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ABSTRACT

This research investigated the barriers to curriculum delivery in secondary school
commercial subjects in Capricorn South District, Limpopo Province. The study
adopted a qualitative research methodology and was guided by the learner-centred
theory of education by Jean-Jacques Rousseau. Ten commercial departmental heads
from ten secondary schools were purposively sampled to provide their perspectives
on the barriers hindering effective curriculum delivery. Data was collected through
interviews and document analysis and was analysed using thematic content analysis.
The study revealed several implications, including the lack of support for commercial
educators, a gap between theory and practice, subject combination issues, and
insufficient resources. As a result, this study suggests that support for commercial
teachers should be strengthened through continuous development programmes,
appropriate intervention from local entrepreneurs, the introduction of market fairs for
commercial learners, and the right combination of subjects. The study also proposed
a credible intervention model that could be implemented to address these barriers and
enhance the delivery of commercial subjects in secondary schools.

Keywords: curriculum, delivery, secondary school, commercial subjects, learner-

centred theory
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CHAPTER 1

1.1. BACKGROUND AND MOTIVATION

One of the most gratifying moments in my life was the day | was appointed to be a
teacher in 2015, the transition from being a student to a teacher was overwhelming,
as | always had a deep passion for the profession, because of the passion | have, |
elevated myself from the ground as an ordinary teacher with elementary or entry level
gualification to a Master of Education qualification. It is the passion that arouse the
need to make a significant contribution in education and looking at the current
economic conditions in our country, all the socio-economic issues, particularly poverty
and unemployment, one must wonder if commercial curriculum is being delivered and

implemented effectively and efficiently in secondary schools.

Skills development will continue to be a vital tool in the world of tomorrow. (Ritu, 2019)
defines commerce curriculum as focusing on skills development. He goes on to say
that the primary goal of the stream is to develop skills such as planning, accounting,
industriousness, and entrepreneurship, to name a few. According to Bheemashekar
(2019), commerce education must be capable of developing and activating an
individual skill to earn a living and further develop holistically. Education is required for
societal survival (Taneja, 2008), and commerce education has been designed globally
to address the world's economic and entrepreneurial needs; it is for survival or
prosperous survival. Business studies, economics, and accounting are three learning
areas that are included in the commercial curriculum in secondary schools in South
Africa (Department of Basic Education, 2008). These three learning areas provide a
framework for exploring theoretical and practical components of commercial subjects,
which include leadership, management, financial literacy, business planning, financial

analysis, economic analysis, and so on.

It implies that effective and efficient implementation of commercial curriculum can help
to eradicate some social ills such as poverty and unemployment, because learners in
the stream will be self-sufficient; however, it was discovered that commerce curriculum
is suffering from terminal iliness, which is causing tremendous frustration in the minds
of teachers and learners regarding the future of this education (Bheemasheker, 2019).

The South African education system exhibits significant inefficiencies, marked



underperformance, and notable inequities (Spaull, 2013). The commercial educational
pathway is particularly affected, with Thaba-Nkadimene and Mmakola (2020)
highlighting that commercial subjects are at risk of disappearing in certain rural schools
within Limpopo, South Africa. This unfortunate circumstance arises from the subpar
academic achievements of learners in these subjects. Additionally, Kruger (2018), in
his research focused on pedagogical content knowledge in economics education
within secondary schools, uncovers substantial instances of academic
underachievement. This apparent state of commerce curriculum motivates me to
investigate curriculum delivery barriers in secondary school commercial subjects and

see if improvements can be salvaged.

1.2. PROBLEM STATEMENT

Previous research has found that most South African schools are underperforming
(Mashau, 2016; Modiba, 2016; Jane, 2015; Horowitz, 2014; Spaull, 2013). Despite the
fact that there appears to be little to no research on the specific performance of
commercial subjects in South Africa, Kruger (2018) found learners underperforming in
economics in the annual national senior certificate examinations in his study on
pedagogical content and knowledge. Similarly, higher education research on
accounting found that the subject is facing problems related to limited resources and
underdevelopment of skills (Romburgh, 2014). Furthermore, (Thaba-Nkadimene &
Mmakola, 2020) reveal in their paper on "the phasing out of commercial
entrepreneurship subjects" that commercial subjects are facing extinction in some
schools in Limpopo province due to underperformance; thus, the literature suggests
that they may be barriers to curriculum delivery of secondary school commercial
subjects; therefore, this study hopes to advance a comprehensive curriculum model

aimed at effective and resource-efficient curriculum delivery.



1.3. LITERATURE REVIEW

1.3.1. Introduction

This section outlines peer-reviewed studies and articles on the related literature to
substantiate the topic selected and highlight perspectives on effective and efficient

commerce curriculum delivery and implementation in secondary schools.
1.3.2. Curriculum delivery and implementation

Curriculum delivery and implementation refers to how teachers assess and deliver
instruction using curriculum-specific resources (Wiles and Bondi, 2014). According to
Lochner, Conrad, and Graham (2015), educators play a pivotal role in ensuring the
efficiency, effectiveness, and consistency of curriculum delivery that foster the growth
and advancement of learners. It is believed that understanding teachers' concerns can
provide insight into the success or failure of curriculum delivery and implementation,
which is supported by other scholars (Rakes & Dunn, 2015). McNeil (2016) discovered
that teacher beliefs have a significant influence on their instructional decisions in his
study on the impact of teacher beliefs given objectives in science curricula. It implies
that teachers must be aware of the effectiveness and efficiency with which curriculum

is delivered and implemented.
1.3.3. Curriculum control and supervision

Mafora and Phorabatho (2013) assert that the successful implementation of a
curriculum relies heavily on the school environment within which it is intended to be
executed. They go on to say that it is the responsibility of all teachers to foster an
environment in which curriculum can be effectively implemented. Similarly, Kyaharwa
(2013) suggests that all teachers must work together to develop and implement
curricular activities that promote good teaching and effective learning. As a result, the
school management teams should provide assistance to all other teachers in the

school by influencing commitment to curriculum implementation.
1.3.4. Commercial subjects

The inception of commercial subjects in India dates back to the establishment of a
commercial school in Madras by the trustees of Pachiyappa's charities. Concurrently,

the government of India founded a school of commerce in Calcutta in 1895 (Gordon &

3



Howell, 2015). Commencing in 1903, commerce classes were introduced in the
presidency college in Calcutta, and by 1912, similar institutions dedicated to
commercial education had emerged in Bombay and Delhi. These institutions aimed to
provide training in essential skills such as typewriting, shorthand, and business
methods. Furthermore, Gordon and Howell (2015) contend that business education
predominantly emerged during the twentieth century as a novel concept. In South
Africa, a significant transformation in education transpired primarily between 1989 and
1994, marked by the incorporation of commercial subjects into the curriculum process.
In South African secondary schools, the commercial stream includes subjects such as

business studies, economics, and accounting.
1.3.5. Curriculum alignment

Curriculum and instructional alignment are critical for assisting learners' achievement
and meeting learning objectives. Causarano (2015) emphasises the importance of
teacher alignment and increased understanding of curriculum content for the
implementation and delivery of effective curriculum. He adds that this should be in line
with the relevant instructional practices. He also claims that a lack of alignment has a
negative impact on learners and curriculum practitioners, potentially impairing their
ability to reflect on their practices. Contrastingly, Polikoff and Porter (2014) unearthed
an absence of correlation between instructional alignment, pedagogical quality, and
student learning when examined against state-mandated benchmarks in their
research. On the other hand, Jess, Carse and Kaey (2016) highlighted the significance
of adequately preparing and training teachers to effectively fulfill curriculum objectives.
Their study focused on the curriculum development process and emphasised the

pivotal role of educators in this context.
1.3.6. National curriculum statements (NCS) Grade R-12

The national curriculum statements for grades R-12 delineate the essential skills,
values, and knowledge intended for imparting within South African schools. This
curriculum endeavours to equip learners with applicable knowledge and skills that hold
practical value in their personal journeys. Furthermore, it fosters a learning
environment closely tied to the unique fabric of their communities (Department of Basic
Education, 2021).



1.4. ROLE OF THEORY IN THE STUDY

The theory of learner-centred education (LCTE), formulated by the Swiss-born French
theorist Jean-Jacques Rousseau (1712-1778), constitutes the foundational
theoretical framework underpinning this study. This theory posits that educators
should refrain from commencing lessons with an overwhelming volume of information

that they intend for students to grasp.

Rousseau argues that the optimal approach involves teachers initiating instruction by
delving into the learners' abilities and passions. LCTE empowers students to assume
ownership of their learning, fostering an environment that is interactive and
participatory in nature. He additionally maintains that this method enables educators
to transition into roles of facilitators and organisers, thereby enabling students to
engage actively in their own educational journey. The teacher influences learner
participation while recognising their strengths and weaknesses in order to build on
their values and interests. The teacher acts as a mentor, modelling how to share
knowledge and assisting learners in generating new ideas. Rousseau proposes that if
learners are taught in a way that builds on what they already know, they will be able
to relate their new knowledge to the conditions and situations around them, making
learning more meaningful. He also claims that teaching that ignores students'
experiences limits their thinking and prevents them from making connections between

what they learn in school and the world around them.

In the context of this study, the learner-centred theory of education challenges all
stakeholders in education, particularly teachers, to commit to lifelong learning in order
to improve their understanding of learner-centred education and other broader
processes of teaching and learning in general, because knowledge is fluid and not

permanent.



1.5. PURPOSE OF THE STUDY

1.5.1. Aim

Given Limpopo Province's poor learner performance, particularly in commercial
subjects, the province was ranked last in 2021 matric results. For the past ten years,
the downward trend has been noticeable and persistent, with little to no improvement.
As a result, the goal of this study is to investigate the barriers to secondary school
commercial subject curriculum delivery and propose a credible model that could help
stimulate effective and efficient commercial subject curriculum delivery in secondary

schools.
1.5.2. Objectives
The objectives of this study are as follows:

e To determine if the commercial curriculum is delivered and implemented
effectively.

e Torecommend strategies for effective and efficient commercial curriculum delivery
and implementation.

e To suggest a credible intervention model for the improvement of the delivery and

implementation of commercial subjects.

1.6. RESEARCH METHODOLOGY

The chosen methodology for this study is qualitative in nature. This approach was
selected due to its capacity to engage directly with participants, capturing and
interpreting their personal experiences using their own words. Furthermore, this
method is adept at uncovering participants’ emotions and experiences in a
comprehensive manner. The qualitative approach is particularly fitting for this study as
it allows for research to be conducted within the natural settings of the participants
(Creswell, 2013).



Qualitative research involves collecting first-hand information from participants and is
well-suited for this study's objectives (Cohen, 2004). By adopting inductive rather than
deductive reasoning, this methodology facilitates the identification of emerging ideas,
insights, and sentiments within the collected data, leading to the identification of
patterns (Creswell, 2013). The data for this study were sourced from individuals
holding positions as heads of commerce departments within secondary schools.

1.6.1. Research Design

This study employed an interpretive design to guide its methodology. A research
design serves as a strategic blueprint outlining the researcher's investigative
approach. It encapsulates the procedural trajectory of the study (Mouton, 2010). This
encompasses aspects such as the temporal scope, the participants encompassed,
and the contextual framework within which data will be gathered and organised. The
primary objective of developing a research plan is to establish a roadmap for collecting
evidence aimed at addressing the research query. As articulated by McMillan and
Schumacher (2014), the central objective is to uphold the integrity and dependability
of the outcomes.

In the context of my research, the qualitative design provided me with a clear,
comprehensive, and detailed account of the action involved; as a result, | gained a
clear understanding of the commercial world and attempted to use it to effect much-

needed educational change and transformation.

1.6.2. Sampling

Sampling, as elucidated by Preissle (2010), encompasses the process of choosing a
smaller subset from a larger group with the explicit aim of accurately representing the
entire group by means of the procedures applied to the chosen smaller subset.
Additionally, as delineated by Rosnow (2014), sampling entails the procedure of

selecting a portion of a larger population.

The study included one (1) participant from each of Capricorn South District's ten (10)
secondary schools. Each school sent one commercial departmental head to

participate. The schools were chosen using purposeful sampling in this study.



Ten public schools in Capricorn South were specifically chosen because they
frequently struggle with performance and programme implementation issues. The

method is best suited to the study's setting and context.

1.6.3. Data Collection

The study employed a multifaceted approach to data collection, incorporating
document analysis, documentary evidence, and participant interviews. The data were
gathered through an amalgamation of these methods. During the participant
interviews, the researcher employed a field recorder to capture and preserve the
conversations. The use of open-ended questions for in-depth answers is one
advantage of using interviews (Creswell, 2013). Since they were anonymous,

participants were free to provide answers without fear.

1.6.4. Data Analysis
Qualitative data analysis

The study adopted Creswell's (2013) data analysis model as its analytical framework.
All collected data underwent a process that involved transcription, sorting, typing, and
digital archiving. Subsequent to these steps, the gathered findings were subjected to
a meticulous analysis, wherein prevalent patterns and recurring trends were discerned

and elucidated, ultimately culminating in the formation of thematic elements.

The thematic analysis methodology followed a structured process. Initially, the data,
extracted verbatim, was transcribed using Microsoft Word. Subsequently, a
comprehensive review of the interview transcripts was undertaken, with the data being
systematically coded under pre-established themes that emerged from the research
inquiries. These coded segments were then subjected to interpretative analysis,
resulting in an in-depth discussion. After collating all the analysed data, sub-themes
were compiled, which, in turn, coalesced into overarching themes aligned with each
objective. These resultant themes formed the bedrock of the study's findings, which

were subsequently presented.



1.7. QUALITY CRITERIA
Credibility

Credibility, as delineated by Creswell (2013), embodies the necessity for the
researcher to establish a tangible connection between the study's outcomes and the
actuality of the subject matter, thereby corroborating the authenticity of the research

findings.

To fortify the credibility of the study's outcomes, the following techniques were

employed:

Member checking

The researcher undertook the practice of sharing the interpretations and conclusions
with the participants. This approach aimed to clarify the participants' intentions,
enhance their precision, and provide them with the opportunity to contribute any
additional information they deemed relevant.

Transferability

According to Neergaard (2007), just as with external validity in qualitative research,
the researcher must provide a solid interpretation for those who read to determine
whether it can be applied to their situation. In order to offer a comprehensive insight
into the research setting, the researcher presented a thorough and intricate depiction
of their encounters throughout the data collection process. This encompassed a
meticulous portrayal of various dimensions, such as the interview locations, socio-
cultural elements, and the contextual backdrop of the sample under examination. This

will allow other scholars and readers to make independent transferability judgements.

Dependability

Shenton (2004) defines dependability as the ability of research findings to be
consistently repeated. The research validated the consistency of the findings against
raw data collected in this study. The researcher also ensured that if other researchers
examined the data, they would come to similar conclusions, interpretations, and

findings.



Conformability

Conformability, as defined by Annoy (2014:11), pertains to the extent to which the
findings of a study can be corroborated by analogous research endeavours.
Employing the subsequent techniques, the researcher took measures to ensure that
the outcomes of this study were primarily influenced by the participants rather than the

researcher:

a. Audit trail

The study provided a detailed procedure for data collection, analysis, and
interpretation. The researcher organised unique and significant topics into distinct
themes, offering explanations for the implications and meanings associated with these
themes.

b. Reflexibility

The researcher took into account their own background and position to assess any
potential influence on the research process. To facilitate this introspective evaluation,
a reflective journal was maintained. This journal served as a platform for contemplating
the ongoing developments within the research process while remaining attuned to the

researcher's values and personal interests.

1.8. SIGNIFICANCE OF THE STUDY
The study has the following significance:

e The study presents the barriers to curriculum delivery of commercial subjects in
secondary schools.

e The study's findings will inform education stakeholders about the importance of
effective and efficient curriculum delivery and implementation.

e The findings may have an impact on the rigorous training of commercial teachers
for effective and efficient curriculum delivery and implementation; additionally, the
research findings contribute to the existing literature and serve as a foundation for
future commercial studies.

e This study is also significant because it explores the concept of barriers to
curriculum delivery of commercial subjects in secondary schools for the first time

in Limpopo Province.
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1.9. ETHICAL CONSIDERATIONS

Ethics is inherently intertwined with principles and morality, encompassing matters of
right and wrong (Babbie, 2015). Consequently, it is imperative that every facet of a
research endeavour undergoes meticulous scrutiny to identify and rectify any potential
breaches of ethical principles. This issue received complete attention in this study.
Before the research could begin, the proposal was reviewed by the University of

Limpopo's ethics committee.

Participants’ informed consent

Permission to conduct the research at schools within the Limpopo Department of
Education was sought and obtained. Subsequently, interviews with department heads
were pursued solely following approval from both school and district authorities.
Participation in this study was entirely voluntary, and prior to engagement,

respondents provided their consent by signing consent forms.

Participants were provided with comprehensive information about their involvement in
the research study. This encompassed a clear understanding of the study's objectives,
the methodologies employed, the instruments utilised for data collection, and the
intended utilisation of the findings. This transparency empowered them to make
informed decisions regarding their participation. Once they expressed their willingness
to engage in the study, participants were furnished with informed consent forms.
These documents were completed and signed by the participants as an indication of

their voluntary agreement to partake in the research.

Principle of beneficence

To ensure the well-being and comfort of participants, measures were taken to avoid
posing questions that could potentially compromise their dignity. Vigilance was
maintained to promptly address any signs of distress that participants might exhibit.
Furthermore, participants were explicitly apprised of their entitlement to seek
clarifications and voice any concerns. This adherence to ethical considerations aimed
to safeguard participants from harm and uphold their rights (Brink, van der Walt & van
Rensburg, 2012:215).
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The principle of justice

Participants were accorded the right to equitable selection and treatment in line with
ethical principles (Brink et al., 2012). The selection of participants was guided solely
by factors directly pertinent to the study, such as the specific nature of their positions
and the geographical context, rather than considerations aimed at undue influence or
recognition. This approach reinforced the study's dedication to ensuring fairness and

upholding ethical standards.

Confidentiality

Dominick (2014) contends that, due to confidentiality, it must be made clear to
participants that, even if they can be identified as individuals in the study, the
information disclosed will not be made public with their names. Participants were given
an assurance of anonymity and confidentiality of the information produced.
Participants' identities are strictly safeguarded and treated with the utmost

confidentiality, adhering to the rules and regulations of the University of Limpopo.

Anonymity

The participants' identities are not revealed, and their well-being is not jeopardised. In
this study, the researcher did not collect data using the participants' names. Instead,

pseudonyms are used.

Respect for persons

Participants were informed that their involvement in the project was entirely voluntary,
and they retained the right to withdraw their participation at any point without facing
any repercussions. It was explicity communicated to them that their personal
information would remain confidential and would not be disclosed to any third party.
Additionally, participants were assured that they had the option to decline sharing any
information that made them uncomfortable, and this decision would be fully respected

in accordance with the guidelines outlined by Brink et al. (2012).
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1.10. LIMITATIONS OF THE STUDY

The Capricorn South District in Limpopo Province, as well as the departmental heads
in those schools, are the focus of this research project. The sampled schools are the
focus. Consequently, the data collected is exclusively applicable for formulating
recommendations and deriving conclusions pertaining to schools within the Capricorn
South District. It is not intended for extrapolation to other regions of the country as a

whole.
1.11. DEFINITION OF CONCEPTS

1.11.1. Further Education and Training (FET)

This study is centred around the Further Education and Training (FET) phase,
encompassing grades ten through twelve, and is primarily concerned with the National
Curriculum Statement (NCS) specific to each subject within this phase. The NCS
establishes the overarching Learning Outcomes (LOs) for each subject, which are
subsequently delineated into distinct Assessment Standards (ASs). These ASs outline
the diverse array of skills, knowledge, attitudes, and values that learners are required
to acquire to attain the predetermined outcomes. Upon successfully completing this
process across a total of seven subjects, the learner becomes eligible for the National
Senior Certificate (NSC), which stands as the culminating qualification of the FET
phase, as delineated by Creswell (2014).

1.11.2. Capricorn South District

Situated within the Capricorn region of the Limpopo province in South Africa, the
Capricorn South District functions as a vital department of education office. It plays a
crucial role as a component of the country's broader school management chain,

overseeing educational institutions within the southern area of Capricorn.
1.11.3. Commercial subjects

In the context of Outcome-Based Education (OBE), subjects related to commerce are
categorised as Economic and Management Sciences (EMS), as outlined by Russell
(2009). During the General Education and Training (GET) phase and the lower
educational levels, students engage with EMS to establish a foundational

understanding of commercial concepts. However, upon progressing to the Further
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Education and Training (FET) phase, learners have the flexibility to choose from a
range of subjects, including Accounting, Business Studies, and Economics.

1.12. ORIENTATION OF THE STUDY

The research report is structured as follows:

Chapter 1: background and motivation

The first chapter provides a thorough background as well as a study summary.
Chapter 2: theoretical framework

The second chapter discusses the theoretical framework that underpins the research.
Chapter 3: Literature review

The third chapter delves into some of the literature discovered and reported on by
other researchers who have studied similar topics.

Chapter 4: Methodology

The fourth chapter discusses the methodology used to collect information in this study.
This chapter thoroughly documents the procedures used during data collection and

analysis.
Chapter 5: Data presentation and analysis

In the fifth chapter, the accumulated data is presented alongside the outcomes derived
from the interviews and document analysis. Within this chapter, there is a conclusion
that encapsulates the current state of analysis while also leaving room for further
exploration. Moreover, as the results gradually come to light, they are subjected to

interpretation within this section.
Chapter 6: Recommendations and conclusion

The concluding chapter offers an in-depth and critical examination of the research
findings, aimed at formulating strategic recommendations and drawing well-founded

conclusions rooted in the gathered responses. Ultimately, this chapter delineates
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suggestions for enhancing the efficacy of curriculum delivery for commercial subjects

at the secondary school level.

1.13. SUMMARY

The current chapter has furnished the study's contextual background and a
comprehensive introductory overview. The subsequent chapter is dedicated to
presenting the theoretical framework employed as a guiding structure for the research

endeavour.
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CHAPTER 2

THEORETICAL FRAMEWORK

2.1. INTRODUCTION

Creating a theoretical framework is crucial, as it positions research within the
academic context of the researcher (Henning, Van Rensburg & Smith, 2004: 25). The
use of theories enables the researcher to make assumptions about the study, fostering

a systematic and informed approach to investigation.

2.2. LEARNER-CENTRED THEORY OF EDUCATION

The theoretical framework employed in this study is the Learner-Centred Theory of
Education (LCTE), developed by the Swiss-born French theorist Jean-Jacques
Rousseau (1712-1778). Serving as the conceptual foundation for this research, LCTE
challenges the conventional teaching method of inundating students with information
from the start. Instead, it advocates for teachers to begin instruction by exploring

learners' capabilities and interests.

At the core of LCTE is the idea that learners should take responsibility for their own
learning, fostering an interactive and participatory classroom environment. According
to Rousseau, this approach transforms teachers into facilitators and organisers,
allowing learners to actively engage in their education. Teachers guide participation,
recognising strengths and weaknesses to build on values and interests. Functioning
as mentors, teachers model knowledge sharing and assist learners in generating new

ideas.

Rousseau asserts that connecting new knowledge to existing understanding makes
learning more meaningful. He argues that teaching should build on students' prior
knowledge, enabling them to relate new information to real-world conditions. Ignoring
students' experiences, he contends, limits thinking and hinders the ability to connect

school learning with the world around them.

In the context of this study, the Learner-Centred Theory of Education presents a

challenge to all education stakeholders, particularly commercial teachers. It calls for a
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commitment to applying this approach, aligning with the current demand for learners
to be active participants in their education.

2.3. APPLICATION OF THE LEARNER-CENTRED APPROACH

As articulated by Weimer (2002), the essence of the learner-centred approach
revolves around engaging learners as active participants within the learning process.
This stands in contrast to the traditional paradigm where learners assume a passive
role, and teachers predominantly dictate the course of learning. Mayer (1998) adds
that a learner-centred approach encourages learners to actively investigate, explore,
and solve real-world problems. He continues to assert that learners become active
and engage in meaning construction within the context of their experiences and
knowledge; similarly, (Kember & David, 2009) contends that the learner-centred
approach shifts away from traditional teaching methods and focuses on learning rather
than teaching, with learners being more active than teachers. Cheryl (2004) describes

it as a method that focuses on how learners learn rather than how teachers teach.

2.4. THE ROLE OF THE TEACHER IN A LEARNER-CENTRED APPROACH

According to Chan (2009), the role of teachers in a learner-centred theory is to facilitate
the lesson rather than taking centre stage and denominating the learning process, as
it was in traditional methods. (Smith, 2003) also suggests that the teacher should guide
and direct the lesson while leaners take centre stage, and he continues to narrate that
it is critical for teachers to understand that leaners are creative and innovative thinkers
with an abundance of knowledge. (Weimer, 2002) contends that, contrary to the
impression that learner cantered approach simplifies things for teachers, it actually
requires teachers to put in more effort by designing instructional activities and
assessments that will efficiently and effectively drive the learning process.

Blumberg (2005) emphasises the substantial role teachers play in the success of the

learner-centred approach. He asserts that teachers must ensure the availability of the

majority of resources and meticulously plan lessons for learners. Hadson (2008)
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further argues that it is crucial for teachers to cultivate a set of skills that enable them
to effectively implement the learner-centred approach.

2.5. THE ROLE OF THE LEARNER

In a learner-centred approach, learners must pace themselves in order to take centre
stage during the lesson and assume full responsibility for their learning (Hadson ,
2008). Mclnnis (2000) asserts that learners take centre stage by conducting research,
making presentations, and demonstrations; he also implies that learners'
responsibilities include studying independently and in groups rather than waiting for
the teacher to feed them; however, the teacher should always be available for support,
consultation, and guidance. In my opinion, learners enrolled in commercial subjects
would benefit greatly if the learner-centred approach was combined with a project-

based technique.

2.6. PROJECT-BASED LEARNING

Project-based learning is a form of instruction firmly grounded in learner-centred
principles, as emphasised by Cocco (2006). It is built upon three core constructivist
tenets: learning is contextually embedded, learners actively shape their learning
journey, and objectives are attained through collaborative social interactions and the
exchange of knowledge and insights. Al-Balushi and Al-Aamri (2014) similarly define
project-based learning as a variant of inquiry-based learning, emphasising active

learner participation and engagement in the learning process.

It has been proposed that the challenges that learners face in the design and
construction of projects lead to a high level of engagement because of the aesthetic,
ethical, and cognitive challenges that are part of the project design (Wrigley, 2007).
According to Helle (2006), the uniqueness of project-based learning is the creation of
an end product that represents the learner's new knowledge and understanding of
issues. (Barak, 2012). Postulates that project-based learning promotes self-regulated
learning, which is necessary for learners to conceptualise knowledge in a systematic

process; it was also discovered to promote self-reliance as learners progress through
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the process of goal-setting, planning, and organisation, while also developing
collaboration skills through social interactions with their peers (Bell, 2010).

2.7. EVIDENCE OF THE EFFECTIVENESS OF PROJECT-BASED LEARNING IN
SECONDARY SCHOOLS

In a quasi-experimental study, Al-Balushi and Al-Aamri (2014) investigated the
influence of environmental science projects on students' comprehension of
environmental knowledge and their attitudes towards science. The study involved 62
female grade 11 learners in Oman, with researchers randomly assigning two classes
into distinct groups: an experimental group and a control group. The results indicated
positive outcomes, with the experimental group exhibiting superior performance in
both the science attitude survey and the environmental knowledge assessment
compared to the control group.

Hernandez-Ramos and De La Paz (2009) conducted an additional experiment,
wherein they focused on instructing grade 9 students in the United States on creating
a multimedia mini-documentary. This project was conducted within the context of a
six-week history unit. The outcome of the study revealed compelling findings: the
students who engaged in the multimedia mini-documentary project exhibited
substantial and meaningful improvements in their knowledge acquisition and their
aptitude for historical thinking skills. This progress surpassed the outcomes observed

among students who had received conventional instructional methods.

Hsu, van Dyke, Chen and Smith (2015) also carried out a quasi-experiment with grade
8 learners in the United States, where they explored the constructions of science
knowledge and argumentation skills in a graph-oriented computer-assisted project-
based learning environment. The findings were significantly positive in favour of the

experiment.

Other studies have also shown a positive impact of project-based learning. Barak and
Asad (2012) indicated an increased interest in learning scientific and technological
subjects among fifteen-year-old girls in Israel; similarly, Lou, Liu, Shih and Tseng
(2011) also found project-based learning to bring enjoyment and engagement when

they did their experiment with high school learners from Taiwan. They further indicated

19



that it enables learners to effectively combine theory and practice, which is what is
needed in the context of commercial subjects.

2.8. IMPLEMENTATION OF PROJECT-BASED LEARNING IN SECONDARY
SCHOOL COMMERCIAL SUBJECTS

Al-Balushi and Al-Aamri (2014) posit that project-based learning doesn't necessitate a
greater investment of time and resources compared to traditional instructional
methods during delivery and execution. In fact, they contend that it can be effectively
implemented with fewer resources within the school environment. However, they
acknowledge that challenges related to social class disparities, academic capabilities,
and gender differences can impact the successful implementation of project-based
learning, as highlighted by Crossouard (2014). Building on this perspective,
Crossouard (2012) further asserts that educators require ongoing professional
development to adeptly manage the disparities that can arise during the delivery and

execution of project-based learning.

The effectiveness of project-based learning hinges on teachers' capacity to provide
robust support, guidance, and motivation to learners throughout the process (Hmelo-
Silver, Duncan & Chinn, 2007). Successful monitoring and support contribute to
learners' achievement and cognitive growth (Bell, 2010:41). The level of support from
school management teams and colleagues is crucial for the successful delivery and
implementation of project-based learning (Erstad, 2002). Lam, Cheng and Choy
(2010) assert that teacher motivation to implement project-based learning is

heightened when they receive support from their schools.

Research suggests that project-based learning is most effective when implemented in
a two-phase approach. In the initial phase, learners acquire content knowledge in the
classroom, enabling them to independently design projects in the second phase
(Drain, 2010; Good & Jarvenin, 2007). The first phase aims to develop learners'
content knowledge, procedures, and concepts, while the second phase encourages
innovation and creativity in their projects. Teachers play a pivotal role in identifying
appropriate assessments aligned with the project's unique features and creating

teachable moments throughout the project process (Hmelo-Silver et al., 2007).
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2.9. IMPORTANCE OF LEARNER-CENTRED THEORY OF EDUCATION

According to MacCombs and Whistler (1997), the learner-centred approach reflects
current educational ideologies in our communities. It aligns with the principles of
freedom and democracy deemed central to learners' prosperity, fostering creative
thinking and problem-solving skills through consideration of multiple perspectives on
a given phenomenon. MacCombs and Whistler (1997) further assert that this approach
enables learners to connect subject matter with their own life experiences.
Additionally, Sparrows (2000) argues that the approach empowers learners to move
beyond simple information acquisition, teaching them how to apply knowledge to
various situations. Similarly, Kember and David (2009) contend that learner-centred
teaching enables learners to solve problems independently and apply their acquired

knowledge.

Learner-centred approach also develops leaner's ability to collaborate and work in
teams (Prosser & Trigwell, 1999), they argue that the ability to work in teams is one of
the most important attributes to have in today's society that is characterised by
collaboration, additionally, Marton and Booth (1997) suggest that leaners collaborating

and working in groups will strengthen their public relation and communication skills.

Barbara (2007) discovered that learner-centred approach improves leaners
confidence and self-esteem, she also discovered that it increases participation and
motivation as leaners find it exciting and interesting, the assertion is also made by
(Thornburg, 2005) as he continues to postulate that learner-centred approach also
creates a sense of responsibility in learning, he is of the opinion that when leaners are
given responsibility, they tend to put more effort in and (Denig, 2004) shares the same
viewpoint, and goes on to say that it also increases leaners' retention rate because it

allows them to be hands on, and leaners learn best by doing.

2.10. CRITICISMS OF THE THEORY

Though the learner-centred approach has undeniable benefits that have been
highlighted and discussed in previous subtopics, it is also important to highlight some
of the theory's drawbacks in order to ensure that the theory can be approached from

an informed perspective. Chan, (2001) assumes that the theory has a western
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approach in nature, he suggests that it can be difficult to translate it to developing
countries such as Africa for example, he argues that the scarce resources and large
classes can make it difficult to adopt the theory, the assertion enjoys support from
(Hedge, 2000) as he highlights other challenges found in African classes, challenges
such as a lack of or inappropriate text books, learning media and material, and a lack

of teacher involvement.

2.11. CONCLUSION

The theoretical framework of the study has been provided in this chapter. The following
chapter will conduct a literature review on barriers to curriculum delivery in secondary

school commercial subjects.
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CHAPTER 3

LITERATURE REVIEW

3.1. INTRODUCTION

This section outlines peer-reviewed studies and articles on the related literature to
substantiate the chosen topic and highlight perspectives on effective and efficient

commerce curriculum delivery and implementation in secondary schools.

3.2. CURRICULUM

Seitz (2017) defines curriculum as the entirety of learning experiences provided to
students, designed to facilitate broad knowledge and skill acquisition. It is seen as a
strategic plan for teaching and learning (Berkvens, 2014; Thijs & van den Akker,
2009a), encompassing instructional content and lessons within an educational
institution. Pinar (2010) and Hoadley and Jansen (2013) trace the term "curriculum”
back to the Latin word 'currere,’ indicating the act of running a course. Scholars stress
that curriculum design should highlight individual experiences to align educational
content with societal needs (Hoadley & Jansen, 2013; Pinar, 2010), | concur with the
assertions, commercial curriculum in particular should be aligned with the societal

needs and also be pragmatic in its approach.

The Indiana Department of Education (2010) defines curriculum as the intentional
engagement of students with instructional materials, resources, content, and
methodologies to assess educational objectives. Brown (2006) similarly views the
curriculum as comprising all educational encounters within the school environment,
aimed at enhancing capabilities such as critical thinking, teamwork, problem-solving,
writing, reading, and research-based problem-solving. Based on this, commercial
curriculum should be able to give leaners the practical skills to recognise and take
advantage of business opportunities that will solve some socio-economic issues in

their immediate communities.
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This underscores the importance of effective curriculum delivery in secondary school
commercial subjects to address learners' social needs. The knowledge acquired in
class is integrated into their daily lives, and disruptions to curriculum delivery can
hinder their needs. It can be concluded that the effective curriculum delivery of

commercial subjects is imperative to the lives of the learners.

3.3. TYPES OF CURRICULUM COMMERCIAL LEARNERS GET AT
SECONDARY SCHOOL
3.4.

3.4.1. The Written Curriculum (enacted curriculum)

The written curriculum refers to curriculum that has been endorsed and recommended
for classroom delivery, with the goal of ensuring that the system's educational goals
are met (Glatthorn, 1980). The documented curriculum holds a significantly higher
level of comprehensiveness and specificity, offering a robust rationale that underpins
the curriculum's existence. It outlines the overarching aims to be accomplished,
delineates precise and distinct objectives to be comprehended, establishes the optimal
sequence for acquiring these objectives, and prescribes the particular varieties of
learning activities to be employed. In South Africa, the department of basic education
provides written curriculum policies and other documents like commercial textbooks
with the content that must be learned in accounting, business studies, and economics,
and annual teaching plans that show what must be taught during which time of the

year.

3.4.2. The Taught Curriculum

The lessons formally and informally delivered in the classroom to communicate the
content outlined in the written curriculum are known as the taught curriculum (Slavin,
Chamberlain & Daniels, 2007). The alignment between the taught curriculum and the
written curriculum can vary considerably. On one end, some school systems assert a
high level of alignment achieved through curriculum-based projects. On the other end,
schools are characterised by curricular autonomy, where each educator creates their
own curriculum, resulting in a diverse range of activities throughout the school,
seemingly, the schools covered in this study leans more towards the former in their

approach to curriculum delivery of secondary school commercial subjects
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3.4.3. Supported Curriculum

The supported curriculum wields substantial influence over the taught curriculum,
particularly among conventional educators responsible for teaching multiple subjects.
In this context, the textbook emerges as the principal repository of content knowledge
within this curriculum (Silva, 2009). This alignment between the supported curriculum
and the content provided by textbooks significantly impacts what is conveyed in the
taught curriculum. It includes materials and facilities to assist educators in carrying out
the curriculum for a successful learning and teaching process, the project-based
model advanced by this study can assist in complementing the supported curriculum

found in conventional textbooks.

3.4.4. The Tested Curriculum

The tested curriculum refers to learning sets that are evaluated in educator-created
classroom tests, curriculum-referenced tests, standardised tests, and district,
provincial, and national exams (McDonald, 2010). These are the tests used to evaluate
written curriculum that has been communicated through taught curriculum. In the past,
examinations primarily concentrated on evaluating learners' grasp and recollection of
factual information. Efforts to gauge conceptual comprehension often yielded multiple-
choice questions that inadvertently assessed learners' ability to guess rather than their
true understanding. Nevertheless, insights into the comparability between instruction
and curriculum-aligned assessments offer a slightly divergent perspective. In districts
that use curriculum-referenced tests to monitor teacher compliance like it is in
Capricorn south district where this study was conducted, the test appears to initiate

instruction.

3.4.5. Assessed Curriculum

An assessed curriculum is characterised by educators employing methods such as
written tests, portfolios, or practical assessments to evaluate learners' advancement
and gauge the effectiveness of their teaching following each topic covered (lvey,
2010). This form of evaluation holds significant sway over the curriculum that is

actually delivered. Educators often experience heightened concern regarding their
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learners' test results, especially given the prevailing era of accountability.
Consequently, a substantial portion of classroom time is dedicated to practising
guestions anticipated to appear in district, state, and national assessments either than
delivering meaningful lessons that will stay with learners forever. This emphasis also
extends to cultivating strategies for adeptly navigating these tests (Bryk, 2010). In such
an environment, learners frequently inquire whether the subject matter will be included
in the impending test. While the prevalence of performance assessment methods is
acknowledged (Shaywitz & Shaywitz, 2007), there is a constructive aspect to this
heightened focus on testing, the shifted focus from the leaning outcome and
curriculum delivery of commercial subjects to the results learners obtain in tests in my

opinion compromise the quality of education that learners should receive.

3.4.6. Phantom Curriculum

Media and its diverse applications have emerged as pivotal considerations within
educational institutions. Exposure to various media forms furnishes opportunities for
integrating contextually rich elements into classroom discussions, such as pertinent
illustrations, relatable examples, metaphors, and commonly recognised symbols that
render content and learning more resonant with the contemporary interests and real-
life experiences of today's learners (Jacobson, 2010). In the digital age, media
assumes a formidable role as a form of curriculum, and its influence extends beyond
the direct control or scope of parents and educators. This phenomenon is labelled
"phantom curricula." Precisely defined, phantom curricula pertain to prevalent
communications and overexposure to diverse media formats, impacting the learning
process and curriculum in ways that are often intangible and beyond immediate
regulation." These messages and components are important in socialising and
enculturating learners into the larger meta-culture, as well as acculturing learners into
generational or narrower subcultures (Scherer, 2009). Media and other diverse
applications must therefore be considered for effective curriculum delivery of

secondary school commercial subjects
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3.4.7. Electronic Curriculum

Wilson (2005) defines electronic curriculum as the educational content acquired
through internet research or interactions within electronic platforms. This curriculum
can manifest in either informal or formal capacities, and the lessons imbibed may be
implicit or explicit, positive or negative, accurate or erroneous, contingent upon the
perspective. Learners who routinely employ the internet for leisure activities (e.g.,
chatrooms, personal emails, Twitter, YouTube) as well as for personal research and
information-seeking are exposed to a plethora of diverse messages and media. Much
of this information might be factually accurate, engaging, motivational, and
enlightening. Commercial learners should therefore be encouraged to use the
integrated communication technologies to enhance their comprehension of
commercial concepts, they should also be taught to do that with caution as some of
the material found in the internet are not credible and can therefore compromise their

learning.

3.4.8. The Learned Curriculum

The term "learned curriculum” is employed here to encompass all transformations in
values, behaviours, and perceptions that emerge as a consequence of learners'
school experiences. In this context, it encompasses what learners internalize,
comprehend, and glean from both the concealed and deliberate curriculum. The core
of this argument revolves around what learners absorb from the deliberate curriculum.
The question of "What do learners learn and retain from the deliberate curriculum?" is
evidently multifaceted, influenced by factors such as the individual learners, the
teacher, and the curriculum itself. Consequently, discerning what effectively facilitates
school improvement can be challenging for many educators, given this intricate
interplay (Salmonowicz, 2009). Irrespective of the specific circumstances, certain
indirect transformations tend to occur across many classrooms, particularly in the
interplay between the learned curriculum and the taught curriculum, based on this
assertion, effective curriculum delivery of secondary school commercial subjects must
be observed in the changed behaviour of learners, their values and attitude towards
entrepreneurship must raise to express that leaning has taken place, consequently

,the results must also improve.
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3.4.9. The Hidden Curriculum

The concept of the hidden curriculum signifies that schools serve a purpose beyond
the mere dissemination of knowledge. In fact, the challenges encountered within
educational settings can often be intertwined with and exacerbated by external
circumstances (Hatch, 2009). This underscores that the influence of a school extends
beyond its physical boundaries. Consequently, disparities arise between the hidden
curriculum and the formal written curriculum. While educators teach implicit patterns
and concepts, learners absorb explicit patterns and concepts (Deutsch, 2004). The
term "hidden curriculum,” also referred to as "unstudied curriculum™ or "implicit
curriculum,” can be succinctly defined as follows: it is an unspoken curriculum that
lacks formal planning but has the potential to shape behaviours or impact learning
outcomes within a school context. This concept emerges early in childhood education.
Learners formulate perceptions and judgements about their peers and their
environment. For instance, children internalise appropriate behaviour within a school
setting, including becoming acquainted with both educators and fellow students.
Additionally, they internalise the expectations placed upon them; for instance, many
learners recognise the significance of final-year grades. It can then be concluded that
having market fairs in schools as this study propose can go a long way in providing
effective curriculum delivery of commercial subjects and advancing hidden lessons

that would otherwise not be learned in the formal written curriculum.

3.5. CURRICULUM DELIVERY AND IMPLEMENTATION

Curriculum delivery and implementation involve how teachers assess and deliver
instruction using curriculum-specific resources (Wiles & Bondi, 2014). According to
Lochner, Conrad, and Graham (2015), teachers play a central role in ensuring the
efficiency, effectiveness, and consistent delivery of the curriculum, contributing to
learner growth and progress. Scholars such as Rakes and Dunn (2015) emphasise
that understanding teachers' concerns is crucial for evaluating the success or failure
of curriculum delivery and implementation. In a study on the impact of teacher beliefs
on science curriculum objectives, McNeil (2016) found that teacher beliefs significantly
influence instructional decisions. This highlights the importance of teachers being

mindful of the effectiveness and efficiency of curriculum delivery and implementation.
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According to Mafora and Phorabatho (2013), the successful delivery of curriculum is
dependent on the school environment in which it is to be delivered. They go on to say
that it is the responsibility of all teachers to foster an environment in which curriculum
can be effectively implemented. Similarly, Kyaharwa (2013) suggests that all teachers
must work together to develop and implement curricular activities that promote good
teaching and effective learning. This study proposes that the effective and efficient
curriculum delivery of secondary school commercial subjects is one that is learner
centred, as guided by the learner centred theory of education that suggest that it is
critical for teachers to understand that leaners are creative and innovative thinkers
with an abundance of knowledge, moreover, (Weimer, 2002) contends that, contrary
to the impression that learner cantered approach simplifies things for teachers, it
actually requires teachers to put in more effort by designing instructional activities and
assessments that will efficiently and effectively drive the learning process, therefore
school management teams, particularly the commercial departmental heads should
provide support to all the commercial teachers in the school by influencing

commitment to effective commercial curriculum delivery.
3.6. CURRICULUM MANAGEMENT IN SOUTH AFRICAN SCHOOLS

3.6.1. School management teams

A management structure exists in all organisations; it describes how an institution
describes its hierarchy; this hierarchy determines the institution's line of authority,
communication, rights and duties; it also describes how roles, power, and
responsibilities are assigned, controlled, and coordinated (Maja, 2016).Within the
school setting, the SMT is made up of the principal, the deputy principal or deputy
principals, depending on the size of the school, as well as the departmental heads,
who are also determined by the Personal Administrative Measure (PAM, 1998). Pam
identifies and describes the primary responsibilities, each and every department in
secondary school is ideally supposed to be headed by a formally appointed
departmental head, however, as per the stuff establishment in different schools, some
of the institutions end up not qualifying for multiple departmental heads and then resort
to delegating one of the experienced teachers to act as one, the results of this study
have found that most of the commercial departmental heads are not formally

appointed by the department, they are instead acting in those positions.
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3.7. CURRICULUM DELIVERY AND ASSESSMENT

In secondary schools, curriculum delivery is often shaped by what is assessed, with
learners actively taught how to meet the success criteria in their assessments
(Wallace, 2016). Assessment, defined as the systematic collection, interpretation, and
use of information to understand learners' capabilities, skills, and the impact of learning
experiences, is central to this process (Harlen & Deakin-Crick, 2002). It is considered
a tool that provides insights into learners' progress (Crooks, 1988). McAlpine (2002)
emphasises that assessment's role in teaching and learning is communication and
feedback, enabling teachers and learners to comprehend learners' current status, their
remaining journey, and the most effective path forward. Therefore, effective and
efficient curriculum delivery in secondary school commercial subjects is closely tied to

the role of assessment in the teaching and learning process.

3.7.1. Methods of assessment

There is widespread agreement on two primary methods of learning assessment:
formative and summative assessment. These terms were introduced to differentiate
between evaluation, which aims to assess whether stated goals were achieved
(summative assessment), and formative assessment, which aims to promote
development and improvement (Scriven, 1967). It is my conviction that the two
methods of assessment are imperative for effective and efficient curriculum delivery of

secondary school commercial subjects.

3.7.2. Formative assessment

Bloom initially conceptualised formative assessment as a blend of instructional
correctives and feedback. Black and Wiliam (1998, p. 140) describe formative
assessment as activities conducted by teachers and learners to provide information
for modifying teaching and learning. They emphasize that the feedback information
must be used for new learning to qualify as formative assessment. Cowie and Bell
(1999, p. 32) define it as the process used by teachers and learners to identify and
respond to learners' learning, enhancing learning during the learning process. Looney
(2005, p. 21) characterises it as a continuous interactive assessment of learners'
progress to identify learning gaps and adjust teaching accordingly.
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Formative assessment offers insights into the learning process, enabling teachers to
review instructional methods and decisions while helping learners improve their
performance. In the context of secondary school commercial subjects, teachers can
leverage formative assessment for effective and efficient curriculum delivery,
ultimately motivating learners to enhance their performance. It is viewed as a means
to shape learners' ongoing learning and anticipate what they will learn next (Swaffield,
2011). Formative assessment employs strategies like questioning, feedback,
interventions, and self-assessment to foster continuous learner learning, going beyond
mere measurement (Black and Wiliam, 2001; Taras, 2008), in my opinion, if
administered correctly and consistently, formative assessment can assist in advancing

the effective curriculum delivery of secondary school commercial subjects.

3.7.3. Summative assessment

Anthony and Susan (2005) define summative assessment as the evaluation of
teachers' teaching and learners' learning after a teaching period. Luo Shaogian (2003)
asserts that summative assessment occurs when teachers want to make judgements
about what learners have learned. It measures what learners achieve in a learning
situation after a specific period, which can vary depending on the teacher's judgment.
Summative assessment can take place at the end of a key stage, the term, or the year,

such as in final examinations for the national senior certificate.

Summative assessments are believed to provide accurate data for teaching analysis.
According to Lane (2018), the design and goals of summative assessments are
standardized to be applicable to large numbers of pupils, multiple cohorts, and time
periods. The collected data allows schools and administrators to evaluate learners'
knowledge relative to learning objectives. Teachers can compare them with previous
cohorts to identify teaching problems and adjust teaching methods and content,
especially for effective and efficient curriculum delivery in secondary school
commercial subjects. Summative assessment is considered a concise way to
communicate learners' abilities to stakeholders in education, providing learners and
parents with an understanding of overall learning. It can then be concluded that
summative assessment is one of the tools we can use to check if teaching and learning
objectives are met when teaching commercial subjects and also identify the barriers

to curriculum delivery in secondary school commercial subjects
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3.7.4. Approaches of assessment

Assessment is the process of making judgements about students' learning based on
evidence, as highlighted by Yan and Boud (2021). They further assert that these
judgments serve various purposes and are made by different individuals.
Consequently, different approaches are taken in terms of assessment. These
approaches include assessment for learning, assessment as learning, and

assessment of learning.

3.7.5. Assessment for learning

Assessment for Learning (AFL) is associated with Black and Wiliam (1998), and an
assessment reform group that originated as a distinct movement in the UK. AFL is
grounded in principles aimed at supporting learners through assessment, relying on
empirical evidence to promote learning. While Black and Wiliam claim to situate AFL
within theories of learning, motivation, and feedback, they acknowledge the absence
of a comprehensive theory supporting their innovation. Therefore, AFL is not grounded

in a specific theory but rather in empirical evidence.

The theory posits that teachers, students, and feedback are dynamic elements in any
innovative development. Assessment is viewed as a cycle of three phases: eliciting
evidence, interpreting evidence, and taking action. AFL involves four interventions,
including questioning, feedback through marking, peer and self-assessment, and the
formative use of summative tests. These interventions empower learners to make
decisions about their future learning, and teachers can use summative test results to
review their teaching plans, which is crucial for efficient and effective curriculum

delivery in secondary school commercial subjects.

AFL is typically informal and embedded in all aspects of teaching and learning,
conducted by different teachers as part of their diverse teaching styles (Black, 2003).
Reliability and validity issues are not considered in AFL, as it does not use assessment

for certification and accountability.

Assessment for Learning serves an essential educational purpose of promoting
learning and teaching, making it relevant in the effective and efficient curriculum

delivery of secondary school commercial subjects.
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3.7.6. Assessment as learning

The first assertion about assessment of learning can be traced back to Alverne College
in the United States. The college is seen as a pioneer in developing assessment as
learning in higher education from the 1970s with their first book entitled Assessment
at Alverne College in 1979, and they later published a third edition of the book with a
slightly different title, "Assessment as Learning, in 1994. They have an outline of
assessment as learning as a process integral to learning that involves interpretation,

observation, and judgement of each learner's performance.

According to Mentkowski (2006), assessment as learning serves to affirm learners’
achievement while providing feedback for the improvement of teaching and learning,
similarly,(Dunn, 2018) further argued that assessment is not merely an adjunct to
teaching and learning but rather offers a process for which pupil involvement in
assessment can feature as part of learning in support of assessment as learning,
moreover, (Yan and Boud 2021) affirms that assessment as learning focuses on the
role of leaners as the critical link between assessment and learning, they claim that
assessment takes place in assessment as learning, however, leaners are learning
throughout as assessment is subordinated to learning, making it a learning strategy
enacted in the form of assessment, in the context of this study, that can be done
through project based approach where commercial leaners are given projects as part

their learning process.

It is further believed that as leaners are engaged and active, they make sense of
information, relate it to prior knowledge and use it for new learning, that is exactly what
is needed in terms of effective and efficient curriculum delivery of secondary school
commercial subjects, assessment of learning can go a long way in advancing the
efficiency of curriculum in south African schools, Hong Kong curriculum development
council (2007) once explicitly advised and encouraged schools to incorporate
assessment as learning in teaching and learning, they hold a strong believe that
assessment as learning engages learners in reflecting on and monitoring their
progress of learning through establishing their roles and responsibility on their learning
and assessment, | concur with their assertion, seemingly, assessment for leaning can
also be perceived as a learner cantered theory of education which happens to be a

guiding theoretical framework for this study.
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3.7.7. Assessment of learning

Assessment of learning is the process of investigating learners work to make a
judgement of whether the learning outcomes are achieved (Boud & Soler, 2015). It is
part of many classrooms instructional strategies in education that are part of the
repertoire of good teaching (Green, 1999). Nworgu (2015) understands it to be a
systematic process of gathering data from a variety of sources in order to describe,
understand, and improve learning. Assessment of learning provides a context in which
educational context could be set, expressed, and monitored to ascertain the depth in
which learning took place. Similarly, Steward, Brumm and Mickelson (2004) assert that
assessment of learning involves teachers determining what learners are learning and
to what extent, which is crucial for effective and efficient curriculum delivery of
secondary school commercial subjects, it has taken a prominent role in education as
it allows both teachers and learners to monitor progress towards achieving learning

objectives.

Both assessment for learning and assessment as learning are essential parts of
assessment of learning; seemingly, assessment for learning is sometimes referred to
as formative assessment and assessment of learning as summative assessment
(Looney, 2011). Formative is about aiding learning, while summative is about
measuring and grading. They are all imperative for the effective and efficient

curriculum delivery of secondary school commercial subjects.

3.8. COMMERCIAL EDUCATION

The inception of commercial education in India traces back to Madras, where a
commercial school was established by the Trustees of Pachiyappa's Charities.
Additionally, the government of India founded a school of commerce in Calcutta in the
year 1895 (Gordon & Howell, 2015). Commerce classes commenced at the
Presidency College in Calcutta in 1903. By the year 1912, commercial institutions had
emerged in Bombay and Delhi, focusing on imparting skills in typewriting, shorthand,
and business methods. Furthermore, Gordon and Howell (2015) assert that business

education largely took shape in the 20th century.

The transformation of education in South Africa began to take significant strides

between 1989 and 1994, marked by the integration of commercial subjects into the

34



curriculum. Within South African secondary schools, the commercial stream
encompasses subjects such as economic and management sciences, business
studies, economics, and accounting. Economic and management sciences can be
found in the general education and training phase and it is a combination of all the
three commercial subjects in further education and training phase, it is meant to

ground learners with foundation for accounting, business studies and economics.
3.9. COMMERCIAL SUBJECTS IN SECONDARY SCHOOLS

3.9.1. Accounting

Accounting is a science that evolved through various forms, and it is a subject that has
improved over time to what it is today (Kulikova, 2015: 98). Its emergence stemmed
from the need for survival during primitive times when climate changes required men
to calculate their food reserves in order to survive harsh conditions. Following that, the
emergence of trade contributed to the development of accounting, as businesses
began to want to account for their estates (Sokolov, 2004: 23).

Several conditions, according to Sokolov, were required for the development of written
records. He claims that economic activities had to be extensive and that it was also
necessary to write and develop basic arithmetic. This is where the double entry system
emerged; the Italian Luka Piccioli is regarded as the father of double entry
bookkeeping, which would later be known as accounting. Accounting, however, was

still understood in an economic sense.

Edmond Degrange (1797) is credited with offering the initial legal interpretation of
accounting. He introduced the concept of economic operations and emphasised the
necessity of maintaining a minimum of two accounts for each transaction: one for the
recipient, which is debited, and another for the provider, which is credited. Francesco
Villa (1864) further refined this understanding by elucidating the principle of legal
direction. He shifted the focus from personalization to account identification tied to
individuals. Villa introduced the practice of recording accounts for individuals while
construing all accounts as accessible to custodian agents. In his interpretation, the
accounting subject was defined by a contractual relationship (Sokolov, 2004: 253). It
is evident that the subject is important and perhaps one of the most significant in all

the three commercial subjects, it is therefore important that the subjects must be
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effectively delivered to leaners as failure to do so might have some detrimental effects

to the whole commercial sector

3.9.2. Economics

Economics serves as the exploration of how individuals, businesses, governments,
and other entities in society opt to utilise limited resources to satisfy their diverse needs
and wants in a manner that is both efficient and equitable (CAPS, 2011). Obemeata
(1980) underscores the evident significance of economics within any nation, as it
equips both leaders and citizens with a comprehension of fundamental economic
concepts and principles. It empowers them to appreciate, understand, and strive to
enhance the economic conditions for collective societal welfare. Obemeata further
posits that the fundamental objective of teaching economics is to equip individuals with
the economic acumen necessary for responsible citizenship. This is particularly
pertinent in the secondary school curriculum, where the positioning of economics has
been reinforced due to its recognition and alignment with societal values,
encapsulated through topics such as the determinants of national income, the

mechanics of labour unions, and the functions of financial institutions.

Adu (2002) echoes the idea that the study of economics fulfils a practical purpose in
modern life. It offers insights into potential outcomes resulting from specific
behaviours, thereby aiding in selecting the most viable alternative among several
options. Obemeata (1991) emphasises the intrinsic value that renders economics an
engaging school subject, rooted in its logical framework and connection to daily life
essentials. Hermanowicz et al. (1985) additionally highlight that economics education
empowers learners to make informed decisions as future global citizens. The subject
facilitates an understanding of human behaviour and cultivates analytical and

argumentative skills essential for navigating the job market.

Friedman (1966) elaborates on the overarching objective of economics—to construct
theories capable of generating meaningful and valid predictions regarding phenomena
yet to be observed. He underscores the crucial role of economics as a compilation of
tentatively accepted generalisations that offer predictive potential in response to shifts

in circumstances.
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3.9.3. Business Studies

Dunhill and Hodkinson (2012), along with Whitehead and Dyer (2010), indicate that
business education has historically occupied a marginalised position within the English
secondary school system, often relegated to lower-status segments of the curriculum.
This situation has been compounded by the gendered dynamics within business
education. However, from the late 1970s on, a transformation in business and
enterprise education commenced, gradually gaining traction within secondary school
curricula. The pivotal juncture arrived with the introduction of Technical and Vocational
Education and Training (TVET) in 1983, representing a transformative milestone in the
evolution of business education. The curriculum framework advocated progressive

principles, notably emphasising equipping students with the skill of "how to learn."

Business studies is concerned with instilling the knowledge, skills, attitudes, and
values indispensable for purposeful, ethical, and informed participation within both
formal and informal economic sectors (CAPS, 2014). Moreover, the cultivation of these
principles equips learners to adeptly apply their knowledge and skills in scrutinising
and navigating various business landscapes, including the macroenvironment,
microenvironment, and market environment. This preparedness positions them to
initiate and manage business endeavours and carry out business operations

successfully.

The significance of all commercial subjects, with their combined private and societal
benefits, holds a profound role within the economy. Their value cannot be overstated,
especially in a globalised economic context. Commercial subjects equip learners with
the relevant skills to navigate the intricate dynamics of free trade in goods and services
within our interconnected world, effectively preparing them to thrive in a globalised

economy.
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3.10. IMPORTANCE OF COMMERCIAL SUBJECTS

Commercial subjects expose learners to the business world. They are empirical in
terms of preparing them for self-employment and sharpening their entrepreneurial
abilities; they also educate them on economic, social, and political issues that

businesses face (Venkatesh, 2021).

Aruna and Sharmila (2015) assert that commerce education serves as the bedrock of
business, playing a pivotal role in economic growth. It is deemed essential across all
sectors of the economy, serving as a fundamental key to success. Commerce
education's significance is magnified during prosperous business cycles, as it
encompasses activities intricately tied to business dynamics. learners gain exposure
to the business environment through commerce education, which imparts the value of
integrating economic ideologies into business decision-making. It heightens their

awareness of social, economic, and political concerns.

Commerce is an amalgamation of three core pillars: accounting, economics, and
business studies. These pillars collectively form the foundation of commerce. In
essence, there is no business without commerce. Commerce lends direction, stability,
and crucial growth to organisations. Accounting enables an organisation to grasp the
genuine state of its business using tools like balance sheets, journals, and ledgers.
Economics, a vital aspect of commerce, educates business proprietors on effectively
utilising limited resources to maximise short-term profits. Business studies encompass
a range of topics, including sales management, human resource management, and
marketing, contributing to commerce's indispensable role within business activities

such as planning and advertising.

Pratap (2015) further highlights that commerce education acquaints learners with the
external business landscape, facilitating the application of business principles. It
fosters confidence and a positive mindset while also addressing the need for more
practical knowledge among commerce graduates. Commerce education also
promotes better resource management by inculcating a comprehension of concepts

like savings, investment, and capital formation.

Commerce occupies a prominent place in the school curriculum, striving to furnish
comprehensive knowledge about key commerce domains such as trade, marketing,

transportation, communication, insurance, money, banking, and finance. Given that
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commerce permeates every facet of human life, it is asserted that commerce
education is a pathway to a more enriched way of living (Rekha, 2014). It is therefore
imperative for commercial curriculum to be delivered effectively and efficiently to all

learners

3.10.1. COMMERCIAL SUBJECTS AND RURAL ENTREPRENEURSHIP
AND INCOME GENERATION

Since commercial subjects are designed to equip learners with skills that will enable
them to start and run their own businesses, they can go a long way in promoting rural
entrepreneurship. The promotion of rural entrepreneurship at schools can assist in
eradicating social ills like poverty and unemployment around local communities
(Ngorora & Mago, 2016). They assert that the promotion of rural entrepreneurship can
assist in addressing appalling societal challenges facing rural areas in many countries
around the world. Mugobo and Ukpere (2012) further argue that rural enterprises do
not only provide employment opportunities for the rural population, but they are also a
source of income for rural entrepreneurs, which ultimately has a positive effect on the
distribution of income. Similarly, Alemu and Teklemariam (2016) acknowledge
entrepreneurship and enterprise development as important partners in promoting job
creation and equitable income distribution in rural areas; therefore, schools must play
their role with commercial subjects to ensure that they are delivered efficiently and

effectively at schools.

According to Nwankwo and Okeke (2017), every successful entrepreneurial initiative
raises the income of an ordinary individual and the standard of living in a society. The
intrapreneurial initiatives should not start when learners exit basic education in
Capricorn South District; commercial teachers should start entrepreneurial initiatives
using commercial subjects at schools to give learners a chance of a better life, as
Ihejiamaizu (2019) asserts that entrepreneurial initiatives result in a rise in income and

buying power.

Similarly, Gautam and Mishra (2016) suggest that entrepreneurship development
plays an important role in generating employment opportunities for rural societies and
providing self-employment for those who have started their own businesses. This
suggests that entrepreneurial activities at schools, particularly those in Capricorn

South District that are situated in rural areas, can create new opportunities for rural
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entrepreneurs and other members to increase their level of income and capital, which
could lead to the expansion of entrepreneurial activities. If commercial subjects can

be delivered effectively, they can help improve local economies in communities.

3.10.2. COMMERCIAL SUBJECTS AND LOCAL ECONOMIC
DEVELOPMENT

Commercial subjects like accounting, economics, and business studies are designed
to develop learner’s entrepreneurial skills, which is something that can be used to drive
local economic development as entrepreneurship is viewed as a key method for
rejuvenating poor rural areas by both scholars and policymakers alike (Besser & Miller,
2013). (Agbenyegah, 2013; Le & Nguyen, 2009) assert that entrepreneurship has
gained widespread global acceptance in both developed and developing countries
over the years. It has developed a lot of recognition and is seen as a critical component
for local economic development and progress through sustained financial benefits and
competitiveness. Promoting and supporting commercial subjects, especially in rural

schools, can therefore be beneficial.

According to Agbenyegah (2013), entrepreneurship remains one of the oldest drives
for local economic activities, which enable individuals to identify business opportunities
for exploitation, particularly in rural areas. Thus, commercial subjects have a big role
to play in equipping learners with the practical skills to be successful entrepreneurs
and ultimately helping to eradicate poverty and create employment in their

communities.

Rural areas in Capricorn South district are characterised by numerous socio-economic
issues such as crime, illiteracy, unemployment, and high levels of poverty; similarly, it
is also found in developing countries where a lot of communities continue to face these
appalling conditions and poverty remains their major concern (Acs & Virgill, 2009).
Consequentially, there is a wide agreement that entrepreneurship is important and is
the main vehicle for economic development (Mwatsika, 2015; Kaburi, Mobegi, Kombo,
Omari, & Sewe, 2012). Therefore, it is important for schools in rural areas like those
found in Capricorn South District to turn their focus on entrepreneurship development
by supporting commercial subjects as an important mechanism and driver of local

economic development to address these challenges in their communities.
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3.11. BARRIERS TO COMMERCIAL CURRICULUM DELIVERY

According to Chakravarty (2021), the fundamental of commerce education is the
development of practical skills; he goes on to say that the primary goal of commerce
education is skill development; however, it was discovered that commercial teachers
in senior secondary schools frequently face challenges in selecting the best suitable
pedagogy to teach learners of commerce and business studies. They appear to always
use the same method of delivering content and find it difficult to vary their teaching
methods. It should be noted that commercial subjects are practical and require
practical methods of delivery at times; therefore, they cannot always be taught
theoretically. Furthermore, Singh (2017) suggests that the output of commerce
education should be multidimensional and fully globally competitive; however, it has
been observed that commercial learners and graduates lack practical knowledge. As

a result, a practical-oriented commercial curriculum is a requirement of the age.

Morwane (2019) identified unqualified teachers as one of the barriers to curriculum
delivery, arguing that in order for teachers to be effective, they must be qualified in the
subjects they teach, as expressed by Lugayeni (1999). The perception is that
qualifications ensure that one has sufficient knowledge to deliver in their field.
Mutangwa (2007) suggests that a lack of motivation in teachers is a barrier to
curriculum delivery, | concur with the assertion, He further maintains the view that
some teachers enter the field of education because there is nothing else for them to
do or because they were not accepted in their field of choice. He postulates that this
is one of the barriers to curriculum delivery, as it is assumed that no passion is found
in their art, similarly, | feel that those who are not passionate about their work will not
do justice to the work, He is also of the opinion that the lack thereof will lead to poor
pedagogical practice. Similarly, Malatji (2019) discovered that many South African
educators teaching economics have low basic content knowledge, with a high
proportion of educators experiencing pedagogical barriers; additionally, Spual (2013)
discovered that economic pedagogical difficulties are one of the reasons for

underperformance in economics in South Africa.
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3.11.1. Inadequate content knowledge

Mosvold and Hoover (2017) argue that teachers are required to have a specific kind
of knowledge to teach commercial subjects because of their complexity; similarly,
Pitieng-Mosabala and Rollnick (2018) assert that teachers need to know the subject
content they are assigned to teach; this will enable them to choose an adequate
teaching pedagogy; however, Moremi (2020) found that South African commercial
teachers, especially those teaching economics, have challenges with regards to
content knowledge. That can be a barrier to the curriculum delivery of secondary
school commercial subjects; similarly, Maponya (2012) found that teachers'
insufficient content knowledge is a powerful factor that contributes to teacher

pedagogical barriers and also impacts the learner’s performance.

Mji and Makgato (2006) further suggests that teacher who are struggling with content
knowledge also experience difficulties with adoption of teaching pedagogy and
evaluation of learner’s performance, that further suggests that the issue of content
knowledge in commercial subjects is a barrier to the successful delivery of commercial
curriculum in secondary schools, (Rabaza and Nkwadi, 2021) also found
that Economics teacher content knowledge in South African and Ghanaians schools
is not sufficient for constructive classroom practice, resulting in more poor pedagogical
difficulties and impact learner’s performance, similarly, Whitacre and Nickvson (2016)
assert that most of teachers in African countries lack fundamental level of commercial
content knowledge for teaching and learning, while developed countries such as
United Kingdom and Russia are good in delivering quality commercial content

knowledge to learners.

Marrison (2013) reveals that the lack of subject conceptual knowledge and
pedagogical difficulties among the teachers is the underlying cause of the limitations
on the virtue of teaching and learning, which manifest in poor delivery of commercial
subjects in secondary schools. This study also suggests that in order for teachers to
reach decent standards and incorporate multifaceted thinking skills, it is crucial that
they possess a high level of understanding of content knowledge, pedagogical

methods, and how learners learn that content.
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3.11.2. Teachers’ reluctance for change

Morwane (2008) submits that successful teaching and learning depend on teachers’
adaptability to change, whereas Fakude (2018) highlights that some teachers still
teach commercial subjects the same way as they were taught in 1995. This creates
barriers to curriculum delivery because the context has changed, and therefore, how
we transfer knowledge today should be different from the way knowledge was
transferred to learners in the past. Failure to adopt to change may result in learners
failing to attain learning objectives; similarly, Fataar (2012) believes teachers
reluctance for change may create a lack of synchrony between teachers and learners;
Malatji (2019) asserts that if teachers are unable to accept new methodologies, it may
lead to difficulties and frustrations, making it impossible for effective curriculum

delivery of secondary school commercial subjects in the context of this study.

Singh (2015) postulates that change can sometimes be confusing for teachers,
especially when one does not understand it or when they don’t think it is necessary.
Therefore, proper training and teacher development need to be done to enhance
positive attitudes towards new pedagogical methods, while Killen (2015) makes it clear
that negative attitudes of some teachers towards new pedagogical strategies hinder
the curriculum implementation of commercial subjects, and that can lead to barriers to
curriculum delivery. In the same way, the Department of Education (2022) affirms that
the nation must work against the fear of change in order to build confidence and
enthusiasm in learners and teachers, | concur with claim, the world is ever-changing,
and the only way to keep up with the changes is to make sure that teachers also
evolve, or they will perish. Morowane (2019) asserts that some teachers still regard
themselves as bearers of knowledge, and this attitude makes learning commercial
subjects difficult for learners; likewise, Faultly (2013) indicates that the negative
attitudes of teachers towards new pedagogical methods can destroy confidence,
achievement, and the well-being of the learners. The Department of Basic Education
(2016) also supports the idea that teachers are perpetual learners; they must be willing
to adopt any pedagogical change in their entire teaching profession. Teachers'
reluctance to change can therefore be a barrier to the curriculum delivery of secondary

school commercial subjects.
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3.11.3. Overpopulated large classroom

Nurliyanti (2022) defines learning environments and classrooms as places to organise
education. He suggests that classrooms are important in the teaching and learning
process, and as a result, it is important for a classroom to be manageable for effective
and efficient delivery of curriculum. Moreover, Shoko (2006) observed that teachers
having to work with large groups of learners has major pedagogical difficulties in the
teaching and learning of commercial subjects and has a negative impact on the quality
of the results. Apparently, overpopulated classrooms in secondary schools’ cause
barriers to the curriculum delivery of secondary school commercial subjects; similarly,
De Wall (2004) asserts that teaching in a large classroom places physical,
pedagogical, and emotional constraints upon the teacher and learners; moreover,
Shoko (2006) is of the view that large classrooms are difficult and problematic for

teachers when it comes to lesson delivery.

According to Barry (2015), a learner's educational outcome and academic success are
greatly influenced by the type of classroom they attend; seemingly, effective
curriculum delivery depends on the positive environment created to motivate
everybody involved to give their best (McNeil, Drater, and Bush, 2009). Mabula (2012)
further asserts that overpopulated classrooms influence teacher pedagogical
difficulties, whereas Emman (2015) highlights that small classrooms create more
opportunity for teachers to adopt suitable teaching pedagogy and can increase
teacher-learner participation in the classroom. The assertion is further supported by
Shoko (2015), as she postulates that learners in small classes learn rapidly and also
have the opportunity to be assisted individually. This suggests that an overcrowded
classroom will lead to barriers to the curriculum delivery of secondary school
commercial subjects, it is therefore important to maintain the leaner teacher ratio of
1:30 that is suggested by the department of education, the ratio can be found in the
DBE policies but it is a different story in most of the classes in public schools, most of

them are overpopulated leading to barriers in curriculum delivery.

3.11.4. Lack of professional development

Adu (2014) have found that ongoing curricular modifications have an impact on how
teachers deliver lessons and how learners are obtaining information, while (Pillay

,2013) claims that teachers' lack of proper preparation and their pedagogical
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opposition to adopting the new curriculum are the main reasons why the
implementation of the curriculum tend to be unsuccessful, similarly, (Sithole, 2019)
found that teachers have challenges with the use of CAPS, which they described as
imprecise and having significant pedagogical issues, this suggests that ongoing
professional development must be done to acquaint teachers with the necessary skills

and confidence for effective and efficient curriculum delivery

According to Malatji (2019), a large percentage of South African commercial teachers
lack fundamental content knowledge, and many of them face pedagogical challenges.
A teacher who struggles with pedagogy may have difficulties with evaluating learners'
performance; moreover, a survey conducted in Limpopo province by Spual (2013) on
economic pedagogical difficulties revealed that poor pedagogical practices in
economics are one of the reasons for underperformance in South Africa; seemingly,

a lack of professional development tends to bring barriers to curriculum delivery.

3.11.5. Learner diversity

According to Uddin and Johnson (2018), most of the schools around the country reflect
significant variation in culture, ethnicity, social and emotional health, and socio-
economic issues, subsequently, Rabaza (2021) asserts that employing different
pedagogy or methods of instruction to carter the diverse learner is one of the difficulties
experienced by teachers in South Africa, similarly, (Ottewill, 2006) claims that learners
diversity relate to a number of characteristic’s, such as different between learners,
their backgrounds, attitudes, ability to learn skills such as numeracy, literacy, learning
style and cultural backgrounds which makes it difficult for teachers to opt for the
suitable pedagogical teaching strategies. Even though, Sithole and Lumadi (2012)
postulate that learners’ diversity in one of the factors that helps teachers to opt for the
suitable pedagogical strategies in teaching Economics, while (Mugani, 2020) believes
that learner’s diversity is helpful in planning the lesson and teaching pedagogy that will
address the needs of every learner in the classroom, working to meet learner’'s
diversity needs and abilities seems to be a doubting task for teachers, it is therefore
important for teachers to develop awareness and explicitly respond to leaners different
characteristics in order to meet their needs, they should be aware of learner’s diversity
to choose the pedagogical methods that will benefit all learners, otherwise there will

be barriers to curriculum delivery of secondary school commercial subjects.
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3.12. IMPACT OF BARRIERS ON CURRICULUM DELIVERY OF SECONDARY
SCHOOL COMMERCIAL SUBJECTS

As of now, there is limited documentation of direct impacts at the secondary school
level; however, the profound influence becomes more evident post-secondary,
particularly in higher education institutions, industries, and the broader economy.
Research conducted by Angell (2004) highlights a prevalent concern in certain
countries regarding the performance of sciences like physics, which bears a direct
influence on the competencies of science-related professionals. A parallel concern is
currently observed in South Africa's commercial sector. The nation is grappling with
an economic crisis that necessitates economic solutions, often stemming from
individuals with commercial backgrounds. This impact extends beyond higher

education institutions and encompasses the labour force within the commercial sector.

The Department of Labour's study (2017) in the United States underscores that the
rate of employment growth in science-related jobs grew by an average of 3.3%
annually between 2014 and 2018. In contrast, employment in non-science-related jobs
increased by only 3% on average. Consequently, the challenges encountered in
delivering secondary school commercial subjects can significantly impact the
availability of professionals needed to fill positions emerging annually across various

countries.

In essence, the barriers faced in delivering the curriculum for secondary school
commercial subjects resonate well beyond the classroom, influencing the number of
adequately qualified professionals available to fill crucial roles in industries and sectors
that play an integral role in the economic landscape. It has also been reported that
approximately 90% of business startups fail within the first year across all industries
(Adonis, 2022), which can be directly linked to the proficiency of the entrepreneurs we
have and the curriculum they have had during their time at school. Effective curriculum
delivery of secondary school commercial subjects can minimise the failure of business

startups and increase the success rate that our economy currently requires.
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3.13. OVERCOMING BARRIERS TO CURRICULUM DELIVERY

3.13.1. Teacher and curriculum

Undoubtedly, the pivotal role of teachers in the realisation of the curriculum's
objectives cannot be overstated. The teacher, being the conduit through which the
written curriculum is translated into actual educational experiences, holds immense
significance. Regardless of the underlying educational philosophy that underpins the
curriculum document, it remains imperative to centre attention on teachers and
understand their requirements, expectations, and challenges. Their role as facilitators,
guides, and mentors shapes the learning journey of students and profoundly
influences the curriculum's success. Teachers' responsibilities have increased in
recent years as curriculums have shifted from a behaviourist to a constructivist
approach. Teachers now have a plethora of responsibilities, which can be taxing at
times. As a result, they have issues (Akkog, 2008). Numerous challenges can hinder
the smooth implementation of the curriculum (Mkandawire, 2010), and unfortunately,
teachers often find themselves grappling with these issues without substantial support
(Park and Sung, 2013). In their pursuit of addressing these challenges, teachers make
efforts to capitalise on available opportunities. This might involve collaborating with
fellow educators, engaging in diverse training sessions, seeking solutions online,
consulting various resources, and studying practices adopted by other schools
(Apsari, 2018).

Enhancing teachers' motivation stands as a strategic approach to ensuring effective
curriculum delivery (Cobbold, 2017; Muskin, 2015). Elevating their professional
knowledge, competence, enthusiasm, and self-assurance within the teaching
profession can bolster intrinsic motivation. According to Nevenglosky (2018), confident
curriculum delivery by a teacher correlates with increased learners learning outcomes.
In order to accomplish successful curriculum implementation, it's pivotal to foster high
morale among teachers and improve their working conditions (Mokhele, 2012).
Motivated teachers tend to apply the curriculum more effectively. Conversely, teachers
experiencing low motivation often perceive inadequate support from school
administration and society, feeling that their efforts go unnoticed and that their scope

is constrained (Badugela, 2012). However, the substantial workload and financial
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concerns can act as impediments to sustaining high levels of teacher motivation
(Cobbold, 2017; Bohn, 2014).

A teacher's inability to allocate time for rest can hinder their capacity to keep up with
innovations, contribute to personal development, and contribute to the growth of the
school as a cohesive community. Consequently, teaching quality and motivation suffer
(Cheung & Wong, 2012). It remains essential to recognise that a motivated teacher

has the capacity to surmount various obstacles. (Mokhele, 2012; Chisholm, 2000).

3.13.2. School administration

For a curriculum to be effectively delivered, both administrators and educators must
exhibit wholehearted commitment and readiness to implement it (Olamo et al., 2019).
The engagement begins with school administrators assessing the suitability of the
school facilities for the curriculum's execution (Hickey, 2005). Prior to introducing a
new curriculum, it is imperative to enhance the school's infrastructure. A conducive
physical environment, supplemented by ample resource support and well-equipped
facilities for teachers, contributes to elevating the effectiveness of the curriculum.
Furthermore, administrators should possess the requisite knowledge to support
teachers, facilitating more organised social structuring and streamlined curriculum

implementation (Nevenglosky, 2018).

The process of curriculum delivery should be meticulously planned, akin to the manner
in which curriculum development is strategized. The responsibility for managing and
orchestrating the delivery process often rests with the school principal. This is
attributed to their role in shaping the school's ethos, vision, attitudes, and
competencies—foundational elements vital for effective curriculum management
(Mandukwini, 2016).Several scholars advocate for increased state financial support,
a reduction in overcrowded classrooms, typically averaging around 30 learners, and
provisions of essential materials and resources, including internet access and
computers (Eraslan, 2013; Oakes, 2001). Others propose measures like hiring more
teachers to mitigate overcrowded classes, furnishing additional teaching resources,

and offering supplementary guidance to educators (Salahuddin et al., 2013). Such
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initiatives aim to create an environment conducive to optimal curriculum delivery and

thereby foster improved learning outcomes.

3.13.3. Involvement of teachers in curriculum development

The active involvement of teachers throughout the entire curriculum process is
integral. This engagement significantly heightens their willingness to embrace the
curriculum and invest greater effort into its execution (Walters & Harris, 1984; Cobbold,
2017). When teachers participate in curriculum development, it diminishes the
likelihood of issues arising during implementation. By virtue of their experience,
educators can anticipate potential classroom challenges and pitfalls. This foresight
empowers them to fine-tune their implementation strategies within the realm of
curriculum development studies. Furthermore, the process of revising and refining
their teaching approaches becomes crucial; this self-assessment enables them to
identify shortcomings and pave the way for improvements (Vasconcelos et al., 2015;
Datnow et al., 2000). Leveraging their content knowledge and pedagogical expertise
is essential (Oktafiani & Hernawan, 2018). As the primary implementers, teachers
should play an active role in the decisions undertaken during the curriculum's
formulation phase (Rahman et al., 2018; Badugela, 2012).I concur with the assertions,
teachers insights and perspectives are invaluable, as they bring a frontline
understanding of what is viable and effective within the classroom environment. Such
teacher involvement creates a harmonious link between curriculum design and real-
world classroom dynamics, thus enhancing the likelihood of successful curriculum

implementation.

3.13.4. Teacher’s pedagogical practices

Florlin, Chambers, Loreman, Deppler and Harman (2013) define pedagogy as a
method of teaching in which teachers and learners work together for the benefit of all
learners in the classroom; similarly, Corbett (2001) describes pedagogy as an
approach intended to promote a culture of accommodating all learners and ensuring
best practices based on the use of diverse teaching strategies; consequently,
teachers' pedagogical practices. The commercial stream must aim to raise the
achievement of all learners while safeguarding the poor performance of those who are

vulnerable to exclusion and any other form of marginalisation (Florian, Black-Hawkins,
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2011). It is believed that learners can learn almost any subject if they are taught with
pedagogies that are in line with their strengths; similarly, learners can fail if they are
taught using instructional methods that are dissonant with their strengths. Corbett
(2001) suggests that pedagogy used in commercial subjects should reflect how
teachers teach and how learners learn and be effective and purposeful for meaningful

inclusion and attainment of the learning objectives.

Kimotho (2016) postulates that the right pedagogical practices can connect learners
with their own learning first and then connect their learning to the commercial
curriculum. Because most of the pedagogical approaches are based on principles and
strategies that teachers must adopt and adapt in the classroom, it is therefore
important for teachers to be professionally skilled, flexible, and adaptable in choosing
the correct pedagogical methods when teaching commercial subjects in secondary
schools.

Effective pedagogical practices by teachers can enhance the quality of education and
academic results (Kimotho, 2016); consequently, the barriers to the curriculum
delivery of secondary school commercial subjects can be eradicated with the right

application of pedagogical practices by the commercial teachers.

3.13.5. Pedagogical content knowledge

According to Park and Oliver (2008), pedagogical content knowledge is the
transformation of subject matter knowledge used mainly for the purpose of teaching.
(Shulman, 1987) further defines PCK as a special amalgamation of content and
pedagogy that is unique to the area of a teacher. (Shulman, 1987) also describes
pedagogical content knowledge as the conversion of content knowledge into a method
that makes learning possible. This indicates that PCK signifies teachers understanding
of commerce and how they deliver commercial subjects to the commercial learners.
As he argues, PCK is a knowledge that teachers require to teach a particular content
to learners. This will ensure that all teachers pedagogical barriers are eliminated
during the teaching and learning of the subjects.

Shulman (1987) believes that knowledge of content subjects and knowledge of
pedagogy cannot be separated when teaching but must be integrated as teachers are
confronted with both while teaching. Teachers PCK can enhance the delivery of

commercial subjects and promote the diverse interests and abilities of learners
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(Kruger, 2018); similarly, Sephoto (2018) argues that content knowledge is not enough
to bring about learning in learners; it is therefore important for commercial teachers to
not only know the content but they must also know how to teach the content. Rohaan,
Taconis, and Tachems (2010) further suggest that PCK can stimulate a positive
attitude towards teaching and bring about interest in teaching commercial subjects
when it is used effectively.

Moreover, PCK is the knowledge that enables teachers to teach (Lee, 2010). The
assertion is supported by Depaepa, Kelchhtermans, and Verschaffel (2013), as they
postulate that PCK helps teachers to develop and choose appropriate tasks relevant
for their learners, examine learners understanding, and analyse learners' mistakes
and difficulties. Baumet, Kunter, Blum, Brunner, Vass, and Jordan (2010) further
proclaim that PCK enables teachers to change and reorganise commercial content
knowledge in such a way that it becomes easily comprehended by learners; therefore,
pedagogical content knowledge of commercial subjects by commercial teachers can

enable effective and efficient delivery of commercial curriculum in secondary schools.

3.13.6. Teachers’ awareness and application of the various teaching—

learning methods

According to Du Toit (2011), teachers are no longer seen as orators and possessors
of all knowledge, but their role has moved towards facilitating teaching and learning.
In addition, Morrow (2007) supports the idea that teachers should make a paradigm
shift from their old teaching practices to new ones for effective attainment of objectives;
similarly, commercial teachers must adopt multiple teaching and learning methods for

effective and efficient delivery of commercial curriculum.

Modern learners are “active learners," thus they require a new learning environment
that is more collaborative, learner-centred, team- or group-based, and as self-paced
as possible (Kimotho, 2011). As a result, pedagogical approaches such as the learner-
centred approach, in which learners take an active role in the teaching and learning of
commercial subjects, must be applied. Umar, Dauda, and Matah (2016) assert that
commercial curriculum deals with subjects that fall under social science, which studies
the behaviour of individuals and requires a pedagogical approach that is learner-

centred as it is also proposed by this study.
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There are various teaching methods available for commercial teachers, and it is
imperative for teachers to not only know about them but also to know which ones are
suitable for effective delivery of commercial subjects. Zanca (2017) found that a lack
of teachers' knowledge of various teaching pedagogical strategies made some of the
teachers stick to conventional instruction methods that still put teachers at the centre
of teaching and learning. There should never be one size fits all when it comes to
teaching commercial subjects; not even different topics in one subject should be
approached the same. Ottewill (2003) asserts that what may work in one economic
topic may not work in another economic topic. It is therefore imperative for teachers to
be aware of various teaching and learning methods and apply them accordingly when

teaching commercial subjects.

Similarly, learner-centred pedagogical approaches such as group work, interactive
learning activities, collaborative learning, and adaptive pedagogy have been identified
as relevant for teaching commercial subjects from Grades 10 to 12 (Department of
Basic Education, 2012).

3.13.7. Teachers understanding of educational context

A school is part of a broader context that is surrounded by external and internal factors
that affect teachers' pedagogical approaches (Morowane, 2019). It is therefore
imperative to understand the educational context of commercial subjects in secondary
schools for effective and efficient curriculum delivery. The context may include
identification of the governance and financing of the school districts to the character

of communities and culture (Shulman, 1987).

Similarly, Heystek (2016) believes that without understanding the educational context,
commercial teachers may experience pedagogical difficulties when they include the
level of responsibility and the learners social, religious, and cultural background when
teaching commercial subjects. Moreover, a teacher who fails to understand the
educational context fails to apply the correct pedagogical approach. Furthermore,
Heystek (2016) asserts that teachers must understand that what works in one
educational context may not work in another educational context. Consequently, for
effective and efficient curriculum delivery of secondary school commercial subjects,

teachers must understand that not only the context and nature of commercial subjects
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are different, but the methods of delivery must also be different from those of other
subjects that are taught in different contexts.

It will be beneficial for commercial teachers to know and understand the context of the
schools they are teaching at; this will include understanding the socio-economic issues
of the community and how the school operates, its governance, and its financial
implications, to enable them to opt for suitable pedagogical approaches during the

teaching and learning of commercial subjects.

3.14. CURRICULUM ALIGNMENT

Curriculum and instructional alignment are critical for assisting learners' achievement
and meeting learning objectives. Causarano (2015) emphasises the importance of
teacher alignment and increased understanding of curriculum content for the
implementation and delivery of effective curriculum. He adds that this should be in line
with the relevant instructional practices. He also claims that a lack of alignment has a
negative impact on learners and curriculum practitioners, potentially impairing their
ability to reflect on their practices. However, Polikoff and Porter (2014) discovered no
link between instructional alignment, pedagogical quality, and learners learning and
state-mandated benchmarks in their study. Nonetheless, Jess, Carse and Kaey (2016)
discovered the importance of preparing and training teachers to meet curriculum
objectives in their study on the curriculum development process and the educator's
role, this study suggest that it is essential to align commercial curriculum with the
economic needs of the country, it is imperative for learners to understand that what
they are learning in commercial subjects is not just important for themselves as
individuals but also important for their communities and the economy as a whole, as
a result, their performance and capacity to learn can increase as their motivation

improve.
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3.15. CURRICULUM DEVELOPMENT

Curriculum development is a comprehensive endeavour encompassing the art of
designing effective curricula, an essential skill for all educators. This process involves
various components, including defining clear objectives, conducting thorough
research on the subject matter, referencing official curriculum guidelines provided by
the government, selecting appropriate teaching methodologies, and determining

suitable assessment methods (Jacobs, 2011).

Different educational philosophies vyield distinct approaches to curriculum
development. According to Tyler (2013), curriculum development is primarily viewed
as a technical process of decision-making. This perspective focuses on technical
inquiries, treating curriculum development as an objective, systematic, and scientific
undertaking grounded in rational decision-making. On the other hand, Stenhouse

(2012) proposes that curriculum development is an outcome of social construction.

Both approaches contribute to the multifaceted nature of curriculum development,
considering it not only as a product of informed decision-making but also as a product
shaped by the social and contextual factors inherent in educational settings. This
comprehensive understanding ensures that curricula are well-designed, relevant, and

responsive to the diverse needs of learners and the educational environment.

Decisions about the overall curriculum should be made first, and subsequent levels of
planning should be consistent with the original curriculum decisions (Rink, 2009). A
philosophy statement is created by asking a series of questions about the goals of a
programme, why the goals are important, and how the goals can be best achieved in
the context of a specific institution. A philosophy statement should address the best
ways to provide learners with the knowledge and skills needed to meet the demands
of a programme, as well as a perspective on how developing learners will be able to

achieve the programme's goal (Rink, 2009).
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3.15.1. Essentials of the Curriculum Development Process

The curriculum development process unfolds across four key stages: planning and
research, professional learning, curriculum development, and implementation. This
process operates in an iterative and circular manner, signifying its perpetual and
evolving nature. Indeed, the curriculum development process is marked by its dynamic
and fluid characteristics. As with any procedural endeavour, it is essential to customise
the approach to suit the unique requirements of developing a specific course
(Mkandawire, 2010). This adaptability ensures that the resulting curriculum aligns

effectively with the objectives, context, and diverse learning needs of the learners.

Stage 1: Plan and Research the Curriculum Development

The initial stage of curriculum development involves comprehensive planning and
research. This phase is pivotal for laying the foundation for the curriculum
development journey. The objectives of this stage encompass devising a strategic plan
to facilitate the efficient progression and eventual completion of the curriculum
development process. Simultaneously, it aims to foster a profound comprehension of
educational standards and best practices. While curriculum development is a crucial

aspect, it is complemented by thorough research.

Planning, devoid of robust research, falls short of meeting the demands of curriculum
development. Rigorous research is indispensable to substantiating and underpinning
the concepts integral to the curriculum process. This research-driven approach aids in
crafting a curriculum that is substantiated by evidence and informed by the educational
landscape (Kiira, 2012). By intertwining planning and research, this phase provides
the solid groundwork required to embark on a successful curriculum development

trajectory.

Stage 2: Curriculum Development

During this phase, a significant portion of the curriculum takes shape through the
process of writing. The groundwork laid during the earlier planning and research

phases serves as a compass, steering the writing process towards the creation of a
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comprehensive and robust written curriculum. This written curriculum is characterised
by its practicality, alignment with standards, and well-defined principles. The logical
and seamless progression of skills from one grade level or course to the next is
meticulously articulated, ensuring the preparedness of every learner for both the

academic journey and their future careers.

The objectives of this phase are twofold: to devise a comprehensive curriculum plan
that spans the entirety of the school year and to conduct thorough curriculum research
(Annala & Makinen, 2017). By meticulously crafting a curriculum plan, educators
ensure that the academic year is thoughtfully structured, covering essential content
and skills in a coherent manner. Concurrently, curriculum research is a cornerstone of
this phase, serving to validate and inform the content, ensuring that it is current,
evidence-based, and attuned to the evolving needs of learners. This phase represents
a critical juncture in the curriculum development process, where pedagogical expertise
converges with data-driven insights to create a curriculum that is robust, effective, and

forward-looking.

Stage 3: Continued Curriculum Development and Professional Learning

At this point, the curriculum is ready for implementation, and the district community will
receive professional development. This training is necessary to ensure the effective
translation of the written curriculum into classroom instruction. Teachers will gain a
comprehensive understanding of how to execute the written curriculum, interpret unit
maps, convert them into daily plans, utilise new assessments and materials, and
provide feedback. Professional development serves as a crucial bridge between the
theoretical curriculum and its practical application in the classroom (Shay, Wolff &
Cleary-Fincham, 2016).

Stage 4. Implementation

Curriculum planning encompasses curriculum implementation. Any curriculum that's
planned but not implemented renders itself ineffective and void. At this stage, the
curriculum taught supersedes the written curriculum. Teachers gather insights and

provide feedback on teaching, curriculum, assessment, resource utilisation, and other
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essential aspects of the learning process. This allows for ongoing curriculum review
while implementation occurs. With the curriculum development process being
continuous and iterative, this phase's objective is to amass implementation feedback
to inform future curriculum development and professional learning (Bohn, 2014;
Oktafiani & Hernawan, 2018; Muskin, 2015; Chaudhary, 2015; Mokhele, 2012). Based
on all the essential curriculum development processes, it can then be concluded that
it is imperative for teachers to be at the centre of every stage of curriculum
development and not just take part in curriculum delivery, if that can be done, the
barriers to curriculum delivery of secondary school commercial subjects in the context

of this study might be exterminated.

3.16. CONCLUSION

The literature review encompassed a definition of curriculum and explored different
types of commercial curriculum delivered in secondary schools. It delved into the
methods of curriculum delivery and management in South African schools, offering a
comprehensive background on commerce curriculum and underscoring its
significance and consequently the impact of the barriers to curriculum delivery in
secondary school commercial subjects, moreover, different methods of assessment
were also explored uncovering their role in curriculum delivery of secondary school
commercial subjects, Additionally, the review further outlined challenges in

commercial curriculum delivery and proposed strategies to overcome these difficulties.
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CHAPTER 4

RESEARCH METHODOLOGY
4.1. INTRODUCTION

This chapter outlines the research design and methodology chosen to explore the
barriers to delivering secondary school commercial subjects in detail. The discussion
begins by introducing the data collection tools, followed by a description of the

population and sample size. The chosen data analysis approach is then elucidated.
4.2. RESEARCH APPROACH

This study delves into the barriers to delivering curriculum in secondary school
commercial subjects. The most fitting methodology employed for this investigation is
gualitative research. This approach allows participants to engage in interactive
discussions while also capturing and interpreting their personal encounters with
curriculum delivery hindrances in the context of secondary school commercial
subjects. Moreover, this methodology grants insight into the intricate landscape of

participants' experiences and emotions.

The research approach is shaped by the problem under investigation, aligning with the
research question (Silverman, 2011). When a study concerns a social phenomenon
and the anticipated research also revolves around a social phenomenon, a qualitative
research approach proves suitable. In this case, the barriers to curriculum delivery in
secondary school commercial subjects were effectively unearthed through this
approach. Given its social orientation, the qualitative approach facilitates delving into
individuals' underlying concerns—dimensions that quantitative methods, such as

guestionnaires, might not fully uncover.

The choice of this approach is further influenced by its flexibility in research design
and data collection. As the fieldwork progressed, the research design evolved
organically. The study didn't proceed with preconceived hypotheses to test or
predefined questions to address. While the researcher had a grasp of the issue, they
couldn't predict the participants' responses. This approach is instrumental in exploring

social phenomena, although it does come with certain limitations.
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4.3. LIMITATIONS OF QUALITATIVE APPROACH

The qualitative approach faces notable criticism for its potential lack of sufficient
reliability or validity (Hughes, 2006). This arises from the inherently subjective nature
of qualitative data, which is deeply rooted in particular contexts. Consequently,
adhering to conventional notions of reliability and validity poses challenges. Likewise,
akin to quantitative findings, qualitative results often resist generalisation due to the
comprehensive nature of the study, which concentrates on a limited scope that might

not support widespread applicability.

In addressing these concerns, the researcher endeavoured to maintain objectivity,
impartiality, and a balanced presentation of findings. This conscientious approach
aimed to mitigate potential biases and uphold the integrity of the study's outcomes.

4.4. INTERPRETIVE PARADIGM

A research paradigm can be defined as a foundational set of beliefs that guides the
researcher's actions (Guba, 1990:17). Paradigms represent the overarching
perspective on the nature of research held by the researcher, often remaining implicit
in the research process but exerting a substantial influence on research approach and
practice. Among the major paradigms are the critical paradigm, positivism, and

interpretivism.

This study adopted an interpretive paradigm. This approach allows the researcher to
understand and interpret how individuals perceive their world (Creswell, 2009). The
study involved ten departmental heads from secondary school commercial
departments, aiming to explore diverse meanings and complexities within their
perspectives. The interpretive approach facilitated an exploration of the barriers to
delivering curriculum in secondary school commercial subjects, enabling the
researcher to delve deeper into these issues. To grasp the participants' historical and
cultural contexts, the researcher examined the specific circumstances in which they
operate and reside. Within the interpretative paradigm, the researcher's interpretations
stem from their personal and historical experiences (Creswell, 2009), and this
paradigm is characterised by inductively constructing patterns of meaning rather than

beginning with pre-existing theories.
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The researcher's role revolved around interpreting the participants' expressions
concerning the subject under investigation. The focal point lay on the obstacles related
to delivering curriculum in secondary school commercial subjects, making the

interpretative paradigm the most fitting choice.
4.5. RESEARCH DESIGN

A research design serves as a comprehensive plan outlining the researcher's
approach to investigating the project. It provides an overview of how the study will
unfold, including factors like timing, participants, and data collection methods. The
purpose of crafting a research design is to establish a roadmap for gathering evidence
to address the research question while ensuring the credibility and dependability of
the results (McMillan & Schumacher, 2006).

As described by Creswell (2012), the research design encompasses the specific steps
involved in the research process, including data collection, analysis, and report writing.
It can also be defined as the detailed strategy devised to yield responses to the
research inquiries, along with the measures taken to ensure the research'’s reliability
(Polit & Beck, 2008). According to De Vos et al. (2009), research design encompasses
the choices made by the researcher throughout the research journey. McMillan (2012)
characterised research design as the comprehensive plan for executing a study, which

can fall under the categories of qualitative, quantitative, or mixed-methods research.

Qualitative research, as per McMillan (2012), involves interpretive exploration
conducted in natural settings to comprehend specific phenomena. It relies on verbal
narratives and sometimes includes documented observations. Similarly, Gay (2011)
defined qualitative research as the systematic process of collecting, organising,
analysing, and interpreting data. Fraenkel and Wallen (2010) noted that qualitative
researchers prioritise understanding particular situations based on participants’
perspectives and descriptions.

Since the researcher interacted with teachers in person, this research had a qualitative
component. It aimed to identify curriculum delivery barriers in secondary school
commercial subjects. It was widely acknowledged that the concepts were

generalisations and themes.
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4.6. SAMPLING

Sampling, according to Preissle (2010), involves the process of extracting or selecting
a smaller subset from a larger population in order to adequately represent the larger
group, utilising procedures applicable to the smaller set. Rosnow (2014) characterises

a sample as a portion of the population.

Strydom (2011:224) distinguishes between two primary sampling categories:
probability sampling and non-probability sampling. These overarching types of
sampling can further be subdivided to ensure a researcher's clarity in selecting specific
individuals for participation in their research. In this study, the non-probability sampling
method was employed.

Examples of common non-probability sampling include:
4.6.1. Convenience Sampling

According to Gay et al. (2011), convenience sampling is described as the practice of
gathering data from individuals who are readily accessible and willing to participate
during the data collection period.

4.6.2. Purposive sampling

In this method of sampling, individuals are chosen based on their perceived expertise
or familiarity with a specific subject, as outlined by MacMillan (2012). Purposive
sampling, also referred to as judgement sampling, is a technique where the researcher
selects participants based on their knowledge and understanding of the group being
studied, according to Gay et al. (2012) and Fraenkel and Wallen (2010). The
advantage of purposive sampling lies in the researcher's ability to select participants
who possess relevant insights and knowledge.

In the current study, purposive sampling was employed. Also known as judgmental
sampling, this method allows the researcher to intentionally include individuals who
exhibit characteristics, attributes, or knowledge representative of the larger population
in alignment with the research objectives (Grinnell & Unrau, 2008). This approach
ensures that no specific cases are excluded from the sample (Patton, 2002).
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4.6.3. Description of participants

A total of 10 commercial departmental heads from 10 different schools in the Capricorn
South District of Limpopo Province were selected. All the departmental heads had two
or three commercial subjects as part of their majors in their qualifications. This implied
that all the departmental heads were teaching one or two of these subjects at their
respective schools in addition to their managerial responsibilities.

CODE NAME MAJOR SUBJECTS DEPARTMENT
Participant 1 (P1) Business Studies and Commerce
Economics
Participant 2 (P2) Accounting and Commerce
Economics
Participant 3 (P3) Accounting, Business Commerce
Studies and Economics

Participant 4(P4) Business Studies and Commerce
Economics

Participant 5 (P5) Economics and Business | Commerce
Studies

Participant 6 (P6) Economics and Business | Commerce
Studies

Participant 7 (P7) Accounting and Business | Commerce
Studies

Participant 8 (P8) Economics and Business | Commerce
Studies

Participant 9 (P9) Accounting and Commerce
Economics

Participant 10 (10) Business Studies and Commerce
Accounting

Figure 1 Description of Participants
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4.7. POPULATION

Population, as defined by Rosnow (1996), refers to the collection of elements to which
researchers aim to extend the outcomes of their research. Similarly, according to Gay
and Airasian (2000), population pertains to the group that holds the researcher's

interest, representing the group to which the study's conclusions can be generalised.

For this study, the commercial departmental heads within Capricorn South District in
Limpopo Province were identified as a pertinent source of valuable insights into the
barriers affecting the curriculum delivery of secondary school commercial subjects.
The selected population was deemed to possess the necessary information that could
enhance the study's outcomes.

4.8. GEOGRAPHICAL SITE

The schools are situated in the southern region of the Capricorn District in the Limpopo
Province of South Africa. Capricorn is one of the five districts in the Limpopo Province,
named after the tropic of Capricorn, which passes through it. The circuits housing
these schools are approximately 50 kilometres away from the City of Polokwane,

where the majority of people speak Northern Sotho as their home language.
4.9. DATA COLLECTION

When collecting data, a researcher can use a variety of techniques. Data for this study
was gathered through document analysis, documentary evidence, and participant
interviews. The researcher recorded the interviews with a field recorder. The use of
open-ended questions for in-depth answers is one advantage of using interviews
(Creswell, 2013). Because answers will be kept anonymous, participants will be free

to provide them without fear.
4.9.1. Interview

Greef (2005) provides a definition of an interview as a reciprocal interaction wherein
the researcher engages with participants by posing questions during the data
collection process. Similarly, Hornby (1989), as cited in Rwegelera (2010),
characterises an interview as a meeting where the researcher inquires about
individuals viewpoints on a specific subject. Bogdan and Biklen (1992) describe an

interview as an in-person version of a questionnaire. In this study, data was collected
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through recorded interviews, which were later transcribed and categorised into
themes. The interview responses were recorded and transcribed, allowing for the
identification of common patterns and perspectives concerning the obstacles to

curriculum delivery in secondary school commercial subjects.

Interviews are frequently employed as the primary method of data collection in
qualitative studies. For this study, semi-structured interviews served as the primary
means of gathering data, with in-depth interviews used when deemed necessary.
Interviews provide the researcher with the opportunity to explore the "why" behind
participants' responses. This study's use of interviews is rooted in their capacity to
probe deeper into topics and uncover the rationales and incentives underlying
participants' actions.

The selection of the interview method for this study was also influenced by its ability
to facilitate in-depth information collection by going beyond the predefined questions.
The semi-structured interviews offered the flexibility to ask probing questions that
could elicit more profound emotions from participants, allowing the researcher to
deviate from the interview schedule when necessary. Consequently, personal
interviews were employed to collect data from ten commercial departmental heads.

Participants were fully informed of the study's objectives and purpose. Moreover,
participants were assured that their involvement was voluntary and that they retained
the option to withdraw at any point. Confidentiality was emphasised, ensuring that
participants could openly express themselves during the interviews without concerns
about personal identification.

4.9.2. Document analysis

McMillan and Schumacher (2014) highlight that documents offer researchers an
opportunity to access an internal viewpoint of an organisation. Document analysis, as
described by Henning, Van Ransburg and Smith (2004), encompasses the
examination of documents and other sources that hold pertinent and valuable
information. In this study, relevant documents were requested from schools to undergo
examination. It's important to note that these documents did not inherently convey their
meaning; rather, they required interpretation by the researcher in order to derive
insights.
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The researcher requested the departmental minute book, departmental annual
programme, and departmental policies in order to gain insight into issues concerning

curriculum delivery of secondary school commercial subjects.
Departmental minute book

The departmental minutes book records everything said during a meeting of a school's
commercial department, as well as all the discussions, strategies, and resolutions

adopted by those in attendance.
Departmental annual programme

The departmental annual programme serves as an operational guide that indicates all
of the activities that will be carried out in a school's commercial department. It includes
detailed plans of activities that will be carried out as well as those who will be in charge

of overseeing the developments and implementations.
Departmental vison and mission statement

A mission statement outlines the department's objectives and approach to those
objectives; it also describes the state of the department, in this case, the commercial

department in secondary schools in Capricorn South District, Limpopo Province.
4.10. DATA ANALYSIS

Qualitative data analysis involves a predominantly inductive approach, wherein a
researcher arranges gathered data into categories and identifies patterns or
relationships among these categories (McMillan & Schumacher, 2014). This analytical
approach involves a systematic progression of coding, categorisation, and
interpretation of data aimed at providing explanatory insights. The endeavour of
analysing qualitative data, such as interviews, is characterised by its diversity. It lacks

a singular, definitive method; data can be construed in multiple ways.

The study adopted Creswell’'s model of data analysis (2013) as its analytical
framework. All the gathered data was transcribed, organised, typed, and stored as
digital documents on a computer. Subsequently, an analytical exploration of the
findings ensued, entailing the identification and interpretation of recurring trends and

patterns to formulate thematic elements.
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In the employed thematic analysis approach, data was initially transcribed verbatim
using Microsoft Word. Following this, an extensive review of the interview transcripts
was undertaken, with the data coded according to predefined themes derived from the
research questions. Subsequently, the data was interpreted through comprehensive
discourse. An aggregation of the analysed data was synthesised into sub-themes,
culminating in overarching themes corresponding to each research objective. These

themes were subsequently utilised to present the study's findings.

According to Mouton (2001), qualitative researchers partake in verbal data analysis.
This encompasses scrutinising and arranging notes sourced from interviews and
observations and segmenting information into smaller units to identify recurring
patterns and trends. In this study, the researcher adopted an iterative process,
revisiting the data after each interview to identify salient issues that emerged during
the conversations. This iterative approach ensured that these pertinent issues were

accorded due attention and prioritised appropriately.

4.11. ETHICAL CONSIDERATIONS

Ethics is closely intertwined with principles and morality, encompassing questions of
what is morally right and wrong (Babbie, 2015). Consequently, it is imperative to
thoroughly scrutinise all facets of a research project for potential ethical breaches. This
concern was diligently addressed in the current study. Prior to commencing the
research, the research proposal underwent scrutiny by the ethics committee at the
University of Limpopo. Furthermore, consultation and permission were sought from
the Limpopo Department of Education. The study also recognised the following ethical
considerations: (a) informed consent; (b) the beneficence principle; (c) the justice

principle; (d) confidentiality and anonymity; and (e) discontinuance.

411.1. Informed Consent

The selection of departmental heads for interviews in the schools occurred only after
receiving official permission from the Limpopo Department of Education. It's crucial to
note that participation in this study was entirely voluntary, and the researcher obtained

signed consent forms from the respondents.
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Furthermore, participants were provided with comprehensive information about their
role within the research study. This encompassed a clear understanding of the study's
purpose, the procedures for data collection, the utilised data collection instruments,
and the intended utilisation of the research results. This comprehensive disclosure
enabled participants to make an informed choice about whether they wished to take
part in the study. Upon agreeing to participate, participants completed and signed

informed consent forms.

4.11.2. Principle of beneficence

During the study, great care was taken to protect the participants from any potential
harm or discomfort. The researcher exercised caution in formulating questions to
ensure that they did not breach the participants’' dignity or cause any distress.
Moreover, close attention was paid to any signs of distress exhibited by the

participants throughout the process.

In addition, participants were fully informed about their right to seek clarification and
pose questions. They were also made aware of their ability to raise any concerns or
complaints regarding the study. This approach aligns with ethical guidelines to
prioritise the well-being and rights of participants throughout the research process
(Brink, van der Walt & van Rensburg, 2012:215).

4.11.3. The principle of justice

Absolutely, participants' rights to fair treatment and equitable selection were upheld
throughout the study, adhering to ethical principles (Brink et al., 2012). The selection
of participants was based on relevant criteria tied directly to the study's objectives,
such as their roles within the commercial department and their specific geographical
context. This approach ensured that participants were chosen for substantive reasons

rather than for any potential for manipulation or their public profiles.

4.11.4. Confidentiality

Dominick (2014) contends that, due to confidentiality, it must be made clear to
participants that, even if they can be identified as individuals in the study, the

information disclosed will not be made public with their names. Participants were given
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an assurance of anonymity and confidentiality of the information produced. Certainly,
safeguarding participants' confidentiality and identity was of utmost importance in line
with the University of Limpopo's regulations and standards. All necessary measures
were taken to ensure that the information shared by participants remained confidential

and that their identities were protected throughout the study.

4.11.5. Anonymity

The participants' identities are not revealed, and their well-being is not jeopardised. In
this study, the researcher did not collect data using the participants' names. Instead,

pseudonyms are used.
4.11.6. Discontinuance

Participants were given complete autonomy and agency in their participation. They
were made aware that their involvement in the study was entirely voluntary, and they
could opt out at any point without facing any negative repercussions. Additionally,
participants were assured that their responses would remain confidential and not be
disclosed to any other individuals or entities. They were also informed that they had
the right to decline answering any questions that they were uncomfortable with, and
their decision in this regard would be fully respected without any form of pressure or
coercion, in accordance with ethical principles outlined by Denzin and Lincoln (2013).

4.12. QUALITY ASSURANCE MECHANISM

The following processes were taken into consideration for quality assurance.

4.12.1. Trustworthiness

The reliability and validity of the processes used to arrive at the findings are used to
assess the quality of any qualitative research work (Creswell, 2013). The standard of
trustworthiness was considered in this study; Denzin and Lincoln (2013) associate
trustworthiness with credibility, transferability, dependability, and conformability; as a

result, this study complied with the four trustworthiness issues listed below.

4.12.2. Credibility

Indeed, credibility is a crucial aspect of qualitative research. As Silverman (2013)

suggests, credibility pertains to the accuracy and correctness of the data collected,
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particularly in the context of naturalistic inquiry. Denzin and Lincoln (2013) further
emphasise that credibility involves evaluating research findings to ensure that they
accurately represent a credible conceptual interpretation of the data, originating from
the participants’ own experiences and perspectives. In other words, credibility is
achieved when research findings resonate with the viewpoints of the individuals being
studied.

To enhance credibility in this study, a combination of methods was employed,
including interviews and document analysis. These methods were chosen to provide
multiple angles of investigation and enable cross-validation of the findings. The use of
interviews allowed direct engagement with participants' perspectives, while document
analysis provided an additional layer of evidence and context. By employing both
methods, the study aimed to ensure that the findings accurately reflected the
participants' viewpoints and experiences, thereby increasing the overall credibility of

the research.

4.12.3. Transferability

Transferability, as defined by Cohen, Manion, and Morrison (2004), pertains to the
degree to which research findings can be applied in diverse situations or settings. The
determination of whether the findings can be extended rests with the reader. To
enhance transferability in this study, a comprehensive account of the utilised
methodology, encompassing data collection and analysis, has been furnished. This
was done to provide context for the reader and allow them to make transferability
decisions. The researcher also consulted various sources in various contexts to

leverage transferability.

4.12.4. Dependability

According to Creswell (2013), data dependability refers to the extent to which
consistent findings could be replicated if the same research instrument were employed
under similar conditions with comparable participants. Denzil and Lincoln (2013)
likewise assert that dependability can be established through an audit process,
indicating the researcher's responsibility to maintain clear, logical, and traceable

research documentation that others can scrutinise as an audit trail.
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4.12.5. Confirmability

Conformability, as outlined by Denzil and Lincoln (2013), pertains to the degree to
which findings remain unbiased. This can be ensured by establishing a neutral,
credible, and consistent process for data collection. Guba (1991) further emphasises
that neutrality can be enhanced by involving a team of experienced qualitative
researchers. Therefore, in this study, the researcher utilised the expertise of the

supervisor to validate the findings and enhance confirmability.
4.13. CONCLUSION

This chapter presented a thorough outline of the research design, methodologies, data
collection, and analysis techniques utilised. The objective of the study was to
investigate the barriers to curriculum delivery in secondary school commercial

subjects.
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CHAPTER 5

QUALITATIVE DATA ANALYSIS

5.1. INTRODUCTION

This chapter delves into the findings extracted from the qualitative data obtained
through interviews and document analysis. During the interviews, the researcher
utilised a recording device to capture conversations, which were later transcribed for
the purpose of analysis. The ensuing section presents and examines the transcribed
outcomes, offering descriptions and insights based on the analysed participant quotes.
By conducting these interviews, the researcher gained valuable insights from the
commercial departmental heads regarding their beliefs and the obstacles encountered
in delivering the curriculum for secondary school commercial subjects. The interviews
also facilitated a comprehensive understanding of the prevailing conditions within the
study area. The participants for this study were commercial departmental heads from
the ten selected schools within Capricorn South District. Furthermore, this chapter
delves into notable quotes extracted from emerging themes and their respective sub-

themes, along with insights derived from document analysis.

5.2. DEMOGRAPHICS

The provided table below presents the demographic details of the participants, all of
whom hold positions as departmental heads in the Capricorn South district. The table
offers insights into the ethnic and gender distribution of the participants. The inclusion
of demographic information is crucial in this study, as it contributes to a comprehensive
comprehension of the socioeconomic aspects that the research addresses. It is also
important to consider how many years these departmental heads spent teaching these
subjects. Because these educators have spent a significant amount of time working in
the commercial sector, they have been exposed to curriculum delivery at their schools.

Thus, the educator's experience in commercial subjects is critical in this study.

Participant 1 is a principal who also oversees the commercial stream; she has been
teaching accounting for 30 years. Her presence has aided this study in gathering

information from her experiences and observations since she began teaching
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commerce. The other nine participants have also served as departmental heads in the

commercial stream for more than five years.

These commercial departmental heads agree that the commercial stream has some
underlying issues. One of the departmental heads stated that it is past time for
someone to investigate the barriers in commercial subjects, as many schools are

discontinuing the stream.

Participant 6 stated that he has learned that some principals are attempting to ensure
that almost every learner enrolls in science at their school. He also stated that he has
observed some teachers attempting to portray science as the only important path to
take. Participant 6 went on to say that science teachers are always in high demand,

and it's difficult to find a job posting for a commercial teacher these days.

(P6): “The way the school principals are always recruiting science teachers, even

”

when there is no need, leads to problems in the commercial departments at schools.

Participant 5 also stated that commerce is under-resourced in schools, that there are
no teachers because positions are always advertised with science, and that in some
cases, one teacher will offer two commercial subjects in grade 12 while also teaching
lower grades.

(P5): “The principals are contributing to the barriers in the delivery of commercial
subjects by advertising every post as science. All they are concerned about is the
science stream; they provide support to the science department. This leads to

problems in the delivery of commercial subjects.”

According to participant 2, a content gap causes barriers to curriculum delivery in
secondary school commercial subjects: Some teachers, he claims, are simply
assigned subjects even if they are not qualified to teach them, particularly EMS in
grades 8 and 9. He claims that this causes issues and thus creates barriers to effective

and efficient curriculum delivery in secondary school commercial subjects.
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Participants profile — commercial departmental heads

PARTICIPANTS ETHNICITY GENDER TEACHING
EXPERIENCE

Participant 1 (P1) Black Female 30 years
Participant 2 (P2) Black Male 15 years
Participant 3 (P3) Black Female 12 years
Participant 4 (P4) Black Male 5 years
Participant 5 (P5) Black Male 5 years
Participant 6 (P6) Black Male 7 years
Participant 7 (P7) Black Female 10 years
Participant 8 (P8) Black Male 10 years
Participant 9 (P9) Black Female 6 years
Participant 10 (P10) Black Female 6 years

Table 1 Educators Qualitative Participants’ demographic information

5.3. EMERGING THEMES
Theme 1

5.3.1. Lack of support for commercial educators

Supporting teachers is one of the fundamental roles which the department of basic
education is expected to execute, if not well fulfilled, barriers to curriculum delivery will
persist. According to Lochner, Conrad and graham (2015), teachers play a central role
in ensuring the efficiency, effectiveness and consistent delivery of curriculum, this
study concurs with the assertions made by the scholars and suggests that teachers
cannot succeed without the support from all the stakeholders in education, particularly

the department of basic education which has been found to lack when it comes to
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supporting commercial educators. According to the feedback provided by the
participants, the department of education was perceived as not adequately supporting
the commercial curriculum in secondary schools. The departmental heads who took
part in this study expressed the view that there should be greater efforts to promote
all streams available to learners. However, it was noted that the support seems to be
disproportionately directed towards the science stream, potentially leaving other
streams, such as the commercial curriculum, lacking in comparable attention and

assistance.
Involvement of teachers in workshops about career opportunities

Based on field data, the department should organise workshops and programs for
teachers to strengthen their content delivery methods to learners. Below are reported
dialogue within text boxes, as well as interpretations for each text box.

(P7): “1 feel like we do not get enough support from the department on the delivery of
commercial subjects to our learners. | feel like some of the methods we are using are
outdated and are not helping our learners be in a position to start their own

businesses.”

Teachers who receive commercial subject delivery training will be able to assist
learners in the Capricorn South District in passing commercial subjects and gaining
the necessary skills to start and run their own businesses. Teachers will be able to
deliver commercial subjects in secondary schools efficiently and effectively if they are

adequately supported.

(P7): ‘it is important for commercial teachers to have confidence in their subjects, so
that they can take a step forward to deliver the commercial curriculum to leaners and

enable them to run their own businesses using knowledge acquired.”

The emphatic statement of Participant 7 confirms that the only way to improve the
curriculum delivery of commercial subjects in secondary schools is to support
educators who offer the subjects and to give them confidence in the subjects they

teach. It is difficult to effectively deliver something in which you lack confidence.
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Participants expressed their concerns about the commercial stream's ability to thrive
in the absence of adequate support. They maintained that, despite having the
necessary skills and knowledge to teach, it would be difficult without adequate support

from the relevant stakeholders for both them and the learners.

(P1): “Support would go a long way in making learning and teaching easier and more
effective, as it would aid the lesson and make the learners lives a bit easier. It's
going to be very difficult to deliver a commercial curriculum in secondary schools if

the necessary support is not provided”. P2 shared the same view.

(P3): “Science educators are always provided with opportunities to further their
studies and get bursaries, while the same opportunities are not given to commercial

educators.”

(P5): “If you look at most of the workshops hosted by the department, they always
give priority to mathematics and science teachers while often times neglecting the
commercial teachers. Where is the support for the commercial teachers? How is the

delivery supposed to be effective?”

The participants conveyed a sentiment that stakeholders, including the government
and the private sector, could enhance their support for commercial subjects in a
manner similar to their support for science subjects. Educators highlighted that there
appear to be insufficient efforts to showcase a comparable level of confidence in
commerce as one of the important streams, especially given the current economic

conditions both within our country and globally.

It can then be concluded that inadequate support for commercial teachers is one of
the barriers to curriculum delivery in secondary school commercial subjects, the
department of basic education must therefore put measures in place to adequately

support the commercial teachers and learners
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Theme 2

5.3.2. Lack of practical experience (the gap between theory and practice)

The commercial stream is designed to equip learners with skills and competencies
related to business, economics, and accounting, with the intention of preparing them
for success in these fields. This study suggest that knowledge becomes obsolete if it
remains theoretical and isn't applied in real-world scenarios, The assertion is also
reflected by (Hoadley & Jansen, 2013; Pinar, 2010) as they emphasize the importance
of aligning curriculum content with the needs of the society, my conviction is that south
Africa needs people with practical skills to overcome its economic predicaments,
similarly, Singh (2017) suggests that the output of commerce education should be
multidimensional and fully globally competitive; however, it has been observed that
commercial learners and graduates lack practical knowledge

In interviews with departmental heads, it was revealed that learners often hold the
perception that opportunities for advancement in life are limited within the realm of
commerce. The participants emphasised that the absence of practical experiences
that would allow learners to apply the knowledge and skills they've acquired
contributes to this disadvantageous perception. They highlighted that in order to
address this issue and change this perception, it's essential to move beyond an

overreliance on academic qualifications alone.

According to Participant 1, effective curriculum delivery of commercial subjects in
secondary schools is dependent on teachers ensuring that learners fully understand
commerce and how it applies in the real world through practice.

The following are some of the departmental heads' expressions regarding the gap

between theory and practice in commercial curriculum.

(P1): “The practical experience of business will lead to an increase in performance
and an understanding of economics and management sciences in the Get Band and

also in the three commercial subjects in the FET phase.”
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(P2): “Learners need to be exposed to real-life business if they are going to fully
understand the theory that is taught to them in business studies, economics, and

accounting. They need to see in practise what they are taught in theory.”

(P8): “Some learners take or enrol in commerce because they want to further their
careers in commerce. They also take the stream because they want to establish
their own businesses in the future and have the need to acquire knowledge as to
how to go about doing so through studying commercial subjects. It will be very
important if they get practical experience as part of their education in secondary

school.”

According to the responses of the participants, there is a gap between theory and
practice in commercial subjects in secondary schools, based on the findings and the
studied literature, and also applying the learner centered theory of education using the
project based approach that guided this study to make meaningful interpretation of the
findings, it is clear that the gap between theory and practice is a barrier to effective
and efficient curriculum delivery of secondary school commercial subjects, as
practicals would help teachers to drive their points when teaching and also help
learners comprehend some concepts which would otherwise be difficult to understand
if they are just delivered in theory, it is therefore critical to ensure that practical
education in the context of commercial subjects is provided for effective curriculum

delivery.

In support of integrating theory with practical as this study propose, project-based
learning theory is used as a guiding framework, and a study by (Barak and Asad,
2012) indicated an increased interest in learning scientific and technological subjects
among fifteen-year-old girls in Israel when theory is integrated with practice, similarly,
Lou, Liu, Shih and Tseng (2011) also found project-based learning to bring enjoyment
and engagement when they did their experiment with high school learners from
Taiwan. They further indicated that it enables learners to effectively combine theory
and practice, which is what is needed in the context of effective and efficient curriculum

delivery of secondary school commercial subjects
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Theme 3
5.3.3. Subject combination and incomplete commercial subjects

Effective curriculum delivery of commercial subjects in secondary schools can only be
successful if the curriculum is offered in its entirety, which means learners must take
all business commerce and management subjects, such as business studies,
economics, and accounting. Sephoto (2018) emphasise the importance of subject
alignment to increase the understanding of curriculum content and delivery of effective
curriculum, he also claims that a lack of alignment has a negative impact on the
learners, potentially impairing their comprehension of commercial subject content in

the context of this study

Some of the sampled schools in the Capricorn South district do not offer all of the
commercial subjects; instead, they focus on only one or two and combine them with

science or general subjects.

The departmental heads shared their thoughts on subject combinations and

incomplete commercial subjects at their schools.

(P4) expressed his views by saying “the commercial stream is treated like the general

stream; we do not have complete commercial subjects at the school.”

When the subjects are incomplete, it is understood that the commercial stream is

insufficient. The following statements by other departmental heads attest to this.

(P7): “It is difficult for learners to fully comprehend commerce when they do not study
all the commercial subjects that the commercial curriculum has to offer. All three
subjects need to be studied for learners to fully acquire the skills needed to run their
own businesses. All of the subjects are important, and they all serve a different role.”

(P2): followed that statement with this one: “All the commercial subjects are important
and need to be studied together for learners to fully understand commerce and run
their own businesses successfully. It defeats the purpose to have one without the

other.”

78




According to the above assertions, it appears that lack of commercial subject
alignment and incomplete commercial subjects is a barrier to curriculum delivery of
secondary school commercial subjects, as that have the potential to impair learners’
comprehension of commercial subject content, it is therefore imperative that all
commercial subjects must be aligned and complete for effective and efficient

curriculum delivery

Theme 4
5.3.4. Content gap

Participants indicated a content gap on the side of learners from the GET phase
transitioning into FET, claiming that learners in grades 8 and 9 do not cover enough
content. This was due to the time allocated to the subjects in the GET phase. They
also stated that accounting is frequently overlooked by teachers who do not have

accounting backgrounds.

These significant issues that are impeding the delivery of commercial subjects in

secondary schools are as follows.

(P9): “We are aware of how important EMS is as part of the commercial subjects in
secondary schools, but sometimes the subjects are given to teachers without
accounting backgrounds, and they tend to neglect the accounting part of EMS, leading

to gaps.”

When it comes to EMS, a lack of content coverage in the GET phase appears to be
causing barriers in the delivery of subjects like Accounting in the FET phase. Leaners
appear to come into contact with accounting only during the FET phase, when they
are in grade 10. This viewpoint clarifies why Accounting is underperforming as a
subject and why it is being phased out in some schools. Given that learners are only
introduced to accounting in grade 10, it is assumed that they do not receive a solid
foundation in Accounting during the GET phase. In terms of the commercial stream,
the departmental heads confirmed that EMS is not prioritised in grades 8 and 9 in

secondary schools.
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P2: “We usually just allocate anyone to go and teach EMS in grades 8 and 9 and our
commercial teachers in grades 10 to 12. Sometimes it is because we are trying to

minimise the workload for our commercial teachers, as they are few in the school.”

P10: “When we are doing our allocations, priority is given to grades 10 to 12, and
grade 8 and 9 subjects are just allocated to those who have fewer periods after the

allocation of the FET phase subjects.”

When it comes to EMS in grades 8 and 9, time constraints are also thought to be an

issue, according to two participants.

P3: “EMS is key to a nation's building up to all the commercial subjects like business
studies, economics, and accounting; it requires more time than what is given in order

for learners to get the foundation of commercial subjects.”

P5: “The two hours per week allocated to EMS per week are clearly not enough, and
this also speaks to how commercial subjects are not supported and prioritised by the

system.”

The general perception is that Economic and management sciences is a very
important subject that provides the foundation for commercial subjects in secondary
schools; however, most participants expressed concern that there are content gaps in
the GET phase due to time constraints and a shortage of commercial educators, and

thus a barrier for curriculum delivery of commercial subjects in secondary schools.

The interviews further revealed that some of the learners tend to move from the
science stream to the commercial stream even in grade 12. As a result, the admission
of learners from other streams to commerce also forms part of the content gaps

because the learners lack the foundation laid in grade 10 and 11.

P1: “The issue of learners having the allowance to change subjects in grades 12 and

11 also contributes to the content gaps we see in learners.”

The impression from the findings is that foundation is critical in commercial subjects,

that foundation is found in the economic and management sciences which is done in
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the GET phase as per the National curriculum statement by the (Department of Basic
Education, 2021), however, there seems to be some gaps as the subject which is
supposed to build a foundation to the commercial subjects like accounting, business
studies and economics in the FET phase is allocated only two hours per week, which
commercial departmental heads claim is not enough, the lack thereof then creates
barriers to curriculum delivery of secondary school commercial subjects, moreover,
leaners who change their subjects in grade 12 and 11 were also found to be the ones
who lacked the significant amount of foundation and that compromised their
comprehension of commercial content in grade 11 and 12. It can then be interpreted
that commercial teachers tend to have a problem when delivering commercial

curriculum to the learners who do not have commercial foundation.
Inadequate pedagogical content knowledge

In addition to the content gaps by leaners, the findings from the interviews further
revealed inadequate pedagogical content knowledge by teachers as a barrier to
curriculum delivery of secondary school commercial subjects, Mosvold and Hoover
(2017) argue that teachers are required to have a specific kind of knowledge to teach
commercial subjects because of their complexity; similarly, Pitjeng-Mosabala and
Rollnick (2018) assert that teachers need to know the subject content they are
assigned to teach; this will enable them to choose an adequate teaching pedagogy,
however, it was found that some of the teachers assigned to teach economic and
management sciences in the GET phase only know business and economics and
have no knowledge of accounting, and in some extreme cases, EMS is just allocated
to teachers who do not have any commercial background because of shortage of

commercial teachers in some schools

The inadequate pedagogical content knowledge then compromises the effective and
efficient curriculum delivery of secondary school commercial subjects, similarly,
Marrison (2013) reveals that the lack of subject conceptual knowledge and
pedagogical difficulties among the teachers is the underlying cause of the limitations
on the virtue of teaching and learning, which manifest in poor delivery of commercial
subjects in secondary schools. In the schools that | have conducted research at, the
facts point out that inadequate pedagogical content knowledge is prevalent, especially

with regards to the accounting part in economic and management sciences
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Theme 5
5.3.5. Shortage of commercial teachers at schools

One of the barriers to curriculum delivery of commercial subjects in secondary schools
was identified as a shortage of commercial teachers in schools. It was stated that
some schools rely only on two teachers to offer all three commercial subjects, while in
some extreme cases, one teacher was responsible for all three commercial subjects.
When asked how many commercial teachers they have in the commercial department,
the participant made the following comments.

P8: “We have all three commercial subjects at the schools with only two commercial
educators, which means that we must have one commercial educator offering two

subjects in one grade.”

P9: “The schools have two commercial subjects, and | am the only commercial teacher
at the school. | am responsible for both business studies and economics from grades
10to 12.”

The assertions made speak to the shortage of commercial educators in schools; it was
discovered that having one teacher offering two subjects in one class is a common
practice. In one extreme case, one teacher was found to be in charge of all three

commercial subjects; here is what she had to say about it.

P4: “Our commercial subjects are complete in the school, with all three commercial
subjects available to learners, but unfortunately, we lost one of our teachers last year,
and | have since been responsible for all three subjects while we are still waiting to fill
his posts.”

The additional burden placed on a teacher to teach all three subjects will have a
negative impact on curriculum delivery. For effective and efficient delivery, all three

subjects require the teacher's complete commitment and focus.

While some teachers do not bear the burden of teaching multiple commercial subjects

on their own, others are faced with having incomplete commercial subjects in the
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commercial department due to a teacher shortage at the school; as a result, they only

get to have one or two commercial subjects.

P9: “Our commercial department has only two commercial subjects because we have

only two commercial teachers at the school.”

P6: “Unfortunately, we do not have a complete commercial stream at the school
because we do not have enough commercial teachers to offer the subject.”

Effective curriculum delivery of commercial subjects is dependent on having a
complete commercial stream as the subjects are inextricably intertwined, and each
and every subject needs to have one dedicated teacher who will give it undivided
attention; however, it sometimes becomes difficult to do when there is a shortage of
commercial teachers at the school like it was found in this study, as a result, the

curriculum delivery of secondary school commercial subjects is compromised

Theme 6
5.3.6. Language barrier

Mboya (2004) asserts that poor proficiency in the language of teaching and learning
can be a barrier to curriculum delivery of content subjects delivered in English. He
goes on to argue that teachers who are unable to articulate themselves clearly will
tend to deprive learners of important lessons in class; similarly, learners who are not
proficient in the LOLT will take time to understand lessons that would otherwise be

simple to grasp.

The findings of the interviews revealed that language was one of the barriers to
curriculum delivery, as it was stated that teaching and assessment in all the
commercial subjects are done in English, which the learners found to be a problem.
The following is what the participants had to say when asked about the difficulties they

encountered while teaching commercial subjects.
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P1: “English is one of the problems these learners are faced with, especially because
they are from rural backgrounds where they are not really exposed to the English

language. They are really struggling.”

P4: “Leaners here are always communicating using their home language when they
interact with their peers here at school, on playing grounds, and also at home with
their parents, and commercial subjects are taught and assessed using LOLT, which is

English.”

The data gathered from the participants show that learners have a problem with the
language of learning and teaching, which is clearly a barrier to the curriculum delivery
of commercial subjects in secondary schools. It is important to note that all three
subjects are delivered in English, which is a second language for the learners, it was
also noted during the interviews that some commercial departmental heads who are
also commercial subject teachers preferred to be interviewed in their native language,
stating that they want to fully articulate themselves, which suggests that they might
also be experiencing language barriers themselves and that translate into a barrier to

curriculum delivery.

Theme 7
5.3.7. Lack of motivation

Mofora and Phorabatho asserts that the successful implementation and delivery of
curriculum relies heavily on the school environment within which it is intended to be
delivered, it can then be interpreted that a positive environment where everyone is
motivated and in high morals will result in curriculum being delivered effectively and
efficiently while a hostile environment will do the opposite , (Mutangwa, 2007) further
supports that lack of motivation in teachers is a barrier to curriculum delivery, He is
also of the opinion that the lack thereof will lead to poor pedagogical practice and |
concur with the assertion, teachers need to be motivated in order to be effective,
however, The data gathered from the participants revealed a lack of motivation
because most commercial departmental heads in schools are not permanently and

formally employed in those positions, but instead act, and there are no signs of growth

84




because it is claimed that all promotional posts are given to science educators all the
time, and it is further assumed that commercial educators are overlooked when it
comes to opportunities. When asked about the challenges they face in leading the

commercial stream, three participants stated the following.

P9: “I can’t even say I'm leading the commercial stream; | am just acting because of
the experience | have in commerce, but we don’t even have opportunities for growth
in this department.”

P8: “I am not really a departmental head; | am just the only commercial teacher at the
school, and by virtue of that, it is my responsibility to look after the subjects | am

teaching; otherwise, | cannot say | am a departmental head.”

P4: ‘1 am just acting as a departmental head, and sometimes when trying to manage
the department, | get teachers reminding me that | am just a CS1 teacher like them,

and | get really discouraged.”

According to the data gathered from the interviews, acting departmental heads are
dissatisfied with the lack of opportunities in their department, the findings suggests
that they are not motivated to perform their duties of heading the commercial stream
and teaching the commercial subjects and that can translate into a barrier to

curriculum delivery of secondary school commercial subjects

Theme 8
5.3.8. Insufficient resources

The interviews also revealed that insufficient resources at schools in the form of
internet, study guides, and laptops are among the barriers to curriculum delivery of
commercial subjects in secondary schools. The education terrain has been changing
with the growing integration of information communication technologies in teaching
and learning, ICTs have been widely accepted as an important aspect in modern
education, there has even been an introduction of electronic curriculum, which is
defined as the educational content acquired through internet research or interaction

within electronic platforms (Wilson, 2005), it is assumed that effective curriculum
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delivery of commercial subjects in the current context is dependent on teachers having
enough material to deliver their lessons, and they have indicated that there are a lot

of materials on the internet which their schools lack.

The following are some of their responses when asked about the difficulties they face

in delivering commercial subjects.

P3: “We are living in a time where technology has taken over and in a lot of ways made
things easier. It has brought a lot of convenience to our lives and can bring excellence

if utilised well. Unfortunately, our school is still behind when it comes to that.”

P7: “Our rural schools are very under resourced. It has been said that soon we will
have one teacher with one laptop and one learner with one tablet, but it seems like
that is a far-fetched dream because here at our schools with 12 teachers and over 300
learners, we still have only 3 laptops, and that is delaying us.”

Teachers believe that a lack of resources such as internet and gadgets like laptops
and tablets, among other things, are some of the barriers to curriculum delivery of
commercial subjects in secondary schools. They believe that such resources can help
in their lessons and be beneficial to learners, the findings then suggests that there is
a need to support teachers with technological resources for effective and efficient
curriculum delivery, on the contrary, if the project-based learning can be integrated as
proposed by this study, there is not much resources needed as (Al-Balushi and Al-
Aamri, 2014) posit that project-based learning doesn't necessitate a greater
investment of time and resources compared to traditional instructional methods during
delivery and execution. In fact, they contend that it can be effectively implemented with
fewer resources within the school environment, however, schools still need to reinforce
their resources for effective and efficient curriculum del very of secondary school

commercial subjects
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5.4. DOCUMENT ANALYSIS

To gain insights into the inner workings of the ten selected schools, various documents
were subjected to analysis, including class registers, admission registers, general
timetables, and minutes from meetings held by the commercial departments. The

analysis of the class registers is elaborated upon in the subsequent discussion.

5.4.1. Register No 1 (Class Register)

All of the sampled school registers were properly maintained, which showed that the
commercial stream had fewer learners compared to other streams. The class registers
for grades 10 to 12 were requested and obtained for analysis. While the procedure for
recording attendance was followed in all schools, the researcher encountered an issue
in schools C and D. The Grade 10 commercial registers in these schools indicated a
significant level of absenteeism among learners. Notably, commercial subjects are
allocated four hours per week, and the high absenteeism rate suggests that these
learners are missing out on crucial lessons that are essential for understanding the
content and concepts of commercial subjects. This trend has implications for the

effective delivery of the curriculum in the commercial stream.

5.4.2. Register 2 (Departmental Admission Register)

A commercial admission register from grade 10-12 was also requested, and it was
discovered that some of the sampled schools do not have a departmental admission
register and rely solely on the school admission register; additionally, some of the
schools that did have a departmental admission register did not keep it up to date; and
finally, another issue was discovered in schools C and F, where it indicated that some
learners were advised to change their subjects from sciences to commerce. The issue
of admitting learners to commercial subjects in grade 12 appears to have a negative
impact on the delivery of curriculum in secondary school commercial subjects, as the
foundation is laid in grades 10 and 11, and these students are expected to understand

and perform without it.
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5.4.3. General timetable (Register 3)

The analysis of the general timetable revealed some revelations to the researcher,
including the time allocated to subjects such as Economics and Business studies,
which were seen to be allocated the last periods after break, which appeared to be a
common practise as school A, C ,D and F almost never had even a single commercial
subject in the morning, and physical science and life sciences appeared to be the only

subjects allocated the first periods.

Furthermore, the researcher discovered that the timetable in some schools had
clashes where one commercial teacher was assigned three classes at the same time,
which means that the teacher had to divide themselves by three, which is impossible,
and others were assigned two classes at the same time, which was seen to be
corrected, but it goes to show that it is a problem when it comes to allocation of periods

when there is a shortage of stuff and it also speaks to the barrier.

5.4.4. Period register

The overall schedule prompted the researcher to investigate the period register,
leading to the discovery that certain schools do not maintain proper period registers.
Furthermore, among those schools that do maintain them, it became evident that
some teachers are absent during certain periods. A significant portion of these missed
periods are in subjects of commercial importance, and Economic and management

sciences (EMS) is no exception.

It is crucial to highlight that EMS is allocated only two hours per week in grades 8 and
9. This means that if even one period is missed, learners are left with just one hour for
that week. This situation is highly unfair, considering that EMS serves as the
foundational building block for other essential commercial subjects such as

Accounting, Business studies, and Economics.

5.4.5. Departmental yearly programme

The investigation revealed a significant discrepancy in the availability of departmental
annual programmes among schools. Notably, schools like A, G, and H had planned

academic school excursions as part of their yearly programmes, aiming to enhance
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the education of learners in the commercial stream. However, these excursions lacked
specific details, such as the exact locations to be visited. One school mentioned a trip
to Gauteng province, but the specific sites were not specified, and the logistical
arrangements were unclear. In the same departmental yearly programmes, it was
indicated that team teaching sessions would occur every quarter, involving learners
and teachers from across the circuit. Curiously, the location of these sessions
remained unknown, and it appeared that the circuit was in charge of coordinating these
plans rather than individual schools. Additionally, the departmental programme
included motivational initiatives and awards for high-performing learners and those
showing the most improvement. It's noteworthy that this practice extended beyond the
commercial department, appearing to be a common approach in most of the sampled
schools, suggesting a broader commitment to recognising and encouraging learner

excellence.

5.4.6. Departmental vision and mission statement

When the researcher requested the departmental vision and mission statement, it was
discovered that only three out of ten sampled schools had and kept the statement, the
rest of the schools did not have one and stated that it was not a mandatory requirement
in their files, however, the three schools that did have the statement were the schools
that were performing well in all of their commercial subjects. The departmental heads
in the three schools were also permanently and previously employed in those positions
and not on an acting basis, and the vision and mission statements clearly articulated

their goals for the commercial department, as well as the plans to achieve those goals.
5.5. DEPARTMENTAL POLICIES

5.5.1. National Curriculum Statements (NCS) Grade R-12

The researcher analysed the national curriculum statements for grades R—12, which
offer guidelines on the skills, values, and knowledge considered valuable for learning
in South African schools. The curriculum aims to equip learners with knowledge and
skills relevant to their daily lives, fostering learning within the context of their
community (Department of Basic Education, 2021). This document underscores the
significance of providing learners with the intellectual capacity, knowledge, and skills

necessary for self-fulfillment. It is built on principles of social transformation, active and
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critical learning, mastery of knowledge and skills, and the progression of content from
simpler to more complex concepts. Despite these principles, some fundamental
barriers to the delivery of the curriculum in secondary school commercial subjects

remain, which prevent the complete realisation of the NCS objectives.

5.5.2. Caps documents for commercial subjects

CAPS (Curriculum and Assessment Policy Statement) is a comprehensive document
designed to enhance the implementation of the curriculum. It serves as a unified
curriculum and assessment framework for all subjects, including Accounting, Business
studies, and Economics. Introduced in 2012, CAPS replaced subject statements,
learning programme guidelines, and subject assessment guidelines across grades R—
12 (Department of Basic Education, 2021). This is a policy that provides for time
allocation for all subjects in grades R-12. It is the same policy that offers subjects like
EMS 2 hours per week in grades 8 and 9 and Accounting, Business studies, and
Economics only four hours per week in grades 10 to 12. Four hours per week is
insufficient for these subjects in grades 10 to 12.

5.6. MINUTES OF THE STAFF MEETINGS

The researcher took a keen interest in the departmental meetings organised by the
head of the commerce department. It was found that while commercial teachers were
cognizant of the barriers affecting the curriculum delivery of secondary school
commercial subjects, three out of the ten sampled schools did not convene regular
departmental meetings that addressed crucial departmental issues, such as
addressing content gaps. Only school B was noted for conducting consistent
departmental meetings. As elaborated in the preceding chapters, educators play a
pivotal role in enhancing the curriculum delivery of commercial subjects. The absence
of these meetings exacerbates the challenges within the commercial department.

The researcher also delved into general staff meetings and observed that they
effectively recorded minutes on topics like infrastructure, nutrition, and methods for
enhancing teaching and learning. To gain a deeper insight, staff meeting minutes were
closely examined. It was evident in one school's recorded minutes that discussions
revolved around strategies to elevate learners' performance within the school, a facet

not evident in commercial departmental meetings, even within a single school.
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In another instance, the minutes of a general meeting from a school disclosed that due
to their subpar performance, learners were seeking transfers, which would
subsequently lead to a reduction in the school's budget allocation from the education
department in accordance with norms and standards. This underscores the far-
reaching consequences of the school's underperformance. School D also highlighted
that diminishing enroliment resulted in the loss of teachers through redeployment.
According to Branson (2012), learners’ enrollment significantly influences the

allocation of funds to a school.

Consequently, the diminished financial allocation due to reduced enrollment stemming
from the barriers to curriculum delivery in secondary school commercial subjects

exerts a profound impact on the school's functioning.

5.7. RESEARCH OBJECTIVES ATTAINMENT: QUALITATIVE DATA

Qualitative data was gathered through the utilisation of semi-structured interviews and
document analysis. This approach was chosen as it facilitated a comprehensive and
nuanced comprehension of the research context from both an interpretative and
cultural perspective. By employing semi-structured interviews and document analysis,

significant variables pertinent to the study were identified and examined in depth.

5.8. CONCLUSION

While qualitative research doesn't aim to test hypotheses, it proved valuable in delving
into an area that warranted more profound comprehension. Through the analysis of
qualitative data, it became evident that an effective intervention model is imperative
within Capricorn South District to revitalise the commercial stream. By employing
gualitative techniques such as interviews and document analysis, the researcher
obtained an in-depth insight into the obstacles obstructing the delivery of the

curriculum in commercial secondary school subjects.
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CHAPTER 6

SUMMARY, CONCLUSION AND RECOMMENDATIONS
3.17. INTRODUCTION

This chapter provides a concise overview of the findings, conclusions, and
recommendations drawn from the study. The research focused on investigating the
barriers to curriculum delivery in secondary school commercial subjects. Through an
amalgamation of literature reviews and primary research involving interviews and
document analysis, various factors hindering effective curriculum delivery were

identified and explored.
3.18. SUMMARY OF THE STUDY

The initial chapter introduced the study's context, rationale, problem statement,
objectives, research questions, and methodology. It concluded by outlining the study's

proposed structure across six chapters.

The second chapter delved into the theoretical framework underpinning the study,
which is the learner-centred theory of education. It explored this theory in depth,

discussing its relevance, advantages, and limitations.

The third chapter provided a comprehensive literature review concerning the
establishment of commercial subjects within South Africa. It addressed the associated
challenges related to curriculum delivery in the commercial field. Furthermore, it
highlighted the importance of commercial curriculum, the necessity to overcome

delivery barriers, and the process of curriculum development.

The fourth chapter detailed the research methodology, emphasising a qualitative
approach. This section included the data collection phases outlined by McMillan and
Schumacher (2010):

Phase 1. Data collection planning. Ethical considerations were paramount, with
adherence to the University of Limpopo's ethical guidelines. Aspects such as research

permission, informed consent, confidentiality, and anonymity were addressed.

Phase 2: Population and sampling. The target group was commercial departmental

heads, selected through purposive sampling. Each of the ten selected schools
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provided one departmental head for participation, aiming for rich insights into

curriculum delivery barriers.

Phase 3: Data collection methods. Data was collected using semi-structured

interviews and document analysis.

The fifth chapter explains how to analyse and interpret data. During the interviews,
participants discussed the barriers to curriculum delivery in secondary school
commercial subjects, and the data gathered was presented and analysed. The chapter
came to a close with an examination and interpretation of documents such as

departmental policies and commercial staff meeting minutes.
3.19. SUMMARY OF FINDINGS

Numerous barriers have been identified that significantly impact the delivery of
curriculum in secondary school commercial subjects, with some key challenges

emerging at the forefront:

1. Lack of Support: Government and private sector support for the commercial
stream in secondary schools is perceived to be inadequate. Commercial
subjects are often not prioritised in teacher development programmes and
workshops. This lack of support has led to neglect of the commercial
curriculum, resulting in poor performance and the potential threat of its

extinction.

2. Theory-Practice Gap: The gap between theoretical learning and practical
application within commercial subjects is a notable obstacle. The current
secondary school commercial curriculum does not allow learners to practise
what they've learned in theory. The introduction of practical components is

viewed as crucial for improving curriculum delivery.

3. Subject Combination and Incompleteness: Some schools have incomplete
commercial subject offerings, and in certain cases, commercial subjects are
combined with science or other general subjects. This barrier arises because
the interrelated nature of commercial subjects is compromised when taught in
isolation. Complete commercial streams are essential for a comprehensive

understanding.
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4. Content Gap: A content gap is observed, particularly in grades 8 and 9, where
essential aspects of Economics and financial literacy are not adequately
covered. This deficiency creates challenges for learners entering further
education and training (FET) without a strong foundational understanding,
leading to underperformance in subjects like accounting and economics in
grades 10-12.

5. Shortage of Commercial Teachers: Schools frequently advertise vacancies,
but there is often a lack of qualified commercial teachers. Some educators are
burdened with teaching multiple commercial subjects, and incomplete
commercial streams in schools are a result of these shortages, negatively
affecting the quality of curriculum delivery.

6. Language Barrier: The medium of instruction for all commercial subjects is
English, which poses a problem when many learners are not proficient in the
language. This language barrier places such learners at a significant

disadvantage in comprehending and excelling in these subjects.

7. Demotivated Departmental Heads: Many commercial departmental heads
are acting in their positions rather than being permanently appointed. This lack
of official recognition and support, coupled with limited resources such as
laptops and teaching gadgets, contributes to demotivation among these

educators.

Addressing these barriers is essential for ensuring a robust and effective delivery of
the secondary school commercial curriculum, thus fostering better educational

outcomes for learners in this vital field.
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3.20. RECOMMENDATIONS

Suggested strategies for improving curriculum delivery of secondary school

commercial subjects.

According to Lyons and Quinn (2010), the first step in addressing curriculum delivery
barriers is to develop precise policies, as the problem is frequently both complex and
multi-faceted. Curriculum delivery barriers result from a variety of factors, including
content gaps, subject combinations, school context, and other issues related to
commercial curriculum. As a result, interventions that only target learners or teachers
will be impossible. Any strategy that is implemented should include all commercial
stakeholders, including teachers, researchers, and parents.

Lyons and Quinn (2010) uncovered that numerous learners encounter difficulties in
subjects they did not enjoy during their primary school years. The South African
Agency for Science and Technology Advancement (SAASTA) underscores the
significance of motivating learners to pursue science and science-related career paths
(SAASTA, 2007). A similar approach can be applied to the commercial stream, where
learners need a strong foundation to excel in commercial subjects. It becomes the
responsibility of commercial teachers to ensure that learners acquire this foundational

understanding.

Entrepreneur Days could serve as an avenue for laying this foundation in primary
schools. These events ought to celebrate commercial studies that align with the
learners' level of comprehension. This intervention strategy seeks to boost learners’
interest in commerce and enhance their grasp of Accounting, Business, and Economic
concepts. Such experiences at the primary school level could directly influence their
performance in these subjects. Educators are also encouraged to employ effective
strategies for elevating learner performance in commercial subjects by providing

engaging and captivating teaching and learning experiences during the early grades.

The majority of commercial departmental heads stated that there is a gap between
theory and practice in commercial subjects. The gap could be bridged by establishing
strong relationships with corporations and introducing market fairs to provide learners
with practical business experience. This could help ensure that the skills that the

commercial subjects intend to teach learners are learnt. Schools should set up tuck-
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shops run by learners and create a market where learners can trade, which will help
them strengthen their skills and excel in theory of what they are doing.

It should be noted that some schools have tuck-shops in their yards, but these tuck-
shops are operated by community members in the respective schools; the availability
of the tuck-shops is a great opportunity for schools, particularly the commercial
department; one of the goals of the commercial subjects is to create entrepreneurs
who will go on to create jobs and contribute to the overall economy of the country;
learners must be taught through theory and practice. They should be given the
opportunity to run school tuck shops and put what they have learned in theory into

practice.

Operating a real business, even on a small scale, will help them understand the
accounting concepts taught in an accounting class; they will learn what it takes to run
a business and relate the lessons taught in business studies; and they will also trade
with others and learn about the circular flow practically, as taught in an economics

class.

Market fairs can also be introduced at least once a month, as an event where learners
can come and open their business stalls at school and operate different businesses
alone or in groups, which can further teach and expand their understanding of what

their teachers are always teaching in Accounting, Business studies, and Economics.

In summary, the major recommendations in this study to address the barriers to

curriculum delivery of secondary school commercial subjects are as follows.
Recommendation 1
Reinforce the support through continuous development programmes.

This study highlights a significant issue regarding the support provided to teachers
and subjects within the educational system, particularly in the context of commercial
subjects. Departmental heads at schools express a perceived lack of support for
commercial teachers, with limited interactions with curriculum advisors throughout the

year and workshops and programmes often prioritising science.
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While the importance of science is recognised, especially in a developing country like
South Africa, there's an essential need for a balanced approach that considers the
significance of other subjects, including commercial subjects such as Accounting,
Business studies, and Economics. The commercial curriculum and its teachers require

robust support to overcome limitations in curriculum delivery.

The Department of Education, through its education specialists, needs to adopt an
improved strategy for reaching out to teachers and offering comprehensive support.
This support should extend beyond workshops and include initiatives like bursaries to
facilitate further studies for teachers. Skills development programmes should
encompass a broader range of activities to enhance the teaching and learning

experience, benefiting both teachers and learners.

By addressing these issues and providing equitable support to various subject areas,
the educational system can better prepare learners for the modern world while
ensuring that critical subjects like commercial studies receive the attention they
deserve. This holistic approach is essential for creating a balanced and effective

curriculum delivery system.
Recommendation 2

The proposed interventions involving local entrepreneurs can significantly enhance
the educational experience for learners in commercial subjects. Here's how these

interventions can be beneficial:

1. Career Day: Organising a career day where professionals from various
business fields are available to provide insights and information gives learners
a real-world perspective. They can learn about different career paths, industry
trends, and the skills required to succeed in the business world. This exposure

can help them make more informed decisions about their future careers.

2. Ongoing Mentorship: Establishing an ongoing mentorship programme
connects learners with experienced entrepreneurs who can guide them
throughout their educational journey and beyond. This mentorship not only
provides practical advice but also helps learners build essential soft skills and

gain confidence in their abilities.
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3. Involvement of Parents and Teachers: When parents and teachers actively
participate in these interventions, it creates a supportive environment for
learners. Parents can understand the opportunities available in the business
world and encourage their children to pursue their interests. Teachers can align
their teaching with real-world experiences, making the curriculum more

relevant.

4. Entrepreneurial Experiences: Inviting local entrepreneurs to share their
experiences and insights in classrooms helps learners connect theoretical
concepts to practical scenarios. This not only makes the subjects more
engaging but also highlights the real-world applications of what they are

learning, making the content more meaningful.

5. Practical Application: Encouraging learners to apply what they learn in class
by starting and running their own small businesses with guidance from local
entrepreneurs provides invaluable practical experience. This hands-on
approach helps solidify concepts, develop problem-solving skills, and foster a

deeper understanding of business dynamics.

By implementing these interventions, learners can gain a holistic and enriched
educational experience that combines theoretical knowledge with real-world
application. They'll be better prepared for future careers, equipped with practical skills,
and inspired by local business role models who can guide and support them on their

journey towards success in the business world.
Recommendation 3
Introduction of market fairs for commercial learners

Mentor entrepreneur intervention can be strengthened by introducing market fairs at
least once a month for commercial learners. This can be accomplished by allowing all
commercial learners enrolled in all commercial subjects to open stalls and operate any
business of their choice at schools on a day determined by the school management
team and facilitated by the commercial departmental head. The stalls will help them

bridge the gap that exists between theory and practice.
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Recommendation 4
Right combination of subjects

The assertion is that the commercial subjects can be better understood when done in
combination and not in isolation. The three commercial subjects in the FET phase are
interrelated; what is learned in one subject adds to the comprehension of what is going
to be learned in another subject. Learners must work together on the three subjects.
There is a common practice where subjects are just grouped together without purpose.
Leaners therefore end up without any specialisation, which can be detrimental to their

comprehension.

Schools must begin using the proper subject combinations, and for the effective and
efficient delivery of the curriculum, particularly for secondary school commercial
subjects, all stakeholders must encourage leaners and provide them with information

about the proper subject combinations.
Recommendation 5
Allocate EMS in grade 8 and 9 to suitably-qualified educators

Economic and management sciences in grades 8 and 9 must be prioritised, beginning
with teacher allocation because the content of the subject requires specialised
knowledge if it is to be properly delivered to learners, not everyone should be assigned
the subject in grades 8 and 9, but only those who are well-versed in all commercial

subjects such as Accounting, Business studies, and Economics.

If the learners have a solid foundation in EMS and are properly taught, they will have
no problems in the FET phase and will perform well in all commercial subjects as a
result. Teachers who are appropriately qualified to teach the subject will ensure that
they do justice in their delivery and that all topics are not only completed but completed

to the required standard.
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3.21. RECOMMENDATION FOR FURTHER RESEARCH

It's clear that barriers to curriculum delivery in secondary school commercial subjects
have been identified, and there's a noticeable gap in the existing literature on this topic.
Given the importance of commercial subjects and their role in preparing learners for

the business world, further research in this area is essential.

One potential area of focus for further research is exploring collaboration among
different stakeholders to support commercial subjects. This collaboration could involve
government entities, private sector organisations, educational institutions, teachers,
parents, and local entrepreneurs. Investigating how these stakeholders can work
together to overcome the identified barriers, provide adequate support, and enhance

the curriculum delivery of commercial secondary school subjects is crucial.
3.22. DELIMITATIONS TO THE STUDY

The study took into account the following limitations and delimitations.

e Only two of the five circuits in the Mankweng cluster in Capricorn South District
were studied.

e The researcher is an educator at one of the schools in the sampled circuit and
was a learner in the other circuit; if the study were conducted by a neutral
person, the results might differ.

e Only interviews and document analyses were used, which had the potential to
limit the study because the researcher relied on the participants' responses and
it was impossible to know if they were honest enough.

e The availability of literature specifically related to this research project was
limited. Consequently, some of the literature referenced came from other fields,
such as science, which might not directly address the issues in commercial

subjects.
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3.23. CONCLUSION

Based on the findings presented above, there is a need to improve and strengthen
secondary school commercial curriculum delivery. As a result, it is clear that a credible
intervention model is required, one that will improve the delivery of secondary school
commercial subjects so that they are relevant to economic needs. Commerce
education should be the type of training that has the goal of preparing learners to enter
entrepreneurship, and the traditional Commercial curriculum in secondary schools that
only has provisions for theory has become irrelevant, it is suggested that theory alone
cannot achieve commercial curriculum objectives. Also, schools should play a role in
providing learners with skills that will help them survive the harsh economic conditions;
thus, there is an urgent need to overhaul and supplement the existing commercial
curriculum found in commercial subjects in order to meet the demands of the economy
by introducing a practical model to bridge the gap between theory and practice in

commercial curriculum.

The relationship between theory and practice is two distinct disciplines with varying
degrees of quality. However, it is critical to integrate what is learned through theory in
commercial subjects with practical work, so project-based learning should be applied
as part of an instructional strategy to implement learner-centred theory of learning in
delivering secondary school commercial subjects, implying that interventions must put
learners at the Centre. The inclusion of practical skills in commercial curriculum may
improve learners' performance and eliminate their chances of unemployment and
poverty after matric, Commercial curriculum in schools should play a significant role in

ensuring that learners understand how to start and run their own businesses.

As a result, and in collaboration with key stakeholders, the model will provide much-
needed practical work to supplement the theory already provided by the current
curriculum in commercial subjects. The theoretical content is there, but much work
remains to be done to produce entrepreneurs who will build sustainable businesses
that will create jobs for people. The model's successful implementation will require the

cooperation of all stakeholders.
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3.24. Recommended model for curriculum delivery of secondary school

commercial subjects

This study proposes a credible intervention model to improve secondary school
commercial subject curriculum delivery. The intervention model will be based on the
learner-centred theory of education, which will be supplemented by project-based
learning. The following model can be used in conjunction with teachers' traditional
methods of delivering theoretical content to bridge the gap between theory and

practice in commercial subjects.

Active participation by

all commercial
learners

Learners monthly
market fair
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Figure 6.1: Intervention Model to improve curriculum delivery of secondary

school commercial subjects.

Commercial curriculum should be transformed to include practical skills for learners,
allowing learners to start and operate their own businesses as part of a project can be
an important model to bridge the gap between theory and practice, each school should
have a monthly market fair where commercial learners are operating their own stalls
and trading in the school yard. Local businesses should also make more of an effort
to contribute to commercial curriculum delivery and to collaborate closely with schools
that offer commercial subjects. Monthly projects in the form of market fairs will provide
learners with the practical skills and knowledge they need to start and run their own

businesses.

Given that commerce emphasises the activity of buying and selling, commercial
educators should assist learners in becoming self-sufficient entrepreneurs. During the
school day, the environment in which commercial learners find themselves must
support the messages conveyed by the commercial curriculum. As a result, schools
should take the lead in advancing practical commercial skills by allowing learners to
practice running businesses at school. When teaching subjects such as Accounting,
Business studies, and Economics, practical skills should be incorporated. Delivering
continuous education through the intervention model may also help to improve

commercial leaners academic performance.

The knowledge and skills required to deal with situations change as the economy
becomes more industrialised and society becomes more complex. As a result, in order
for commercial learners to acquire the desired capabilities, commercial curriculum

must be strengthened to be more practical.
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APPENDIX D: letter of consent for participants

Consent form

e consent to participate on a research study titled:
Barriers to curriculum delivery in secondary school commercial subjects: towards a

credible intervention model in Capricorn south district, Limpopo province.

| fully understand the nature of the research study, give full consent to participate and

do so freely without any coercion.

Signature Date
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APPENDIX E: interview schedule

Commercial head (Supervisor) Interview Schedule

The purpose of this interview:

e This interview is being carried out by: MATHIBA TA

e The interview is part of a research study examining barriers to curriculum
delivery in secondary school commercial subjects: towards a credible
intervention model in Capricorn south district, Limpopo province.

e Thank you for agreeing to participate in this study. Your participation is very
important to me. It will help me to understand the barriers to curriculum delivery
in secondary school commercial subjects, which can lead to a credible
intervention model in Capricorn south district, Limpopo province.

Interviewer:

Institution &
Campus:

Date of Interview:

Time of Interview:

Recording Device:

Language of
Interview:

Gender of
Interviewee:

Race of
Interviewee:

YOUR PARTICIPATION IS VOLUNTARY AND YOU MAY, AT ANY STAGE,
WITHOUT PREJUDICE, WITHDRAW YOUR CONSENT AND
PARTICIPATION IN THE STUDY
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Section A: Biographical Information

1.

o s W

What is your academic and professional background? (Note to interviewer:
Prompt for specialisations)

How long have you been an educator?

What motivated you to become an educator?

What factors have influenced your work as an educator?

What professional development opportunities have you had?

Could you describe your role as a commercial departmental head at the school?

Section B: Research questions

1.
2.
3.

8.

9.

Does your department offer all the commercial subjects at the school?

How many commercial teachers do you have in your department/schools?
Could you elaborate your interactions with the teacher teachers in your
department? How could it be strengthened to support curriculum delivery?
What are the main challenges you face leading the commercial department?
What are the main challenges your teachers face?

Can you suggest strategies that can be used to improve curriculum delivery of
commercial subjects?

In what ways does the commercial curriculum expose learners to prepare them
to deal with potentially difficult market in terms of business?

Could you please describe the nature of support provided by the teachers and
the school to learners taking commercial subjects to?

a. Start and manage their own businesses.

b. Strengthen their practical skills and knowledge of accounting.

c. Strengthening leaners awareness of the economy

Do you think commercial curriculum in its current form is enough to meet the
demands of the economy?

Which commercial subject do you think could be strengthened further or
changed? Why? Please elaborate.

10.Would you like to share any other aspect of the curriculum delivery in secondary

school commercial subjects which you think we didn’t cover?

Thank you for your time!
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APPENDIX F: documents analysis schedule

Document analyses schedule

SChOOL. ..o date.........oooo .
Enrolment..........coooiiiiii .

Number of leaners doing commercial subjects ......

Documents selected Comment: Accessible, Clear, relevant, applicable in practice

Departmental minute
book

Departmental yearly

program

Departmental vison and

mission

Departmental policies

The analysis of each of the above documents will focus on examining the document provisions
to the delivery of commercial curriculum. In reviewing the above-mentioned documents, the
researcher will address the five questions in relation to each of the documents reviewed:

0] How the document relates to the commercial subjects?

(i) What is the focus of the document?

(iii) To what extent does the document speak to curriculum delivery?

(iv) To what extent does the document speak specifically to the barriers to curriculum

delivery in secondary school commercial subjects?
(V) State the possible unintended limitations that are embedded in articulation or

silence the documents.
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APPENDIX G: Documentary evidence schedule

Documents selected Available Not available

Departmental minute
book

Departmental yearly

program

Departmental vison and

mission

Departmental policies
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Sheryl Lawrence
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document lies with the writer in the first instance and not with our organisation as the editors.
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Practical Commercial education
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The school-based market framework
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Mission

To equip leaners with effective practical skills needed to start and run their own

businesses.

Vision

To bridge the gap between theory and practice in secondary school commercial

subjects
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Table of contents
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Market Objectives
* Improve curriculum delivery of secondary school commercial subjects
* Promote entrepreneurship by providing a platform for commercial leaners at schools

* Provide practical commercial education which include entertainment and educational

demonstrations by leaners

137






Overview

This practical commercial curriculum manual features powerful, original, and practical
lessons to supplement the theory contained in the commercial subjects like
accounting, business studies and economics through the introduction of market fairs
at school, the market will teach leaners how to develop a deep understanding and
appreciation of the content they learn in class. Personal, first-hand experience of
learning will complement each lesson in class and encourage further exploration. The
market provides an opportunity for Lessons to be carried out both in and of outside the

classroom and can be easily adapted by teachers working in school-based market.

This manual is designed for all the schools offering commercial subjects. Written as a
comprehensive, practical, and lively guide, it shares the school-based market model
that encourages all commercial leaners to learn through meaningful work, project
based and interactive learning. The manual describes the role of meaningful
curriculum within schools and outlines a complete process of establishing and

maintaining effective curriculum delivery in secondary school commercial subjects.
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Steering committee

Establishing and maintaining a school-based Market

To develop and maintain a viable market fair, an organized and well thought out
process needs to be implemented. The following is a manual of such a process which
is meant to serve as a guide for school in the development of market fairs.

Organize a Steering Committee

1. Engage all the commercial educators who share enthusiasm in establishing a

market fair and willing to make a commitment and establish a steering committee.

Responsibilities of a Steering Committee

a, to initiate all functions and activities necessary for developing, operating, and
promoting the market fair.

b. To maintain good communications with everyone involved in or impacted by the

market.

i. To encourage support and participation in the market.
ii. To smooth troubled waters regarding the market.

a) Worries of other teachers and stakeholders

b) Mediating disputes arising in the market

iii. To adjust strategies and make changes during the development and operation of

the market based on continual evaluation.
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Market Manager

1. In order to maintain a smooth-running of the market, the steering committee must
appoint a leaner(s) who will act as a market manager and be given the authority to

interpret, when necessary, and enforce the market rules

2. If the market manager does not consistently reflect the intent of the rules or the

steering committee, two options exist:
a. Further clarification and official adoption of revised rules
b. Discipline or replace the market manager.

The market manager is responsible for the day-to-day operation of the market. The
role of the market manager may vary from handling the basic operation of a market to
developing the market and coordinating special activities and to handling any conflicts

that may develop.
Qualifications of the market manager
1. Good communication skills and relates well with others

2. Good organizational skills, responsible, and capable of carrying out a variety of

duties at the same time
3. Good leadership skills and the ability to guide and maintain the stability of the market
4. Is willing to accept the market manager position as their sole responsibility

5. Is advisable that the market manager is not a vendor, so all-time can be entirely

devoted to the direction and supervision of the market

6. Has a thorough understanding of the regulations and ordinances governing the
market and the effect those rules have on the operation of the market

7. Good decision maker, with the ability to make quick, accurate decisions and stand

by them

8. Reliable, punctual
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Responsibilities of the market manager

1.

Acts as the administrator of the market, exercising general supervision over the

market and its activities. Keeps the operation of the farmers’ market running smoothly

and effectively.

2.

Interprets market rules and regulations. Makes necessary judgments and decisions

if questions or concerns arise.

3.

a.

d.

5.

Enforces all farmers’ market rules, regulations, ordinances, and codes

Monitors activities within the market

. Ensures all market happenings comply with stated guidelines.
. Takes disciplinary action when necessary.

. Mediator

. Settles disputes in the market

. Deals with complaints

. Accepts suggestions.

Works to achieve equitable and fair decisions.

Communication and information link between the steering committee and

entrepreneurs (leaners)
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Site Selection

There are various factors to consider when determining the location for the market.
the final determining factor will depend on the specific criteria established by each
individual schools.

Permanent vs. Temporary Use of a Site

1. Permanent Site — A market site should always be in one suitable location at the

school chosen by the steering committee
a. Advantages of using one location

i. leaners become familiar with the location and learn to look in the same place for the

market.

iii. Permanent structures or shelters can be utilized permitting participating leaners to
leave their stalls set up. Displays and containers can be left in place from month to

month.
b. Disadvantages of a permanent site:
i. A large initial investment may be required.

ii. Vandalism may occur.
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Market Rules
Rule 1: Eligibility
Rule 2: Registration and entry

Rule 3: Team formation

Rule 4: Submission Guidelines

Rule 5: Competition format and other content guidelines
Rule 6: Adjudication

Rule 7: Disqualification

Rule 8: Prizes and recognition

Rule 9: General terms

Importance of the Rules

All participants must be familiar with the rules before participating in the event.
Businesses will be evaluated based on application of the market rules. A thorough

understanding of the rules is therefore very important to succeed.

Rule 1: Eligibility

- Participation in the market is open to all leaners doing commercial subjects.
- Businesses must be constituted by learners currently enrolled in grades 10, 11
and 12.

Rule 2: Registration and entry

- A business that registers formally will enter the market and will receive a
confirmation letter from the steering committee.
- Every business should register on with the steering committee.

- Businesses should register at least one week before the start of the market.

Rule 3: market formation

- There should be a minimum of 2 teams per grade.
- The team size is 2-10 members.
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- A minimum of 1/3" team members need to be females.

- The team should select a team leader.

Rule 4: Submission Guidelines

- Businesses should submit a summarised business plan to the steering
committee.
- Business plans must be original and realistic.

- Business plans should include the name and type of the business.

Rule 7: Disqualification

- No late submissions will be considered.
- Any business promoting illegal activities, discrimination, or harm to others in

any shape and form will result in disqualification from the market.

Rule 8: Prizes and recognition

- There should be a business of the month.

- The winners should be awarded a certificate of recognition.

Penalties for Noncompliance with Market Rules

These should be clearly outlined prior to the market season and distributed to
Every leaner opening a stall.

1. Under what conditions a vendor would permanently lose the privilege to sell
2. Under what conditions a vendor would temporarily lose the privilege to sell

3. When, if ever, a vendor would be assessed a fine
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Required business of the month Performance
1. Display

2. conduct

3. cleanliness throughout the market day

4. Leaving clean stall at the end of the market day

5. Stall setup and tear down
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OPERATIONS
MANAGEMENT
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Date and time of operation
1. The operation of the market should occur on the first Friday of every month.

2. Everyone at the school including, leaners, teachers and support stuff should be

invited and encouraged to actively support the market
2. The following references to time should be outlined:
a. A specific time when leaners may begin setting up.

b. A specific time of day when leaners may no longer gain admission to the market for

setting up and selling.
c. A specific time of day when leaners may begin selling.

d. A specific time of day when leaners shall have totally vacated the market.
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Product
School Regulations

The school must have regulation on product that may potentially be harmful.

Licence

1. The steering committee must issue licenses that must be obtained at the office to

sell potentially hazardous foods at the school-based market.

2. The license is only valid at school-based market.

Labelling:

Packaged food shall be labelled with the following information:

1. Name of Product.

2. A list of ingredients, if the product has more than one ingredient.
3. Name and address of where the food is prepared.

Guidelines

1. Outline what products can and cannot be sold

2. Product quality that is acceptable and/or unacceptable

3. Under what conditions it can be required that the product be removed from sale or

confiscated
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Recruitment

The market steering committee has the primary responsibility to recruit leaners for the

market.
1. How to recruit
a. Address all the leaners in the commercial department

b. Through posters and by using all media sources, announce entrepreneurs are

needed at the school.
2. When to recruit

a. For a new market, it is imperative to begin early, preferably at the beginning of the

year.
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Seminars and mentoring

There should be seminars hosted by schools, where established entrepreneurs are

invited at least for time a year (quarterly)

The seminars’ objective should be to provide valuable information and insights on how

leaners can improve their businesses in the school-based market.
There must be a theme in each quarter which can be as follows:
18t quarter (Management and leadership)

2" quarter (Marketing)

3'd quarter (Finance)

4t quarter (Quality of performance)
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The end
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