visual text is. | had to assist the teacher on how to set a visual

text.”

Another principal, Principal 5 of School E showed that they had collective collaboration
with English teachers as they used to share ideas regarding the subject content,
especially where teachers encounter challenges on how to teach and administer certain

aspect of English assessment activities.

The data derived from HODs differs with the information provided by the principals. It
appeared that most HODs had some better ideas with regard to support and guidance

provided to English teachers. HOD 2 of School B summarises this matter by saying:

“Myself and the English teacher work hand in hand because | am having her learners
from grade six in grade seven. So, | see to it that | intervene, there are some sections,
especially in language structure wherein she failed to cover those topics, like the direct
and indirect speeches. | also talk to her that if it is time for that, she must give me chance
to come and teach in her class with her observing me, because there are some areas in
which she is unable to. We also used to have a curriculum meeting per quarter, although
some professionals did encourage us to have more not only one, so any challenges that
we come across during the teaching and learning, we raise it during the meeting so that
we can iron it out. Whatever challenges teachers are having, including the administration

of assessment tasks in all subjects are addressed during the curriculum meeting.”
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With regard to how English teachers are supported by the School Management Teams,
some of English teachers’ responses are in line with that of the HODs. English Teacher
2 of School B said:

“Yaa! | can say they are supportive as they monitor our tasks sometimes, even if not often.
We used to hold meetings where we discuss policies, subject policies, which includes
formal tasks and informal tasks, how any tasks should be administered per week and per

month. So, there is support, although | don’t think it is enough.”

Both participants, principals and HODs claimed to support English teachers with regard
to the effective administration of English assessment tasks. Though their responses were
not necessarily providing enough information regarding the effective monitoring and
supervision of assessment activities in classrooms. Furthermore, some English teachers
acknowledged the support they received from their SMTs. Eshetu (2020) is of the view
that SMTs considered to be the driving forces that stimulate, enhances, support, guide
and facilitate teachers’ commitment towards teaching and learning. This implies that
SMTs need to take a lead in ensuring that adequate support is provided to English

teachers.
4.4.4. Monitoring mechanism

This theme seeks to understand the monitoring mechanisms used by members of school
management teams in order to ensure quality, compliances, fairness and validity of
English assessment tasks in schools. Monitoring mechanisms in this study refers to
strategies employed by SMTs when conducting their monitoring and supervision. There
is a growing body of evidence which points at the confusion experienced by SMTs with
regard to how teaching and learning could be monitored and supervised in schools
(Chavalala, 2015; Mngomezulu, 2015; Subramoney, 2016). It emerged from the data
collected in this study that SMTs use a variety of mechanisms to monitor and supervise
English assessment tasks. Again some member of SMT were unsure about the type of
mechanisms they could employ in order for them to effectively monitor English

assessment tasks in schools. Principal 3 of School C explained that:
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“To start with, we have the departmental policy that is giving direction on languages
wherein you have the time table and the time table gives us the number of periods and
contact hours per week. Thereafter, on the policy it indicates the number of written work

or the units that is giving us the direction, that is how we conduct monitoring in English.”
Principal 2 backed by Principal 1 of School A summarised in the following:

“We start with the informal tasks by monitoring the use of workbooks in the classrooms in
line with the Annual Teaching Plan and lesson plans. From there we check formal
assessment and we do the moderation, pre and post moderation and thereafter, if time
allows because of the manpower and workload, we sometimes do class visit. But due to

Covid-19 and daily rotational time tables, this time we failed to do class visit.”

In support of the claims made by the two principals above, HOD 4 of School D showed
that:

“In terms of monitoring, we normally do written work output in a monthly basis, and the
other thing is that, for the formal tasks there is a pre moderation and post moderation that
we conduct, so that is how we monitor those English assessment. Normally what | do |
keep on checking the lesson plans before teachers can go to classes as to whether they
are in line with the CAPS document. | also do audit of written work, the informal
assessment tasks. | ensure that teachers are doing informal assessment in every topic
and we normally agree on the allocated amount of informal tasks given to learners for the
month or term, but due to the Covid-19, it is also frustrating because learners have to do

rotational model, so it is very much difficult to trace as to whether the deviation is done.”
English Teacher 5 of School E stated that:

“They used to monitor my tasks and after monitoring they give feedback and by so doing
we grow. Monitoring helps us to do the relevant things and it develops us. My senior
used to check my books, whether | did well and also that of the learners. He checked if
learners did understand my lessons or not, or what | have imparted to them. If there is
something wrong, they will tell me. Yes, monitoring is done but they did not tell me

whether | am doing well or not.”
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The above information clearly shows that the participants were unable to clearly indicates
the monitoring mechanisms they use to monitor and supervise English assessment tasks.
There was another principal who failed to adequately respond to the question asked.
However, two principals tried to provide clear information about the mechanisms they use
when monitoring assessment tasks in schools. Principal 1 of School A responded by
indicating that as a school they had documents that they normally use to monitor the
English assessment tasks whereby they check whether English teachers are following
protocols of assessing learners. This participant stressed the issue of ensuring that pre
moderation and post moderation is properly done. To ascertain quality assurance of
assessment tasks in schools, monitoring and supervision need to be done. It has
emerged from this study that the most common and preferred mechanism employed by
SMTs is moderation. Almost all participants in this study mentioned moderation as the
only mechanisms utilised to monitor and supervise English assessment tasks in primary
schools. One mode of monitoring and supervision mechanism is not always appropriate,
Komar, Komar, Kolomiiets, Roienko & Diachuk (2021), there are other common
monitoring mechanisms that were not mentioned in this study which are classroom

observations and class visit.

Classroom observations are normally done in order to assess teachers teaching expertise
by logically observing and recording their class performance. It appeared that class visit
was barely implemented as there was only one participant in this study who highlighted
the implementation of this mechanism. However, the participant indicated that it was
difficult for the SMT to conduct class visit due to the Covid-19 protocols. When asked
about how SMTs monitor and supervise their assessment tasks most English teachers
participated in this study presented different monitoring mechanisms employed in their
schools. Some of strategies mentioned are not in line with the National Protocol for
Assessment, the document outlining how assessment tasks need to be monitored in
schools. For example, English Teacher 5 of School E showed that the SMT check her
books. The National Protocol for Assessment stipulates that one of the monitoring of
assessment tasks in school is done through moderation process whereby teachers files

and learners portfolios are checked and evaluated DBE, (2011). This is in line with Tigere
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(2016) who found that SMTs seemed to lack strategy to monitor teaching and learning at

classroom level.
4.4.5. Monitoring and Supervision challenges

This theme focuses on challenges experienced by SMT members when executing their
monitoring and supervisory roles in primary schools. It is assumed that although SMT
members are faced with the task of ensuring that teaching, learning and assessment are
effectively carried out in schools, they still face some challenges. Malatji (2016) discusses
several challenges experienced by SMTs in schools. Some of these challenges comprise
among others; lack of clarity on roles and responsibilities, underqualified teachers and
low morale among teachers. In this study, participants seem to be unclear with regard to
challenges they experienced in relation to monitoring and supervision of English

assessment tasks. This was confirmed by Principal 2 of School B who said:

“We do have some challenges. We still need people from outside to come and give us
some more important things that we can use to teach our learners. Sometimes teachers
are not giving learners the standardised work. Since this is a primary school, you find a
situation whereby teachers because of age, they give learners questions that are low
order only. | sometimes caution the HOD to say, make sure you monitor them and assist
in ensuring that teachers are preparing standardised tasks. Due to the fact that these

teachers are old they just resist to do things’.

When asked about the challenges experienced when monitoring English assessment
tasks HOD 3 of School C said:

“Ya, Ya. | think we have challenges, the department is not doing enough with regard to
workshops and training of teachers. You find that some of these teachers have been
working here for quite a long time but they never being trained. | think if the department

can organise that then it will really assist in developing us.”
English Teacher 2 of School B said:

“l am not quite sure as to whether | am familiar with the policies as sometimes | find it

difficult to give learners assessment activities that are in line with the ATP and Programme
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of Assessment. Like now learners had to do research and | still lack the knowledge of
how and where to start preparing the task. | have a challenge with regard to that one,
unlike with other activities such as reading comprehension where the district use to send

us some samples.”

There was another English teacher, an English Teacher 1 of School A who put blame to
teachers who were teaching learners in the previous grades as the participant said Grade
five teachers were not doing enough as there were learners in grade six who are unable
to read simple words such as ‘chalk,” “ball” and “flower”. Apart from challenges discussed
in this section, there are some other challenges teachers experienced when monitoring
and supervising English assessment tasks in primary schools. It emerged from this study
that most members of the SMTs faced a myriad of challenges in order to effectively
perform their monitoring and supervisory roles in schools. The information provided above
is inadequate and blurred regarding the challenges these participants encounters during
the monitoring and supervision processes. HOD 1 of School A indicated that due to the
Covid-19 pandemic, schools lost a number of hours and the number of days learners
have to report for classes. Therefore, teachers are unable to cover all the curriculum
content. So, the challenge of curriculum coverage disadvantages learners in terms of
assessment as some of the assessment activities given to learners do not form part of
the assessment teachers had to give to learners. The other challenge mentioned was the
issue of the trimming of the ATP that inconveniences teachers. Lack of professional
development on the part of teachers was also raised as HOD 2 of School B indicated that
most teachers in primary schools do not empower themselves in terms of upgrading or
furthering their studies, more especially on the subjects they are teaching. The assertions
raised by this HODs are in line with what Tigere (2016) discussed in the study of the role
of school management teams in managing factors influencing learners’ performance as
this author argues that some of the members of the SMT were less qualified and
incompetent. This means that SMT members lacked appropriate qualifications that could

enable them to execute their responsibilities in an effective way in schools.
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4.4.6. Compliance with assessment policies

This section of the chapter seeks to understand the extent to which SMTs ascertain and
are able to assure compliance with relevant assessment policies available in schools.
There are policies such as National Curriculum Statement: Assessment Guidelines for
Languages (Intermediate and Senior Phases), National Curriculum Statement: National
Protocol for Assessment Grade R-12 and Assessment Policy Statement (CAPS)
document: Intermediate Phase (4-6) that provide guidelines for assessment in languages
in schools. These documents provide teachers with information as well as ways of
implementing assessment in languages, inclusive of English First Additional Language.
When asked about how they ensure that English teachers comply with all documents
governing the administration of English assessment tasks in schools, some SMT
members mentioned some of the policies mentioned above while others did not even
mention any of them. Of the five principals interviewed in this study, only three tried to
provide adequate information about the matter. Principal 2 of School B being supported
by Principal 3 of School C together reason that:

“Normally before the teacher can go into classroom | check with him as to whether lessons
are planned according to the CAPS document or allocated Annual Teaching Plan. | also
check if those lesson plans got an informal and formal assessment tasks, because
teachers cannot just teach and not assess learners. They have got policy document, I've
got them, and the HOD has given almost everything regarding the policy document. So,
when they go to class, the policy document becomes their friend. We've got terms and
weeks, so they check the document on what is required. In fact, teachers have got

everything they need.”
HOD 2 of school B indicated that:

“We use some template which shows that the teacher of English could administer 1, 2, 3
classwork or homework activities per week. The department supply schools with
documents, although they are ineffective due to the Covid-19 pandemic. We also manage
compliance by checking the pace setter and the ATP to check if teachers are

administering what is in the ATP or pace setter.”
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English Teacher 5 of School E put it in short by saying:
“When I set | rely to policy”

This teacher appeared to be unclear since there were no single policy that the participant
mentioned. There are many policies available in schools so it was unclear as to which
policy the teacher was referring to. Similarly, English teacher 3 of School C indicated that
in their school teachers utilise policy documents in order to ascertain compliance and their
preparation are also in line with the policy. These participants failed to specifically indicate
how compliance with the policies is done in their schools. However, they tried to briefly
provide limited information with regard to how they comply with policies regulating the
monitoring and supervision as well as the administration of assessment tasks in primary
schools. Once more, there were two principals who failed to mention the key document,
the National Protocol for Assessment, which outlines a comprehensive information with
regard to how assessment could be administered in schools. One of these principals,
Principal 4 of School D shared that they normally take the Work Schedules and compare
them according to the terms. This participant seemed to lack knowledge about the current
educational policies as the document ‘Work Schedule’ is no longer used under Curriculum

and Assessment Policy Statement (CAPS), it was replaced by the Annual Teaching Plan.

The above information showed misunderstanding of the policies regulating the
administration of assessment tasks or limited knowledge of policies on the part of the
SMTs (Bayeni, 2016). This author further highlights that it is important that SMTs have an
understanding of the dynamic and contested nature of policy operations prior
implementations. These findings showed that there were areas of policies that were not
being followed as expected (Bayeni, 2016). HOD 3 of School C showed the way the
administration clerk in their schools assists in the printing out of the document sent to the
school by the department. This participant indicated that during and at the beginning of
each term there were documents sent to schools that dictate on what is it that they need

to do so.
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4.4.7. School Management Teams professional needs

An abundance of literature revealed SMTs lack of professional practices with regard to
monitoring and supervision of the implementation of policies in schools, assessment
policies in particular (Preshaan,2016; Matheba, 2016; Subramoney, 2016; Malatji, 2018).
This theme seeks to identify the professional development of members of the SMT’s need
to improve the effective monitoring and supervision of English assessment tasks in
primary schools. It is assumed that for the schools to perform well, they require a
management team that is capable of placing emphasis to performance through proper
monitoring and supervision. When asked about the professional development they need
in order to effectively monitor and supervise assessment tasks almost all participants’

responses raised similar concern. Principal 1 of School A stated that:

“I believe workshops can do, but the workshop is not that much tangible for me, | believe
in individual professional development wherein a teacher can upgrade from one level to
another. | think we can start with the school-based workshop but also involving expects

like curriculum advisors or anybody who has the capabilities.”
HOD 2 of School B expressed further:

“The support is not enough, since my appointment as the departmental head, | have never
attended any workshop specifically for assisting teachers with regard to the administration
of assessment tasks. The curriculum advisor just requests our teachers to submit their
files at the circuit office. Before the Covid-19 pandemic, teachers used to meet at cluster
level and do peer moderation and thereafter no feedback provided as to whether they are

doing well or not. So, | think we also need professional support such as workshops.”
This has been supported by English Teacher 3 of School C. finally, Teacher C said:

“l did not major in English but | am teaching English without the knowledge of the subject
content. | just use my experience of teaching as the department is caring less about us,
no workshops, nothing. The only thing that can work for me is workshop since | did not
major in English.”
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Another principal from School E showed that the department need to discontinue the
briefing meetings as most teachers struggled to comprehend an enormous information
presented in a very short space of time. The participants highlighted that teachers need
an intensive workshop that they could benefit from since this two-hour session for
teachers is not helpful. The participant was also complaining about a bulk of materials
that the department was distributing to them without any explanation. For example, in
term three they are required to administer a project where learners had to conduct a
research, so English teachers were confused as there was no one from the department,
even curriculum advisors who clearly explained to them what this research was all about.
It appeared that principals complained much about workshops, some said the workshops
were not enough while others suggest that the school need to establish their school-
based workshops. These findings were in agreement with that of Hasibuan et al (2020)
who found that teachers were not getting enough support and guidance to overcome their

classroom challenges of assessment practices due to SMTs lack of knowledge.
4.4.8. Compliance with Programme of Assessment

This theme seeks to understand how members of the SMT ensure compliance to specific
time frames when English teachers administer assessment tasks in schools. The
Department of Basic Education (2011) indicates that planning for assessment is an
integral part of teaching and learning. The policy further states that the assessment
programme is planned by the teacher to meet the needs of the learner and to facilitate
learning. This means that for effective assessment to take place in classrooms, there is
a need for assessment plan or programme to guide teachers on how to carry out
assessment in schools. When asked about strategies they have in place to confirm
compliance to specific time frame when carrying out assessment in classrooms, Principal

3 of School C seemed to be unclear with regard to this as the principal stated that:

“Normally we have a specific time so that we have to do this and finish this at a specific
time. The document is the one that we did on our own, we do extra time table. We always
develop our own time tables here at school, the timetable with regard to assessment and
as to how are we going to monitor the work, like | indicated that every fortnight we do

assessment.”
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HOD 1 of School A responded in the following manner after being asked the same

guestion.

“We normally have regular curriculum meetings that looking at time period that we are
having for the term, we normally sit down and try to find out how far we are with our work
and come out with dates on which we are going to administer our tasks. We usually give
ourselves about three to four weeks of administering assessment, but because of this
rotational model, it is not easy for us to come up with dates because you might encounter
that a particular teacher is not yet done with the curriculum content.”

It seemed most of the SMT rely on tools designed at school to guide them on the time for
the administration of assessment tasks. With regard to the compliance with programme

of assessment, English Teacher 1 of School A indicated that:

“‘We make annual assessment plans, to say on such and such date | am going to
administer a formal task for such and such subject. So, when the time comes, | make
sure | administer that task. The plan is there, every time when we are about to write the
HOD come with the timetable to say from this day up to this day, everyone must submit
the task for moderation. | have got plan. My document directs me on what to do on this

date.”

Findings from this study revealed that participants had their own plans with regard to
when and how assessment tasks could be conducted in their schools. Although the DBE
(2011) encourages compliance with departmental policies, participants did not state
clearly as to whether their plans were in line with the departmental policy or not. Almost
all participants claimed to have plans that provide guidance on specific time to administer

assessment tasks in schools.
4.4.9. Adeguate monitoring

This section of the chapter pursues to understand whether members of the SMT are able
to realise the importance of monitoring and supervision of English assessment tasks in
schools. Komar et al (2019) stress that when monitoring is regular, the quality of teachers’
assessment is improved. The monitoring and supervision of assessment tasks serves

several purposes which among others; to enhance learners’ performance, facilitate
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improvement in classroom practice and to assess educational outcomes. When asked
how adequate monitoring and supervision of English assessment tasks enables good

performance in schools, Principal 2 of School B mentioned that:

“‘When you monitor assessment tasks, you check whether assessment tasks are
standardised, whether teachers are following cognitive levels and they are in line with the
Annual Teaching Plans and the assessment tasks as prescribed by the policy. |
personally make sure that | follow the policy when making comments and talking to

teachers.”

The same assertion was made by HOD3 of School C who backed Principal 4 of School

E by saying that:

“Adequate monitoring is working because in terms of that we normally do at the end of
the day after everything, we analyse and check which subject is performing well and which
one performs better and we share amongst us and come up with strategies that can assist
us raise the standard of performance. So, monitoring enables performance because if the
teacher assesses learners regularly, they will be exposed to different types of questions
and different types of cognitive levels. And at the same time, the teacher can also be able,
before giving learners formal assessment tasks, to know if learners understand a

particular concept.”

Most of the English teachers interviewed presented different and insufficient information
with regard to how the monitoring and supervision of assessment tasks enhances good

performance in schools. English Teacher 2 of School B responded by saying:

“Adequate monitoring enables good performance because it keeps us in line. If our work
is monitored, we keep updated and we cannot just do what you like when you know that
someone is going to check on what you are doing. So you are always in line, teaching

the correct things and yah, just be inline.”

The assertion made by the above participants was not directly answering the question
posed. Instead of indicating how monitoring and supervision improves or enhances
performance in schools, participants mentioned some policies regulating the

administration of assessment tasks in schools. Principal 4 of School D indicated that
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adequate monitoring of English tasks in their school assisted a lot as through regular
monitoring of assessment activities and the feedback teachers received from the SMTs,
they were able to perform their assessment responsibilities as expected. The principal
showed that their quarterly analysis of results confirmed the improvement since the
participant’s appointment in 2018. The importance of monitoring was also acknowledged
by Principal 1 of School A who explained that monitoring and supervision in school had a
great impact on the performance of the learner, especially when it was regularly done
(Eshetu, 2020). This participant further stated that through monitoring, it is possible for
SMT members to track teachers work and learners progress each and every fortnight and
that helped a lot since they are able to detect if there were any deviation and If there are
anything that need to be attended to. It seemed the participant appreciated the way
adequate monitoring of assessment tasks enable them to be in line with the policy and
administer assessment effectively in classroom. There was another participant, English
Teacher 3 of School C, who provided limited information regarding the importance of
monitoring and supervision of English assessment tasks. The teacher showed that the
HOD and the principal used to check the books the participant was using as well as
learners’ books in order to ascertain if the teacher was imparting what is expected to be
done in classroom or not. The responses provided by the English Teacher 3 seemed to
be unclear as the participant failed to explicitly indicates how monitoring and supervision
of assessment tasks impacted on good performance in their school. Literature revealed
that poor monitoring and supervision of assessment tasks affect the quality of teaching
and learning, which affect the quality of learners’ performance in the long run (Komar,
Komar, Kolomiiets, Rolienko & Diachuk, 2019)

4.4.10. Monitoring suggestions

This theme reflects on suggestions made by SMTs and English teachers on how
adequate monitoring of English assessment tasks could be conducted and improved in
primary schools. Both SMTs and English teachers provided different views and opinions
regarding this issue. Some presented an information as to how regular and adequate
monitoring of assessment tasks could provide responsiveness into learners’ progress and

how these perceptions might lead to strategies for improvement. The researcher
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concluded the interview with participants by requesting their views and insights on how
adequate monitoring could bring about improvement in schools. Principal 1 of School A

suggested that:

“The departmental reps must not just call teachers to come at the circuit office with their
files, sometimes they may be some loopholes there, but if they come to school and sit
down with teachers, they may find from the work of teachers as well as those of learners.
Unlike calling them to the circuit. You know sometimes teachers prepare their files only
when they are called, and select the work of learners who are doing well. But only to find

that not much has done at school.”

HOD 3 of School C gave similar suggestion mentioned by Principal 1 as the participant

suggested that:

“The curriculum advisors must come to assist us as we as the SMTs do not have the
knowledge base to can assist our teachers to carryout assessment effectively in

classrooms”.
English Teacher 5 of School E suggested that:

“Constant monitoring, | think it will push us, knowing that someone is going to monitor,

then you will do the right thing.”

The utterances made by Principal 1 of School A was surprising because if teachers are
not doing well at school, SMT members, inclusive of the principal were the first to realise
if teachers are not doing what is expected to be done in classrooms. Principal 2 of School
2 suggested that if more resources could be provided to English teachers and SMTs
encourage English teachers to evade code-switching when teaching learners in
classrooms, assessment of English activities could not be compromised. Findings in this
study are similar to what Maja (2019) discovered with the Intermediate Phase teachers in
primary schools. This author found that high quality assessment was relatively rare in
classrooms due to teachers lack of knowledge of assessment. All principals interviewed
in this study failed to provide appropriate suggestions with regard to effective monitoring
and supervision of assessment tasks in schools. Another participant who came from the

same school with Principal 2 of School B suggested that they must just put in effective
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and efficient mechanisms of monitoring. The participant further stated that sometimes

they lack adequate time to address the issue of differentiated learning.

Although the participant mentioned the problem of not addressing differentiation
assessment in classrooms, the participant further made provocative suggestions about
effective and efficient monitoring mechanisms that need to be employed for effective use
of monitoring and supervision of assessment practices in schools. When asked to offer
suggestions about how monitoring could be done in schools, English teachers offered
appropriate suggestions specifically for the administration of assessment tasks while
others presented information that caters for their own situations only. An English Teacher
1 of School B suggested that unless SMTs addressed the problem of other teachers who
teaching English in the previous grades, their assessment activities would be of best
guality. There were different suggestions raised by participants in this study. Both SMTs
and English teachers do not differ in terms of their suggestions as they highlighted the
importance of training workshops, regular visit by curriculum advisors and constant
monitoring and supervision of assessment tasks. The section below presented findings

from document review.
4.5. THEMES ASSOCIATED WITH DOCUMENTS REVIEW

The documents reviewed in this study under the guidance of the selected theoretical
perspectives for this research, assisted the researcher with an indication of how those
schools operate. Document review comprises the review of relevant documents involving
the monitoring and supervision of English assessment tasks in primary schools. The
purpose of document review in this study was to check as to whether there was
compliance or non-compliance to the prescribed policies and to determine if
implementation of policies reflect the actual implementation by members of SMTs and
English teachers and to supplement participants’ interviews and observations. The
analysis and interpretation of the documents used in each school were separately done
in order to establish areas of similarities and differences. As already indicated at the
beginning of this chapter, the researcher was unable to access documents from the other
school due to the Covid-19 lockdown restrictions and regulations. The researcher created

the following themes as a matter of discussion; availability of the Personnel and
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Administrative Measures (PAM) availability of English CAPS policy document, Availability
of National Protocol for Assessment, School’s Monitoring Tool, School’s Programme of
Assessment, teachers’ files and learners’ portfolios. The data from documents were

presented below.
4.5.1. Availability of Personnel Administrative Measures

It is compulsory for every school to have a PAM policy as it is regarded as the important
document that provide guidance on how SMTs share responsibilities (Maja, 2017). The
Personnel and Administrative Measures was reviewed in this study in order to establish
whether SMTs were having the document and utilising it as a guiding document when
they perform the monitoring and supervision of English assessment tasks in primary
schools. PAM outlines the core duties and responsibilities of members of SMT in relation
to how teaching, learning and assessment could be monitored and supervised in schools.
All members of SMTs need to familiarise themselves with this document in order for them
to carry out their responsibilities effectively in schools. Of the four schools visited only two
schools, School A and School B were able to provide their PAM document. In School A,
the document was clean and this showed that it is hardly functional while in School B the
document was available in the principals’ file and there was an indication that the
document was utilised. The other two schools visited seemed not to consider PAM as
crucial. Principal 3 spent some time trying to locate the document but failed to find it. This
was contrary to what the principal had indicated before during interviews as the participant
mentioned that they cannot perform their roles without the PAM document. In another
school, School E, the deputy principal, who was patrticipating on behalf of the principal,
searched the principal’s office for a long time and found the document. The document
was not well kept and this showed that SMT members from this school did not frequently
or not utilising PAM document as a guide or tool that enable them to carry out their duties
effectively and efficiently in school. It emerged in this study that some members of SMTs

neglect the application of departmental policies such as PAM (Bayeni, 2016)
4.5.2. Availability of English CAPS document

Literature revealed that English First Additional Language (EFAL) policy document

provide guidelines on when to assess, what to assess, and how assessment could be
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conducted in classrooms. The policy further includes details about formative and
summative assessment tasks, examination guidelines and subject requirement
(Department of Basic Education, 2012). According to the above information, the
researcher is of the view that all SMTs and staff members need to have policy documents
for the subjects they are managing and teaching. For members of school management
team to monitor and supervise assessment tasks in schools, these members are
compelled to have policy documents in place for all subjects, inclusive of English though
they are not teaching the subject. The investigator found that some schools had English
policy documents while others were unable to provide the policy when requested. The
problem encountered with regard to the availability and implementation of the policy in
some schools was the SMT members who kept on going up and down looking for the
policy from their colleagues. Some they even requested English policy from English
teachers, which shows that SMT members do not have the policy in their files. It is of the
utmost importance for members of the SMT to have this policy and to farmiliarise
themselves with it if they are to monitor and supervise English assessment tasks in an
efficient way in schools. This is important as Bayeni (2016) stresses the need for the
SMTs to engage in policy interpretation and mediation. In another school, School B, the
principal provided a resource file containing all materials needed for the effective running
of the school, including all documents requested such as English policy document. In
School C, HOD 3 failed to provide the policy for review and the participant indicated that
the school was not having enough policies so they just give the one the school was having
to an English teacher. When requested to provide their English policy documents, most
English teachers were having policies, though some were clean and showed that
teachers were not utilizing them. There was only one English teacher who mentioned that
the principal did not provide the participant with the policy document, so the teacher relies

on materials sent from the circuit office.
4.5.3. Availability of the National Protocol for Assessment

The National Protocol for Assessment provides a policy framework for the management
of school assessment records and the basic requirements for the learner profiles, reports

cards, record sheets and schedules (DBE, 2011). It is therefore imperative for members
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of the management teams to have this policy as it assist them to ensure that all processes
and procedures of the administration of assessment tasks in schools are conducted in an
effective and efficient way. Of the four schools visited with about twelve participants, only
four participants were able to produce the National Protocol for Assessment. In school A
and School C, all members of the school management teams together with English
teachers were unable to provide the document when requested. The National Protocol
for Assessment is crucial when coming to the procedures and requirements needed for
effective administration and monitoring of assessment tasks in schools. Therefore,
inability to provide this document showed non-compliance from both SMTs and English
teachers. The compliance with the departmental requirements is important as this

enables SMTs to follow all the necessary procedures in performing their work in schools.

In school B, the document was well kept in the file while in school E the document was
found in the principal’s cupboard and not in the file. The filling system was a challenge in
this school as almost all document requested, the principal had to pace up and down
looking for them. It was also surprising as this document looked clean and this was an
indication that the principal was not applying the policy (Bayeni, 2016). There was no
single English teacher who was in possession of the document. Most English teachers
indicated that they mostly rely of materials available in school. So, if their principals or
HODs failed to provide the necessary materials they just use whatever document
available in the school with relevant information about the administration of English
assessment tasks. This lead to the notion that English teachers might not have been
given the National Protocol for Assessment as one of the important document teachers

need to utilise when carrying out assessment activities in classrooms.
4.5.4. Availability of the Schools’ Monitoring Tool

The monitoring tool in this study refers to the tool members of SMT utilise to monitor and
supervise English assessment tasks. Monitoring tool assists SMT members to establish
as to whether teachers’ assessment tasks given to learners are standardized and of
outstanding quality (DBE, 2012). Department of Basic Education (2008) indicates that in
order to lead and manage assessment practices in schools, teachers need to understand

the issues involved. Aspects such as why do we assess, what to assess, when to assess
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and how to assess learners need to be firmly considered. It is therefore imperative for
each school to have the tool that they would use to monitor and supervise assessment
tasks and such tool need to be in line with the guidelines of the departmental assessment
policies. In order to confirm claims made by participants that they monitor and supervise
assessment tasks, the researcher reviewed this tool to check if indeed monitoring and
supervision was effectively done. The four schools visited for document review in this
study did not have their own assessment tool designed at school except one school which
is School B. In this school, both Term one and two monitoring tools were available with
comprehensive information that guides all members of the staff, inclusive of English
teachers about all the protocols to be followed when carrying out assessment in
classrooms. Those tools stipulated the dates of monitoring and supervision process.

Upon reviewing the monitoring tools, various discrepancies were observed.

In School C and School E, SMTs monitoring tools were not in their files and the term one
and two tools were incomplete as the comments section were blank and evidence of post
moderation was unavailable. In another school, School A, the only monitoring tool made
available when requested was a sample document sent to schools by the district. There
was only one school, School B that highlighted that in their school they used to monitor
assessment tasks by visiting teachers in classrooms although they were unable to
effectively conduct class visit due to the Covid-19 pandemic. However, the school was
not having a specific tool they utilise to conduct those visits. The claims of having
conducted monitoring and supervision by some two schools could not be backed up by
documents the researcher reviewed. The review of documents such as the School’
Monitoring Tools showed that monitoring and supervision was not done as expected by
members of SMTs. This finding is similar to (Komar, Komar, Kolomiiets, Rolienko &
Diachuk, 2019) findings conducted with primary schools in Ukraine. These authors
revealed that poor monitoring and supervision in primary schools were influenced by

unavailability of the monitoring tools.
4.5.5. Availability of Schools Programme of Assessment

It was indicated in the English CAPS policy document that a Programme of Assessment

need to be designed in schools to spread formal assessment tasks in all subjects
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throughout the term or year (DBE, 2012). Of the four primary schools visited in this study,
only two schools managed to provide their programmes. In School A they were having
the Programme of Assessment though there were no indication of its implementation. In
It was quite clear that participants had documents but regrettably those documents were
not followed. For example, in School E the programme of assessment was not followed.
The district provided schools with the programmes that instruct teachers on what need to
be included in their tasks and when those tasks could be administered. But, in this school
the Programme of Assessment was misplaced as it was unavailable during the time of
visit. School C, the Programme of Assessment was unavailable when requested and it
was not surprising as during interviews, the principal indicated that the school is having a
specific time as to when to start writing. The principal failed to mention document such as
the Programme of Assessment as a guiding tool with regard to when assessment tasks

could be conducted in their schools.

Some schools visited in this study opted to utilise the Programme of Assessment provided
to them from the district. While in actual fact, it is a mandatory for schools to draw up their
own Programme of Assessment that caters for their own situation. This is confirmed by
the English CAPS policy document that states that the school Programme of Assessment
need to be drawn up by school indicating the dates on which tasks will be done (DBE,
2012). In School B the school ‘s Programme of Assessment was available with dates, the
only assessment tasks that were not indicated in the programme was oral tasks. There
was no indication as to when oral activities could be done as they were not included on
the programme. It was quite clear that participants had documents but regrettably those
documents were not followed. For example, in School E the programme of assessment
was not followed. The district provided schools with the programmes that instruct teachers
on what need to be included in their tasks and when those tasks could be monitored. But,
in this school the Programme of Assessment was misplaced as it was unavailable during
the time of visit. The researcher argues that there is no way effective assessment could
be conducted in classrooms if schools do not have programmes in place to inform them
on what, when and how to administer assessment in classrooms. Therefore, it is
imperative that members of SMTs have programmes of assessment to ensure

consistency and compliance of the administration of assessment activities (DBE, 2012).
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4.5.6. Availability of Teachers’ files

The DBE (2011) indicates that all teachers are expected to keep a file containing all
documents related to assessment. The protocol further states that teachers’ files need to
have a complete record of assessment in a particular subject and be available for
monitoring and moderation purposes at every level. It is mandatory according to the
National Protocol for Assessment for each teacher to keep a file containing evidence of
teaching and assessment informed by the Annual Teaching Plan. The researcher
requested teachers’ files and learners’ portfolios in order to ascertain compliance with
regard to policies regulating the administration of English assessment tasks in primary
schools. According to the DBE (2011), teachers’ files need to include amongst others,
Annual Teaching Plan, Assessment Plan, summative assessment tasks and
memorandum. In both teachers’ files and learners’ portfolios, the investigator aimed to
establish as to whether teachers were among others; incorporated formative and
summative assessment in their tasks, if teachers utilised appropriate assessment tools,
to check evidence of moderation by SMTs, to identify if there was compliance with the
policies and if assessment tasks given to learners were standardised and authentic. It is
important to monitor as to whether assessment tasks given to learners are authentic since
authentic assessment helps learners to develop assessment literacy and to prepare them
cope with the increasing demands of assessment activities (Koh, Delanoy, Bene,
Thomas, Danysk, Hone, Turner & Chapman, 2019). With regard to formative assessment
tasks, namely, classworks and homework, the researcher’s intention was to find out
whether teachers’ formative assessments were effectively done and able to inform

summative assessment.

The researcher reviewed term two documents only. It was revealed from this finding that
some English teachers did not fully comply with all requirements set for the administration
of English assessment tasks in schools. In School A and B, teachers’ files were not in
order and some of the assessment activities were insufficient and not in line with the
Annual Teaching Plan and the Programme of Assessment. For example, term two
Programme of Assessment indicated that teachers need to give learners six tasks which

are reading comprehension, visual text, summary writing, language structures and
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convections, creative writing and oral work. In School A, English Teacher 1 administered
four tasks only, there were no evidence of oral work and summary writing in the file. While
in School B, the only tasks available in the file was reading comprehension and language
structure and conventions. When asked about the other tasks the teacher said some of
the tasks were misplaced. In another school, School C, the teacher followed the
programme of assessment from the district but there was no evidence of formative
assessment in the learners’ classwork books. For example, the teacher gave learners
summary writing and visual text but there was no evidence of these tasks in their
classwork books. According to the policies set for assessment, formative assessment
need to be conducted before summative assessment could occur as formative informs
summative. This indicates that some teachers were not fully comply with the requirements
set for administration of assessment tasks.

Another issue with regard to teachers’ files was that some of the tasks were properly
moderated as the moderation tools were in good order, signed and stamped while in
some schools SMTs failed to moderate teachers’ tasks as there was no moderation tools
in their files, both post and pre moderation. In School B, the moderation tool was available
but learners’ scripts were not marked by the moderator as an indication that pre
moderation was done. Most of learners’ portfolios were not well prepared while some
were not well packed. The researcher had to struggle to locate some of the tasks for term
two in their portfolios. The main findings identified was that most teachers failed to
administer formative assessment tasks as learners’ classwork had few tasks and some
of these tasks were not in line with the ATP and expected work output for the term. For
instance, some of English language skills were not addressed. Findings in this study are
similar to that of Kanjee (2020) who discovered that low level of formative assessment
practices was demonstrated by teachers. This entails that benefits of formative

assessment s are neglected and underutised (Kulasegaram & Rangachari, 2017)

Findings from this study revealed that most of the English teachers were unable to
prepare their own assessment tasks as they mostly depend on samples of assessment
tasks provided to them from the district. Instead of giving learners what they have taught

in classrooms, teachers just opted to rely on external assessment tasks that they had
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never administered informally with learners. If teachers chose not to abide by the
prescribed assessment procedures, then the assessment results are often compromised.
Department of Basic Education (2019) mentions that teachers need to informally assess
learners before formal assessment tasks could be assessed. This was also confirmed by
Vlachou (2018) who revealed that teachers focused more on summative assessment
without effectively using the assessment evidence collected from formative assessment.

The following section of the chapter discusses findings derived from observations.
4.6. THEMES ASSOCIATED WITH OBSERVATIONS

Creswell (2014) describes observations as the process of watching the physical setting,
participants, activities, interactions and conversations. In the context of this study
observations refer to the interaction between the researcher and English teachers in
classroom setting. It is assumed that observations play a significant role in research study
as it helps to have a justifiable and accurate picture of teachers’ strength in classrooms.
Observations in this study found to be one of the most essential part as the researcher
was able to observe the actual happenings in classroom situation. This includes the way
teaching and learning process is done and how assessment was conducted in
classrooms. Observations were done in order to take supplementary data that was not
confirmed and stated during the process of interviews. It was clearly indicated at the
beginning of this chapter that thorough arrangements were made with English teachers
regarding the date and time in which English teachers would be available for the
observation. The researcher intended to conduct ten observations with participants but
due to lockdown restrictions and regulations only four observations were done. It was
critical for the researcher to observe classroom activities due to the Covid-19 pandemic
protocols (Caratiquit & Pablo, 2021).

As indicated earlier in chapter 2, the future-oriented theory was viewed by the researcher
as important. For instance, if physical contact is not permitted in times of circumstances
such as the Covid-19 pandemic, there is a need for the utiliation of technological devices
such as laptops or smart phones, routers and internet access to reach teachers and
learners in classrooms. In School D, the researcher was unable to observe an English

teacher due to the Covid-19 regulations and restrictions. The researcher ensured that
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time is observed in order to start the lesson with the teacher and to observe every
occurrences taking place in classroom before the lesson. All schools visited, their
classrooms were not overcrowded and the seating arrangement were in order. There was
only one learner in each desk as schools were using rotational time table of attending
classes in order to observe the Covid-19 protocols. Had it not been the Covid-19
restrictions there would have been two learners per desk and three learners in some
schools that were overcrowded. The section below presented findings for themes created

during observations.
4.6.1. Assessment and curriculum needs

Alignment of assessment, curriculum and pedagogy is viewed by Klenowski and Wyatt-
Smith (2014) as an important aspect of curriculum delivery and the driver of change in all
levels of schooling. Theme 1 aimed to identify as to whether assessment tasks given or
asked in classrooms are in agreement with the needs of curriculum. So, it is of utmost
importance for SMTs to check if teachers are able to align English assessment tasks with
the CAPS curriculum content. Webb (as cited in Squire, 2009) presented several
importance of aligning assessment, instruction and curriculum which among others was
to strengthen an education system, to better attend to expectations of the assessment, to
help assure that all outcomes are being assessed and to reduce unnecessary repetition
in the assessment system. With regard to assessment and curriculum needs, most
English teachers showed nonconformity as they were not teaching the same subject
content during the time of visit. The researcher visited schools during the fifth week of
term three and according to the Trimmed Annual Teaching Plan, teachers were supposed
to teach learners different aspect of language skills. These include writing and presenting,
whereby learners were expected to do research write-up. In language structures and
conventions, they were supposed to do indirect and direct speeches, causes and effects,
adverbs and adjectives to mention a few. In school A, the teacher was presenting a lesson
about present tense and past tense which were not included in week five. English teacher
2 in School B was teaching leaners a poem and the teacher was busy with the rhyming

words and figure of speeches.
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Once more, in School C an English teacher was busy doing corrections for the previous
work and it seemed they were busy with reading activities. In School E, an English teacher
5 was teaching learners how to write an essay. Learners were asked questions orally and
in writing based on what they had done. These findings showed that all English teachers
observed were not complying with the requirements of the policy as their teaching and
assessment were not in agreement with the requirements of the ATP for the term. It was
indicated in the English CAPS policy document (DBE, 2012) that the work on which
assessment is conducted need to have been covered during the term. Despite this
requirements, most of the teachers observed showed non-compliance with regard to what
was expected to be taught. This could disadvantage learners at the end of term the reason
being that they are going to be assessed based on what they had learned, of which
according to the researcher’s observation, was totally out of the prescribed programme
for the term. Furthermore, this could have a great impact to learners as English as a
subject plays a pivotal role in the education of the learner due to its status of being a
language of learning and teaching and could as well deprive learners an opportunity in
their coming future (Maja, 2019).

4.6.2. Teachers’ English proficiency

Gudula (2017) stresses the importance of the use of English as a medium of instruction
in schools Brutt-Griffler (2017) states that English require a high level of proficiency on
the part of teachers. The main aim of this theme was to identify whether English teachers
in primary schools are able to teach and assess English language in an effective and
efficient way in classrooms. The researcher’s view here was that if SMTs in primary
schools are able to guide and provide adequate support to English teachers, the issue of
English proficiency level for both teachers and learners would be improved. Literature
revealed teachers poor English language proficiency which impacts negatively on
learners’ acquisition and understanding of instruction in most of the South African schools
(Gudula, 2017; Maja, 2019). In the context of this study, English language proficiency
refers to teachers’ ability to deliver English subject content and the administration of
assessment using appropriate and fluent English in classrooms. Some English teachers

observed in this study had poor English language proficiency as they were unable to use
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the English language throughout the duration of the lesson. This was confirmed in a
lesson observed in School B where an English teacher 2 was teaching learners a poem.
During the lesson presentation the teacher showed a limited English proficiency level as
the teacher was unable to clearly explain to learners some elements of poems. For
example, the teacher resorted to code-switching or mother tongue to facilitate learners’
understanding and to explain what figures of speeches are. It took the teacher quite a
long time to complete the lesson and conduct assessment as learners were struggling to
assimilate what the teacher was teaching. The teacher was not fluent and was unable to
maintain learners’ attention throughout the duration of the lesson. The questions asked
after the lesson were not addressing the skills to be learned and were also not at the age
development of the learners as the teacher kept on asking learners to explain what some
of the figure of speeches meant.

It is assumed that poor English proficiency of teachers in schools may likely result in low
level of education and poor performance on the part of learners. Wildsmith-Cromarty and
Balfour (2019) allude that teachers had a great influence on learners’ language of
assimilating English skills in classrooms. This authors content that if teachers have poor
knowledge base of the language of instruction they would find it difficult and challenging
to analyse, interpret and use information effectively to inform teaching and learning,
meaning that assessment in classroom would be compromised. Based on the findings
from this observation, the teacher seemed to have a limited or rather poor English
proficiency level as the teacher mostly struggled to teach and assess learners effectively
using English as a medium of instruction in classroom. Another teacher observed in
School C was English Teacher 3. This teacher commenced the lesson by conducting
assessment activity for the work done in the previous day. It appeared the teacher was
doing reading comprehension as the questions were about the title, setting and

characters in the text.

Once more, the teacher was unable to conduct assessment in an explicit way as a result
of poor English proficiency. For example, to use a variety of questioning techniques when
asking questions. The middle order and high order questions were not questioned, only

low order questions dominated an assessment activity. For example, questions such as
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” 13

“In your opinion”, “what do you think?”, “what did you like or dislike?”, “suppose you are
one of the characters” were not asked during assessment activities. The dominant
questions were “what is?”, “who is?”, “when did?”. And all these question forms fall under
low order questioning technique. Literature review highlighted several cognitive levels
ranging from level one to five that need to be utilised in order to ensure that assessment
activities are fair, reliable and valid in both formative and summative assessment. But
according to what has been observed in the classroom in School C, all these cognitive
skills were not addressed as the teacher was lacking proper English language knowledge
base to pose as many questions as possible in classroom. The teacher ended the lesson
before the specified time of an hour due to the fact that she was struggling and failing to
administer assessment activities as required. This finding is in line with what Maja (2019)
found with grade six teachers in primary schools of Ekurhuleni North District. This author
found that teachers lacked the necessary knowledge and skills to teach and assess

English language skills.

The only teacher who tried to conduct effective assessment in classroom was English
Teacher 5 of School E. Before and after having presented the lesson the teacher was
able to explain to learners what they are expected to learn, which means the skill that
learners had to acquire. Although the content was not aligned as learners were not
expected to do descriptive writing in term three, the teacher was able to assess learners
based on the skill they are expected to learn. Teacher’'s mastery of content and lesson
objectives were achieved and the teacher was able to assess using relevant assessment
instrument namely, rubric. The teacher was also able to use a range of questions that
provoked learners’ thoughts and thinking skills and catered for a range of learners
cognitive levels. This was an indication of quality of teaching and learning which was

determined by the quality and competence of that teacher Eshetu (2020)
4.6.3. Teachers’ Knowledge of Assessment

This section of the study aimed to understand English teachers’ knowledge and skill that
they have in order to effectively conduct assessment activities in classrooms. It was
mentioned in the literature that South African teachers lack the basic content knowledge

and pedagogical skills in their subject specialty (Spaull, 2016). The main focus here was
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to identify if teachers are able to use different assessment techniques in classrooms. This
include among others, the teacher’s ability to address the issue of low order, middle order
and high order questions, the ability to incorporate all English language skills and to use
a range of cognitive levels when conducting assessment in primary schools. Of the four
teachers observed in this study, only one teacher showed an understanding of the above
mentioned skills. In school A, the researcher observed an English teacher teaching
learners about present and past tense where unfortunately the teacher was using an old
traditional method of teaching and assessing learners as opposed to what the CAPS
policy document required. The old traditional form of assessment was viewed by
Klenowski and Wyatt-Smith (2014) as a teacher dominant method and teachers need to
shift from the old traditional way of practices to a more future looking curriculum. This
implies that the teacher focuses more on providing answers to the learners rather than

engaging learners in teaching and learning activities.

Present and Past tense are aspects of Language Structures and Conventions which is
one of the English language skill learners need to acquire in the Intermediate Phase. DBE
(2012) mentions that it is expected that this skill be taught in context as other language
skills are taught and developed. This suggests that teachers cannot just enter a
classroom and teach learners these tenses separately, they need to be incorporated in
other skills, for example, in listening and reading text. To enhances effective
administration of assessment English tasks in schools, teachers need to ensure that they
select a text that contain some of the language items covering the Language Structures
and Convention skills. Findings from the researcher observation in this school revealed
the teacher inability to use a variety of questioning techniques to provoke learners’
thoughts and skills. The only question asked was to request learners to change sentences
given from present to past tense. The teacher introduced the lesson by showing learners
how these two tenses differ from each other, showed some few examples and later gave

them a classwork.

Another problem was that an assessment activity was not appropriate to the age and
developmental level of the learner and grade, an assessment activity was too easy for

the grade six learners. This was in contradiction of what the department highlighted as
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they indicated that assessment activities need to be carefully designed to cater for a range
of cognitive levels and also need to be appropriate to the age development level of the
learner and grade (DBE, 2019). An English teacher B in School 2 showed some
challenges with regard to assessment as the teacher failed to ask learners a variety of
guestions to stimulate their thoughts and understanding. This finding was similar to what
Hoadley (as cited in Wildsmith-Cromaty and Balfour, 2019) revealed as this author
identified specific classroom practices that impact negatively in teaching and learning as
a result of teacher limited knowledge base of assessment. According to findings, it
appeared that some teachers gave learners tasks that were not in line with the content
as they were out of the prescribed content for the term. The researcher ascribed this
shortcoming to a number of factors such as language proficiency and lack of assessment
knowledge that hindered the teacher to probe as many questions as possible to enhance

learners’ participation in the teaching and learning activity.
4.7. PROPOSED MODEL FOR EFFECTIVE MONITORING AND SUPERVISION

This study sought to explore the role played by SMTs in the monitoring and supervision
of English assessment tasks in schools. One of the objectives this study aimed to achieve
was to develop an alternative monitoring mechanisms SMTs could employ in order to
perform their monitoring and supervision in an effective and efficient way in schools.
Several studies have been conducted on the monitoring and supervision of teaching and
learning in South African schools. This includes studies conducted by Subramoney
(2016), Ntseto, (2016), Preshaan (2016), Sebetoa (2017) and Malatji, (2018). Some of
these studies revealed similar findings to what this study has discovered. The
researcher’'s argument here is that none of these studies have gone into depth in
providing guidance on how best SMTs could perform their roles with regard to the
monitoring and supervision of teaching and learning. For better monitoring and
supervision of English assessment tasks in schools, the researcher proposed the

following model in response to what has been found out in this study.
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Figure 1: Mahlatji’s Proposed model of monitoring and supervision (2022)

Table 5 above shows a model the researcher perceives to be appropriate and effective
for the improvement of monitoring and supervision of English assessment tasks by SMTs
in primary schools. Beneath follows a detailed discussion of each of the concepts.

4.7.1. Monitoring

The concept of monitoring has been defined by several authors at the beginning of this
study. The importance of monitoring was thoroughly explained in Chapter 2 and it was
shown in the literature that if SMTs could have an understanding of monitoring and its
importance in the education sector, this could as well results in the quality of education in
schools. This study found that monitoring of English assessment tasks was neglected
and not effectively done due to STMs lack of understanding of what monitoring entails.
Therefore, this study proposes that a clear understanding of monitoring and supervision
be the first thing to be prioritised by SMTs in schools if they are to effectively monitor
English assessment tasks. It is believed that effective assessment practices in schools
are likely to occur if proper monitoring and supervision is lacking. Therefore, clear
understanding of monitoring will strengthen and promote adequate monitoring and

supervision of assessment tasks in primary schools.
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4.7.2. Supervision

The two concepts of monitoring and supervision are seen as a single entity in several
discipline. While in essence, they are not. In this study, monitoring and supervision of
assessment tasks are applied extensively. Similarly, SMTs need to have a
comprehensive understanding of what supervision of assessment tasks involves and its
purposes in schools. Some of the major purposes of supervision in schools are to improve
the quality and enhances performance. In the context of this study, supervision of
assessment, if properly done, could serve several purposes such as; teachers
compliance with assessment policies, promotion of quality of assessment tasks and
improvement of learners’ performance. It emerged in this study that monitoring and
supervision of English tasks were not effectively and efficiently done. As a results
therefore, this study proposes regular and adequate supervision of English assessment
tasks. This could be done in a form of employing appropriate mechanisms of monitoring

and supervision.
4.7.3. Policy

The Cambridge International Dictionary defines policy as a set of ideas or a plan of what
to do in a particular situation that has been agreed to officially by an organisation. The
word policy is concerned with creation of good practices by public. In the context of this
study, this refers to all policies governing and regulating the monitoring and supervision
of English assessment tasks in schools. It emerged in this study that most SMTs and
English teachers misunderstood and misinterpreted department policies such as
Personnel Administrative Measures, National Protocol for Assessment, Curriculum and
Assessment Policy Statement and School Assessment policies. The study findings
revealed that there were areas of policies that were not followed as anticipated.
Therefore, this study proposes thorough engagement of policy mediation and
interpretation by SMTs. The researcher further suggests a clear understanding of all
dynamics and challenged nature of those policies and how those policies operate. They
need to further strongly communicate those policies to English teachers.
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4.7.4. Programme

This study revealed that almost all primary schools visited in this study were operating
without a functioning programme of monitoring and supervision of assessment tasks. It is
imperative for members of the SMT to have a comprehensive plan of how the monitoring
process could be conducted in primary schools. This study proposes that a programme
for monitoring being developed by SMTs. It is further suggested that the programme for
monitoring include among others; what to be monitored, when the monitoring process is
going to take place and how the monitoring of assessment tasks will be taking place.
Again, the programme needs to outline the target areas and displays roles and
responsibilities of each member of the SMT. It is difficult for members of SMTs to monitor
and supervise English assessment tasks if their essential roles are not realised. This is
the reason why roles and responsibilities of these members of the SMTs need to be
clearly indicated in the programme. Furthermore, these members need to firmly adhere
to the programme implementation plan as the monitoring process could only happen if
the schedule of the programme is implemented according to the specified plan.

4.7.5. Mechanisms

The concept mechanisms in this study refers to techniques employed to evaluate the
standard, authenticity and quality of assessment tasks given to learners in classrooms.
This study discovered that the most common mechanisms utilised to monitor and
supervise English assessment tasks was moderation. However, there are other
monitoring mechanisms SMTs could employ for effective administration of assessment
tasks in primary schools. This finding demonstrates the importance of application of
different methods to monitor and supervise English assessment tasks. The researcher
proposes that monitoring mechanisms to be firmly and fairly utilised for monitoring and
supervision purposes. These include among others, class visits, classroom observations,
checking of teachers files and learners’ portfolios, checking of learners’ formative and
summative assessment tasks, moderation of summative assessment tasks, one-on-one
discussion with teachers and teachers’ self-monitoring. Teachers self-monitoring entails
teachers’ engagement into reflective thinking through a critical lenses and improve their

assessment practices. Although some were not new to these members of SMTs, the
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emphasis here is to strongly ensuring that there is a free flow of information, account and
plans for improvement. All these methods need to be concurrently employed without
deviation. Furthermore, constructive feedback need to be given to English teachers and

time for corrective measures be set for future improvement.
4.7.6. Instruments

Instruments refers to tools utilised by SMTs to collect the monitoring and supervision data
of English assessment tasks. Three of the four schools visited for documents reviews in
this study did not have their monitoring and supervision instrument in place when
requested by the researcher. For effective monitoring of assessment tasks to occur in
schools, there is a need for the utilisation of relevant and reliable instruments in order to
collect authentic and reliable data. This study suggests the design of monitoring
instruments focusing on the mechanisms employed for the planned activity. For example,
if the focus of monitoring and supervision is class visit, let the relevant and proper
instrument be used to collect data for that visit. The researcher argues that there is no
way these SMTs can perform their monitoring responsibility without the utilisation of

instrument if the purpose is to achieve the expected outcome of the monitoring.
4.7.7. Resources

This study found that almost all schools participated in this study were under-resourced.
In some schools, infrastructure, furniture and important documents such as PAM and
English policy documents were unavailable. It is assumed that schools that under-
performed in most of the disadvantaged rural schools in Limpopo Province was due to
inadequate provisioning of resources. This assumption was confirmed in this study as
most SMTs were performing their responsibilities without proper infrastructure and were
lacking materials such as PAM and other relevant policies such as English CAPS policy
documents and National Protocol for Assessment. Therefore, this study proposes proper
provisioning of educational resources to schools in order to promote effective and efficient

monitoring and supervision of English assessment tasks.
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4.7.8. Implementation

It emerged in this study that the actual monitoring and supervision of English assessment
tasks was likely occurred in some primary schools. This was confirmed by the data
collected from SMTs and English teachers. The documents reviewed and observations
done with showed that indeed monitoring and supervision process were not effectively
conducted as there was non-compliance for both SMTs and English teachers.
Considering what has found in this study, the researcher suggests systematical
adherence to processes and procedures of the monitoring and supervision programme.
Firstly, SMTs, need to thoroughly check activities scheduled on their programmes and
conform to it. For example, if the planned programme scheduled for class visit, there is a
need to adhere to what has been scheduled in the plan. Secondly, they need to decisively
utilise instruments designed for activities. Thirdly, let these members of SMTs record
information collected during the monitoring process. Fourthly, feedback need to be given
to English teachers in order to make them aware of their strengths and weaknesses with
regard to the quality of assessment tasks given to learners in classrooms. Lastly, SMTs

need to decide on strategies for improvement.
4.7.9. Feedback

An effective way of improving under-assessment of English assessment tasks in schools
is to provide English teachers with information about their weaknesses and strengths in
relation to the administration of assessment activities in classrooms. Feedback is
associated with performance and improvement if effectively done. It is as well linked to
guality teaching and learning. Findings in this study had an indication of insufficient
feedback provided to English teachers. Therefore, the researcher suggests that sufficient
and comprehensive feedback be provided to English teachers for future improvement of

the preparation and administration of assessment tasks.
4.7.10. Evaluation

Evaluation entails the action carried out by SMTs to assess and diagnose whether the
monitoring and supervision conducted in schools yield positive results or not. In order to

measure the success and effectiveness of the planned programme, SMTs need to
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conduct evaluation. After having followed all the processes and plans mentioned above,
it is necessary for members of SMTs to develop an evaluation plan to help them track
and assess the outcomes of the existing programme throughout the processes of
monitoring and supervision. This requires a series of questions that need to be answered
by SMTs which include among others; what works well? what does not work well? what
failed the programme? And what made a great success of the programme? All these
questions will lead SMT members to the final stage of this model which is improvement.
Evaluation will assist SMTs to adjust their implementation and provides opportunities for

contingency plan for future implementations.
4.7.11. Support

One of the objectives of this study focused on the establishment of the support and
guidance provided to SMTs and English teachers. Findings in this study revealed that
SMTs in primary schools were not playing their roles of providing support and guidance
to English teachers. Similarly, the Department of Basic Education was not doing enough
in ensuring that SMTs are playing their monitoring and supervision roles of assessment
tasks effectively. The support and guidance in schools is provided from different levels,
namely, national, provincial, district, cluster and school. In this study, the concept of
support refers to the support provided to SMTs from the district and circuit level and to
English teachers by SMTs at school level. Considering what the researcher has found
out, this study proposes the development of monitoring and supervision support
programme which comprises all different support programme activities to be done for the
whole duration of the year. The support programme needs to explicitly outline
expectations and outcomes needed to be achieved. This could be done in a form of
requesting curriculum advisors to pay regular visits to schools, seeking expert from
outside or utilising capable and competence teachers within their district and circuits at
the expense of the school. The education department through the circuit managers and
curriculum advisors needs to ascertain that they put their plans in place that are well
known by SMTs on when and how SMTs and English teachers would be supported. They

need to develop a tangible plan on how SMTs and English teachers will be assisted in
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schools. All stakeholders involved need to ensure that there is adherence to the support

programme.
4.7.12. Self-development

This study found that SMTs were executing their monitoring and supervision without the
necessary knowledge and skills. This was due to the fact that some were new in their
positions and were without the broader experience while others had never attended any
leadership and management training workshops. Another cause was that these members
of SMTs never attempted to develop themselves in a form of furthering their studies. The
concept self-development refers to an act of developing oneself in order to obtain skills
and knowledge. Looking at what has emerged in this study, the researcher proposes the
establishment of SMTs self-development programmes with special focus to the
monitoring and supervision of assessment task. This could be done in the form of
furthering studies, conducting research, reading books and articles, attending seminars,
and leadership conferences. This will enhance their monitoring and supervision abilities
and knowledge as well as to make them gain a greater understanding of their roles and

responsibilities.
4.7.13. Improvement

After having identified areas that need serious and urgent attention, it is necessary that
an improvement plan is drawn in order to close gaps identified during the process of
monitoring and supervision. This could only be done by prioritising those areas. There is
a need for SMTs to engage with other stakeholders such as curriculum advisors, experts
and competent people who can assist in the strengthening of various areas of the

monitoring and supervision that need improvement in primary schools.
4.8. INTERPRETATION OF THE MODEL

Since the last objective centered on the development of a model, what now follows is the
interpretation of the developed model by the researcher. As per the model, SMTs will
begin their process by ensuring that there is clear and appropriate understanding of what
monitoring and supervision of English assessment tasks are. A clear understanding of

these two concepts will assist SMT members to follow the required processes of

149



monitoring and supervision. The monitoring process will then move to the second level
whereby policy such as Personnel Administrative Measures and other departmental
policies will be consulted to check procedures and guidelines on how, when and what
need to be done with regard to monitoring and supervision of English assessment tasks.
After the consultation with relevant policies, it is essential that a tangible programme
outlining all activities to be done by SMTs is designed. The programme of monitoring and
supervision will be drawn guided by policies. Thereafter, thorough consideration of
appropriate monitoring and supervision mechanisms will be prepared. It was clearly
indicated in Chapter 4 that one mode of monitoring and supervision mechanism such as
moderation of assessment tasks would never be sufficient. Therefore, different
mechanisms will be employed to effectively monitor and supervise English assessment
tasks.

The monitoring and supervision process would not have done without various methods
of gathering data. Since the researcher recommends the application of different
mechanisms, it is as well necessary for SMTs to employ relevant and appropriate
instruments to gather evidence of monitoring and supervision of English assessment
tasks. Once more, it is important to make available essential resources in place to allow
the monitoring and supervision of assessment tasks to run smoothly in schools. When
monitoring and supervision is well understood, relevant policies were consulted, a
monitoring and supervision programme was drawn, appropriate mechanisms and
instruments are in place as well as sufficient resources, the actual monitoring and
supervision of English assessment tasks will then occur. After the implementation process
occurs, accurate, comprehensive and appropriate feedback will be provided. SMTs need
to check as to whether the monitoring and supervision of English assessment tasks were
effectively done or not. There is as well, a need to keep updates to English teachers
regarding their strengths and weaknesses. The identification of strengths and
weaknesses will then lead to appropriate support and guidance to members of SMTs and
English teachers. A tangible support programme need to be developed and firmly
adhered to by both SMTs and English teachers.
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Yet again, SMTs need to develop themselves in a form of furthering studies, reading and
conducting research about proper and best ways of conducting monitoring and
supervision of English assessment tasks in schools. The proposed model, if appropriately
applied, there would be an improvement of monitoring and supervision of English
assessment tasks in primary schools, particularly schools under Sekhukhune East
District, Limpopo Province. Again, proper utilisation of this model will enhance quality of
teaching and learning as effective monitoring and supervision of assessment tasks is
associated with quality in schools. As a results therefore, under-monitoring and under-

assessment of English assessment tasks would rarely occur.
4.9. CHAPTER SUMMARY

This chapter presented data collected from participants in five primary schools from the
five circuits of Magakala Cluster in Sekhukhune East District, Limpopo Province, South
Africa. The researcher utilised three methods of data collection tools which are interviews,
documents review and observations. In this study, interviews were the main data
collection tool and the inquirer chose to supplement information from interviews by
making use of documents review and observations. All the processes of data generations
and analysis were thoroughly explained in chapter three. This chapter commenced by
providing background information about research sites and participants autology in this
study. The investigator provided a brief information on how data was presented, managed

and how themes were created.

The chapter further presented findings from interviews, documents review and
observations. It emerged from this study that members of SMTs had different perceptions,
views and practices on how English assessment tasks could be conducted and monitored
in primary schools. For instance, some members of the SMTs do not have a clear
understanding of policies regulating the administration of English assessment tasks in
schools while others seemed to know and understand how English assessment tasks
could be monitored and supervised. Data collected from interviews showed confusion
from members of the SMTs as most of them were unsure as to how assessment tasks
could be monitored. For example, when asked about mechanisms they employ to monitor

English assessment tasks some mentioned the provision of resources to English teacher.
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It was shown from the data generated that most SMTs were not monitoring and
supervising English assessment tasks due to several factors such as inability to make
use of relevant resources available in schools and lack of knowledge and skills among
others. In some schools, resources were available but members of SMT lacked discipline
to apply them. While in some schools, resources were not provided as the whole school
had to share one policy document. Therefore, it is not quite clear as to whether
participants were unable to execute their responsibilities due to lack of resources, or lack
of skills or they had both resources and skills but the problem was lack of discipline as

well.

Principals and HODs who participated in this study complained about curriculum advisors
who did not provide enough support to English teachers regarding the administration of
assessment tasks in classrooms. With regard to documents review, it was worrisome as
most SMT members and English teachers seemed to perform their duties without
referring to departmental policies as most of these participants were without those
significant documents that provide guidance on how assessment tasks have to be
prepared, administered and monitored in primary schools. There were documents such
as Personnel Administrative Measures, National Protocol for Assessment and Annual
Teaching Plans that were unavailable in most schools during the time of visit. This implies
that some members of SMTs and English teachers just resorted to common sense and
experiences when conducting and monitoring English assessment tasks in schools. The
next chapter presents brief discussion on major findings of the study, recommendations

and conclusion of the study.
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CHAPTER 5
SUMMARY OF FINDINGS, CONCLUSIONS AND RECOMMENDATIONS
5.1. INTRODUCTION

The previous chapter presented findings generated from the three data collection tools
employed in the study which are interviews, documents review and observations. The
background information of the sampled schools and participants’ educational profiles
were provided in the previous chapter to provide valuable information and insight to
readers about schools and participants sampled for the study. The themes emerging from
the three data collection tools for the study were identified. All schools and participants
sampled for the study were given pseudonames which were consistently utilised

throughout the study.

This chapter commences with a summary of findings that emerged from data collected in
schools utilised in the study. Findings were built on the six main themes that emerged
from interviews, documents review and observations. This chapter then proceeds with
the summary of findings, conclusion and recommendations based on findings that
emerged from the data. The study was conducted in five primary schools in Magakala
Cluster in Sekhukhune East District, Limpopo Province, South Africa. As indicated in
Chapter 3, Magakala Cluster comprised five circuits. One primary school from each circuit
was chosen for this study. This study sought to explore the role played by SMTs in the
monitoring and supervision of English assessment tasks in primary schools. This chapter

discusses the main findings and provides recommendations based on those findings.

This study revealed that some SMT members did not understand the concepts of
monitoring and supervision as required and their importance in the education sector. The
literature review showed that monitoring and supervision of education play an important
role in assisting SMTs with the identification of whether policies are effectively
implemented in schools or not. In the context of this study, the researcher refers to all
policies regulating the administration of English assessment tasks in primary schools
such as the National Protocol for Assessment, School's Assessment Policy and
Curriculum and Assessment Policy Statement (CAPS). Again, the study further revealed
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that some patrticipants did not consider the Personnel Administrative Measures (PAM) as
an important document guiding SMTs and English teachers on how to perform their
responsibilities about monitoring and administration of English assessment tasks in
primary schools. The next section presents a summary of themes generated from

interviews.
5.2. EMERGING TRENDS AND PATTERNS FROM THE DATA

5.2.1. Understanding of monitoring and supervision of English assessment tasks

by School Management Teams

One of the emerging trends and patterns relates to the understanding of SMTs to the
concepts of monitoring and supervision in a context of a primary school. The study found
that monitoring and supervision of English assessment tasks were not adequately
performed due to little understanding possessed by SMTs. The problem of scant
understanding made it difficult for these members of the SMT to fulfil their monitoring and
supervision responsibilities in primary schools. The literature reviewed in chapter 2
provided clear and comprehensive information on what monitoring and supervision of
education are and their purpose in the schooling sector. The World Bank 2011(as cited
in Kabonga, 2018) explains monitoring as a continuous function that uses the systematic
collection of data on specified indicators to provide for the management and stakeholders
on ongoing development. The concept of supervision on the other hand is described as
a set of processes to offer professional guidance and advice to teachers to improve the
quality of instruction (Noor, Herlinawatij & Sofyaningrum, 2020). About participants’
understanding, it was found that some SMTs have difficulty in providing a detailed
explanation of what these concepts entail about the effective monitoring of English
assessment tasks. Responses given showed that some principals and HODs
misunderstood what monitoring and supervision of assessment tasks involve. This was
confirmed by Principal 4 of School D who perceived monitoring and supervision as a way
of checking as to whether learners can do the right work. HOD 3 of School C echoed the
same thoughts as those of Principal 4 of School D as the participant stated that monitoring
and supervision were to manage the school, to make sure teaching and learning take

place as normal, and to ensure that teachers are allocated their responsibilities.
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There was another participant, Principal 2 of School B who seemed to understand what
monitoring and supervision of English assessment tasks entail. HOD 2 of School B
backed by HOD 3 of School C indicated that monitoring and supervision referred to the
checking of teachers' tasks to ensure that papers are of good quality and standardised.
Monitoring of education involves many kinds of activities in schools. In the context of this
study, it includes inspection, guidance and support associated with English assessment
practices in classrooms. There appeared to be a lack of proper understanding about
monitoring and supervision of assessment tasks by SMT members as they explained
monitoring and supervision of education narrowly. The researcher asked about the
understanding of the two concepts about assessment activities taking place in

classrooms.

Condensing responses provided in this study, almost all participants seemed to lack an
understanding of what monitoring and supervision of assessment tasks involve.
Generally, it has emerged from the data collected in this study that how participants
understood these two concepts of monitoring and supervision, especially about
assessment tasks, one may conclude that the monitoring process in their schools was
not properly done. It was confirmed from this finding that SMTs under study had limited
knowledge and understanding of the two concepts of monitoring and supervision of
teaching and learning, inclusive of assessment tasks in primary schools. (Subramoney,
2016) There were several purposes of monitoring and supervision presented in Chapter
2 that need to be well identified and understood by these participants so that they become

aware of why monitoring and supervision need to be effectively conducted in classrooms.

5.2.2. Commonly utilized monitoring and supervision mechanisms by School

Management Teams

The study revealed that measures to put in place various mechanisms to monitor and
supervise English assessment tasks were lacking. The study showed reluctance of SMTs
when they had to monitor and supervise English written tasks due to the absence of
monitoring mechanisms. The literature revealed that one of the factors that lead to poor
performance in most schools in South Africa is the lack of proper monitoring. It became

difficult for SMTs to ascertain several mechanisms employed in their schools to monitor
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and supervise English assessment tasks. Department of Basic Education (2008)
emphasises the importance of quality assurance that need to be done before the
administration of assessment tasks in schools. Almost all participants in this study
showed that to ensure the quality of assessment in schools, moderation was the
mechanism employed to monitor and supervise assessment tasks. Findings in this study
highlighted that SMTs had no understanding of different mechanisms they could employ
to conduct monitoring and supervision of assessment activities in primary schools.
Although these participants mentioned moderation of assessment tasks as their core
mechanism, they failed to undoubtedly indicate how this moderation process was done.
The National Protocol for Assessment, policy focuses on assessment policy for both
formative and summative assessment, and provides a policy framework for the
management of school assessment, school assessment records and basic requirements
for learners’ profiles and teachers’ files. Furthermore, the Department of Basic Education
(2011) stresses the responsibilities of members of the SMT which amongst others was to
see to it that teachers’ files are at all times monitored and moderated for accountability

purposes.

Most participants failed to provide information regarding learners’ portfolios and teachers’
files when monitoring assessment tasks while others did not provide detailed information
about the mechanisms their schools utilised to monitor and supervise assessment
activities, both formative and summative. It is expected that SMT members in schools
need to utilise various strategies to facilitate the effective practices of assessment tasks.
About formative assessment tasks, Mngomezulu (2015) mentions classroom visits and
classroom observation as another mechanism which SMT members could employ to
monitor assessment activities in classrooms. None of the participants mentioned arbitrary
checking of learners’ exercise books as part of monitoring formative assessment tasks as
moderation of assessment tasks is mostly applicable to summative assessment tasks
DBE (2008). There was one principal, Principal 3 who certainly not elaborated on
mechanisms the school employed, instead, the participant mentioned departmental
policies providing direction to teachers on how and when assessment activities could be
monitored and supervised. This was an indication that the participant had no clear

understanding of the mechanisms used to conduct monitoring and supervision of English
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assessment tasks. There was another principal, Principal 2 mentioned classroom visits
as another mechanism the school was using to monitor English assessment tasks. This
participant indicated that the Covid-19 protocols restricted the school from doing
classroom visits. The discussion above showed that the monitoring process was only

done in summative assessment, as formative assessment tasks were overlooked.

DBE (2012) stresses the comprehensive and appropriate moderation practices that need
to be in place for the quality assurance of assessment tasks in schools. Findings in this
study revealed SMTs’ confusion regarding effective monitoring and supervision of
assessment tasks. Their responses displayed a lot of confusion about how the monitoring
process could be done. Some HODs provided better information about the mechanisms
to be employed concerning the monitoring of the assessment tasks in schools while
others lacked the knowledge and skills of how assessment tasks in schools could be
monitored as those patrticipants failed to sufficiently mention the mechanisms they utilise
for monitoring and supervision processes of assessment tasks in their schools. This was
confirmed by HOD 4 of School D who indicated that they conduct monitoring by checking
audits of written work and through pre-moderation and post-moderation. The participant
mentioned that they monitored English assessment tasks by checking teachers’ lesson
plans to see if the administration of informal tasks was properly controlled. One of the
HODs, namely, HOD 3 of School C failed to indicate whether the summative assessment
tasks in their school were monitored or not. Generally, some HODs showed a
misunderstanding of effective strategies to be used in the monitoring process of
assessment tasks, while others had surprisingly little information as to how the monitoring
and supervision process could be conducted in schools.

It was indicated in the literature review that monitoring assessment tasks allows all
stakeholders in educational institutions to be accountable for their work. In the context of
this study, SMTs are the ones responsible for better and quality education of learners in
schools. Therefore, it is surprising as some members of the SMT in this study failed to
indicate how monitoring of assessment tasks is conducted in their schools. This confirms
the assertion made in the literature that SMT members lacked the strategy to monitor and
supervise assessment tasks in schools (Mngomezulu, 2015). The study found that
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monitoring and supervision of assessment tasks were done through moderation which

was found to be the common mechanism adopted by SMTs.
5.2.3. Consultation of policies and conduction of monitoring and supervision

It was revealed from the documents reviewed in this study that some schools did not have
enough documents such as PAM, English CAPS, National Protocol for Assessment,
Monitoring tools and other documents relevant for the facilitation of monitoring and
supervision for the administration of English assessment tasks. Although other schools
had documents, there was an indication that they were not regularly used and
implemented. The researcher found that not all schools visited had the Personnel
Administrative Measures in place, for instance, when requested. It was evident from this
study that infrastructure has a great impact on the way SMTs operated in most of the
South African schools (Cele, 2016). The fact that schools under study were not having
proper buildings and furniture made it difficult for members of the SMT to manage their
schools. This was confirmed in School E were the principal searched the PAM policy for
a long time the reason being that there was no proper office and furniture where the
principal could store the school’s important documents. Bearing in mind the fact that
Sekhukhune East District is one of those districts which has experienced the challenge
of lack of resources (DBE, 2014), almost all schools visited were without admin blocks
and principals utilised learners’ classrooms as offices. SMTs in those schools were
expected to perform their day-to-day activities, inclusive monitoring and supervision of
assessment tasks in an environment that is not conducive. Those schools were without
admin blocks where the principal, deputy principal and HODs could have their own offices
to store their important documents such as PAM. Modiba (2022) highlights the importance
of PAM policy by indicating that there is no way a school can function effectively without
this document. The other problem associated with the inaccessibility of some documents
in other schools was the filing system used by SMTs. Some SMT members did not regard
schools’ documents as essential as some were not keeping their files in order and it
appeared as if this does not concern them. Schools’ documents were scattered all over

the cupboards and some were kept isolated in boxes.
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Although infrastructure was viewed by the researcher as an obstacle to some members
of the SMT, in School B, the principal tried to see to it that the school is effectively
functional. The principal and HODs were not having proper offices to do their
administrative work, but most of the documents were readily available when requested
as they were well kept in their files. It was revealed from this study that there was no
uniformity in the way schools monitor and supervise English assessment tasks in primary
schools. Some schools did not have the monitoring tools while others had tools that were
unclear and incomplete as other aspects such as information of learners sampled for

moderation and provision for feedback or comments were not included in the tool.

In some other schools, learners’ classwork books were checked, stamped and signed by
SMTs while in some other schools, learners had fewer classwork and homework activities
and there was no evidence of monitoring and supervision of formative assessment tasks.
The literature review revealed that in most instances, teachers put more emphasis on
summative assessment. This was confirmed by Vlachou (2018) who found that teachers
focused more on summative assessments without using the assessment evidence
collected from formative assessments. Since formative assessment has its main purpose
of improving teaching and learning in classrooms Dixson and Worrel (2016), negligence
of the application of this form of assessment compromised its purpose. The only
assessment tasks that were given attention were summative. Even though in some
schools less attention is given to both formative and summative. For example, in School
C and School E, there were no monitoring tools for both formative and summative
assessments in the SMTs files and teachers’ files. This implies that monitoring of
assessment tasks was rarely done as this needed to be backed by data. After reviewing
all documents from the four schools, the researcher noted that some documents were not
well kept while others were kept in isolated areas and not in files. Important documents
such as the English CAPS policy document and Assessment Policies were not available

in some schools.

This study found that English was not given the necessary attention it deserves in primary
schools. Some members of the SMT claimed to monitor and supervise English

assessment tasks however, their claims were opposed by the unavailability of evidence
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as there was no monitoring report. This was confirmed when those members failed to
provide English Caps policy documents, Schools’ Assessment policy and their monitoring
tools. It is very much doubtful as to whether English assessment tasks are effectively
monitored as SMTs could not monitor and supervise assessment tasks without the
knowledge of what needed to be done by term. The policy document outlines in detail
what, how and when can assessment tasks be conducted in schools. Eshetu (2020)
argue that to achieve the United Nations’ Sustainable Development Goals, there is a need
to strengthen the monitoring and supervision practice to be more developmental, more
evidence-based and more practical. So, if SMTs in this study do not strengthen their
monitoring and supervision of assessment tasks and also failed to provide evidence of
their monitoring processes, there would be no better contribution to quality and
improvement. Therefore, if members of the SMTs failed to provide those documents, one

may conclude that monitoring and supervision in those schools were not effectively done.
5.2.4. Shortcuts avoidance in the performance of monitoring and supervision

It emerged from the data collected in this study that most SMTs were not satisfied with
the accessibility of the wide-ranging information encapsulating documentation they had
to apply to perform English assessment tasks appropriately. Based on that, some primary
schools were found to be resorting to shortcuts as regards the performance of English
assessment tasks. Support received from the education department about the
administration of assessment tasks, remained inadequate and at times simply missing. It
was revealed from this study that the Limpopo Department of Basic Education was not
doing enough about the support provided to SMTs and English teachers. In this study, it
seemed some principals manage their schools without adequate knowledge and skills of
how teachers could be supported concerning the proper administration of assessment
tasks in schools (Subramoney, 2016). Most STs cited the issue of insufficient training
workshops from the Limpopo department of education. Consequently, these members of
SMT were unable to guide and provide support to English teachers due to insufficient
knowledge and incompetence they possessed. The literature revealed that SMTs are
obliged to provide appropriate support and guidance so that teachers could be able to
carry out their instructional practices effectively in classrooms (Subramoney, 2016). Le
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Grange and Reddy (1998) highlight the importance of supporting and supervising of
teachers' and learners’ activities as this conveys accurate information about the success

and failure of teaching and learning in classrooms.

Though some participants tried to mention the support and guidance provided to English
teachers, their information was contradictory and these participants stated the provision
of resources such as policy documents, textbooks, workbooks and teachers' guides as
the only means of support they provided to English teachers. For instance, of the five
principals interviewed in this study, three principals mentioned the provision of resources
as a way they supported English teachers. For example, Principal 1 of School A stated
that they had enough materials such as textbooks and workbooks. This was clearly stated
when another principal, namely, Principal 2 of School B indicated that they make sure
that teachers were having enough textbooks. The participant’s utterances displayed that
resources are the only support the participant had to provide to English teachers. It is
assumed that principals did not realise the work of monitoring assessment tasks as one
of their responsibilities. Although SMTs are considered as driving forces that stimulate,
support, guide and facilitate the commitment of teachers Eshetu, (2020), it was revealed
that support and guidance to English teachers were lacking, both from the education

department and schools.

Similarly, SMT possessed little information about how they provide guidance and support
to English teachers regarding teaching and learning, and the administration of
assessment tasks in classrooms. The literature revealed that SMTs are obliged to provide
appropriate support and guidance so that teachers could be able to carry out their
instructional practices effectively in classrooms (Subramoney, 2016). Le Grange and
Reddy (1998) highlight the importance of supporting and supervising of teachers' and
learners’ activities as this conveys accurate information about the success and failure of
teaching and learning in classrooms. It emerged from the data collected in this study that
most participants did not have clear and complete information about the kind of support
they had to provide to English teachers concerning the administration of assessment
tasks. Though some participants tried to mention the support and guidance provided to
English teachers, their information was contradictory and these participants stated the

161



provision of resources such as policy documents, textbooks, workbooks and teachers'
guides as the only means of support they provided to English teachers. In this study, it
seemed some principals manage their schools without adequate knowledge and skills of
how teachers could be supported concerning the proper administration of assessment
tasks in schools (Subramoney, 2016). For instance, of the five principals interviewed in
this study, three principals mentioned the provision of resources as a way they supported
English teachers. For example, Principal 1 of School A stated that they had enough
materials such as textbooks and workbooks. This was clearly stated when another
principal, namely, Principal 2 of School B indicated that they make sure that teachers
were having enough textbooks. The participant’s utterances displayed that resources are

the only support the participant had to provide to English teachers.

It is assumed that principals did not realise the work of monitoring assessment tasks as
one of their responsibilities. Almost all HODs who patrticipated in this study mentioned
better information about how English teachers were being supported. It is assumed that
HODs had a better understanding of how teachers could be supported in schools as they
were regarded as the ones to be fully engaged with the monitoring responsibilities of
assessment tasks. HOD 2 of School B who came from the same school as Principal 2 of
School B indicated that the support they provided to English teachers was to check
whether assessment tasks given to learners were controlled for quality purposes and
properly set and marked according to the prescribed guidelines. The four English
teachers who participated in this study acknowledged the support they received from their
SMTs. Even though their claims were insufficient as most of them said members of the
SMT checked the assessment tasks as to whether they are in line with the policy and
curriculum content. Although SMTs are considered as driving forces that stimulate,
support, guide and facilitate the commitment of teachers Eshetu, (2020), it was revealed
that support and guidance to English teachers were lacking, both from the education
department and schools.

5.3. CONCLUSIONS

This study aimed to explore the role played by SMTs in the monitoring and supervision of

English assessment tasks in primary schools of Magakala Cluster in Sekhukhune East
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District, Limpopo Province. The study employed three methods of data collection tools to
collect data from principals, HODs and English teachers in five primary schools. SMT was
included in this study to provide rich information about the research problem which is the
under-monitoring and under-supervision of English assessment tasks in primary schools.
The researcher utilised English teachers as they are the ones to provide information about
how assessment activities are administered and monitored in classrooms. The section
below summarises the major findings of the study, guided by research sub-questions
which have been concluded the summarized above.

5.3.1. Understanding of monitoring and supervision of English assessment tasks
by School Management Teams

The study found that SMTs lacked adequate knowledge and skills regarding the
monitoring and supervision of English tasks in primary schools. It emerged from the study
that some SMTs lack the knowledge of developing their policies at schools due to a lack
of understanding of the monitoring and supervision procedures and processes. These
members rely on policies provided by the district some of which were not necessarily
addressing their own needs. This study was in line with Chabalala and Naidoo’s (2017)
study conducted with the two schools about teachers' and middle managers’ experiences
of principals’ instructional leadership towards improving curriculum delivery in schools.
Their study found that schools relied upon the DBE for the development of their teachers.
In this study, SMTs are more reliant on departmental policies for them to perform their
monitoring and supervision responsibilities. This was supported by Subramoney (2016)
as this author argues that apart from the official policies received from the department,
SMTs need to decide internally on the drafting of policies that will lead to their school’s
improvement. It was noted from this study that SMTs struggled to identify some
challenges they faced concerning the monitoring and supervision of English assessment

tasks in schools.

Another key finding for under-assessment of English tasks was the lack of specialisation
from some English teachers. Two English teachers confirmed that they find it difficult to
assess learners in classrooms as they lack the knowledge-base of English subjects the

reason being that English was not the participant’s major subject. Subject-area teacher
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specialisation is important as teachers’ domain-specific knowledge is linked to positive
results on learner academic performance Darling-Hammond, (cited in Johansson &
Myrberg, 2019). In addition to that, it is assumed that teacher specialisation gives
teachers more time to prepare lessons and lets them teach subjects with which they are
more comfortable. The assertion made by the English teacher revealed that the
participant was uncomfortable teaching the subject due to their limited knowledge-base
of that subject. This study revealed that some of the SMT members had little experience
in management position and were without leadership and management qualifications. In
School A, the principal had less than five years of experience in the management position.
The same applies to School C and School B, these principals were having five years of
experience and in School E the principal had only three-years of experience in the
principalship post and the participant had never attended any form of leadership and
management workshop. Teachers’ qualifications play an important role when it comes to

the responsibilities they are expected to perform in schools.

However, in this study, participants failed to mention challenges they were experiencing
when executing their monitoring responsibilities of assessment tasks due to a lack of
understanding of the two concepts of monitoring and supervision. There were several
challenges the researcher identified during the interview, documents review and
observations which include among others, lack of support and guidance, underqualified
principals, lack of knowledge and skills from the SMTs and English teachers, fewer

experience participants and poor English proficiency level by English teachers.

5.3.2. Commonly utilized monitoring and supervision mechanisms by School
Management Teams

This study found that most SMT under Magakala Cluster in Sekhukhune East District
failed to monitor and supervise English assessment tasks as a result of inadequate
understanding of monitoring and supervision mechanisms. In some schools, there was
no evidence of monitoring as participants failed to provide the monitoring tools requested
by the researcher as evidence. Komar et al (2021) argue that one mode of monitoring

and supervision is not always appropriate. Nonetheless, the only monitoring and
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supervision mechanism employed by SMTs in this study was moderation. Although the
Department of Basic Education (2011) stressed a combination of various mechanisms to
monitor and supervise written tasks in classrooms, SMTs under study only utilised one
mode of mechanism. In Chapter two, the future-oriented theory introduced a recent
monitoring and supervision mechanism commonly used in schools that are more
authentic and reliable than the previous ones. An abundance of literature acknowledges
the use of future-oriented theory as this theory encourages innovation. Through this
theory, SMTs could design their monitoring and supervision mechanisms
wheretechnological devices such as laptops, iPads and other technological devices could
be employed to monitor and supervise assessment tasks. The recorded information could
be shared among members of SMTs and other stakeholders in education as evidence of
authentic assessment in classrooms. Consequently, the researcher proposed a model
that could be use to SMTs if they are to effectively monitor and supervise English

assessment tasks in schools.
5.3.3. Consultation of policies and conduction of monitoring and supervision

There are numerous policies available in schools guiding how assessment tasks could
be monitored and supervised. However, SMT's compliance with educational policies was
lacking (Monteiro, 2020). The educational policies in this study refer to all policies
regulating and governing the administration of English assessment tasks. It was found
that almost most participants were unaware of the importance of English as a language
of instruction and as a subject in schools. In Chapter 2 the literature outlined the
importance of monitoring and supervision of education, the importance of English as a
Language of Learning and Teaching, the importance of English assessment, both
formative and summative and the importance of curriculum alignment. All the above
information was ignored and neglected by SMTs and English teachers as these
participants were not complying with the prescribed policies governing the functions of
the SMTs such as PAM and policies regulating the administration of English assessment
tasks such as the CAPS policy document, National Protocol for Assessment, Annual
Teaching Plans, School’'s Assessment Policies and Programme of Assessments. The

review of documents confirmed this as most schools visited was not fully utilising these
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documents and some participants showed a lack of understanding of some policies
requested such as PAM. Even if some participants claimed to monitor and supervise
English assessment tasks, these claims proved to be untrue as the review of documents
contradicted their claims.

In some schools, there was no evidence of monitoring as participants failed to provide the
monitoring tools requested by the researcher as evidence. SMT did not provide enough
time for monitoring and supervision and was not reading and utilising important policies
that guide on how monitoring and supervision of teaching and learning could be done and
policies governing the administration of assessment tasks. The review of documents
confirmed this as most schools visited was not fully utilising these documents and some
participants showed a lack of understanding of some policies requested such as PAM.
Even if some participants claimed to monitor and supervise English assessment tasks,
these claims proved to be untrue as the review of documents contradicted their claims.
The importance of monitoring and supervision of English assessment tasks was
highlighted by Hasibuan, Gultom and Lubis (2020). These authors acknowledge that
effective monitoring and supervision of assessment tasks provide a guide for teachers
and make them aware of their weaknesses and strengths. This claim was proven untrue
as English teachers observed in this study were not complying with the ATP and the
CAPS policy document. Furthermore, the researcher observed some English teachers
who expressed feelings of discomfort when teaching and asking learners questions using
the English language. This resulted in language code-switching throughout the lesson.
Monitoring and supervision were ignored and neglected by SMTs and English teachers
as these participants were not complying with the prescribed policies governing the
functions of the SMTs such as PAM and policies regulating the administration of English
assessment tasks such as the CAPS policy document, National Protocol for Assessment,

Annual Teaching Plans, School’s Assessment Policies and Programme of Assessments.
5.3.4. Shortcuts avoidance in the performance of monitoring and supervision

Lack of experience and professional support harmed the way monitoring and supervision
were conducted in this study. This was substantiated by Eshetu (2020) who argues that

individuals have been posted to leadership positions without having any foundation
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training in educational leadership and management experience. The study further
revealed that the DBE does not provide enough support to SMTs and English teachers in
schools. The lack of training workshops for both members of the SMT and English
teachers seemed to be the reason for the under-monitoring and under-assessment of
English assessment tasks in primary schools. Similarly, English teachers were not given
the necessary support they had envisaged from SMTs. This was viewed by Malatji (2016)
who posits that for members of the SMT to be functional they need to be supported. There
was an outcry from SMT members that English curriculum advisors are not fully providing
support and guidance to schools. The researcher assumes that SMT's inability to monitor
and supervise English assessment tasks might be due to insufficient support and
guidance provided in their positions and a lack of professional support from the DBE. The
study conducted by Malatji (2016) discusses several challenges experienced by SMTs in

schools concerning the monitoring and supervision of teaching and learning.

Challenges such as the absence of orientation of SMTs, lack of job description and
outlining of management duties and lack of professional development were among those
identified. An abundance of the literature revealed teachers’ pedagogical knowledge
resulted from limited or poor proficiency levels in the English language in classrooms
(Milligan & Tikly, 2016; Ismail & Shaban, 2017; Gudula, 2017; Tante, 2018). This was as
well supported by Eshetu (2020) whose findings found that teachers had difficulties with
the English language as the language of instruction in classrooms. The researcher also
observed the teacher’s inability to follow assessment instructions and guidelines provided
in the National Protocol for Assessment and the ATP. During the informal conversation
with one of the English teachers after observation, the participant indicated that teaching
and assessment in the classroom are difficult as they lack professional support from the
school and circuit. English Teacher 2 of School B shared the fact that English was not the
participant’s major subject and the participant had excessive confusion about how poems
could be taught and assessed in the classroom. The other issue raised by this teacher
was that HODs in their schools were not fully trained and do not understand English ATPs.
So, instead of checking what is supposed to be taught and assessed, they just put a

stamp and append signatures as an indication that they had monitored teachers’ tasks.

167



The section below provides recommendations to different stakeholders in the education

system based on the major findings of the study.
5.4. RECOMMENDATIONS

Keeping in line with the flow of this study, the researcher would like to put forward some
recommendations that are anticipated to improve the process of monitoring and
supervision of teaching and learning, inclusive of assessment tasks in primary schools.
The following are recommendations drawn from the findings of this study that were

discussed in chapter 4 and summarised above in this chapter.
5.4.1. Recommendations to the Limpopo Department of Basic Education

Monitoring and supervision of educational activities such as assessments have a great
impact on improving the quality of education standards in schools. In Chapter 2, the
literature review discusses some good practices that SMTs need to employ if they are to
conduct monitoring and supervision of teaching and learning in primary schools. Effective
monitoring and supervision of assessment tasks in schools could only be done if there is
a thorough understanding of what these two concepts entail in the education sector.
Therefore, members of the SMT must have a clear understanding of what monitoring and
supervision of educational activities involve (Eshetu, 2020). Adequate training workshops
need to be organised by the DBE to equip newly appointed SMTs with the knowledge
and skills needed for monitoring and supervision of written tasks. Department of Basic
Education needs to ensure that extra efforts be made in a form of making arrangements
with experts from private sectors and Non-Governmental Organisations to come and
equip SMTs and English teachers in schools with the knowledge they need regarding the

monitoring and supervision of English assessment tasks.

The study found that most of the schools under the Magakala Cluster in Sekhukhune
District were operating without policies. For example, of the four schools visited, only two
managed to produce the PAM document and the remaining two were without the PAM
document. Even though it appeared that the principal might have misplaced the document
in another school, it was surprising as other members of the SMT did not have the

document as well. This implies that there were some shortages of PAM documents in
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most of the schools around Sekhukhune East District. Furthermore, it was not clear as to
whether the two schools that had the document were reading or applying it or not as in
another school the document was clean. Again, it was revealed that most SMTs were
without knowledge of the policies governing the monitoring and administration of English
assessment tasks. The same applies to English teachers as they were without English
policy documents, National Protocol for Assessment and Annual Teaching Plans. There
was no evidence of the frequent reference to and use of CAPS subject policy. Therefore,
the researcher argues that there is no way these members of the SMT could perform their
monitoring and supervision responsibilities without the knowledge of the subject content
they are monitoring. The study recommends that the Department of Basic Education
needs to ascertain that schools are provided with enough resources to enable them to
perform their duties effectively. Again, the study recommends that all SMTs and teachers
are encouraged to be acquainted with important policies available in schools by regularly

reading and applying them when carrying out their responsibilities.
5.4.2. Recommendations to district directors

This study recommends that monitoring and supervision of teaching and learning
commence at the district offices whereby district directors visit circuit managers to assess
and evaluate whether monitoring and supervision are properly done at the school level.
Records of monitoring and supervision need to be readily available at district directors’
offices as a justification for effective monitoring and supervision. The district directors
need to ensure that workshops are organised specifically for policy compliance and policy
implementation where SMTs are assisted in the interpretation and implementation of

monitoring and supervision policies.
5.4.3. Recommendations to circuit managers

Circuit managers need to ensure that effective monitoring and supervision are properly
conducted at the school level. Therefore, this study recommends proper monitoring and
supervision of English assessment tasks by circuit managers. Circuit managers need to
ensure that school principals comply and apply relevant policies regulating and governing
the administration of English tasks in primary schools. There is a need for collaboration

between curriculum advisors and circuit managers to provide adequate support and
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guidance regarding proper monitoring and supervision of written tasks. This study further
recommends a need to provide clarity about the implementation of policies by circuit
managers directed to SMTSs. It is recommended that English curriculum advisors engage
with SMTs to identify areas of support about how assessment tasks could be monitored

and supervised.
5.4.4. Recommendations to School Management Teams

The study findings have shown that there is a lack of appropriate support from the
Department of Basic Education for SMT members and English teachers. Once more,
SMTs failed to provide support and guidance to English teachers due to a lack of
knowledge and skills. Again concerning support and guidance, the study found that SMT
relied more on curriculum advisors as the ones responsible for providing support and
guidance to English teachers. The study recommends that SMTs take the lead in the
identification of key areas that need development and improvement in their schools.
Mampane (2017) suggested that schools need to organise in-school workshops regularly
to assist teachers in areas where they need to be developed. The same claims were
made by Vilakazi (2017) as this author indicates that workshops planned by district
officials sometimes do not always address the needs of individual schools. So it is
recommended that key areas that need development be identified by SMTs and develop
an intervention programmes for improvement. Furthermore, the study recommends that
SMTs be engaged with English teachers to check whether assessment tasks prepared

and administered in classrooms are authentic and are CAPS compliant or not.
5.4.5. Recommendations to principals

There are various mechanisms mentioned in chapter 4 that the SMTs need to employ to
effectively monitor and supervise assessment activities in classrooms. It was revealed in
this study that SMTs had little understanding of different mechanisms they could utilise to
monitor and supervise English assessment tasks in primary schools. It was indicated that
to monitor how teaching and learning are going on, SMTs visit classrooms to do
observations, check learners’ classwork books and conduct moderation, whereby
teachers’ files and learners’ portfolios would be checked. In this study the only mechanism
mentioned by most of the participants was moderation. None of the participants
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mentioned random checking of teachers’ files and learners' exercise books, which is an
indication that these SMTSs lack the strategies they could employ to monitor and supervise
assessment tasks in classrooms. Lyonga (2018) maintains that classroom visits and
observations enhance teaching. Therefore, it is recommended that principals of primary
schools take the lead in ensuring that effective monitoring mechanisms are readily
available in schools. There is a need to ascertain that regular inspection and frequent
check and balance is done to check if other SMT members are effectively performing their
monitoring and supervision or not. In addition to that, principals need to have a clear
understanding of policies so that they interpret policies for other members of SMTs.
Again, the study recommends that principals stay informed and are encouraged to be
acquainted with important policies available in schools by regularly reading and applying
them when carrying out their responsibilities.

5.4.6. Recommendations to English teachers

English proficiency level by teachers has been viewed as one of the key factors
determining a teacher’s successful administration of assessment tasks in classrooms
(Wang & Zhang, 2021). The study has shown that poor English proficiency by teachers
contributed to the under-assessment of assessment tasks in primary schools. Much
research has shown in Chapter 2 that teachers have poor English proficiency levels
globally. Findings from this study concur with the one conducted by Gudula (2017) as this
author revealed that the English language was a barrier to most of the English teachers
who at times chose to code-switch to the Isixhosa language. This study has shown that
some of the teachers observed were not fluent in teaching and administering English
assessment tasks and this resulted in teachers shifting the focus of the assessment
objectives. This is in line with Wang & Zhang's (2021) findings who found that the
assessment focus of teachers was sometimes shifted due to poor English proficiency.

Therefore, the study recommends that English teachers need to undergo English
language training workshops specifically for language classroom interaction. This study
suggests that an external English expert be arranged in schools to assist English teachers
with the basics of teaching and assessing English subjects in classrooms. It is

recommended that the Department of Basic Education needs to come up with strategic
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English training for teachers to equip them with the necessary skills they need regarding
the administration of English assessment tasks in primary schools. The study further
suggests that there is a need for English teachers to enhance their language of interaction
by putting more effort into developing themselves professionally. There is a great need
for school-based workshops to capacitate English teachers with the necessary skills and
knowledge required for the effective administration of assessment tasks. It is
recommended that SMT members need to find ways to strengthen support to English
teachers and encourage them to develop themselves in a form of furthering their studies

to keep updated with professional activities.
5.5. STUDY RESUME

This study comprised five chapters, which are chapters 1 to chapter 5. Below follows a

brief outline of each of the five chapters.
5.5.1. Chapter 1

In chapter 1, the study explored the background information of the study, the problem
statement, the significance of the study as well as the aim and objectives of the study. A
brief research design and methodology, limitation and delimitation of the study were also
presented. About the background of the study, the researcher presented a brief
discussion of the Personnel Administrative Measures (PAM), a policy outlining the core
duties and responsibilities of members of SMT and how PAM guides them in the
monitoring and supervision of English assessment tasks in schools. The chapter further
explained what monitoring and supervision of teaching and learning involve and how
assessment tasks could be monitored in classrooms. Since the study focused on the
monitoring and supervision of English assessment tasks, the chapter explored briefly the
value of English as a language of learning and teaching (LOLT) in most South African
schools and the pivotal role English plays in the education sector. Prinsloo, Rogers and
Harvey (2018) stress the importance of English in schools and these authors indicate that
English is worth being given the necessary attention it deserves as it plays a key role in
the academic success of a learner. Assessment as an integral part of teaching and
learning was concisely discussed referring to the Curriculum and Assessment Policy

Statement (CAPS). The main problem of this study, which is the under-monitoring and
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under-assessment of English assessment tasks in primary schools by SMTs and English

teachers was also discussed in Chapter 1.
5.5.2. Chapter 2

Chapter 2 focused more on the literature related to the research topic to provide a
theoretical base for the study. The key concepts of the study, namely, monitoring,
supervision, assessment, School Management Team and English were thoroughly
outlined together with their importance in schools. The chapter commenced with the
definition of concepts followed by the two theories that undergirded this study. The study
was rooted in the sociocultural theory and future-oriented theory proposed by Murphy and
Hall (2008) and Klenowski and Wyatt-Smith (2014). The implication of the sociocultural
theory is that culture, values, beliefs and understanding influence the assessment
practice of the environment in which it occurs (Murphy and Hall, 2008). Again,
sociocultural theory regards teaching and learning as a social activities (Modiba, 2022).
The future-oriented theory, on the other hand, advises on how assessment could be
conducted in future as opposed to how it is being done today. The chapter showed that
monitoring and supervision are associated with the necessity of establishing the quality
of schooling. It was also indicated in this chapter that SMTs are the ones responsible for
the monitoring and supervision of assessment tasks in schools (PAM, 2016). Several
authors showed the importance of English as a language of learning and teaching and as
a subject in schools. For example, Ismail and Shaban (2017) revealed that the use of
English as a medium of instruction in schools assists learners to develop socially and
linguistically. Therefore, under-assessment of English tasks could deprive learners of
some opportunities in their on-coming future. The chapter considered the issue of
formative and summative assessment activities and how these assessments form could

be integrated into teaching and learning in primary schools.
5.5.3. Chapter 3

Chapter 3 concentrated on the research design and methodology employed in the study.
In chapter three the researcher discussed the research design and methodology
employed. The study employed the qualitative research approach to understand the

meaning of the occurrence of SMTs and English teachers in schools (Merriam and Tisdell,
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2016). Merriam, (2016) conceives a case study design as an intensive, holistic analysis
of a bounded phenomenon such as a programme, an institution, a person or a social unit.
In the context of this study, a case refers to schools and participants, which are SMTs
and English teachers. The three data collection tools which are interviews, documents
review and observations were thoroughly explained and their choices were justified.
These tools were used to explore SMT's role in the monitoring and supervision of English
assessment tasks in primary schools. The data collection tools were chosen based on
their ability to best address the research purpose and to help achieve the objectives of
the study (Leavy, 2017). This chapter defined in detail how the study sampled schools
and participants. In this study, it was indicated that schools were selected due to their
convenience to the researcher while participants were chosen because they were
proficient and well-informed about how English tasks could be monitored and conducted
in primary schools (Creswell and Plano-Clark, 2018). The population comprised SMT
members and English teachers in five primary schools from five circuits of Magakala
Cluster in Sekhukhune East District, Limpopo Province. The chapter further showed how
data was analysed. The thematic content and constant comparative methods of analysing
data were employed. The study followed all the six phases of analysing qualitative data
specified by Braun and Clarke (2014). Furthermore, the chapter concluded by providing
the quality criteria and ethical issues relevant to the study.

5.5.4. Chapter 4

This chapter dealt with the presentation, analysis and interpretation of data collected
through interviews, documents review and observation methods. Furthermore, the
chapter commenced with the profiling of research sites and participants’ information.
Creswell and Plano-Clark (2018) highlight that profiling is more of a trend in qualitative
studies as it provides readers with background information about the sampled schools
and participants. The chapter further, explained how the mentioned data collection
methods were administered to solicit the views of SMTs and English teachers as regards
the monitoring and supervision of English assessment tasks. Data were presented guided
by the themes developed from interviews, documents review, and observations methods

as well as under the guidance of both literature reviewed and the selected theoretical
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perspectives for this thesis. Major findings of the study were presented and discussed in
detail in the whole of chapter 4. For clarity purposes, findings were deliberated upon under
the guidance of the developed themes which were generated from information garnered
using the three data collection tools, namely, interviewing, document review, and
observation methods (Shaban, 2017).

5.5.5. Chapter 5

This is the final chapter of the study. The chapter discussed emerging trends and patterns
based on the findings presented and analyzed in Chapter 4 of the thesis and provided
conclusions and recommendations based on those findings. The study uncovered that
overall SMTs lack adequate knowledge and understanding of; what monitoring and
supervision of English assessment tasks involve, mechanisms they could employ to
monitor and supervise assessment tasks differently, peculiar support and guidance they
could provide to English teachers, identification and application of relevant policies
regulating the monitoring and supervision of assessment tasks and the prioritization of
Personnel Administrative Measures (PAM) as a policy prescribing the core duties and
responsibilities of members of the SMT and all teaching staff. It is the researcher’'s
contention after this study that the Department of Basic Education is not doing enough
about capacitating SMTs with the necessary skills they lack to perform their duties and
responsibilities in schools as expected. Where principals and HODs who, after serving
three to five years at the managerial level do struggle to sufficiently monitor and supervise
teaching and learning in schools, it implies that the department is as well struggling. So,
it is not astonishing that SMTs fail to perform their duties and responsibilities like the
sampled SMTs in this case study have shown, who was found to be struggling to monitor

and supervise English assessment tasks as expected and prescribed by PAM.
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FACULTY APPROVAL OF PROPOSAL (PROPOSAL NO. FHDC2020/11/05)

| have pleasure in informing you that your PhD proposal served at the Faculty Higher Degrees
Meeting on 17 December 2020 and your title was approved as follows:

TITLE: MONITORING OF ENGLISH ASSESSMENT TASKS BY SCHOOL MANAGEMENT TEAMS
IN SEKHUKHUNE EAST DISTRICT, LIMPOPO PROVINCE
Note the following:
Ethical Clearance Tick One

In principle the study requires no ethical clearance, but will need a
TREC permission letter before proceeding with the study

Requires ethical clearance (Human) (TREC) (apply onkine) v
Proceed with the study only after receipt of ethical clearance certificate

Requires ethical clearance (Animal) (AREC)
Proceed with the study only after receipt of ethical clearance certificate
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Executive Dean: Faculty of Humanities
Director: Prof MW Maruma
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APPENDIX B: A PERMISSION-SEEKING LETTER DIRECTED TO THE DISTRICT
SENIOR MANAGER OF SEKHUKHUNE EAST DISTRICT

Box 561
ATOK

0749

25 May 2021

The District Manager
Private Bag x 9040
BURGERSFORT
1150

Dear Sir

SUBECT: REQUEST FOR PERMISSION TO CONDUCT A RESEARCH IN PRIMARY
SCHOOLS OF MAGAKALA CLUSTER OF SEKHUKHUNE EAST DISTRICT,
LIMPOPO PROVINCE

| wrote to request permission to conduct a research study. | am a doctoral student in the
discipline of Educational Management at the University of Limpopo. The title of my thesis
was: Monitoring of English assessment tasks by School Management Teams
(SMTs) in Sekhukhune East District, Limpopo Province. The proposed empirical
study was conducted in five primary schools from five circuits of Magakala Cluster. The
aim of the research was to explore the role of SMTs in the monitoring of English
assessment tasks in schools. One primary school was selected from each circuit and
three teachers per school were purposively selected. Data was gathered through
interviews, documents analysis and observations. Interviews were conducted with
principals, Heads of Departments and grade six English teachers. | indicated that
thorough arrangements were made with participants to avoid any disruption of their day
to day activities

Yours faithfully
Mahlatji L.M.
Email: marialethube@gmail.com.

Mobile: 0737431545
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APPENDIX C: APPROVAL LETTER FROM THE DISTRICT SENIOR MANAGER OF
SEKHUKHUNE EAST DISTRICT

LIMPOPO

PROVINCIAL GOVERNMENT

REPUBLIC OF SOUTH AFRICA

DEPARTMENT OF

EDUCATION
SEKHUKHUNE EAST DISTRICT

REF: 2/2/4  Eng Langa st Tel: 013 231 0100
To: The Principal

FROM: DISTRICT DIRECTOR
SEKHUKHUNE EAST DISTRICT

SUBJECT: PERMISSION TO CONDUCT RESEARCH IN SCHOOLS WITHIN THE
SEKHUKHUNE EAST DISTRICT

2 18 The above matter has refers.
2. Kindly be informed that Mahlatji LM, a Doctoral student at the UNIVERSITY OF
LIMPOPO is granted a permission to conduct research at your school.
3. Conditions attached to permission are:
3.1. Participation is voluntary
3.2. Information collected will only be used for study purposes and remain
confidential
3.3. Participants are free to withdraw from their participation at anytime
during the process, should they feel uncomfortable

NB: DATA COLLECTION AND ADMINISTRATION OF QUESTIONNAIRES MAY
ONLY DONE DURING BREAKS AND AFTER TEACHING HOURS

4, The researcher (Mahlatji LM) will share her research findings with the Limpopo
Education Department, for the purpose of improving the system.

5. The District Director wishes you well as you continue to assist the researcher.
a ——
A a/8/2021
MAKOLA MS DATE

DISTRICT DIRECTOR

Subject Permission 1o Conduct Research in Schools within Sekhukhune East District — Mahlaty LM

B3 Aloe Street, 2314 Extensiond, Aloe Ridge Wes!, BURGERSFORTl 1150, PIB“ X 5041, BURGERSFORT, 1150

196



APPENDIX D: A PERMISSION-SEEKING LETTER DIRECTED TO CIRCUIT
MANAGERS

Box 561
ATOK
0749
17 June 2021
The Circuit Manager
Dilokong Circuit
Private Bag x 9040
BURGERSFORT
1150
Dear Sir/Madam

SUBECT: REQUEST FOR PERMISSION TO CONDUCT RESEACH IN ONE OF YOUR
SCHOOLS.

| wrote to request permission to conduct a research study. | am a doctoral student in the
discipline of Educational Management at the University of Limpopo. The title of my thesis
was: Monitoring of English Assessment tasks by School Management Teams
(SMTs) in Sekhukhune East District, Limpopo Province. My proposed empirical study
was conducted in one of the schools in your circuit. The aim of the research explored the
role of SMTs in the monitoring and supervision of English assessment tasks. Three
teachers were purposively selected to participate in this study was the principal, head of
department and one educator offering English in grade six. | ascertained that thorough
arrangements were made with all selected participants to avoid any disruption of their
day-to-day school activities. Data was gathered through interviews, documents review
and observations. Interviews were expected to take a maximum of thirty minutes with
each participant. It was also guaranteed that the information provided to this study was
only be used for research purposes.

Should you have had questions related to this study, you were to please contact me using
the contact information provided below.

Yours faithfully
Mahlatji L.M.
Email: marialethube@gmail.com.

Mobile: 0737431545
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APPENDIX E: A PERMISSION-SEEKING LETTER DIRECTED TO SCHOOL
PRINCIPALS

Box 561
ATOK

0749

17 June 2021

The Principal
Sir/ Madam
SUBECT: REQUEST TO CONDUCT A RESEARCH AT YOUR SCHOOL

| wrote to request permission to conduct a research for the study. | am a doctoral student
for the discipline of Educational Management at the University of Limpopo. The title of my
thesis was: Monitoring of English assessment tasks by School Management Teams
(SMTs) in Sekhukhune East District, Limpopo Province. Your school was one of those
selected purposively to take part in this study. My proposed empirical study was
conducted with three teachers from your school. The aim of the research study was to
explore the role of SMTs in the monitoring of English assessment tasks in schools. Three
teachers were purposively selected. These were the principal, Head of Department and
grade six English teachers. The study required participants to respond to semi-structured
interview questions. The study also required that the researcher have access to school
documents such as English policy documents, teachers’ programme of assessment,
teachers’ files and learners’ portfolios. | also assured participants that data obtained from
this study will be treated privately and will only be used for the purpose of the study. Your
name was not mentioned and instead | used code names. The information from the
document was treated with strict confidentiality

| would like to indicate that thorough arrangements were made with participants to avoid
any disruption of their day to day school activities.

Yours faithfully
Mabhlatji L.M.
Email: marialethube@gmail.com

Mobile: 073743145
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APPENDIX F: A PERMISSION-SEEKING LETTER DIRECTED TO ENGLISH
TEACHERS

Box 561
ATOK

0749

17 June 2021

Dear Prospective Participant

SUBJECT: INVITATION TO PARTICIPATE IN THE RESEARCH PROJECT

| hereby invited you to participate in the research project titled: Monitoring of English
assessment tasks by School Management Teams in Sekhukhune East District,
Limpopo Province. | am a doctoral student in the discipline of Educational Management
at the University of Limpopo.

The study required participants to respond to semi-structured interview questions. The
research study also required that | have access to school documents such as Teachers’
Programme of Assessment, English policy documents, National Protocol for Assessment,
teachers’ files and learners’ portfolios. Participation in this study was voluntary and
participants were allowed to withdraw at any time without giving reasons. There were no
benefits to participants, but participation in this study helped me collect detailed and
important information regarding assessment of English tasks in schools. This study did
not cause any harm to you as a participant. | also assured you that data obtained from
this study will be treated privately and will only be used for the purpose of the study. Your
name was not mentioned and instead code names were used. The information from the
document was treated with strict confidentiality.

Signature of participants Date
Mabhlatji LM JUNE 2022
Signature of researcher Date
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APPENDIX G: AN INTERVIEW SCHEDULE FOR SCHOOL PRINCIPALS

1.

9.

What is your comprehension of monitoring and supervision of English assessment
tasks? Explain.

Briefly explain your involvement as a principal in the implementation of English
assessment policy?

Elaborate on how you understand your role regarding the monitoring and
supervision of assessment tasks as prescribed by the Personnel Administrative
Measures?

Explain how the monitoring process of English assessment tasks is conducted in
your school?

Which mechanisms do you have in place to facilitate the smooth running of English
assessment activities in your school? Explain.

Elaborate how the adequate monitoring of English assessment tasks enables good
performance in your school?

How do you ensure that English teachers comply with policy documents when
administering formal and informal assessment in classrooms?

Which assessment strategies does your school have to confirm compliance to
specific time frames when carrying out assessment tasks?

Explain the kind of support you provide to Grade six English teachers.

10.Which professional development do you think your school needs to improve the

effective use of English assessment practices?

11.What suggestion would you offer regarding the adequate monitoring of English

assessment tasks?

200



APPENDIX H: AN INTERVIEW SCHEDULE FOR HEADS OF DEPARTMENTS

1.

What is your understanding of providing guidance and support to English teachers
regarding assessment?

Elaborate on how you understand your duties and responsibilities regarding the
monitoring and supervision of assessment tasks as prescribed by the Personnel
Administrative Measures?

As one of the SMT members, to what extent do you monitor a policy development
process of English assessment tasks? Elaborate.

Briefly explain the mechanisms that you have in place to facilitate the smooth
running of English assessment tasks?

Elaborate how the adequate monitoring of English assessment tasks enables good
performance in classrooms under your department?

How do you ensure that English teachers under your department comply with the
policy document when administering formal and informal assessment in the
classroom?

Share the assessment plans your department employs to ascertain compliance to
specific time frames when executing assessment tasks.

Explicate how English assessment tasks conducted by teachers under your
department cover the content and aspect as prescribed by the CAPS?

Elucidate the kind of support you avail to grade six English teachers regarding the

planning of assessment tasks.

10.Which professional development do teachers under your department lack to

improve the effective use of English assessment practices?

11.What suggestions would you offer regarding the adequate monitoring of English

assessment tasks?
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APPENDIX I: AN INTERVIEW SCHEDULE FOR ENGLISH TEACHERS

9.

. What is your understanding of the English assessment tasks?

Briefly explain your involvement as a teacher in the implementation of English
assessment policy?

Explain how the Personnel Administrative Measures guides you with regard to
administration of assessment tasks in the classroom?

Elaborate on how you understand your role as a teacher regarding administration
of assessment tasks as prescribed by the policy?

Which mechanisms do you have in place to facilitate the smooth running of your
assessment activities?

Elaborate on how adequate monitoring of English assessment tasks enables good
performance in this school?

How do you ensure that you comply with the policy document when administering
formal and informal assessment in the classroom?

Which assessment plan do have in place to ensure adherence to specific time
frames when completing assessment tasks? Explain.

Explicate the kind of support your SMT avails to you.

10. Which professional development do you need in order to improve effective use of

assessment tasks in classrooms?

11.What suggestions would you offer regarding the effective administration of

assessment tasks in classrooms?

202



APPENDIX J: LIST OF DOCUMENTS REVIEWED

1. Personnel Administrative Measures

2. English FAL policy document

3. National Protocol for Assessment in Intermediate phase
4. Program of Assessment

5. SMTs Monitoring Tool

6. Teachers’ file

7. Learners’ portfolio
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APPENDIX K: OBSERVATION SCHEDULE

The following were observed:

1. Observing the performance of monitoring and supervision.

2. Observing the availability of Personnel Administrative Measures.

3. Observation of supervision and monitoring of English assessment tasks.

4. Observing the availability of related monitoring documents.

5. Observing the conduction of English assessment tasks.

6. Observing the approval of English assessment tasks by line managers

7. Observing the availability of records for English assessment tasks by principals
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APPENDIX L: LANGUAGE EDITING CERTIFICATE
Rebieth Production and Entertainment

Editing Services

Helping you Brighten your Future
Tel: 064 031 1496
Email: ntumelangk@gmail.

26 January 2022

Declaration of a professional editor

DOCTOR OF PHILOSOPHY IN EDUCATION
(EDUCATIONAL ADMINISTRATION)
at the
UNIVERSITY OF LIMPOPO
By
LETHUBE MARIA MAHLATJI

| declare that | have edited and proofread this research. My involvement was restricted
to language usage and spelling, completeness and consistency. | did no structural re-
writing of the content.

| am qualified to have done such editing, having worked as a journalist and news
producer for over 9 years. | have edited a lot of scripts over the years.

As the copy editor, | am not responsible for detecting or removing, passages in the
document that closely resemble other texts and could thus be viewed as plagiarism. |
am not accountable for any changes made to this document by the author or any other
party after the date of this declaration.

Sincerely,

Editor: Kgalalglo Ntumelang.
Signature:
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