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                                                    ABSTRACT 


 


This study focused on the experiences of primary school learners with regard 


to bullying. 


 


The study dealt with the causes of bullying of learners in primary schools, 


and the role of educators in promoting bullying behaviors in schools. The 


study also provided the perceptions of primary school learners with regard to 


bullying. 


 


The study also looked at bullying in a global context. 


 


The study also looked at the mechanisms that can be employed in order to 


reduce, combat and even prevent the occurrence of bullying activities in 


primary schools. 


 


In this study, interviews and questionnaires were used to gather information 


from the learners, educators and principals in Sekgosese Central Circuit. 


Interviews were administered on the learners, and questionnaires were 


administered on both educators and principals. 


 


Findings of the study were gathered from the selected schools. 
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                                     Chapter 1 


 
 
 
General orientation to the study 


 


1.1. Introduction 


 


Bullying is a long-standing violence, conducted by an individual or a group, 


and directed against an individual who is not able to defend himself or 


herself in the actual situation. This violence could include kicking, pushing, 


beating, teasing or excluding the victim. This definition demonstrates the 


serious nature of the problem of bullying in primary schools. It demonstrates 


that bullying is harmful to learners and that schools have a responsibility to 


address it.  


 


South Africa also experiences the problem of bullying in schools. Most of 


South African schools are so unsafe that the question of safety in schools has 


recently caught the attention of the news media. James Maluleka, for 


example, reported on a grade 8 learner at RW Fick High School who was 


threatened with a firearm by another learner from CBJ High School in 


Coronationville (Citizen, 2000:12). Sheena Hanley, Deputy General 


Secretary of Education International, maintains that the lack of respect by 


the bullies is sometimes shown for educators, for non-teaching personnel 


and for learners (Educators Voice, 2002: 12). 


 


The problem of learner bullying in primary schools is a cause of concern for 


teachers, parents and learners themselves who alleged that unless bullying in 
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primary schools is seriously curbed, no effective teaching and learning may 


take place. The incident such as one that took place at Kiletsa primary 


school, where a parent approached the school because of a learner who 


threatened to commit suicide because he was being bullied at school is a 


cause of concern. 


 


The above account of bullying suggests that bullying is a problem that 


cannot be ignored any longer. The fact that both the bully and the bullied are 


found in the school, suggests that the school is well placed to address this 


problem. This view is shared by Husen and Postlewaite (1994: 233), who 


charge the school with the obligation of providing a place of learning which 


is safe as learners; educators and parents are entitled to live without fear in 


schools. 


 


Bullying is a worldwide problem found in many schools in the world. In 


1982, for example, three children at different schools in Norway were 


reported to have committed suicide as a result of bullying (Smith and Sharp, 


1994:9). Bullying incidents were also reported in countries such as Britain, 


Italy and the Netherlands. In fact, studies indicate that bullying is found in 


most, if not all, the schools in the world (Smith and Sharp, 1994: 9). While 


bullying may assume various forms such as hitting, pushing, taking money, 


it may also involve telling nasty stories or social exclusion.  


 


Bullying is an international phenomenon. In Britain, for example, opinion 


studies give a picture of bullying being a long-term problem involving five 


to ten percent of children as being bullies (Smith and Sharp, 1994:9). 
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Research on bullying suggests that the percentages mentioned above, are a 


trend throughout the world. It also demonstrates that bullying is a reality that 


has always been with us and will continue to do so for as long as no 


concerted efforts are taken to reduce it. 


 


According to Smith and Thompson (1991:1) “bullying and related terms 


such as harassment, can be taken to be a subset of aggressive behavior”. 


Bullying intentionally causes hurt to the recipient. This hurt can be either 


physical or psychological.  


 


Byrne (1994:17) wrote about learner bullying, and indicated that   challenges 


posed by bullying become even more complicated when one considers that it 


takes place in schools without most teachers and parents realizing it. The 


researcher is of the same opinion because this is due to the fact that it is 


generally hidden from the adult supervision and when it is noticed, it is quite 


difficult to stop because of the reluctance of the peer groups to provide 


information and the reluctance of the bullied learners to complain very 


loudly. 


 


Smith and Sharp (1994:3) also wrote about learner bullying. They pointed 


out that learner bullying causes considerable suffering to the individual 


learner, as a result of its physical or psychological impact on its victims. It 


also has a damaging effect on the general school atmosphere. For this reason 


the researcher assumes that it can affect the bullied learner `s performance, 


and this will result in absenteeism and other problems. The bullied may even 


commit suicide. 


 







 4


Clarke and Murray (1996:8) came up with a suggestion that if schools are 


serious in reducing bullying and protecting learners against acts of bullying, 


they must develop and implement a policy that is specifically aimed at 


reducing learner bullying in primary schools. The researcher is of the same 


opinion that learner anti-bullying policy will reduce bullying in primary 


schools because that policy will govern learners ` conducts and provide 


possible sanctions for learners who violate that policy. 


 


Although the study of bullying has been conducted, it has never been 


conducted in rural schools in South Africa. The researcher is so concerned 


about many cases reported about learners who are being bullied in rural 


schools of South Africa, that he decided to investigate this problem. The 


researcher is worried because many learners just keep quiet about this 


problem and they do not complain very loudly, and once they start to 


complain, one finds out that it is too little too late, as the damage has already 


been done. 


 


 This research is necessary and relevant: it is intended to contribute in 


finding out on how schools can reduce and contain bullying significantly; 


reveal the factors that contribute towards learner bullying and determine the 


impact of learner bullying on teaching and learning in primary schools. The 


research is also intended in revealing the experiences of primary school 


learners with regard to bullying. The purpose of the study is therefore, to 


investigate the experiences of primary school learners with regard to 


bullying. 
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 In this chapter, the general orientation to the study is given; problem 


statement; aims and objectives of the study; significance of the study; 


research questions; theoretical framework; delimitation of the study; 


definition of concepts and research program are clearly stated and discussed. 


 


1.2. Problem statement 


 


The problem of bullying in primary schools has been a concern to school 


managers, parents, education department officials and educators who alleged 


that unless bullying in primary schools is seriously curbed, no effective 


teaching and learning may take place. 


 


The serious effects of learner bullying have already indicated that in many 


schools the relationship between educators and learners have deteriorated, 


let alone the relationship among the learners themselves. 


 


Considering the misery that the victims of bullying are going through, it is 


imperative that tackling this problem becomes the school’s highest priority 


(Fried, 1996: 184). Fried is supported by Olweus (1978: 171) who is 


convinced that the immediate goal of the school should be to ‘strongly limit 


or entirely prevent the occurrence’ of learner bullying in primary schools. 


The constitution of the Republic of South Africa endorses the above view in 


Section 12 (e) that states that ‘everyone has the right not to be treated or 


punished in a cruel, inhuman or degrading way’. 


 


While bullying causes considerable suffering to individual learners, as a 


result of its physical or psychological impact on its victims, it also has a 
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damaging effect on the general school atmosphere (Smith and Sharp, 


1994:3). This damaging effect poses a challenge to schools to be determined 


to take action against learner bullying.  


 


Taking the above into account, it appears as if the nucleus of the problem 


can be encapsulated by means of the following main research question: 


 


What are the experiences of primary school learners with regard to bullying? 


 


1.3. Aims and objectives of the study 


 


Many scholars wrote about bullying. Scholars such as Byrne, B; Fried, S and 


Fried, P; Smith, PK and Sharp, S  as well as Thompson, D wrote about this, 


but they did not write about bullying in the context of primary schools in 


rural areas. This research project is intended to highlight the experiences of 


primary school learners in rural areas with regard to bullying. 


 


The aims and objectives of this study can be summarized as follows: 


 


• To investigate the experiences of primary school learners with   regard 


to bullying. 


• To investigate the effects of bullying on teaching and learning in 


primary schools. 


• To find out the perception of primary school learners with regard to 


bullying. 


• To identify strategies that can be used in order to reduce bullying in 


primary schools. 
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• To get an insight into what this phenomenon is all about. 


 


1.4. Significance of the study 


 


De Vos (2001:103) cites Marshall and Rossman when they say general 


research question or diffuse topics cannot stand on their own, one can only 


guess about the problem `s significance and whether or not it can be 


researched effectively and competently, until a thorough discussion of 


related literature builds an argument demonstrating the significance of the 


proposed study. 


 


 According to McMillan and Schumacher (1993:574) the potential 


significance of the study describes how the ethnographic study can add to 


the development of knowledge and implications for further research and 


educational practices. 


 


Bullying in primary schools is a problem that cannot be ignored any longer. 


The fact that both the bully and the bullied are found in the school, suggests 


that the school is well placed to address bullying. This research is necessary 


and relevant as it will contribute in schools reducing and containing bullying 


significantly. It will also help in the management of cases of bullying. 


 


The study will have significance, and the gist of which can be summarized 


as follows: 


 


• It will indicate the experiences of primary school learners with regard 


to bullying. 







 8


 


• It will indicate the effects bullying has on teaching and learning in 


primary schools in rural areas. 


• It will also indicate the perception of primary school learners with 


regard to bullying. 


• It will reveal the causes of bullying in primary schools. 


• It will lead to a better understanding of the phenomenon. 


 


1.5.  Research questions 


 


1.5.1.  Main research question 


 


What are the effects of bullying on teaching and learning of primary 


school learners? 


 


1.5.2. Research sub-questions 


 


In order to address the main question, the following sub-questions will be 


used: 


 


• What are the causes of bullying among primary school learners? 


• What is the phenomenon all about? 


• Which strategies can be employed in order to reduce bullying among 


primary school learners? 


• What are the perceptions of primary school learners with regard to 


bullying? 







 9


• What are the effects of bullying on teaching and learning in primary 


schools? 


 


1.6.  Theoretical framework 


 


According to Bless and Smith (2000:9) theory serves as an orientation for 


the gathering of facts since it specifies the type of facts to be systematically 


observed. 


 


A theory is defined as a set of interrelated constructs and propositions that 


specify relations among variables to explain and predict a phenomenon 


(McMillan and Schumacher, 1993:7). 


 


In this study, the researcher will adopt the psychoanalytic theory. The 


psychoanalytic theory places great emphasis on early childhood as the 


critical period in personality formation. According to this theory parents are 


viewed as crucial factors in the child `s personality formation, and conduct 


disorders and neuroses are regarded as reflections of the effects of 


inadequate parenting (Kratcoski and Kratcoski, 1990:39). They further state 


that according to the psychoanalytic theory, personality and conduct disorder 


are caused by absence of the mother or her rejection of the child during 


infancy and very early childhood. They are further caused by lack of 


affection and discipline by both parents during the first five years of life; and 


for boys, absence or lack of influence of a father figure during preadolescent 


years. An example of psychoanalytic theory can be seen in situations where 


learners are exposed to rough situations at home where parents are always 


fighting. Through these situations, learners learn that the best way of 
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addressing problems is through fights. Most of the bullies come from broken 


homes where discipline is lacking. These learners are involved in bullying 


behaviours from early childhood because of the role played by parents at 


home. 


 


Most of the bullies come from single parent families; rejecting parents and 


families where both parents are absent (Kratcoski and Kratcoski, 1990:39). 


Bullies are also found in families where parents drink alcohol excessively 


and families where parents are involved in criminal behaviours. For 


example, there was an incident at Sekgopo School where a learner stabbed 


another learner with a knife, and that learner sustained minor injuries. When 


the matter was investigated, it was established that in the past, the father was 


convicted many times on charges of assault. 


 


The researcher will also encompass the sociological perspectives. 


Sociological perspectives on bullying suggest that external factors or 


combinations of factors act to heighten the possibility of delinquency 


(Kratcoski and Kratcoski, 1990:57). Gabriel Tarde was one of the first 


theorists to associate the origins of crime with a learning process and he 


argued that crime results from one person `s imitating the actions of another 


(Kratcoski and Kratcoski, 1990:55). Gabriel Tarde believes that bullying is a 


social product. Sociological perspectives can be seen where learners become 


bullies because they imitate other characters in the films. For example, there 


was a film on the TV called “Yizo-Yizo” which was characterized by 


learners who were not disciplined, and those learners did not respect school 


rules. After watching that film, many school learners started imitating 


characters from that film. Educators and parents can also have an influence 
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in learners `s behaviours. An example of this can be seen in situations where 


learners are left unattended in the classroom and from parents who do not 


care about their children `s welfare. 


 


Television violence also plays a role on aggressive bullying behaviour. 


According to Kratcoski and Kratcoski (1990:57) although a cause and effect 


relationship between exposure to violence and aggressive delinquencies by 


juveniles has not been confirmed by research studies, many people are 


convinced that such a relationship exists. According to studies funded by 


The Scientific Advisory Committee on Television, approximately 70% of all 


cartoons and live-action programs studied contained violence, that watching 


violent television programs at third-grade age influenced the amount of 


aggressive behaviour ten years later, and that watching television violence 


triggered aggression by children a short time after they saw it on the screen 


(Krotcoski and Krotcoski, 1990:58). 


                                                                                                                                                     


1.7. Delimitation of the study 


 


This research will be conducted in one of the nine provinces of the Republic 


of South Africa, namely, Limpopo Province. This province is divided into 


seven districts. The study will be conducted in one of the primary schools in 


Sekgosese Central Circuit of Vhembe District. 


 


The researcher will select five primary schools to form a sample. The 


selected schools will be the ones with a track record on bullying cases. The 


researcher will request a list of learners who were previously affected by 


bullying. From the list, ten learners will be selected and equity will prevail 
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during the selection of those learners. The research will concentrate on the 


experiences of primary school learners with regard to bullying. 


 


1.7. Definition of concepts 


 


1.8.1.  Bullying 


 


Bullying is generally taken to mean any sort of systematic physical or 


psychological intimidation. It may be easy to detect or take more subtle 


forms (Smith and Thompson, 1991:113). For the purpose of this study 


bullying refers to a repetition of attacks by one or more learners on another 


learner causing distress and harm to that learner. It could either be physical 


or emotional. While other learners are engaged in violence, others are 


engaged in drug and alcohol abuse while others are engaged in rape. 


According to Kratcoski and Kratcoski (1990:14) arrests of teenagers for 


drug abuse, which rose dramatically in the early 1960s and 1970s, are now 


rising again. From 1978 to 1987, arrests of youths for liquor law violations 


increased by 35%. 


 


As far as violence is concerned, Kratcoski and Kratcoski (1990:93) further 


state that 34% of crimes of violence and 83% of crimes of theft against 


youth aged 12 to 15 occurred in schools; and the types of gang activity 


reported within the schools include attacks upon non-gang members and 


teachers, intimidation of teachers, school vandalism, and general classroom 


disruption. There is also gang fighting in the schoolyard and adjoining areas, 


and attacks upon youths going to and from school also occur (Kratcoski and 


Kratcoski, 1990:94). These violent attacks make the life of other learners 
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unbearable. Bullying can also be in the form of rape where sexual 


intercourse is done forcefully without the consent of the person being raped. 


 


1.8.2. The bullies 


 


The bullies are those learners who systematically abuse power by repeatedly 


and deliberately causing misery on others (Smith and Sharp, 1994:2). Their 


act of violence can include kicking, pushing, beating, teasing or excluding 


the victim. For the purpose of this research the bullies are those learners who 


repeatedly use their power to make the lives of other learners uncomfortable. 


They are on the giving end of bullying. 


 


1.8.3. The bullied 


 


The bullied are those learners to whom the systematic abuse of power is 


directed. They tend to be weaker, lack self-confidence, and are less popular 


with peers (Smith and Thompson, 1991:6). They are kicked, pushed, beaten, 


teased or excluded. For the purpose of this study the bullied are those 


learners who are at the receiving end of bullying. They are the ones whose 


lives are being made miserable, often for more considerable period of time. 


 


1.8.4. Primary school learner 


 


According to Behr et al (1990:23) “primary school learners” refers to 


children between the ages of six and twelve who are admitted in primary 


school, and look very different from their pre-school brothers and sisters. 


These primary school years constitute a period of steady growth in height 
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and weight. They further state that there is very little difference in weight 


and height between younger boys and girls, although boys are generally 


slightly heavier and taller. For the purpose of this study, primary school 


learners refers to any children between the ages of six and fifteen who are 


admitted at primary school to do grade R to grade 7. The researcher extends 


this period to fifteen years in order to cover those learners who may repeat 


other grades. Other learners are very slow, which results in their repeating of 


other grades. 


 


1.8.4. Educators 


 


According to Van Aardweg (1993:234) educators are those individuals who 


voluntarily elect to follow a profession that seeks to help young ones to 


become equipped for life, to realize their potential and assist them on their 


way to self-actualization and to ultimate adulthood. Bateman (1996:256) 


refers to educators as employees who support the activities of personnel and 


generally have more specialized or technical expertise. 


 


According to the norms and standards for educators of 2000 (Government 


Gazette No. 20844) educators are mediators of learning, interpretyers and 


designers of learning programmes and materials, leaders, administrators and 


managers, scholars, researchers and lifelong learners, community members, 


citizens and pastors, assessors and learning area/phase specialists. 


 


In this study “educators” refer to individuals who are appointed by 


Department of Education for the purpose of teaching, supervising and 


coordinating learning of the learners. 
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1.9 . Research program 


 


The study will consist of the following five chapters: 


 


1.9.1. Chapter 1 


 


 Chapter one consists of general orientation to the study, problem statement, 


aims and objectives, significance of the study, research questions, theoretical 


framework, delimitation of the study and research program. 


 


1.9.2.  Chapter 2 


 


Chapter two deals with literature review. 


 


1.9.3.  Chapter 3 


 


Chapter three is research methodology. 


 


1.9.4.  Chapter 4 


 


Chapter four deals with data analysis and interpretation. 


 


1.9.5.   Chapter 5 


 


Chapter five focuses on findings, recommendations and conclusion. 
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1.10. Conclusion 


 


Bullying is so harmful to the learners that it is a problem that can no longer 


be ignored (Smith and Sharp, 1994:9). The fact that bullying occurs in 


schools implies that teachers have to be alert and become determined to 


know more about it. The major problem with bullying is that although it is 


harmful to the learners, it is not easily observed by teachers because it is a 


hidden process (Besag, 1989:12). This hidden nature of bullying calls for a 


research to be conducted thereby getting the experiences of primary school 


learners with regard to this problem of bullying. The next chapter will 


concentrate on the literature study on the experiences of primary school 


learners with regard to bullying. 
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                                       Chapter 2 


 


                          LITERATURE REVIEW 


 


2.1. Introduction 


 


In chapter 1, the researcher dealt with general orientation to the study. The 


emphasis was on the problem statement, aims and objectives of the study, 


significance of the study, research questions, theoretical framework and 


delimitation of the study. In this chapter, a literature study is conducted. The 


purpose of this literature review is to explore the understanding of ‘the 


experiences of primary school learners with regard to bullying’.  


 


Since many scholars have written about this problem, the critical question to 


be answered in this chapter is what the literature says about the experiences 


of primary school learners with regard to bullying. In this chapter a broad 


understanding of the concept ‘bullying’ will be analyzed, taking into 


consideration how other scholars defined the concept. 


 


 Since bullying is a worldwide problem, the researcher will also look at 


bullying in a global context, and the characteristics of bullying will be 


discussed. The researcher will also look at the factors that influence bullying 


behaviours, bullying and biological factors as well as the consequences of 


bullying behaviours. 
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2.2.  What is literature review? 


 


According to Bless and Smith (2000:155) literature review is an integrated 


summary of all available literature relevant to a particular research question. 


They further state that the purpose of literature review is to sharpen and 


deepen the theoretical framework of the research, and to familiarize the 


researcher with the latest developments in the area of research as well as in 


related areas, to identify gaps in knowledge, weaknesses in previous studies, 


and to discover connections, contradictions or other relations between 


different research results by comparing various investigations, as well as to 


study the advantages and disadvantages of the research methods used by 


others in order to adopt or improve on them in  one `s own research. 


 


Mouton and Marais (1992:43) maintain that the aim of the literature review 


is to gain insight into the phenomenon and to develop new hypothesis about 


the existing phenomenon. 


 


According to Welman and Kruger (1999:35) literature review should not 


consist of a mere compilation of separate, isolated summaries of the 


individual studies of previous researchers, but one should clearly show how 


these studies relate to one another and how the proposed research ties in with 


them, for example, group together those which are in agreement by using 


words like “similarly” when moving from the one to the next. 


 


Mouton (1996:119) states that a literature review serves as a ‘ map’ or 


‘maps’ of the terrain, and a review of previous research also provides 


guidelines, or suggestions, on the design of one `s own project. By studying 
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previous literature on a particular topic, one not only learns about the ‘maps’ 


and ‘guidebooks’, but also about the ‘itineraries’, that is the different ways 


that people have travelled this terrain. Mouton (1996:120) further indicates 


that anyone planning to research a field that has hitherto enjoyed limited 


attention, either worldwide or locally, can learn a great deal by studying 


related fields and from the designs and methods used. 


 


De Vos (2001:65) states that literature study is aimed at contributing towards 


a clearer understanding of the nature and meaning of the problem that has 


been identified. In case of undertaking and executing a research project, 


literature study may have different purposes within either a quantitative or 


qualitative research project; and it may have certain functions. 


 


De Vos (2001:65) further cites Arkava and Lane who indicated three 


functions of literature study where they say it may disclose that someone 


else has already performed essentially the same research. Secondly, it 


provides a substantially better insight into the dimensions and complexity of 


the problem i.e. a thorough search lays the foundation for good research. 


Lastly, literature study equips the investigator with a complete and thorough 


justification for the subsequent steps, as well as with a sense of the 


importance of the undertaking. Rubin and Babbie (1993:104) point out that 


novice researchers commonly make the mistake of putting off their literature 


review until they have sharpened their research question and come up with a 


design to investigate it. 


McMillan and Schumacher (1993:112) state that an interpretative review of 


the literature is exactly a summary and synthesis of relevant literature on a 
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research problem. A literature review is usually a critique of the status of 


knowledge on a carefully defined educational topic. McMillan and 


Schumacher (1993:113 further state that a review of the literature enables a 


researcher to define and limit the problem, to place the study in a historical 


and associational perspective, to avoid unintentional and unnecessary 


replication, select promising methods and measures and to relate the findings 


to previous knowledge and suggest further research. 


  


2.3. What is bullying 


 


According to Smith and Thompson (1991:1) bullying and related terms such 


as harassment can be taken to be a subset of aggressive behavior. Bullying 


intentionally causes hurt to the recipient. This hurt can be either physical or 


psychological. While some bullying takes the form of hitting, pushing, 


taking money, it may involve telling nasty stories, or social exclusion. It may 


be carried out by one child, or children in a group. The researcher is also of 


the same opinion because the victim of bullying is sometimes isolated 


because of his\her fear of the repetition of attacks meted by one or more 


learners since this causes distress and harm to him/her. 


 


According to Ardrossan (1994:113) bullying occurs when one or more 


people make another person unhappy. It can take several forms such as 


verbal (as in name calling), personal comments, racial abuse, social (as in 


not being spoken to or being left out of activities), material (as when 


possessions are stolen or damaged or extortion takes place), and mental (as 


when pressure to conform is applied physically as in physical assault). The 


researcher is also of the same opinion because bullying affects the whole 
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human being as a totality i.e. emotionally, mentally, socially and physically. 


For example, if a person is not being spoken to or being left out of activities, 


that person will feel lonely and isolated, as a result that person may suffer 


emotionally.  


 


Byrne (1994:13) defines bullying as a long-standing violence, conducted by 


an individual or a group and directed against an individual who is not able to 


defend himself in the actual situation. This violence could include kicking, 


pushing, beating, teasing or excluding the victim. This definition 


demonstrates the serious nature of the problem of bullying in schools. It 


demonstrates that bullying is harmful to learners and that schools have a 


responsibility to address this problem.  


 


Smith and Thompson (1991:1) further identified three criteria which 


distinguish bullying i.e. unprovoked, repeated action and stronger. They 


state that the hurt done is unprovoked. Secondly bullying is thought of as a 


repeated action; something that just happens once or twice would not be 


called bullying. Finally, the child doing the bullying is generally thought of 


as being stronger, or perceived as stronger; at least, the victim is not in a 


position to retaliate effectively. The researcher agrees with them because the 


above information indicates that bullying can be distressing to the victim and 


have a long term bearing to the recipient. 


 


According to Smith and Thompson (1991:113) bullying is generally taken to 


mean any sort of systematic physical or psychological intimidation and may 


be easy to detect or take more subtle forms. The researcher supports them 


because bullying is so hidden that it can take place without teachers realizing 
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it. Usually when teachers start realizing that one or more learners have been 


bullied, in most cases, you find that the damage has already been done. This 


is because the victims of bullying do not complain very loudly, and the 


bullies threaten them, should they report these bullying cases to the teachers 


their homes will be in the mountains. 


 


According to Ahmad and Smith (1994:37) bullying is comprised of direct 


behaviour such as teasing, taunting, threatening, hitting, and stealing that are 


initiated by one or more students against a victim, and it may be more 


indirect by causing a student to be socially isolated through intentional 


exclusion. While boys typically engage in direct bullying methods, girls who 


bully are more apt to utilize the more subtle indirect strategies, such as 


spreading rumors and enforcing social isolation (Smith and Sharp, 


1994:223).   


 


2.4. Bullying in a global context 


 


 


The problem of bullying is not experienced in South Africa alone, but 


instead, it affects the world as a whole.  


 


In US for example violence among young people has become an important 


concern, and a number of efforts are underway to try to prevent aggressive 


behavior, one common form of which is bullying. It has been reported that 


almost three out of every ten children in grades 6 have been involved in 


bullying, either as the bully, the target of bullying, or both. 
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According to Smith and Sharp (1994:261) in Belgium, bully or victim 


problems have been considered to be a threat to children `s well being at 


school. Recent investigations into the incidence of bully/victim problems 


have shown a much larger problem than one would expect. Bully/victim 


problems among 9,983 children between 10 and 16 at 84 Flemish schools 


were investigated, using Olweus `s self-report Bullying Inventory (Olweus, 


1989:129). Based on this survey 23% of 10 – 12 year olds and 15% of 13 – 


16 year olds report being bullied “sometimes” or more often (Olweus, 


1984:620). The above account demonstrates the serious nature of bullying 


cases in Belgiam, and supports the idea that bullying is a worldwide 


problem. 


 


Compared to other studies, the incidence of being bullied in secondary 


schools found in our study is higher (12,3%) compared to Norway (5,4%), 


England (6%) and the Netherlands (10,1%). In general it is clear that 


bullying and being bullied is a significant problem in schools (Olweus, 


1984:72). 


 


South Africa also experiences bullying in schools. Most of our South 


African schools are so unsafe that the question of safety in schools has 


recently caught the attention of news media. Jameson Maluleka, for 


example, reported on a grade 8 learner at RW Fick High School who was 


threatened with a firearm by another learner from CJB High School in 


Coronationville (Citizen, 2000:12). Sheena Hanley, Deputy General 


Secretary of Education International, maintains that the lack of respect by 


the bullies is sometimes shown for educators, for non-teaching personnel 


and for learners (Educators Voice, 2000:12). 
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2.5. Characteristics of bullying 


 


According to Olweus (1993:384) students who engage in bullying behaviors 


seem to have a need to feel powerful and in control. He further states that 


they appear to derive satisfaction from inflicting injury and suffering on 


others, seem to have little empathy for their victims, and often defend their 


actions by saying that their victim provoked them in some way. The 


researcher is also of the same opinion because if that was not the case they 


would show sympathy and as such their act of bullying would reduce. 


 


Rebelliousness and revolt against parental authority, against society and its 


norms and values, against religion, political beliefs, and in fact against all 


accepted criteria, standards and customs are some of the characteristics of 


bullying. The child may also rebel against himself or herself, and thus often 


develops a poor self image. 


 


While other learners are engaged in violence, others are engaged in drug and 


alcohol abuse, whereas others are engaged in rape. According to Peter, et al 


(1990:14) arrests of teenagers for drug abuse, which rose dramatically in the 


early, 1960s and 1970s and declined in the early 1980s, are now rising again. 


From 1978 to 1987, arrests of youths for liquor law violations increased by 


35%. Bullying can also take the form of rape where the bully forcefully 


engages in sexual intercourse with another child without his/her consent. 


 


Studies further indicate that bullies often come from homes where physical 


punishment is used, where the children are taught to strike back physically 
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as a way to handle problems, and where parental involvement and warmth 


are frequently lacking. Students who regularly display bullying behavior are 


generally defiant or oppositional toward adults, antisocial, and opt to break 


school rules (Olweus, 1993:396). The researcher supports this idea because 


these bullies are even disrespectful to teachers; and are quite often caught 


defying the authorities of the school. They are also quite often being 


summoned to the principal `s office to respond to their behavioral problems. 


They appear to have little anxiety and possess strong self-esteem. 


 


Batsche and Knoff are supported by Olweus (1993:437) in saying students 


who are victims of bullying are typically anxious, insecure, cautious, and 


suffer from low self-esteem, rarely defending themselves or retaliating when 


confronted by students who bully them. They may lack social skills and 


friends, and are often socially isolated. Victims tend to be close to their 


parents and may have parents who can be overprotective. 


 


According to Batsche and Knoff (1994:169) the major defining physical 


characteristics of victims is that they tend to be physically weaker than their 


peer. Other physical characteristics such as weight, dress, or wearing eye 


glasses do not appear to be significant factors that can be correlated with 


victimization. 


 


Whitney and Smith (1993:35) regard some children who bully others, rather 


than lacking social skills, as having different values and goals for social 


encounters. Interviews with bullies often suggest that they view the 


playground as a tough place where you need to dominate or humiliate others 


in order not to be so treated yourself. 
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In support of this, Smith and Thompson (1991:9) further distinguish victims 


by some physical characteristics such as clumsiness, obesity, disability, or 


hair color different from the majority. This is true because the weak 


conditions of the victims of bullying are the ones which precipitate the act of 


bullying by the bullies, and this is the reason why they can not fight back 


because they have the fear that they will anger the bullies who will in turn 


attack them severely. 


 


2.6. Factors influencing bullying behavior 


 


There are a number of factors that contribute to bullying behaviors. 


According to Blair et al (1969:98) some of the conditions of life which cause 


frustration that may lead to bullying are poverty, low intelligence, conflict in 


the family, broken homes, lack of affection from parents, humiliation and 


lack of success in school and inferiority feeling arising from real or 


imagined physical deviations. Blair et al (1994:33) further state that a boy 


may break street lights and put paint on the school building because he 


receives no recognition around school in either curricular or extracurricular 


activities. 


 


 These factors may also include child, family, school, societal factors and the 


influence of television. We are going to look at these factors one by one and 


see how they can influence bullying behaviour. 


 


According to Oliver, Hoover and Hazler (1994:167) children differ in 


temperament very soon after birth and these characteristics show some 
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stability. This may relate to the impulsiveness and quick-tempered response 


of bullying children, or the withdrawal and lack of assertiveness of victims. 


 


As far as social factors are concerned Smith and Thompson (1991:8) state 


that another characteristic of children is the extent to which they are socially 


competent or socially skilled in situations of conflict, frustration or 


ambiguity; and that the research in the U.S has largely been on highly 


aggressive children. There is some evidence that children tend to interpret 


ambiguous situations as hostile, and to generate fewer non-hostile responses. 


This is true because most of the children who are engaged in bullying 


behavior lack social skills. In order to relieve their stress, they resort to 


bullying behavior, thereby hurting other learners. 


 


In support of this, Olweas (1993:397) further state that children who bully 


others may be less empathic to the feelings of others, as potential victims. 


Unlike most children who feel bad or unhappy about them, children who 


bully others tend to feel positive or neutral about seeing bullying incidents. 


The researcher is of the same opinion because children who bully others 


seem to be enjoying their bullying behavior. 


 


As far as family factors are concerned, Smith and Thompson (1991:9) 


realized that for children who bully others, associations are found with cold 


rather than warm child rearing, high levels of discord or violence in the 


home, and a lack of clear rules about discipline, or monitoring of behavior. 


Children growing up in such families have bullying behavior modeled for 


them, with little countervailing affection or monitoring constraint. The 


researcher is of the same opinion because children from broken homes 
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where parents are always fighting or separated, are at high risk of being 


engaged in bullying behavior, and they resort to these activities as a means 


of relieving their stress or anger.                                                        


 


Kratcoski and Kratcoski (1990:118) state that a number of researchers found 


that there is a relationship between parental rejection and aggressive 


delinquent behavior. They also found that sons of rejecting parents 


frequently exhibit aggressive behavior. The family may be physically 


disrupted by the loss of either parent through death, separation, or divorce. A 


family unit that is physically intact but characterized by internal conflict and 


constant tension may also contribute to bullying behavior. According to 


Brown (1996:423) family violence is more prominent in lower-class homes 


than in the other social echelons of society. The stress of poverty, welfare 


existence, poor housing and education, limited opportunities, and similar 


aspects of life on the bottom rungs of the social ladder contribute heavily to 


family violence. 


 


A poor socio-economic background of the family may also have a bearing 


on bullying behavior. The bully may resort to attacking other children with 


the aim of dispossessing them of their valuables such as a meal or money. If 


parents always fight in the family, children will learn that the only way to 


resolve differences is through violence. If the child comes from the family 


with poor socio-economic background, the child is likely to engage in 


bullying behavior thereby dispossessing other children of their belongings 


such as money, meals and pens. There is a relationship between poverty and 


delinquency. A hungry child is likely to become a thief because of pressure 


to get something to eat. 
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The school can also play a role in causing the child to be involved in 


bullying behaviors. Outside the family, the school is the scene of most 


youthful activity from childhood through adolescence. According to Ahmad 


and Smith (1994:146) the school provides the first location of socialization 


away from the family unit, where a child can be exposed to ideas at variance 


with those learned at home, and where choices of behavior and companions 


must be made without dependence on parents.  


 


Many young people view the school as a necessary evil that must be endured 


but in which they are not bound to take an active interest (Ahmad and Smith, 


1994:147). There is a relationship between poor performance at school and 


bullying behavior. If the child performs poorly at school, that child is likely 


to resort to bullying behavior as a means of relieving stress. 


 


As far as violence is concerned, Peters, et al (1990:93) states that 34% of 


crimes of violence and 83% of the crimes of theft against youth aged 12 to 


15 occurred in schools, and the types of gang activity reported within the 


schools include attacks upon non-gang members and teachers, intimidation 


of teachers, school vandalism, and general classroom disruption. There is 


also gang fighting in the schoolyard and adjoining areas. Attacks upon 


youths going to and from school also occur (Peter, et al, 1990:94). 


 


 School principals assert that most hearings they conduct at their various 


schools, relate to gang fighting in the schoolyard during break and after 


school. Other cases will involve learners forcefully dispossessing other 


learners of their valuables such as pens, money and meals. Other cases 
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involve disobedience of the authority of teachers or undermining or 


questioning the authority of teachers. Most of the learners who bully others 


defy and even attack teachers. They even go as far as breaking school 


windows. 


 


Lack of achievement at school, low social status, learning disabilities, and 


high dropout rate are factors most frequently cited as related to why 


delinquents fail in school (Bartollas, 1993:300). Achievement in school can 


contribute much to the causation of bullying especially when the learner 


performs poorly in his/her school work. 


 


According to Bartollas (1993:301) there is considerable evidence that, 


whether measured by self-report or by official police data, both male and 


female delinquency is related to poor academic performance at school. 


 


The abuse of drugs can also play a role in the causation of bullying behavior. 


The use of tobacco, alcohol, marijuana and solvents, as well as illicit drugs 


by learners has increased to alarming proportions. Learners experiment with 


substance abuse from a very early age, which is of serious concern, 


considering the adverse effects of such substances (1299,1997:2). According 


to Rhodes and Jason (1988:1) one out of every six children will use 


marijuana by the seventh grade, and by the time they shall have reached 


grade 12, about 91% of them will have tried alcohol, 68% will have tried 


cigarettes and 61% will have tried an illegal substance with regrettable 


health and social consequences. 
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Learners who experiment with substance abuse are likely to become 


involved in bullying. The high level of substance abuse in South Africa 


made the government to adopt the National Drug Master Plan to intervene 


and bring the escalating problem under control with the hope of combating 


or at least reducing the extent of drug abuse (NDMP:1997). 


 


 A more recent research report by the National Centre for Education 


Statistics indicates that in 2001, 47% of students in grades 5 to 12 had at 


least one drink of alcohol, some on school premises. It also shows that 24% 


of the students reported used marijuana, with 5% of them using it on school 


premises as well. 


 


The above account shows that many learners are engaged in the abuse of 


drugs. When under the influence of those drugs, they start bullying other 


learners. The American Academy of Child and Adolescent Psychiatry 


Journal indicates that in America the average age of first marijuana use is 


14, and alcohol use starts even before that age (1299, 1997:2). 


 


Bartollas (1993:302) further states that there is considerable evidence that 


students who violate school standards pertaining to such things as smoking, 


truancy, tardiness, dress, classroom demeanor, relations with peers, and 


respect for authority are more likely to become delinquent than those who 


conform to such standards.  


 


Delinquents `s performance in school may be further affected by their 


relationships with classmates and teachers. He further pointed out that 
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several studies have concluded that the relationship between school 


performance and delinquency is mediated by peer influence. 


 


Shortage of resources in South Africa can also have important influences on 


social and interpersonal problems, especially in disadvantaged and poor 


communities where lack of resources can have a major influence on such 


problems. Donald et al (2002:239) state that particularly among the youth in 


poor communities, such feelings as frustration despair, and anger may 


contribute to substance abuse, violence and irresponsible sexual behavior. 


 


Several researchers relate lack of achievement to absence of warm, 


supportive relations between teachers and students (Stevens and Cloete, 


1996: 15). The researcher is also of the same opinion because if the learner 


does not get care in the family or in the school, or if the learner is always 


shouted at or cursed, that learner will be psychologically affected, and he\she 


will not be likely to perform well. In most cases such learners are likely to 


engage in bullying behaviors as a means of addressing their problems. 


 


Labeling can also contribute to the causes of bullying behavior. If a child 


can be labeled as a bully, that child will have no chance of abstaining from 


bullying behavior. Kratcoski and Kratcoski (1990:367) state that youths who 


are chosen to participate in prevention programs because they are “at risk” 


must not be characterized as “potential delinquents”, because such labeling 


can be as damaging as the “delinquent” label applied to those referred to the 


juvenile court. Once a child is labeled a criminal, this child will see no 


chance of repenting, but instead, that child will be engaged in criminal 


behavior for the rest of his/her life. 
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Television violence plays a role on aggressive bullying behavior. According 


to Kratcoski and Kratcoski (1990:57) although a cause and effect 


relationship between exposure to violence and aggression on television and 


aggressive delinquencies by juveniles has not been confirmed by research 


studies, many people are convinced that such a relationship exists. 


 


According to studies funded by Scientific Advisory Committee on 


Television, approximately 70% of all cartoons and live-action programs 


studied contained violence, that watching violent television programs at 


third-grade age influenced the amount of aggressive behavior ten years later, 


and that watching television violence triggered aggression by children a 


short time after they saw it on screen (Kratcoski and Kratcoski, 1990:58).  


 


2.7. Bullying and biological factors 


 


Biological factors can also play a role in the causation of bullying. The 


causation of bullying can be sought in certain biological deviations or 


disease conditions. According to Stevens and Cloete (1996:14) there is no 


direct link between biological deviations and criminal behavior, but certain 


biological factors may indeed predispose the individual towards criminal 


behavior, such as growth and development, any physical aberrations which 


may be present or other conditions caused by disease. 


 


During childhood stage (6 to 12 years) the child goes to school, and this 


stage may have an important influence on changing his\her attitude and 


behavior. Many researchers have proven that criminality has already started 
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during this stage. For example, Stevens and Cloete (1996: 16) further state 


that deficient parent-child relationships, coupled with the influence of the 


peer group, especially the child `s fear of rejection by the peer group, and a 


poor environment, are some of the most important factors that contribute to 


deviant behavior. The researcher is also of the same opinion because peer 


group influence plays a big role in the causation of bullying. Other learners 


resort to bullying as a means of being accepted by their peers, whereas 


others resort to bullying with the aim of gaining popularity among their 


peers. Some learners bully their fellow learners because they want to test 


their manhood. 


 


During puberty stage (13 to 16) so many changes take place in the child 


since this stage represents transition from childhood to adulthood. During 


this stage the juvenile puts all those values and norms taught by his or her 


parents to the test. The norms and values that have, up to now, been accepted 


unconditionally, start to be questioned and sometimes openly rejected 


(Kratcoski and Kratcoski, 1990:43). The researcher is also of the same 


opinion because during this stage children rebel against the authority of both 


parents and teachers. When they were still young, they were forbidden to use 


drugs and alcohol, but during this stage they want to test life for themselves; 


this is the reason why most of them want to do away with all that was 


forbidden. 


 


Rebelliousness and revolt against parental authority, against society and its 


norms and values, against religion, political beliefs, and in fact against all 


accepted criteria, standards and customs are typical of this stage (Stevens 


and Cloete, 1996:16). The child may also rebel against himself or herself, 
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and thus often develops a poor self image (Stevens and Cloete, 1996:16). 


The researcher agrees with them, and in supporting them, the researcher 


thinks that these years are of critical importance in activating bullying 


behavior. During this stage, the learner may also encounter many problems 


that may be of criminogenic significance. It is during this stage that bullies 


start to question the authority of teachers and parents. 


 


2.8.  Consequences of bullying  


 


Bullying behavior has a negative impact on both the perpetrators and their 


victims. Although the consequences cannot be immediately realized, they 


could produce a damaging image when both the bullies and their victims 


grow older.  


 


Investigation about the cause of high dropouts rate at school, reveals that 


most of the dropouts are a result of bullying. Most of the victims of bullying 


developed a negative attitude towards the school because they were bullied. 


Even most of the bullies left the school because they were either expelled or 


suspended from school as a result of their bullying activities.  


 


According to Olweus (1993:418) a strong correlation appears to exist 


between bullying other students during the school years and experiencing 


legal or criminal troubles as adults. In one study, 60% of those characterized 


as bullies in grades 6 – 9 have at least one criminal conviction by age 24. 


Chronic bullies seem to maintain their behavior into adulthood, negatively 


influencing their ability to develop and maintain positive relationships 


(Oliver, Hoover and Hazler, 1994:418). The researcher also shares the same 
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sentiments because most of adult criminals started committing crime at their 


early stage. When one checks their record, one finds that they were naughty 


at school or they were involved in bullying activities early in their lives. 


 


Bullying also has a negative impact on schooling. If for example someone 


says ‘I will get you after school’, the child will be so depressed and he or she 


may start to develop a negative attitude towards the school. The daily 


attendance of that child might change. His or her performance may also be 


negatively affected. Victims often fear school and consider school to be an 


unsafe and unhappy place. 


 


 According to Batsche and Knoff (1994:169) as many as 7% of America `s 


eighth-graders stay home at least once a month because of the bullies. The 


act of being bullied tends to increase some students `isolation because their 


peers do not want to lose status by associating with them or because they do 


not want to increase their risks of being bullied (Batsche and Knoff, 


1994:169). This is true because many dropouts in schools are a result of 


bullying. Children who are bullied sometimes perform badly at school. A 


child may even commit suicide as a result of bullying. As stated earlier, 


three children at different schools in Norway were reported to have 


committed suicide as a result of bullying (Smith and Sharp, 1994:9). 


 


According to Olweus (1993:420), being bullied leads to depression and low 


self-esteem, problems that can carry into adulthood. The researcher is of the 


same opinion because unless something is done, bullying may cause 


depression. Depression will make a child feel isolated, and the child will 


carry this into his\her adulthood. 
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According to Smith and Thompson (1991:7) the most severe consequences 


of bullying can be the actual suicide of the victim, or their death as a direct 


or indirect result of bullying, as in the Burnage High School case. They 


further state that for children being bullied, their lives are being made 


miserable often for some considerable period of time, and already probably 


lacking close friends at school, they are likely to lose confidence and self-


esteem even further. 


 


Research by Gilmartin (1987), using retrospective data, found that some 80 


per cent of ‘love-shy’ men (who despite being heterosexual found it very 


difficult to have relationships with the opposite sex) had experienced 


bullying or harassment at school. 


 


 


2.9.  Strategies which can be used to reduce bullying  


 


Although there is no special solution to this problem, in this study it is 


argued that if schools are serious in reducing bullying and protecting 


learners against acts of bullying, they must develop and implement a policy 


that is specifically aimed at reducing bullying.  


 


Van der Westhuizen (1991:150) defines ‘policy’ as an instrument by means 


of which goals are interpreted and certain broad guidelines are laid down to 


serve as the basis for decision-making. 
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 According to Sharp and Smith (1994:23), an ‘anti-bullying policy’ is a 


statement of intent which establishes a clear set of agreed aims which 


provide learners, staff and parents with a sense of direction and an 


understanding of the commitment of the school to do something about 


bullying behavior. According to the researcher, ‘anti-bullying policy’ is an 


instrument consisting of procedures and systems defined by the school for 


managing bullying behavior with the view to promoting anti-bullying values 


within the school. This policy will imply a policy which has been jointly 


developed by representatives of the school community i.e. learners, 


educators, parents etc with the view of reducing bullying behavior in the 


school. 


 


If schools are serious in reducing bullying and protecting learners against 


acts of bullying, schools must develop and implement a policy that is 


specifically aimed at reducing bullying.  


 


According to Clarke and Murray (1996:8), schools that have introduced 


policies have been successful in reducing bullying. However, it would 


appear that very few schools in South Africa have anti-bullying policies. 


They further state that it is increasingly widely recognized that schools that 


actively promote good behavior rather than just respond to misbehavior are 


likely to be effective schools. 


 


Smith and Thompson (1991:13) state that if disciplinary action is to be truly 


effective, sanctions have to emerge from social peer pressure on the bully 


and be accepted by the bully as appropriate, and should not involve explicit 


aggression on the part of adults, and the action has to be consistent with the 
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efforts of school staff to establish a social climate where physical aggression 


is not used as a means of gaining popularity, maintaining group leadership, 


or influencing others to do what they are told.  


 


 The fact that both the bully and the bullied are found in the school, suggests 


that the school is well placed to address bullying. This becomes even more 


obvious when one considers that both the bully and the victim spend most of 


their time at school and educators and school managers in particular, are in 


the prime position to identify support mechanisms to manage bullying in 


schools (Besag, 1989:97). This view is shared by Husen and Postlewaite 


(1994:233) who charge the school with the obligation of providing a place of 


learning which is safe as learners; educators and parents are entitled to live 


without fear in schools. 


 


In Norway, a nationwide intervention campaign was started, with the 


backing of the Ministry of Education, in 1983, and a resource pack, 


consisting of a videotape for class discussion, a booklet for teachers, and a 


folder of advise for parents, was provided for every middle and secondary 


school in the country.  


 


The results show a clear and marked decrease in reports of being bullied, 


bullying others, and of antisocial behavior generally, and an increase in 


reported liking of school (Smith and Thompson, 1991:10). 


 


 


 


 







 40


2.10. Conclusion 


 


Bullying is a problem that has a long history. In this chapter we have learnt 


what other scholars said about this problem. A broad discussion of the 


concept “bullying” was made, and bullying as a global problem was also 


discussed. The characteristics as well as the factors that influence bullying 


were broadly discussed. The negative impacts of bullying were also 


discussed. 


 


The next chapter will deal with research design and methodology. The 


researcher will include the research plan, sample procedures and sample 


selection. The researcher will also deal with data collection instruments as 


well as how the participants will be approached.    
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                                              Chapter 3 


 


                         Research design and methodology 
 


 


3.1.  Introduction 


 


In chapter 2, the researcher concentrated on the literature study. Emphasis 


was put on bullying, bullying in a global context, characteristics of bullying, 


factors influencing bullying behavior, consequences of bullying and 


strategies that can be used to reduce or combat bullying. In this chapter, the 


researcher will deal with research methodology. 


 


3.2. Research design 


 


Babbie (1998:89) states that research design addresses the planning of 


scientific inquiry i.e. to design a strategy to find out something, and he 


further states that there are two major aspects of research design, namely, 


one must first specify as clearly as possible what one wants to find out, and 


secondly, one must determine the best way to do it. Research design 


according to De Vos (1998:125) is a blueprint or detailed plan for how 


research study is to be conducted. 


 


 De Vos (2001:77) further defines research design as “a blueprint or detailed 


plan for how a research study is to be conducted i.e. operationalizing 


variables, selecting a sample of interest to study; collecting data to be used 


as a basis for testing hypotheses, and analyzing the results. He further offers 
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a closely related definition of design as “the plan or blueprint according to 


which data are collected to investigate the research hypothesis or question in 


the most economical manner. Vockell (1993:150) describes research design 


as the systematic scheduling of the time at which observations are made of 


the performances of the study.  


 


Welman and Kruger (1999:46) further define research design as the plan 


according to which we obtain research participants and collect information 


from them. They further state that in research design we describe what we 


are going to do with the participants with a view to reaching conclusions 


about the research problem, and it is also a specification of the most 


adequate operations to be performed in order to test a specific hypothesis 


under given conditions. They further state that in research design they focus 


in the number of groups that should be used, whether these groups are to be 


drawn randomly from the populations involved or whether they should be 


drawn randomly and also be assigned randomly, and lastly, what exactly 


should be done with them in the case of experimental research. 


 


According to McMillan and Schumacher (1993:31) research design refers to 


the plan and structure of the investigation used to obtain evidence to answer 


research questions, and the design describes the procedures for conducting 


the study, including when, from whom, and under what conditions the data 


will be obtained. Design also indicates how the research is set up, what 


happens to the subjects and what methods of data collection are used. 


 


Bless and Smith (1995:63) define research design as the planning of any 


scientific research from the first to the last step and as a program to guide the 







 43


researcher in collecting, analyzing and interpreting observed facts. 


According to Mouton (1998:107) research design is a set of guidelines and 


instructions to be followed in addressing the research problem. Here the 


main function will be to enable the researcher to anticipate what the 


appropriate research decisions should be so as to maximize the validity of 


the eventual results. He further states that the research design could be 


viewed as the ‘blueprint’ of the research project that precedes the actual 


research process. 


 


3.3. Research Approach 


 


Both qualitative and quantitative research approaches were used throughout 


the study in order to achieve the aim of the study. The qualitative research 


approach was used because it helps one to get closer to the participants and 


get their opinions, feelings, experiences and suggestions. Tutty et.al 


(1996:40) define qualitative research as “the study of people in their natural 


environments as they go about their daily live. It tries to understand how 


people live, how they talk and behave and what captivates and distresses 


them”. In support of this, De Vos (1998:240) defines qualitative research as 


a multi-perspective approach (utilizing different qualitative techniques and 


data collection methods) to social interaction, aimed at describing, making 


sense of, interpreting or reconstructing this interaction in terms of the 


meanings that the subjects attach to it.  


 


De Vos (1998:240) further indicates that qualitative research is a “many 


labeled tradition”, and most commonly used labels appear to be “field 
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research/fieldwork”, “naturalism”, “ethnography”, “interpretative research” 


and “constructivist research”. 


 


Merriam (1994:6) further maintains that qualitative researchers are 


interested in understanding the meaning people have constructed, that is how 


they make sense of their world and the experiences they have in the world. 


As a qualitative researcher, I was interested in seeking to understand the 


experiences and feelings of primary school learners with regard to bullying. 


In order to achieve that, the researcher used this qualitative mode of inquiry 


to gather information from primary school learners, educators and principals 


about the experiences of primary school learners with regard to bullying. 


Bryman (1988:61) says that qualitative research enables the researcher to see 


through the eyes of the people being studied. 


 


According to Struwig and Stead (2001:12) qualitative researchers are 


interested in understanding the issues being researched from the perspective 


of the research participants i.e. trying to see through the eyes of the 


participants. Bless and Smith (2000:156) define qualitative research 


approach as a research conducted using a range of methods which use 


qualifying words and descriptions to record and investigate aspects of social 


reality. They further describe qualitative research as research conducted 


using a range of methods that use qualifying words and descriptions to 


record and investigate aspects of social reality.  


 


Mouton (1998:169) further states that “in qualitative research, the 


investigator usually works with a wealth of rich descriptive data, collected 


through methods such as participant observation, in-depth interviewing and 
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document analysis. This implies that focus is on the individual case in its 


specific context of meanings and significance. In support of Mouton, Leedy 


(1997:156) distinguishes four of the more common qualitative designs as 


case study, ethnography, phenomenology, and grounded theory. 


 


According to McMillan and Schumacher (1993:14) the qualitative research 


approach presents facts in a narration with words, and it is based more on 


what is called a “naturalistic-phenomenological” philosophy, which assumes 


that multiple realities are socially constructed through individual and 


collective definitions of the situation, and is more concerned with 


understanding the social phenomenon from the participants ` perspectives. 


 


According to Welman and Kruger (1999:186) qualitative approach 


originated from the ethnographic methods applied by cultural and social 


anthropologists in their field studies of social groups and communities, and 


can be used successfully in the description of groups, (small) communities 


and organizations. 


 


On the other hand, I also decided to use quantitative research approach 


because I will also be using statistical procedures to analyze data. Creswell 


(1994:2) defines quantitative research approach as an enquiry into social or 


human problems, based on testing a theory composed of variables, measured 


with numbers and analyzed with statistical procedures, in order to determine 


the predictive generalizations of the theory. 


 


According to McMillan and Schumacher (1993:32) quantitative research 


designs were initially developed from research in agriculture and hard 
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sciences. These fields of study adopted a positivist philosophy of knowing 


that emphasized objectivity and quantification of phenomena. As a result, 


the designs maximize objectivity by using numbers, statistics, structure, and 


experimenter control. 


 


Bless and Smith (1995:37) define quantitative research as research 


conducted using a range of methods which use measurement to record and 


investigate aspects of social reality. They further state that quantitative 


research relies on measurement to compare and analyze different variables. 


The systematic changes in scores are interpreted or given meaning in terms 


of the actual world that they represent. In support of this, Struwig and Stead 


(2001:4) state that quantitative research examines constructs that are based 


on the hypotheses derived from a theoretical scheme. 


 


Leedy (1997:189) defines quantitative research as a type of research that 


involves making careful description of observed phenomena and/ or 


exploring the possible relationship between different phenomena. In support 


of this, Mouton (1998:162) states that the aim of quantitative research is not 


to discuss specific techniques of statistical analysis, but rather to provide a 


framework that could be used in making more sense of such techniques. 


 


The aim in this study is to use both quantitative and qualitative mode of 


inquiry to gather information from primary school learners, educators and 


principals with regard to the experiences of primary school learners with 


regard to bullying.  
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3.4. Population 


 


According to De Vos (1998:191) population is defined as a set of entities for 


which all the measurements of interest to the researcher are represented. He 


further describes population as a term that sets boundaries on the study units. 


It refers to individuals in the universe who possess specific characteristics. 


For example “all social workers who were licensed in Idaho on 1-10 January 


1982” constitute a population.  


 


Bless and Smith (2000:85) define population as a set of elements that the 


research focuses upon and to which the results obtained by testing the 


sample should be generalized. 


 


 In support of this, Mouton (1998:110) defines population as a collection of 


objects, events or individuals having some common characteristic that the 


researcher is interested in studying. It is the aggregate of all the cases that 


conform to some designated set of specifications. Babbie (1998:109) 


emphasizes that population is that group about whom conclusions are to be 


drawn.. 


 


Bless and Craig (2002:342) define population as a complete set of events, 


people or things to which the research findings are to be applied. Welman 


and Kruger (1999:18) add by saying that a population encompasses the 


entire collection of cases about which we wish to make conclusions. Bless 


and Smith (2000:84) further define population as the entire set of objects or 


people which is the focus of the research and about which the researcher 


wants to determine some characteristics. 
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In this research project, the population was drawn from all the primary 


schools of Sekgosese Central Circuit of Vhembe District of Limpopo 


Province. 


 


3.5. Sample  


 


According to De Vos (1998:191), a sample can be defined as a subset of 


measurements drawn from a population in which the researcher is interested. 


A sample is studied in an effort to understand the population from which it 


was drawn. 


 


Sample refers to the group of elements drawn from the population, which is 


considered to be representative of the population, and which is studied in 


order to acquire some knowledge about the entire population (Bless and 


Smith, 2000:156). A sample is obtained by collecting information about 


some members only of the population. A sample is a small portion of the 


total set of objects, events, or person who together comprise the subjects of 


our study (Grinwell, 1988:240). 


 


De Vos (1998:191) defines a sample as a subset of measurements drawn 


from a population in which we are interested, and we are interested in 


describing the sample not primarily as an end in itself, but rather as a means 


of helping us to explain some facet of the population. In support of this, 


Bless and Smith (1995:86) describe a sample as a subset of the whole 


population which is actually investigated by a researcher and whose 


characteristics will be generalized to the entire population. 
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According to McMillan and Schumacher (1993:159) a sample consists of 


persons, called the population. There are two types of samples, viz, 


probability and non-probability. Examples of probability samples are simple 


random samples, stratified random samples, systematic samples and cluster 


samples.  


 


Examples of non-probability samples are accidental or incidental samples, 


purposive samples, quota samples and snowball samples (Welman and 


Kruger, 1999:47). In non-probability sampling, the researcher has no way of 


forecasting, estimating, or guaranteeing that each element in the population 


will be represented in the sample whereas in probability sampling, the 


researcher can specify in advance that each segment of the population will 


be represented in the sample. 


 


On the other hand sampling, according to Bless and Smith (2000:156), is the 


technique by which a sample is drawn from the population. De Vos 


(2000:190) defines sampling as taking any portion of a population or 


universe as representative of that population or universe. According to 


Mouton (1996:110) the methodological criteria applied in the process of 


sampling are: clear definition of the population, systematic drawing of the 


sample, drawing probability rather than non-probability samples and 


observing the advantages of multi-stage versus simple random sampling.  


 


Researchers rely on their experience, ingenuity and/ or previous research 


findings to deliberately obtain units of analysis in such a manner that the 


sample they obtain may be regarded as representative of the relevant 


population (Welman and Kruger, 1999:63). Sometimes it is appropriate to 
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select a sample on the basis of one `s own knowledge of the population, its 


elements, and the nature of one `s research aims. 


 


In this research project the researcher drew the sample from all the schools 


in Sekgosese Central Circuit. To get a sample from the population, a list of 


all 24 primary schools in the Sekgosese Central Circuit of Vhembe District 


of Limpopo Province was obtained from the Circuit Manager of the said 


circuit. In order to get the sample, the researcher selected five schools with a 


track record in bullying cases since the participants in those schools 


manifested certain characteristics that the researcher was interested in. 


 


From each selected school, the researcher selected two educators, one 


principal and two learners (one learner who bullies others and one learner 


who is the victim of bullying). This means that the researcher had ten 


educators, ten learners and five principals as participants. The principals of 


the selected schools were requested to offer assistance in identifying the 


selected learners and educators. 


 


3.6. Sampling procedure 


 


According to McMillan and Schumacher (1993:378) sampling procedure is a 


process by which selection is done with a need to understand something 


about certain cases without needing or desiring to generalize to all such case. 


In support of this, Stocker (1989:100) refers to sampling procedure as a 


process by which a sample is drawn from a population. It is also indicated 


that sampling methods are used in research when one is unable to investigate 
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the total population, which is involved in the information that the researcher 


needs to obtain. 


 


In this research project, purposeful sampling was used because the 


researcher selected the schools that manifested the characteristics the 


researcher was interested in; i.e. schools with a track record on bullying 


cases. McMillan and Schumacher (1993:378) state that purposeful sampling 


is selecting information-rich cases for in-depth study when one wants to 


understand something about those cases without needing or desiring to 


generalize to all such cases. In purposeful sampling, the participants 


manifest certain characteristics that the researcher is interested in (Struwig 


and Stead, 2001:122). 


 


 In support of this, De Vos (2000:198) states that purposeful sampling is 


based entirely on the judgement of the researcher, in that a sample is 


composed of elements which contain the most characteristic, representative 


or typical attributes of the population. The strategy is to select units that are 


judged to be the most common in the population under investigation. 


 


Through purposeful sampling the researcher aims at discovering, 


understanding and selecting a sample from which the most can be learned 


(Merriam, 1994:61). The researcher used purposeful sampling because he 


wanted to understand bullying from the point of view of primary school 


learners.  
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3.7. Data collection instruments 


 


Denzil and Loncoln (1994:19) define research instrument as any plan of 


action that helps the researcher in gathering relevant data. In support of this, 


Vockell (1993:22) defines research instruments as any sort of data collecting 


device or technique. 


 


Data collection refers to the gathering of information that will be helpful in 


clarifying the problem being researched (Vockel and Asher, 1995:37). In 


this research project it clarified the process of gathering information about 


the experiences of primary school learners with regard to bullying. There are 


various ways of collecting data depending on the purpose and aim of the 


study. In this research project the researcher used both interviews and 


questionnaires as instruments for data collection. 


 


3.7.1. Interviews 


 


An interview involves direct personal contact with the participant asked to 


answer questions relating to the research problem (Bless and Smith, 


2000:104). In support of this, Oppenheim (1992:100) defines interview as a 


set of questions used by an interviewer to question a respondent directly.  


 


According to Van den Aardweg (1993:121) interview is a goal directed 


attempt by the researcher to obtain reliable and valid information in the form 


of verbal responses from one or more respondents. In support of this, 


Labovitz and Hagendorn (1991:106) indicated that interview refers to the 
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situation in which answers are directly drawn out from the respondents by an 


interviewer and usually record respondents. 


 


Vockell (1993:353) also defines an interview as a data collection format in 


which an interviewer asks the respondents questions and records their 


answers from population, rather than questions directly. In support of this, 


Merriam (1994) is of the opinion that “interviewing is the most common 


form of data collection in qualitative studies in education”. 


An interview is sometimes referred to as a conversation with an aim or, as 


Kahn and Cannel (1960:160) state: “We use the term interview to refer to a 


specialized pattern of verbal interaction initiated for a specific purpose, and 


focused on, some specific content area, with consequent elimination of 


extraneous material. Moreover, an interview is a pattern of interaction in 


which the role relationships of interviewer and respondent is highly 


specialized, its specific characteristics depending somewhat on the purpose 


and character of the interview”. In this study the researcher used both 


structured and semi-structured interviews. 


 


3.7.1.1. Semi structured interviews 


 


In this study project, the researcher used semi-structured interview. The 


researcher decided upon semi-structured interview because various authors 


in the literature studies consulted, shared a clear light that qualitative 


research interviews enable the researcher to understand and know the events, 


actions, experiences, feelings and knowledge of the participants under study.  
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According to Welman and Kruger (1999:167) semi-structured interviews 


offer a versatile way of collecting data, and may be considered when the 


topics are of a very sensitive nature; the respondents come from divergent 


backgrounds; and experienced and expert interviewers are available for 


conducting the interviews. The researcher used an interview guide that 


involved a list of topics and aspects of those topics which had a bearing on 


the given theme and which the interviewer brought up during the course of 


the interview. 


 


McMillan and Schumacher (1993:251) state that semi-structured questions 


have no choices from which the respondent selects answer, rather, the 


question is phrased to allow for individual responses, and it is an open-ended 


question but it is fairly specific in its intent. 


 


According to Bless and Smith (2000:107) unstructured and semi-structured 


interviews are very helpful in exploratory research, as well as when 


considering a pilot survey before the formulation of a final questionnaire. 


They further state that these methods help to clarify concepts and problems 


and they allow for the establishment of a list of possible answers or solutions 


that in turn, facilitate the construction of more highly structured interviews. 


 


The aim of semi-structured interviewing is to actively enter the worlds of 


people and to render those worlds understandable from the standpoint of a 


theory that is grounded in behaviors, languages, definitions, attitudes and 


feelings of those studied. The researcher `s aim was to participate 


spontaneously, stimulate them through probing and steer them tactfully back 


to the research when there is digression (De Vos, 1998:300). 
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In this research project semi-structured interview with a schedule was used. 


The questions were not usually asked in a particular sequence, but they 


ensured that all the relevant topics were covered during an interview. 


 


The researcher used semi-structured interviews because it enabled him to 


obtain the special kind of information that assisted him to understand the 


participant `s point of view, to unfold the meaning of learners ` experience 


so that he could describe how primary school learners experience bullying.  


 


Kvale (1996:31) indicates that “the main task in interviewing is to 


understand the meaning of what the interviewees say”. By using this type of 


technique, the researcher was able to describe and explain the meaning of 


the research questions in this study in the life world of primary school 


learners. For the purpose of this study, an interview implies “face to face” 


talk between the researcher and the respondents concerning the problem of 


the study. In this study, interviews were conducted on learners because the 


researcher felt that it would have been difficult for primary school learners 


to understand a questionnaire since their level of understanding is still low. 


 


3.7.1.2. Structured interviews 


 


In this research study, the researcher also used structured interviews. 


According to Turney and Rob (1991:134) structured interview implies that 


each respondent will be asked the same questions in the same manner and 


order, this will secure the validity and reliability of the study. McMillan and 







 56


Schumacher (1993:251) state that structured questions are followed by a set 


of choices, and the respondent selects one of the choices as the answer.  


 


3.7.1.3.  Compilation of interview schedule 


 


De Vos (1998:299) defines a schedule as a guideline for the interviewer and 


contains questions and themes that are important to the research. According 


to Bless and Smith (2000:105) scheduled structured interview is based on an 


established set of questions with fixed wording and sequence of 


presentation, as well as more or less precise indications of how to answer 


each question. In support of this, Vockell (1993:88) asserts that a schedule is 


a term applied to written questions that the researcher wants to base the 


interview on. 


 


Interview schedule is based on an established set of questions with fixed 


wording and sequence of presentation, as well as more or less precise 


indications of how to answer each question (Bless and Smith, 2000:105). 


 


According to De Vos (1998:318) the design of an interview guide is a vital 


task because it establishes the agenda for the group interview and provides 


the structure within which the group members will interact. In support of 


this, Welman and Kruger (1999:167) state that an interview guide involves a 


list of topics and aspects of these topics which have a bearing on the given 


theme and which the interviewer should bring up during the course of the 


interview. 
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In this research study, the researcher compiled two interview schedules, and 


those interview schedules were directed to primary school learners (both the 


bullies and the bullied) who then provided the researcher with answers to 


research interviews. 


 


3.7.2. Questionnaire 


 


According to Leedy (1997:191) questionnaire is a “common place” 


instrument for observing data beyond the physical reach of the observer. It 


may be sent to people thousands of miles away, whom the researcher may 


never see. In support of this, Labovitz and Hagedorn (1991:51) state that a 


questionnaire is an instrument comprised of a series of questions that are 


filled by the respondents. 


 


D e Vos (1998:89) states that a questionnaire is an instrument with open or 


closed questions or statements to which a respondent must react. De Vos 


(1998:154) mentions various types of questionnaire, namely, telephonic 


questionnaire, personal questionnaire, questionnaire delivered by hand and 


group administered questionnaire. 


 


According to Bless and Smith (2000:156) questionnaire is an instrument of 


data collection consisting of standardized series of questions relating to the 


research topic to be answered in writing by participants. In support of this, 


McMillan and Schumacher (1993:597) define a questionnaire as a written 


set of questions or statements that assess attitudes, opinions, beliefs, and 


biographical information. McMillan and Schumacher (1993:238) further 


state that a questionnaire is relatively economical, has standardized 
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questions, can ensure anonymity, and questions can be written for specific 


purposes, and a questionnaire can use statements or questions, but in all 


cases the subject is responding to something written. 


 


The researcher obtained permission from the Circuit Manager of Sekgosese 


Central Circuit to send questionnaires to the selected schools. Questionnaires 


were used because they have some measures of objectivity, validity and 


reliability. In this study, questionnaires were administered on educators and 


school principals because they are able to read and understand the questions.    


 


In this study the researcher used questionnaires delivered by hand. 


According to De Vos et al (2002:174) the researcher may deliver the 


questionnaires by hand, so that the respondent can complete them in their 


own time, and then collect them later. The researcher makes appointment for 


collecting the questionnaires again. 


 


The researcher delivered the questionnaires by hand to the selected five 


primary schools to be completed by educators and principals. The completed 


questionnaires were collected after a week.                           


 


3.8. Reliability and validity of the study 


 


According to Bless and Smith (2000:126) reliability is concerned with the 


consistency of measures. An instrument that produces different scores every 


time it is used to measure an unchanging value has low reliability. 
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A reliable measurement is one where we obtain the same results on repeated 


occasions (De Vos, 1991:54) In support of this, Mouton (1996:144) states 


that reliability refers to the fact that different research participants being 


tested by the same instrument at different times should respond identically to 


the instrument.  


 


Vockell (1993:22) further asserts that reliability addresses the question of 


whether or not a measuring instrument is consistent. Struwig and Stead 


(2001:130) defines reliability as the extent to which test scores are accurate, 


consistent or stable. He further states that a test score `s validity is dependent 


on the score `s reliability since if the reliability is inadequate, the validity 


will also be poor. 


 


McMillan and Schumacher (1993:385) define reliability as the extent to 


which independent researchers could discover the same phenomena and to 


which there is agreement on the discription of the phenomena between the 


researcher and participants. 


 


McMillan and Schumacher (1993:385) go on to say reliability in qualitative 


research refers to the consistency of the researcher `s interactive style, data 


recording, data analysis, and interpretation of participant meanings from the 


data. 


 


Validity on the other hand is concerned with the soundness, the effectiveness 


of the measuring instrument (Leedy, 1997:32). De Vos (2000:83) cites 


Hudson who says a valid measuring instrument has been described as doing 


what it is intended to do, as measuring what it is supposed to measure. De 
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Vos (1995:55) also states that validity measure is one that measures what it 


is intended to measure. Validity means that the measurements are correct, 


i.e. the instrument measures what it is intended to measure and that it 


measures this correctly (Melville, 1996:41). 


 


According to McMillan and Schumacher (1993:157) the term validity means 


the degree to which scientific explanations of phenomena match the realities 


of the world, and it further refers to the truth or falsity of propositions 


generated by research. 


 


3.9. Some ethical consideration 


 


Ethics according to McMillan and Schumacher (1993:182) is defined as 


generally considered to deal with beliefs about what is right or wrong, 


proper or improper, good or bad. Leedy (1997:116) states that the principles 


of ethical propriety resolve into simple considerations of fairness, honesty, 


openness of intent, disclosure of methods, the ends for which the research is 


executed, a respect for integrity of the individual and an informed 


willingness on the part of the subject to participate voluntarily in the 


research activity. 


During the process of data collection, the researcher encouraged the 


participants to co-operate. Bless and Smith (2000:100) state that lack of co-


operation leads to non-response, to incompletely filled-out questionnaires, 


and to unreliable results. Although the researcher banked on the participants 


`s co-operation, the researcher acknowledged that the participants also had 


the right to refuse to participate. Therefore, the researcher respected those 
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ethical rights of the participants throughout the process of data collection 


such as: 


 


3.9.1. Right to privacy and voluntary participation 


 


De Vos (1998:27) cites Sieber in defining privacy as “that which normally is 


not intended for others to observe or analyze”. According to McMillan and 


Schumacher (1993:182) the investigator should inform the subjects of all 


aspects of the research that might influence willingness to participate and 


answer all inquiries of subjects on features that may have adverse effects or 


consequences. They further state that most studies require the investigator to 


secure informed consent from the subjects before they participate in the 


research. 


 


An interviewer may want information of a private nature or a scientist may 


need to observe people in situations that are harmful, or at least 


uncomfortable to participants (Bless and Smith, 2000:100). In this research 


project, the researcher made sure that a permission to interview participants 


in such conditions was first obtained and also let them aware of their right 


not to be subjected to such interviews. 


 


 Struwig and Stead (2001:67) state that the participants must be informed 


that they are free to decline to take part and may withdraw at any point in the 


research process. De Vos (1998:27) cites Singleton et al who further explain 


that “the right to privacy is the individual `s right to decide when, where, to 


whom, and to what extent his or her attitudes, beliefs, and behavior will be 


revealed”. 
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Bless and Smith (2000:100) further state that this right to privacy demands 


that direct consent for participation must be obtained from adults and, in the 


case of children, from their parents or guardians. Since the participants in 


this research project are primary school learners, the researcher first sought 


permission from their parents before involving them in this project.  


 


The researcher also respected that participation in that regard was voluntary 


and the participants were not forced to divulge certain information about 


them. There was informed consent and the participants were also informed 


about the aim of the study and made them aware of the positive or negative 


aspects of their participation. 


 


 According to Kvale (1996:112) “informed consent involves obtaining the 


voluntary participation of the participants, with his or her right to withdraw 


from the study at any time, thus counteracting potential undue influence and 


coercion”. 


 


3.9.2. The right to remain anonymous 


 


During the process of data collection, many people may agree to take part on 


condition that their names are not mentioned. In this research study, the 


researcher respected the participants `s right to anonymity. According to 


Bless and Smith (2000:100) anonymity may be of great importance in 


studies where employees are asked to make statements about their employer, 


their working conditions, or where someone reveals personal addiction to 


drugs. 
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In this research study, the researcher omitted the names of the participants 


altogether, but instead, the researcher identified them by numbers instead of 


by names. These made them feel at ease to participate in this study. 


 


3.9.3. Confidentiality 


 


According to Struwig and Stead (2001:69) the researcher is expected to 


respect the confidentiality of the participants and others involved in his/her 


research project. In support of this, McMillan and Schumacher (1993:1840) 


state that information obtained about the subjects must be held confidential 


unless otherwise agreed on, in advance, through informed consent, and no 


one has access to individual data or the names of the participants except the 


researcher and that the subjects know before they participate who will see 


the data. 


 


De Vos (1998:330) emphasizes that strategies to maintain confidentiality are 


critical to reducing the risk of harm related to embarrassment and 


administrative or legal punishment to those studied.  


 


Since the researcher used interviews as one of the instruments of collecting 


data, the researcher had direct contact with some of the participants. The 


researcher assured them that the information given would be treated with 


confidentiality, and assured them that data collected would only be used for 


the stated purpose of the research, and that no other people would have 


access to the collected data. That was very important as it made the 


participants to feel free to give honest and complete information. As the 
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researcher, I was responsible in protecting and respecting the rights of 


participants. 


 


3.10. Conclusion 


 


In this chapter research design and methodology were discussed. Qualitative 


research approach was also discussed. Since the study used both qualitative 


and quantitative approaches, the researcher described and discussed both 


approaches and how they were applied in this study. Sample and sampling 


procedures as well as population were broadly discussed. The researcher 


outlined how data was collected in this research study, and the instruments 


that were used during the collection of data were listed and discussed. 


 


The researcher discussed the reliability and validity of the study. Ethical 


considerations of the study were noted, and some of them were the right to 


privacy and voluntary participation, the right to remain anonymous, and the 


right for confidentiality. In the next chapter, focus will be on data analysis 


and interpretation. 
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                                          CHAPTER 4 


 
 


            DATA ANALYSIS AND INTERPRETATION 


 


4.1. INTRODUCTION 


 


In chapter 3, research methodologies were discussed in details. The 


discussions included research design, sample and sampling procedures, 


population, data collection instruments, reliability and validity of the study 


and some ethical consideration. In this chapter, data analysis and 


interpretation are presented. The main purpose of this chapter is to analyze 


and interpret the data collected. Various techniques may be employed in the 


collection and assessment of data on the experiences of primary school 


learners with regard to bullying. In this regard it remains imperative that the 


primary school learners, educators and principals contribute to the research 


by giving information on the experiences of primary school learners with 


regard to bullying. 


 


Five schools from Sekgosese Central Circuit of Vhembe District were 


selected. From each school the researcher selected two learners (one learner 


who bullies and one learner who is the victim of bullying), two educators 


and one principal. The five selected primary schools were the schools with a 


track record on bullying cases. The researcher decided to use two categories 


of learners, namely, those who bully others and those who are bullied. 
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The analysis of data will be done in two sections. Section A will deal with 


interviews for both the bullies and the bullied learners (see Addendum A). 


Section B is about questionnaires for both the educators and the principals 


(see Addendum B). 


 


SECTION A: INTERVIEW SCHEDULE 
 
4.2.  INTERVIEW SCHEDULE FOR THE BULLIES 
 


 


Table 4.2.1: Information about gender of the respondents. 


 


Respondents Number Percentage 


Male              4 80 


Female 1 20 


Total 5 100 


 


In table 4.2.1 the researcher found out that the majority of the 


respondents (80%) are male learners whereas (20%) of the 


respondents are female learners. This indicates that the majority of 


learners who bully others are males. 
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Table 4.2.2: Respondents were asked to provide information about their 


ages. 


 


Ages Number Percentage 


7 – 8 years 0 0 


9 – 10 years 0 0 


11 – 12 years 1 20 


13 – 14 years 0 0 


15 and over 4 80 


Total 5 100 


 


          In table 4.2.2 the researcher found out that the respondents (80%) 


indicated that they fall within the ages of 15 years and over whereas 


(20%) of the respondents are between the ages of 11 and 12 years.  
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Table 4.2.3: The respondents were asked to indicate their grades. 


 


Grades Number Percentage 


4 0 0 


5 0 0 


6 1 20 


7 4 80 


Total 5 100 


 
 


In table 4.2.3 the researcher found out that the majority of the 


respondents (80%) are in grade 7 whereas (20%) of the respondents 


are in grade 6. This indicates that the majority of the learners who are 


involved in bullying behaviors are in grade 7. 
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Table 4.2.4: The respondents were asked to indicate how many of their 


friends bully others. 


                           


Respondents Number Percentage 


None 0 0 


Few 3 60 


Most 2 40 


Some 0 0 


All 0 0 


Total 5 100 


 


In table 4.2.4 the researcher found out that (60%) of the respondents 


indicated that few of their friends bully others while (40%) of the 


respondents indicated that most of their friends bully others. This 


indicates that most of the learners who bully others have fewer friends 


who also bully other learners. 


 


          Table 4.2.5: The respondents were asked to indicate whether they bullied 


others in the past. 


 


Respondents Number Percentage 


Yes 5 100 


No 0 0 


Total 5 100 
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In table 4.2.5 the researcher found out that the respondents (100%) 


admitted that they bullied other learners in the past. This indicates 


that the problem of bullying of learners in primary schools is a 


reality that can never be denied. 


 


Table 4.2.6: The respondents were asked to indicate whether they bullied          


other learners last week. 


 


Respondents Number Percentage 


Yes 1 20 


No 4 80 


Total 5 100 


 


In table 4.2.6 the researcher found out that the respondents (80%) 


said that they did not bully other learners the previous week whereas 


(20%) of the respondents indicated that they did bully other learners.  


 


 


Table 4.2.7: The respondents were asked to indicate whether they bullied 


someone this week. 


 


Respondents Number Percentage 


Yes 0 0 


No 5 100 


Total 5 100 
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In table 4.2.7 the researcher found out that the respondents (100%) 


indicated that they did not bully someone this week. This indicates 


that bullying is not an everyday occurrence. 


 


Table 4.2.8: The respondents were asked to indicate how often do they bully   


others generally. 


 


Respondents Number Percentage 


Never 0 0 


Few months 2 40 


Few weeks 3 60 


Everyday 0 0 


Quit 0 0 


Total 5 100 


 


In table 4.2.8 the researcher found out that the respondents (60%) 


indicated that they bully others in few weeks whereas (40%) of the 


respondents indicated that they bully others in few months. 


 


Table 4.2.9: The respondents were asked to indicate whether they have ever 


attacked someone physically.  


 


Respondents Number Percentage 


Yes 5 100 


No 0 0 


Total 5 100 
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In table 4.2.9 the researcher found out that the respondents (100%) 


indicated that they have ever attacked someone physically. This 


shows that most of the bullying cases involve physical attacks. 


 


Table 4.2.10: The respondents were asked to indicate how they bully others. 


                                         


Respondents Number Percentage 


Pushing 3 60 


Beating 2 40 


Calling names 0 0 


Social exclusion 0 0 


None 0 0 


Total 5 100 


  


 


In table 4.2.10 the researcher found out that the respondents (60%) 


said that they use pushing as a means of bullying others whereas 


(40%) of the respondents indicated that they use beating as a means 


of bullying other learners. This indicates that most of the bullying 


incidents in primary schools involve pushing. 
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Table 4.2.11: The respondents were asked to indicate what they use when 


they physically attack others. 


 


Respondents Number Percentage 


Knife 0 0 


Stone 1 20 


Pens 1 20 


Fists 3 60 


Sharp instrument 0 0 


Total 5 100 


 


 


In table 4.2.11 the researcher found out that the respondents (60%) 


indicated that they use fists, (20%) of them use stones whereas 


(20%) indicated that they use pens. This indicates that in most of the 


cases of bullying where physical attacks are involved, fists are used. 


 


Table 4.2.12: The respondents were asked to indicate whether their parents 


are aware that they bully other learners. 


                                         


Respondents Number Percentage 


Yes 4 80 


No 1 20 


Total 5 100 
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In table 4.2.12 the researcher found out that the respondents (80%) 


said that the parents are aware that they bully other learners whereas 


(20%) indicated that their parents are not aware that they bully others. 


This indicates that most of the parents are aware that their children are 


involved in bullying activities. 


 


Table 4.2.13: The respondents were asked to indicate how often do they 


cause trouble to other learners. 


                                                       


Respondents Number Percentage 


Never 0 0 


Once a year 0 0 


Once a month 2 40 


Once a week 2 40 


Almost everyday 1 20 


Total 5 100 


         


 


          In table 4.2.13 the researcher found out that the respondents (40%) 


said that they cause trouble to other learners once a week, (40%) of 


the respondents indicated that it is once a month whereas (20%) 


indicated that it is almost everyday. 
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Table 4.2.14: The respondents were asked to indicate bullying activities they 


practiced most. 


 


Respondents Number Percentage 


Fighting 1 20 


Beating 2 40 


Shouting 1 20 


Taking money 0 0 


Kicking 1 20 


Insulting 0 0 


Total 5 100 


 


In table 4.2.14 the researcher found out that (40%) of the respondents 


indicated that beating is the activity they do most, (20%) of them 


indicated fighting, (20%) of them indicated shouting as the activity 


they do most while (20%) of the respondents indicated kicking. 
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Table 4.2.15: The respondents were asked to indicate the action that is taken 


by the teachers about their bullying characters. 


  


Respondents Number Percentage 


Suspended 0 0 


Beaten 1 20 


Called parents 1 20 


Warned 1 20 


Nothing 2 40 


Total 5 100 


 


 


In table 4.2.15 the researcher found out that the respondents (40%) 


indicated that teachers do nothing about their bullying characters, 


(20%) of them indicated that they are beaten, (20%) of the 


respondents indicated that their parents are called whereas (20%) of 


the respondents indicated that they are warned. This shows that 


teachers do nothing about the learners who bully others. 


 


4.2.16: The respondents were asked to indicate whether they smoke tobacco. 


 


 


Respondents Number Percentage 


Yes 5 100 


No 0 0 


Total 5 100 
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In table 4.2.16 the researcher found out that the respondents (100%) 


indicated that they do not smoke tobacco. This shows that there is no 


relationship between tobacco smoking and the occurrence of bullying 


behaviors in primary schools.  


 


Table 4.2.17: The respondents were asked to indicate whether they have ever 


tried dagga. 


 


Respondents Number Percentage 


Yes 0 0 


No 5 100 


Total 5 100 


 


In table 4.2.17 the researcher found out that the respondents (100%) 


indicated that they have never tried dagga. This indicates that there is 


no relationship between dagga smoking and the occurrence of bullying 


behaviors in primary schools. 


 


Table 4.2.18: The respondents were asked to indicate whether they drink 


alcohol. 


 


Respondents Number Percentage 


Yes 2 40 


No 3 60 


Total 5 100 
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In table 4.2.18 the researcher found out that the respondents (60%) 


indicated that they do not drink liquor while (40%) of the respondents 


indicated that they drink liquor. This shows that the majority of the 


learners who bully others do not drink alcohol, as a result the 


occurrence of bullying behaviors can not be attributed to alcohol 


drinking. 


 


Table 4.2.19: The respondents were asked to indicate whether they are   


beaten at home.  


 


Respondents Number Percentage 


Yes 4 80 


No 1 20 


Total 5 100 


                  


In table 4.2.19 the researcher found out that the respondents (80%) are 


beaten at home while (20%) of the respondents indicated that they are 


not beaten. This shows that the majority of the learners may beat others 


because they think beating is the best way of addressing issues. 


 


Table 4.2.20: The respondents were asked to indicate whether there is 


domestic violence in their families. 


Respondents Number Percentage 


Yes 4 80 


No 1 20 


Total 5 100 
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In table 20 the researcher found out that (80%) of the respondents 


indicated that there is domestic violence in their families whereas 


(20%) of the respondents indicated that there is no domestic violence in 


their families. This shows that the occurrence of bullying behaviors can 


be attributed to the occurrence of domestic violence in the families. 


 


 


21.    Table 4.2.21: The respondents were asked to indicate how often they are 


beaten at home. 


 


Respondents Number Percentage 


Never 0 0 


Monthly 1 20 


Everyday 0 0 


Quite often 4 80 


Yearly 0 0 


Total 5 100 


       


In table 4.2.21 the researcher found out that the respondents (80%) 


indicated that they are beaten quite often at home whereas (20%) of the 


respondents indicated that they are beaten monthly. This shows that the 


majority of the learners who bully others are exposed to harsh treatment 


at home. 
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Table 4.2.22: The respondents were asked to indicate how often do their 


parents shout at each other. 


 


Respondents Number Percentage 


Never 1 20 


Monthly 1 20 


Everyday 3 60 


Quite often 0 0 


Yearly 0 0 


Total 5 100 


 


  In table 4.2.22 the researcher found out that the respondents (60%) said 


that parents shout at each other everyday, (20%) of them said monthly 


while (20%) indicated that their parents do not shout at each other. This 


shows that learners shout at others because they are exposed to this at 


their homes. 


Table 4.2.23: The respondents were asked to indicate how many of their 


brothers and sisters like fights. 


 


Respondents Number Percentage 


None 1 20 


One 1 20 


Two 3 60 


Three 0 0 


All 0 0 


Total 5 100 
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In table 4.2.23 the researcher found out that the respondents (60%) have 


two brothers or sisters who like fights, (20%) of them indicated that 


they have one while (20%) of the respondents indicated that they have 


none. 


 


 


4.2.24.  Respondents were asked to explain how their parents would react 


should they find out they bully others. The following points were 


provided: 


 


• Some of them stated that their parents are aware that they bully others 


but they do nothing. 


• Some of the parents encourage their children to be engaged in 


bullying activities because they regard their children as cowards if 


they do not fight back when they are bullied. 


• While some parents are not angry with their children who bully 


others, very few parents are very angry about bullying behaviors. 


 


The above information indicates that most of the parents contribute 


negatively by making their children to bully others. 


 


4.2.25.  Respondents were asked to give the reasons for bullying other 


learners. The following reasons were forwarded: 


 


• They do it because they are provoked. 
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• Others do it because they enjoy it. 


• Others cited poor socio-economic background as their reason. For 


example, they take other learners `s meal because they do not have 


theirs. 


• They do it because of peer group influence. 


• Very few cited teachers `influence as the reason. They accused 


teachers with favoritism. The learners who are liked by teachers most, 


are always their targets. 


• Most of the learners are not aware that they bully others. They do not 


do it intentional, instead, they take it as part of play. 


• They do it as a means of testing their strength, and they want to gain 


respect among their peers. 


• They bully others because they look down upon them. 


• Others do it in order to get recognition of learners of opposite sex. 


 


The information given indicates that most of the learners who are 


engaged in bullying behaviors, do it because they are influenced by 


their peers, while others are engaged in bullying because they are 


provoked. 


 


4.2.26.  The respondents were asked to express their feelings about their 


bullying behaviors. The following information was provided: 


 


• Most of the learners seem to enjoy their bullying behaviors. 


• Some learners enjoy it but they feel stressed when their actions end 


them in sort of trouble. 
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• Others feel good about it because it solves their problems. 


 


The above information indicates that most of the learners who bully 


others seem to feel good about their actions. Very few of the learners 


regret their actions. 


 


4.2.27.  The respondents were asked to reveal the reactions of educators 


when they become aware of the learners `s bullying behaviors. The 


following points were provided: 


 


• Educators become angry with learners who bully others. 


• Learners who are involved in bullying activities are punished. 


• Learners are told to call their parents but no action is taken against 


them. 


• Educators do nothing about the learners who bully others during break 


and after school. 


 


The above information indicates that most of the learners who bully 


others are not punished, and nothing is done to correct their behaviors. 


 


4.2.28.  Respondents were asked to indicate the reactions of their parents 


about their bullying behaviors. The following points were provided: 


 


• Most of the parents are not aware that their children are engaged in 


bullying behaviors 
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• Parents who know about bullying behaviors of their children, do 


nothing about it. 


• Other parents are so over protective of their children that they site 


with them during the hearings of cases of these nature. 


• Some parents put the blame on the school for their children `s bullying 


behaviors. 


 


4.2.29.  Respondents were asked to indicate the reactions of   their victims 


about bullying. The following information was provided: 


 


• The victims report the bullies to the teachers but teachers do nothing. 


• Other victims report the bullies to their parents. 


• Victims do not retaliate 


• Very few of the victims fight back. 


• Some of the victims run away from school when they hear that they 


will be waited for after school. 


 


This indicates that the learners who are the victims of bullying are 


helpless. 


 


4.2.30. Respondents were asked about the role played by educators in 


motivating them to bully other learners. The following information 


was provided: 


 


• Educators `s repeated absence from the classrooms. 


• Learners receive unequal treatment from educators. 
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• Learners are not monitored during breaks. 


• Failure to punish those learners who bully others. 


 


The information obtained indicates that teachers are not doing their 


best to protect all the learners at school. This is evident when the 


learners are left unattended in the classrooms 


 


4.2.31. Respondents were asked to provide information about their family 


background. The following information was provided: 


 


• Most of them come from the single parent family. 


• Most of their parents are unemployed 


• Their families are overcrowded. 


• Some of them are staying with their grand parents. 


• There are poor housing facilities in most families. 


• Most of the children go to bed without any bread. 


 


This indicates that there is a relationship between poor socio-


economic background of the learners and the occurrence of bullying 


behaviors. This is supported by the fact that most of the parents of the 


respondents are unemployed. 


 


4.2.32. Respondents were asked to provide information about any drug that 


is used by any member of the family, and to indicate how it is used. 


The following information was provided: 
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• Smoking of tobacco is used in most of the families by both 


parents. 


• In most of the families both parents and children use alcohol, 


and it is used excessively. 


• Very few respondents mentioned the use of dagga. 


 


This information indicates that most of the learners are exposed to the 


excessive use of drugs in their families. 


 


4.2.33. Respondents were asked to provide information about any family 


violence they have experienced. The following information was 


provided: 


 


• Arguments between parents are dominants 


• Parents are always fighting. 


• There is repeated abuse of children. 


• Harsh disciplinary measures are used. 


• Very few respondents mentioned non-prevalence of family 


violence. 


 


The fact that there is domestic violence in most of the families gives 


an indication that family violence can have a contributing factor on 


the occurrence of bullying behaviors. 
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4.3.  INTERVIEW SCHEDULE FOR THE BULLIED 


 


Table 4.3.1: Information about gender of the respondents. 


 


Respondents Number Percentage 


Male 3 60 


Female 2 40 


Total 5 100 


 


In table 4.3.1 the researcher found out that the respondents (60%) 


were males, whereas (40%) of them were females. 


 


Table 4.3.2: Respondents were asked to provide information about their 


ages. 


                                                                                          


Ages Number Percentage 


7 – 8 years 0 0 


9 – 10 years 0 0 


11 – 12 years 1 20 


13 – 14 years 4 80 


15 and over 0 0 


Total 5 100 


 


In table 4.3.2 the researcher found out that the respondents (80%) 


indicated that they fall within the ages of 13 – 14 years while (20%) of 


them indicated that they fall within the ages of 11 – 12 years. 
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Table 4.3.3: Respondents were asked to indicate their grades. 


 


Grades  Number Percentage 


4 0 0 


5 0 0 


6 1 20 


7 4 80 


Total 5 100 


 


In table 4.3.3 the researcher found out that the respondents (80%) 


indicated that they are in grade 7 while (20%) of the respondents 


indicated that they are in grade 6. 


 


Table 4.3.4: Respondents were asked to indicate how many of their friends 


are bullied. 


                                                 


Respondents Number Percentage 


None 1 20 


Few 3 60 


Most 1 20 


Some 0 0 


All 0 0 


Total 5 100 
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In table 4.3.4 the researcher found out that the respondents (60%) 


indicated that very few of their friends are bullied, (20%) of them 


indicated that none of their friends are bullied whereas (20%) of the 


respondents indicated that they are bullied most.  


 


Table 4.3.5: Respondents were asked to indicate whether they have ever 


been bullied. 


 


Respondents Number Percentage 


Yes 5 100 


No 0 0 


Total 5 100 


 


In table 4.3.5 the researcher found out that the respondents (100%) 


indicated that they have been bullied. This shows that the problem of 


bullying in schools is a reality. 


Table 4.3.6: Respondents were asked to indicate how many times have they 


been bullied. 


                                                            


Respondents Number Percentage 


Never 0 0 


Once 0 0 


Twice 0 0 


Thrice 0 0 


Many times 5 100 


Total 5 100 
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In table 4.3.6 the researcher found out that the respondents (100%) 


indicated that they have been bullied many times. This shows that 


there are many incidents of bullying in primary schools. 


 


4.3.7: Respondents were asked to indicate whether they have been bullied 


last week. 


 


Respondents Number Percentage 


Yes 4 80 


No 1 20 


Total 5 100 


 


In table 4.3.7 the researcher found out that the respondents (80%) 


indicated that they have been bullied last week whereas (20%) of 


them indicated that they have not been bullied. 


  


Table 4.3.8: Respondents were asked to indicate whether they have been 


bullied this week. 


 


Respondents Number Percentage 


Yes 1 20 


No 4 80 


Total 5 100 
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In table 4.3.8 the researcher found out that the respondents (80%) 


indicated that they have not been bullied this week while (20%) of 


them indicated that they have been bullied. 


 


Table 4.3.9: Respondents were asked to indicate how they are bullied. 


 


Respondents Number Percentage 


Physically 3 60 


Emotionally 1 20 


Socially 1 20 


Psychologically 0 0 


Total 5 100 


 


In table 4.3.9 the researcher found out that the respondents (60%) 


indicated that they are physically affected, (20%) of them indicated 


that they are emotionally affected, whereas (20%) of the respondents 


indicated that they are socially affected. This indicates that the 


majority of learners who are bullied in primary schools are physically 


affected. 
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Table 4.3.10: Respondents were asked to indicate how often they are bullied 


generally. 


                                                 


Respondents Number Percentage 


Never 0 0 


Few per month 0 0 


Few per week 4 80 


Few per year 0 0 


Everyday 1 20 


Total 5 100 


 


In table 4.3.10 the researcher found out that the respondents (80%) are 


bullied few times a week, while (20%) of the respondents are bullied 


everyday. 
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Table 4.3.11: Respondents were asked to indicate what their opponents use 


when they bully them. 


 


Response Number Percentage 


Knife 0 0 


Stones 1 20 


Pens 1 20 


Fists 3 60 


Sharp instrument 0 0 


Total 5 100 


 


In table 11 the researcher found out that the respondents (60%) 


indicated that they use fists, (20%) of them indicated the use of stones, 


whereas (20%) of the respondents indicated the use of pens. This 


indicates that most of the learners who bully others use fists. 
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Table 4.3.12: Respondents were asked to indicate how often they get injured 


when they are bullied. 


                                                 


Respondents Number Percentage 


Never 4 80 


Once or twice a year 1 20 


Once a month 0 0 


Once or twice a week 0 0 


Almost everyday 0 0 


Total 5 100 


 


In table 4.3.12 the researcher found out that the respondents (80%) 


indicated that they have never got injured while (20%) of them 


indicated that they got injured once or twice a year. This indicates that 


most of the learners who are bullied do not sustain injuries. 


 


Table 4.3.13: Respondents were asked whether they inform their parents 


about bullying incidents they experience at school. 


                                             


Respondents Number Percentage 


Yes 1 20 


No 4 80 


Total 5 100 


 


In table 4.3.13 the researcher found out that the respondents (80%) do 


not inform their parents about bullying incidents they experience at 
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school, while (20%) of them indicated that they inform their parents. 


This indicates that most of the learners who are bullied do not 


complain very loudly about this problem. 


 


Table 4.3.14: Respondents were asked to indicate whom they first told about 


bullying incidents they experience at school. 


 


Respondents Number Percentage 


Class teacher 1 20 


Principal 0 0 


A friend 0 0 


Parent 1 20 


None 3 60 


Total 5 100 


 


In table 4.3.14 the researcher found out that the respondents (60%) 


indicated that they did not tell anyone about this problem, (20%) of 


them indicated that they first told their class teachers, whereas (20%) 


of the respondents indicated that they first told their parents. 


 


 


 


 


 


 


 


 







 96


Table 4.3.15: Respondents were asked to indicate whether they come to 


school everyday. 


                                           


Respondents Number Percentage 


Yes 2 40 


No 3 60 


Total 5 100 


 


In table 4.3.15 the researcher found out that the respondents (60%) 


indicated that they do not come to school everyday whereas (40%) of 


them indicated that they come to school everyday. This shows that 


bullying of learners affect learner attendance in primary schools. 


 


Table 4.3.16: Respondents were asked to indicate whether they perform as 


they used to do. 


 


Respondents Number Percentage 


Yes 2 40 


No 3 60 


Total 5 100 


 


In table 4.3.16 the researcher found out that the respondents (60%) 


indicated that they do not perform as they used to do, whereas (40%) 


of them indicated that they perform as they used to do. The 


information obtained indicates that learner bullying in primary schools 


affects learner performance. 
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Table 4.3.17: Respondents were asked to indicate whether all the learners 


play with them. 


                                            


Respondents Number Percentage 


Yes 0 0 


No 5 100 


Total 5 100 


 


In table 4.3.17 the researcher found out that the respondents (100%) 


indicated that not all the learners at school play with them. This shows 


that some bullying can take the form of social exclusion.  


 


Table 4.3.18: Respondents were asked to indicate the bullying activity that 


happened to them most. 


                                              


Respondents Number Percentage 


Beating 2 40 


Shouting 1 20 


Kicking 1 20 


Gossip 0 0 


Pushing 1 20 


Insulting 0 0 


Total 5 100 
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In table 4.3.18 the researcher found out that the respondents (40%) 


indicated that they are beaten, (20%) of them indicated that they are 


shouted, (20%) of them indicated that they are kicked, whereas (20%) 


of them indicated that they are pushed. 


 


Table 4.3.19: Respondents were asked to indicate the period when they are 


bullied. 


                                                     


Respondents Number Percentage 


During break 3 60 


After school 2 40 


During the lessons 0 0 


At the assembly 0 0 


During group work 0 0 


Total 5 100 


 


 


In table 4.3.19 the researcher found out that the respondents (60%) are 


bullied during break while (40%) of them are bullied after school. This 


shows that there is no sufficient supervision of learners during break.  
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Table 4.3.20: Information about the physical appearance of the respondents. 


                                                  


Appearance Number Percentage 


Strong 0 0 


Weak 0 0 


Short 3 60 


Tall 0 0 


Average 2 40 


Total 5 100 


 


In table 4.3.20 the researcher found out that the respondents (60%) 


looked shorter, while (40%) of them looked average. This shows that 


shorter learners are at risk of becoming the victims of bullying. 


 


4.3.21. The respondents were asked to tell about their first experience 


of bullying. The following information was provided: 


 


The first respondent said it was during break when another 


learner demanded her meal. The problem started when she 


refused to give her meal away.  The respondent was then 


beaten, and she was accused of having insulted that learner. 


 


The second respondent said there was no teacher in the 


classroom when another boy took his chair. When the 


respondent refused, he was beaten until he was rescued by the 


arrival of the teacher in the classroom. The fact that the teacher 
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did not punish that boy worried him so much that he found it 


difficult to forget about that incident. 


 


This is what the third respondent had to say “ I was in the 


classroom when one of my classmates shouted at me, accusing 


me of talking bad about him. He promised to wait for me after 


school. I was so scared. Indeed, he waited for me, I tried to run 


away but he got me, and started to beat me. He threatened to 


beat me more, should I report him to the teachers. This incident 


disturbed me in such a way that I started to develop a negative 


feeling about the school”. 


 


The fourth respondent said it was after school when one of his 


schoolmates mocked him, making fun of him. He said that 


other learners were laughing at him. He said that since then the 


other learners are always mocking him. He said he told 


educators about it but nothing was done. 


 


The fifth respondent said he did not remember his first 


experience of bullying because he is bullied everyday. He said 


that everyday he is pushed, insulted and even beaten. 


 


4.3.22. The respondents were asked to reveal their feelings about 


bullying. The following information was obtained: 


 


 They feel bad about it. 


 They feel neglected. 
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 They developed negative attitude towards the school 


 There is the feeling of insecurity among them when at school. 


 


 


4.3.23. The respondents were asked to indicate how often they are 


bullied. The following information was obtained: 


 


Most of the respondents are bullied every week on their way to 


school and from school. Others say it happens everyday during 


break and in the classrooms. Very few of them stated that it 


happens every month. 


 


4.3.24. The respondents were asked to indicate how they are bullied 


generally. The following information was obtained: 


 


Most of the respondents revealed that most of bullying 


incidents they experience take the form of beating; pushing; 


kicking; taking money; shouting; teasing; mocking etc. 


 


Other respondents mentioned social exclusion and telling nasty 


stories. Most of them are waited for after school. Only one 


respondent mentioned a case of sexual harassment. 


 


4.3.25. The respondents were asked to reveal the reaction of teachers 


when they become aware that some of the learners are bullied. 


The following information was obtained: 
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• Teachers do nothing about the learners who bully others. 


• Learners who bully others are left unpunished. 


• Teachers do not even bother to monitor the behaviors of learners 


during break. 


• Very few teachers become angry on learners who bully others. 


• When reported to them, other teachers encourage learners to hit 


back. 


 


4.3.26. The respondents were asked to reveal the reactions of parents 


when they become aware that their children are bullied. The 


following information was obtained: 


 


Most of the parents are not aware that their children are bullied. 


Those parents who become aware, are very angry and they 


approach the school for help but the school do nothing to rescue 


the learners. Parents are told that there is nothing the teachers can 


do since corporal punishment is no longer in place. 


 


Very few respondents indicated that their parents encourage them 


to fight back when they are bullied. Some parents go to the extent 


of approaching the parents of the learners who bully their 


children. 


 


4.3.27. The respondents were asked to express their feelings about the 


school after their experience of bullying. The following 


information was provided: 
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• They have developed negative feelings about the school. 


• There is a feeling of insecurity when they are at school. 


• Their love for the school has decreased. 


• Performance in their schoolwork has deteriorated. 


 


4.3.28.The respondents were asked to indicate the role played by teachers in 


motivating other learners to bully others. The following information 


was provided: 


 


The fact that learners who bully others are not punished, motivates 


learners who bully others to continue with their bullying behaviors. 


Repeated absence of teachers from the classrooms gives rooms for 


bullying activities. The fact that learners are not supervised during 


breaks also contributes to the occurrence of anti-social behaviors. 


 


4.3.29.The respondents were asked to suggest what the educators should do 


about the learners who bully others. The following information was 


provided: 


 


• Learners who bully others should be expelled from school. 


• They should be severely punished. 


• They should be strictly warned about their bullying behaviors. 


• They should be suspended from the school. 


• They should be exposed to other learners. 
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4.3.30.The respondents were asked to indicate what the principal does about 


learners who bully others. The following information was provided: 


 


• The principal call the parents of the learners but most of them 


do not come. 


• The learners are punished. 


• The principal is not doing enough to prevent the occurrence of 


bullying behaviors in the school. 


• The principal threatens learners who bully others but no real 


actions are taken against them. 


 


SECTION B: QUESTIONNAIRES 


 


4.4.  QUESTIONNAIRE FOR EDUCATORS 


 


Table 4.4.1: Respondents were asked to indicate their gender. 


 


Respondents Number Percentage 


Male 3 30 


Female 7 70 


Total 10 100 


 


In table 4.4.1 the researcher found out that the majority of the 


respondents (70%) are female educators whereas (30%) of them are 


male educators. 


 







 105


Table 4.4.2: Respondents were asked to provide information about their 


ages.                                              


 


Ages Number Percentage 


25 – 30 years 1 10 


31 – 35 years 1 10 


36 – 40 years 4 40 


40 – 45 years 3 30 


45 and over 1 10 


Total 10 100 


 


 


In table 4.4.2 the researcher found out that the respondents (40%) 


indicated that they fall within the ages of 36 – 40 years, (30%) of 


them fall within the ages of 41 – 45 years, (10%) of the respondents 


indicated that they fall within the ages of 25 – 30 years, another (10%) 


of the respondents indicated that they fall within the ages of 31 – 35, 


whereas (10%) of the respondents are over 45 years. 
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Table 4.4.3: Respondents were asked to indicate their highest academic 


qualifications.                                             


 


Academic qualifications Number Percentage 


Grade 12 7 70 


BA 2 20 


B Hons 1 10 


MA 0 0 


P. HD 0 0 


Total 10 100 


 


In table 4.4.3 the researcher found out that the respondents (70%) 


obtained grade 12 as their highest qualification while (20%) of the 


respondents obtained BA degree whereas (10%) of them obtained 


Honors degree. This shows that the majority of educators do not 


further their studies. 


 


Table 4.4.4: Respondents were asked to indicate their teaching experience. 


 


Years in teaching Number Percentage 


1 – 10 years 1 10 


11 – 15 years 0 0 


16 – 20 years 5 50 


21 – 25 years 1 10 


26 and over 3 30 


Total 10 100 
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In table 4.4.4 the researcher found out that the respondents (50%) 


have the experience of 16 – 20 years, (30%) of them have an 


experience of over 26 years, while (10%) of the respondents fall 


within 1 – 10 years teaching experience and (10%) of them fall 


between 21 – 25 years. 


 


Table 4.4.5: Respondents were asked to indicate their highest professional 


qualifications. 


 


Professional qualification Number Percentage 


PTC/JSOC 2 20 


PTD/STD 8 80 


HED/UED 0 0 


BED/B TECH 0 0 


MED 0 0 


Total 10 100 


 


In table 4.4.5 the researcher found out that the respondents (80%) 


have obtained teaching diplomas, whereas (20%) of them have 


obtained teaching certificates. 
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Table 4.4.6: Respondents were asked to indicate whether there are learners 


who bully others at their school. 


 


 


Respondents Number Percentage 


Yes 10 100 


No 0 0 


Total 10 100 


 


 In table 4.4.6 the researcher found out that the respondents (100%) 


indicated that there are learners who bully others at their school. This 


indicates that the problem of bullying of learners in primary schools is 


a reality. 


 


Table 4.4.7: Respondents were asked to indicate where the learners are 


bullied at school. 


 


Respondents Number Percentage 


At the toilets 0 0 


In the classrooms 3 30 


At the play grounds 1 10 


At the assembly 0 0 


Everywhere 6 60 


Total 10 100 
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In table 4.4.7 the researcher found out that the respondents (60%) 


indicated that learners are bullied everywhere at school, (30%) of 


them indicated that they are bullied in the classrooms, whereas (10%) 


of the respondents indicated that they are bullied at the playgrounds. 


The information obtained, indicates that bullying takes place 


everywhere within the school. 


 


Table 4.4.8: Respondents were asked to indicate the age level at which most 


of the learners begin to bully others. 


 


Respondents Number Percentage 


7 – 8 years 0 0 


9 – 10 years 0 0 


11 – 12 years 6 60 


13 – 14 years 3 30 


15 and over 1 10 


Total 10 100 


 


 


In table 4.4.8 the researcher found out that the respondents (60%) 


indicated that the learners begin to bully others at the ages of 11 – 12, 


(30%) of them indicated the ages of 13 – 14, whereas (10%) of them 


indicated the ages of 15 and over. 
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Table 4.4.9: Respondents were asked to indicate the period when the 


learners are bullied at school. 


 


Respondents Number Percentage 


In the morning 0 0 


During the lesson 0 0 


After school 4 40 


In the absence of teachers 1 10 


During break 5 50 


Total 10 100 


 


In table 4.4.9 the researcher found out that the respondents (50%) 


indicated that the learners are bullied during break, (40%) of them 


indicated that they are bullied after school whereas (10%) of them 


indicated that learners are bullied when the teachers are not in their 


classes. The information obtained indicates that there is no 


supervision of learners during breaks. 
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Table 4.4.10: Respondents were asked to indicate the majority of learners 


involved in bullying activities in terms of gender. 


 


 


Respondents Number Percentage 


Male 10 100 


Female 0 0 


Total 10 100 


 


In table 4.4.10 the researcher found out that the respondents (100%) 


indicated that the majority of learners who bully others are males as 


compared to females counter part. The information obtained indicates 


that bullying behaviors are mostly found on males as compared to 


females counter part. 


 


Table 4.4.11: Respondents were asked to indicate whether the school has 


anti-bullying policy. 


 


Respondents Number Percentage 


Yes 2 20 


No 8 80 


Total 10 100 


 


In table 4.4.11 the researcher found out that (80%) of the respondents 


indicated that the school does not have anti-bullying policy whereas 


(20%) of them indicated that the school has anti-bullying policy. This 
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indicates that in most schools, there is no anti-bullying policy. The 


absence of anti-bullying policy explains the reason why bullying is so 


high in most of the primary schools. 


 


Table 4.4.12: Respondents were asked to indicate whether the school has a 


code of conduct for learners. 


                                          


Respondents Number Percentage 


Yes 3 30 


No 7 70 


Total 10 100 


 


In table 4.4.12 the researcher found out that the respondents (70%) 


indicated that there is no code of conduct for learners whereas (30%) 


of the respondents indicated that there is a code of conduct for 


learners. This indicates that there is no code of conduct for learners in 


most of the primary schools. 
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Table 4.4.13: Respondents were asked to indicate what the learners use most 


when they bully other learners. 


 


Respondents Number Percentage 


Fists 4 40 


Knife 0 0 


Pens 1 10 


Scissors 0 0 


Power 5 50 


Total 10 100 


 


In table 4.4.13 the researcher found out that the respondents (50%) 


indicated that power is mostly used when other learners are bullied, 


(40%) of them indicated that fists are used, whereas (10%) of the 


respondents indicated that pens are used. This indicates that in most of 


the bullying behaviors in primary schools, power is used. 
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Table 4.4.14: Respondents were asked to indicate the most characteristic of 


learners who bully others. 


                                                


Respondents Number Percentage 


Missing lessons 1 10 


Spending sometime in the toilets 3 30 


Absconding 6 60 


Frequent late coming 0 0 


Total 10 100 


 


In table 4.4.14 the researcher found out that the respondents (60%) 


indicated that the most characteristic of the learners who bully others 


is absconding, (30%) of them indicated spending sometime in the 


toilets as the most characteristic, while (10%) of the respondents 


indicated missing of the lessons as the most characteristic. This 


indicates that most of the learners who bully others abscond from the 


school quite often. 
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Table 4.4.15: Respondents were asked to indicate the person responsible for 


the formulation of school policy. 


                                            


Respondents Number Percentage 


The principal 3 30 


SMT 0 0 


SGB 6 60 


The principal and staff 0 0 


Not certain 1 10 


Total 10 100 


 


In table 4.4.15 the researcher found out that the respondents (60%) 


indicated that the SGB formulates school policy, (30%) of them 


indicated that the principal formulates the school policy, whereas 


(10%) of the respondents were not certain about who formulates the 


school policy. This indicates that the school policy in most primary 


schools is formulated by the SGB. 
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Table 4.4.16: Respondents were asked to indicate what the teachers do most, 


that contributes to the bullying behaviors of learners. 


 


Respondents Number Percentage 


Missing of periods 6 60 


Favoritism 1 10 


Poor supervision 3 30 


Absenteeism 0 0 


Total 10 100 


 


In table 4.4.16 the researcher found out that the respondents (60%) 


indicated that teachers contribute to bullying behaviors of learners by 


missing their periods, (30%) of them indicated poor supervision, 


while (10%) of the respondents indicated favoritism by teachers as the 


contributing factor. The information obtained indicates that teachers 


are missing their lessons quite often, and this gives learners ample 


opportunity to be engaged in bullying behaviors. 
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Table 4.4.17: Respondents were asked to indicate whether educators warn 


their learners against the danger of bullying. 


 


Respondents Number Percentage 


Yes 3 30 


No 7 70 


Total 10 100 


 


In table 4.4.17 the researcher found out that the respondents (70%) 


indicated that educators do not warn the learners against the danger of 


bullying, whereas (30%) of them indicated that educators warn the 


learners against the danger of bullying. This indicates that learners are 


not warned against the danger of bullying. 


 


Table 4.4.18: Respondents were asked to indicate a drug that is mostly used 


by their learners. 


                                         


Respondents Number Percentage 


Tobacco 0 0 


Dagga 0 0 


Alcohol 2 20 


None 8 80 


Total 10 100 
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In table 4.4.18 the respondents (80%) indicated that there is no drug 


that is used by their learners, whereas (20%) of the respondents 


indicated alcohol as a drug that is mostly used by their learners. 


 


Table 4.4.19: Respondents were asked to indicate whether they think 


learners are bullied during weekends. 


                                        


Respondents Number Percentage 


Yes 9 90 


No 1 10 


Total 10 100 


 


In table 4.4.19 the researcher found out that the respondents (90%) 


indicated that they think learners are bullied during the weekends, 


whereas (10%) of them indicated that they do not think learners are 


bullied during the weekends. 


 


Table 4.4.20: Respondents were asked to indicate the most characteristic of 


the learners who are bullied. 


                                                


Respondents Number Percentage 


Deteriorating school work 6 60 


Inability to concentrate 3 30 


Absenteeism 1 10 


Missing other lessons 0 0 


Total 10 100 
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In table 4.4.20 the researcher found out that the respondents (60%) 


indicated that the most characteristic of the learners who are bullied is 


deteriorating school work, (30%) of them indicated inability to 


concentrate whereas (10%) of the respondents indicated absenteeism. 


This shows that bullying behaviors have an effect on teaching and 


learning. 


 


4.4.21.The respondents were asked to indicate actions the school takes 


against the learners who bully others. The following information 


was provided: 


 


It was found that the school does not have an appropriate way of 


dealing with learners who are engaged in bullying behaviors. Since 


corporal punishment has been abolished, educators have not yet found 


an alternative way of disciplining the learners. 


Most of the respondents stated that parents of the learners who are 


engaged in bullying are called to attend the hearings of cases that 


involve their children. This is not effective because it has been 


reported that very few of the parents do come when they are called. 


 


Other respondents made mentioning of manual labour being given to 


the learners as a form of punishment. 


 


The information obtained indicates that parents are not co-operating 


with the school as far as this problem is concerned. 
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4.4.22.The respondents were asked to reveal the feelings of the learners who 


are bullied. The following information was obtained: 


 


It was found that this problem of bullying is painful, annoying and 


disturbing to the learners who are bullied. Some learners feel 


discouraged to come to school everyday because of the fear of being 


bullied. 


 


Some of the learners feel intimidated, and they end up losing interest 


in their schoolwork. They do not feel secured while at school, and 


they are always depressed and isolated. 


 


4.4.23.The respondents were asked to explain the role of poor socio-


economic factors on bullying behaviors. The following information 


was provided: 


 


It was established that there is a relationship between poverty and 


bullying behaviors. Hungry learners from poor families resort to 


violence in order to get food. Poverty forces other learners to take 


others meals because they cannot afford to buy theirs. 


 


Learners who struggle to buy learning material, resort to stealing other 


learners `s materials or even taking them by force. Learners from poor 


families feel inferior, and they feel that those learners from the well-


do families undermine them.  These feelings motivate them to be 


engaged in bullying behaviors. 
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The information obtained indicates that there is a strong relationship 


between poverty and criminal behaviors. Learners are engaged in 


bullying behaviors for survival. 


 


4.4.24.The respondents were asked to indicate the role played by educators 


in promoting bullying activities. The following information was 


provided: 


 


• Some educators leave their learners unattended in the 


classrooms. 


• Educators treat other learners with kid gloves. 


• Educators expose other learners `s weaknesses and this makes 


learners uncomfortable. 


• Some educators fail to take actions against learners who are 


engaged in bullying behaviors. 


• Some educators fail to communicate effectively with their 


learners.  


• Learners who are involved in bullying activities are not given 


counseling. 


 


4.4.25.The respondents were asked about the school `s policy on bullying. 


The following information was provided: 


 


The majority of the respondents indicated that there is no specific 


policy that deals with bullying of learners. It was found that learners 
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are just encouraged to respect each other, and learners are discouraged 


to be involved in fights.  


 


The information obtained indicates that there is no anti-bullying 


policy in most of the schools of Sekgosese Central Circuit of Vhembe 


District. 


 


4.4.26.The respondents were asked to reveal the causes of bullying. The 


following information was provided: 


 


• Bad influence of the learners by their peers. 


• Learners are exposed to domestic violence. 


• The role played by the TV where learners want to imitate some 


of the characters. 


• Hereditary factors. 


• Poor socio-economic factors 


• Unresolved problems at home 


 


4.4.27.The respondents were requested to suggest what could be done to 


reduce, combat and even prevent the act of bullying in primary 


schools. The following information was obtained: 


 


Most of the respondents suggested the formulation of a policy that 


will deal specifically with bullying. Others called for the suspension 


of learners who are engaged in bullying behaviors. It was also 
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suggested that age restriction should be included in the school `s 


admission policy. 


 


It was also emphasized that learners should be under strict supervision 


of educators all the time. Learners must be kept busy all the time. 


Counseling should be administered on learners with problems. 


 


Some of the respondents suggested that dramas must be organized 


which will aim at discouraging learners from engaging themselves in 


bullying activities. In order to eradicate poverty, it was suggested that 


meals should be provided to all learners at school. 


 


4.4.28.The respondents were asked to tell about any serious bullying case 


they have ever witnessed. The following information was provided: 


 


One respondent told about a learner who was absent from school who 


came after school and fought with some of the learners who were at 


school. Another respondent told about two boys who fought. The 


teacher separated them but the fight continued after school. 


 


One of the responded indicated that another girl used to come to 


school during break. She took others meals, and as they refused, she 


assaulted them. When the teacher intervened she tried to fight that 


teacher. There was an incident where a learner stabbed another one 


with a pen on the head. The pen broke into the head, and this led into 


the victim being taken to the local clinic. 
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One learner came with a knife to the school. This learner threatened 


other learners, and making their lives unbearable. He told one of the 


learners that he would get him after school. After school a learner who 


was threatened ran away but he was followed and stabbed at the back. 


He sustained minor injuries. 


 


The information obtained indicates that there are many bullying cases 


in primary schools. 


 


4.4.29.The respondents were asked to reveal the characteristics of the 


learners who bully others. The following information was provided: 


 


• They are violent and aggressive. 


• They are anti-social. 


• They are passive in the classrooms. 


• They are arrogant, boastful and problematic. 


• They have no respect for school rules. 


• They do not co-operate with other learners and educators. 


• They are unable to concentrate in the classroom. 


• Poor performance. 


• They come to school late and abscond. 


• They spend sometime at the toilets. 


 


4.4.30.The respondents were asked to reveal the characteristics of the 


learners who are the victims of bullying. The following information 


was provided: 
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• They are intelligent. 


• Most of them are quiet and shy. 


• Their schoolwork is deteriorating. 


• They are co-operative, respectful and submissive. 


• They are physically weak and short. 


 


4.5.  QUESTIONNAIRE FOR PRINCIPALS 


 


Table 4.5.1: Respondents were asked to indicate their gender. 


 


Gender Number Percentage 


Male 4 80 


Female 1 20 


Total 5 100 


 


In table 4.5.1 the researcher found out that the respondents (80%) 


were male principals, while (20%) of them were female principals. 
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Table 4.5.2: Respondents were asked to provide information about their 


ages. 


                                          


Ages Number Percentage 


25 – 30 years 0 0 


31 – 35 years 0 0 


36 – 40 years 2 40 


41 – 45 years 1 20 


Over 45 years 2 40 


Total 5 100 


 


In table 4.5.2 the researcher found out that the respondents (40%) 


indicated that they fall within the ages of 36 – 40 years, (40%) of 


them indicated that they fall over the ages of 45 years, whereas (20%) 


of them indicated that they fall within the ages of 41 – 45 years. 
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Table 4.5.3: Respondents were asked to indicate their academic 


qualifications. 


 


Academic qualifications Number Percentage 


Grade 12 0 0 


BA   3 60 


B Hons 2 40 


MA 0 0 


Doctorate 0 0 


Total 5 100 


 


In table 4.5.3 the researcher found out that the respondents (60%) 


have obtained BA degree, whereas (40%) of the respondents have 


obtained B Hons. 


 


Table 4.5.4: Respondents were asked to indicate their professional 


qualifications. 


  


Response Number Percentage 


PTC/JSOC 3 60 


PTD/STD 1 20 


HED/UED 1 20 


BED/ B TECH 0 0 


MED 0 0 


TOTAL 5 100 
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In table 4.5.4 the researcher found out that the respondents (60%) 


have obtained PTC/JSOC, (20%) of them have obtained PTD/STD, 


whereas (20%) of the respondents have obtained HED/UED. 


 


Table 4.5.5: Respondents were asked to provide information on their 


teaching experience. 


 


Years in teaching Number Percentage 


1 – 10 years 0 0 


11 – 15 years 2 40 


16 – 20 years 0 0 


21 – 25 years 3 60 


26 and over 0 0 


Total 5 100 


 


In table 4.5.5 the researcher found out that the respondents (60%) 


indicated that they have teaching experience of 21 – 25 years, whereas 


(40%) of them indicated the teaching experience of 11 – 15 years. 
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Table 4.5.6: Respondents were asked to indicate whether there are learners 


who bully others at their school. 


 


Response Number Percentage 


Yes 5 100 


No 0 0 


Total 5 100 


 


In table 4.5.6 the researcher found out that the respondents (100%) 


indicated that there are learners who bully others at school. This 


indicates that bullying of learners is a reality in primary schools. 


 


Table 4.5.7: Respondents were asked to indicate where the learners are 


bullied in schools. 


 


Respondents Number Percentage 


At the toilets 0 0 


In the classrooms 2 40 


At the play grounds 0 0 


At the assembly 0 0 


Everywhere 3 60 


Total 5 100 


 


In table 4.5.7 the researcher found out that the respondents (60%) 


indicated that the learners are bullied everywhere, (40%) of them 


indicated that the learners are bullied in the classrooms. 
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Table 4.5.8: Respondents were asked to indicate when the learners are 


bullied at school. 


 


Respondents Number Percentage 


In the morning 0 0 


During the lessons 0 0 


After school 3 60 


When teachers are absent 1 20 


During break 1 20 


Total 5 100 


 


In table 4.5.8 the researcher found out that the respondents (60%) 


indicated that learners are bullied after school, (20%) of them 


indicated that they are bullied when educators are absent from the 


classrooms, whereas (20%) of the respondents indicated that they are 


bullied during break. This indicates that most of the bullying activities 


occur after school. 


 


Table 4.5.9: Respondents were asked to indicate how often they attend to 


cases of bullying at their schools. 


Respondents Number Percentage 


Monthly 0 0 


Every week 2 40 


Everyday 3 60 


Quarterly 0 0 


Total 5 100 
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In table 4.5.9 the researcher found out that the respondents (60%) 


indicated that they attend to cases of bullying everyday, whereas 


(40%) of them indicated that they attend to cases of bullying every 


week. The information provided indicates that there are many cases of 


bullying in primary schools. 


 


Table 4.5.10: Respondents were asked whether their educators are 


competent enough to deal with bullying cases. 


 


Respondents Number Percentage 


Yes 1 20 


No 4 80 


Total 5 100 


 


In table 4.5.10 the researcher found out that the respondents (80%) 


indicated that educators are not competent enough to deal with 


bullying cases, while (20%) of them indicated that educators are 


competent enough to deal with bullying cases. The information 


provided shows that most of the educators in primary schools are not 


competent enough to deal with bullying cases. 
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Table 4.5.11: Respondents were asked to indicate how often they visit their 


classes. 


 


Respondents Number Percentage 


Monthly 0 0 


Quarterly 1 20 


One per semester 3 60 


Once per year 1 20 


Total 5 100 


 


In table 4.5.11 the researcher found out that the respondents (60%) 


indicated that they visit their classes once per semester, (20%) of them 


indicated that they visit once per quarter, whereas (20%) of the 


respondents indicated that they visit their classes once per year. 


 


Table 4.5.12: Respondents were asked to indicate the type of leadership style 


they use in managing their schools. 


  


Respondents Number Percentage 


Autocratic 1 20 


Democratic 3 30 


Laissez-faire 0 0 


Bureaucratic 1 20 


Total 5 100 
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In table 4.5.12 the researcher found out that the majority of the 


respondents (60%) indicated that they use democratic style of 


leadership, (20%) of them indicated they use autocratic style of 


leadership, whereas (20%) of the respondents indicated that they use 


bureaucratic style of leadership. 


 


Table 4.5.13: Respondents were asked whether they have anti-bullying 


policy at their schools. 


 


Respondents Number Percentage 


Yes  0 0 


No 5 100 


Total 5 100 


 


In table 4.5.13 the researcher found out that the respondents (100%) 


indicated that they do not have anti-bullying policy at their schools. 


 


Table 4.5.14: Respondents were asked to indicate if they have parents 


supporting them in dealing with this problem. 


                                               


Respondents Number Percentage 


Yes 1 20 


No 4 80 


Total 5 100 
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In table 4.5.14 the researcher found out that the majority of the 


respondents (80%) said that they do not receive support from the 


parents, whereas (20%) of them said that they receive support from 


parents. The information provided indicates that parents do not 


support the school with regard to this problem. 


  


Table 4.5.15: Respondents were asked to indicate if the school has a code of 


conduct for learners. 


                                                 


Respondents Number Percentage 


Yes 0 0 


No 5 100 


Total 5 100 


 


In table 4.5.15 the researcher found out that all the respondents 


(100%) indicated that the school does not have code of conduct for 


learners. 


 


Table 4.5.16: Respondents were asked to indicate whether there are learners 


who come to school with weapons. 


                                                  


Respondents Number Percentage 


Yes 4 80 


No 1 20 


Total 5 100 
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In table 4.5.16 the researcher found out that the majority of the 


respondents (80%) indicated that there are learners who come to 


school with weapons, whereas (20%) of them indicated that there are 


no learners who come to school with weapons. This indicates that 


there is no safety in most of the primary schools. 


 


Table 4.5.17: Respondents were asked to indicate the majority of learners 


who are engaged in bullying behaviors in terms of gender. 


 


Respondents Number Percentage 


Male 5 100 


Female 0 0 


Total 5 100 


 


In table 4.5.17 the researcher found out that all the respondents 


(100%) indicated that the majority of learners who bully others are 


males. 
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Table 4.5.18: Respondents were asked to give information on who attend to 


serious bullying cases at school. 


                                                


Respondents Number Percentage 


SGB 3 60 


Parents 0 0 


SMT 0 0 


Principal 2 40 


All educators 0 0 


Total 5 100 


 


 


In table 4.5.18 the researcher found out that the respondents (60%) 


indicated that the SGB attends to serious bullying cases, whereas 


(40%) of them indicated that the principal attends to serious bullying 


cases. 


 


Table 4.5.19: Respondents were asked to indicate the measures taken against 


learners who bully others. 


                                            


Respondents Number Percentage 


Punishment 2 40 


Expulsion 0 0 


Suspension 0 0 


Warning 3 60 


Total 5 100 
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In table 4.5.19 the researcher found out that the respondents (60%) 


indicated that learners who bully others are warned, whereas (40%) of 


the respondents indicated that the learners who bully others are 


punished. 


 


Table 4.5.20: Respondents were asked to indicate the common act of 


bullying applicable at their schools. 


                                          


Respondents Number Percentage 


Fights 1 20 


Pushing 1 20 


Beating 1 20 


Social exclusion 0 0 


Intimidation 2 40 


Total 5 100 


 


In table 4.5.20 the researcher found out that the respondents (40%) 


indicated that the most common act of bullying at their schools is 


intimidation, (20%) of them indicated fights, another (20%) of them 


indicated pushing, whereas (20%) of the respondents indicated 


beating. 
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4.5.21.The respondents were asked to give the characteristics of learners 


who are the victims of bullying. The following information was 


provided: 


 


• They are quiet, shy and obedient. 


• They have a problem of stress disorder. 


• They are responsible, disciplined and respectful. 


• They are unable to concentrate. 


• Their schoolwork is deteriorating. 


• Most of them come from the well-do families. 


 


4.5.22.The respondents were asked to give the characteristics of the learners 


who bully others. The following information was obtained: 


 


• They are stubborn and disrespectful. 


• They perform poorly in their schoolwork. 


• They spend some time in the toilets. 


• They come to school late and become absent from school quiet 


often, and abscond from school sometimes. 


• They are violent and ungovernable. 


• They are very rough, and enjoy fights. 
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4.5.23.The respondents were asked to reveal the causes of bullying. The 


following information was obtained: 


 


Most of the respondents indicated the role played by peers as the main 


cause of bullying. It was stated that many learners are engaged in 


bullying behaviors because they want to be accepted by their peer 


groups. Some of the children are also exposed to family violence, and 


this makes them believe that the only solution to problems is through 


violence. The fact that there are no defined rules in the families, 


makes it difficult for the learners to observe rules at school. 


 


Some of the respondents indicated that unresolved issues at home 


cause the learners to be involved in bullying activities. Learners have 


so many problems but little solutions. Teachers `s failure to monitor 


learners behaviors also contributes to learner involvement in bullying 


activities. 


 


Most of the respondents hinted the absence of corporal punishment as 


the contributing factor. They say learners engage themselves in 


bullying activities because they know that they will not be punished. 


They also hinted on the role of TV where children watch movies that 


encourage anti-social behaviors. 
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4.5.24.The respondents were asked to reveal the outcomes of bullying. The 


following information was obtained: 


 


Bullying disturbs the effectiveness of teaching and learning in 


schools. This problem affects the relationship between educators and 


learners, let alone the relationship among learners themselves. 


 


Bullying lead to poor attendance of school by learners who are the 


victims because they feel threatened to come to school. There are 


many dropouts at schools because of this problem, and many parents 


withdraw their children and take them to other schools. Other learners 


threaten to commit suicide. 


 


Learners who are affected by this problem drop their performance. 


The community has lost faith on most of the schools because of the 


failure of the school to address this problem. 


 


4.5.25.The respondents were asked to provide information about the support 


they get from the parents about this problem of bullying. The 


following information was provided: 


 


• Most of the participants stated that parents are not supportive at 


all. 


• Others say parents do not come to school when requested. 


• Some say parents are so protective that they take their children 


`s side during the hearing of cases of bullying. 
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• Parents also accuse the school of not taking care of their 


children. 


 


4.5.26.The respondents were asked to tell about any serious bullying cases 


they have ever attended. The following information was provided: 


 


One respondent reported about a learner who was always beating 


other learners. That learner fought with one of the learners after 


school. The following day when she came to school, she came with a 


knife. The class teacher was made aware of the knife. When she 


wanted to talk to her about that, she started fighting the teacher. The 


respondent then sent her home to call the parents but she never came 


back. The school made follow up but all in vain. 


 


Another respondent reported about one learner who waited for another 


learner everyday on his way to home. It went on for several times 


until the parents of the learner who was blocked the way notified the 


school. The respondent then talked to the learner who was bullying 


another learner and he promised to stop. 


 


Another respondent talked about the parents of the learner who came 


to school to report about her child who was mocked by other learners. 


The parent was very furious because other learners called her child an 


old woman (granny). The parent said that her child cried a lot about 


that. The respondent managed to resolve that problem, and the 


affected learners were warned. 
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4.5.27.The respondents were asked to suggest what could be done to reduce, 


combat and even prevent the act of bullying at schools. The 


following suggestions were forwarded: 


 


• To develop a policy that will deal specifically with bullying. 


• To train teachers to be equipped with all methods of handling 


bullying cases. 


• Teachers should be encouraged to attend their periods regularly. 


• Healthy relation should be encouraged among learners. 


• Actions should be taken against learners who bully others. 


• Learners should be encouraged to report bullying behaviors 


they are experiencing in school. 


• Parents should work in partnership with the school. 


 


4.6. CONCLUSION 


 


This chapter focused on data collection, analysis and interpretation. 


According to data collected, it was evident that there are many cases 


of bullying in primary schools. The occurrence of bullying in primary 


schools, poses a challenge to the school to come up with mechanisms 


to be used in order to reduce, combat and even prevent the occurrence 


of bullying behaviors. 


 


The next chapter will then focus on overview of the study, 


suggestions, recommendations and conclusion. 
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                    CHAPTER 5 


 


 


OVERVIEW OF THE STUDY, FINDINGS, RECOMMENDATIONS           


AND CONCLUTION 


 


5.1. INTRODUCTION 


 


In the previous chapter, data was analyzed and interpreted. Interviews were 


used to obtain information from the learners (both who bully others and who 


are the victims of bullying). Questionnaires were used to obtain information 


from the educators and school principals of primary schools in Sekgosese 


Central Circuit. 


 


This chapter deals with the overview, findings, recommendations and 


conclusion. 


 


5.2. SUMMARY OF THE FINDINGS 


 


In order to reveal the experiences of primary school learners with regard to 


bullying, the following findings are discussed: 


 


5.2.1. Summary of the findings pertaining to the bullies 


 


The researcher revealed the following findings pertaining to those learners 


who bully others: 
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• Learners who bully others indicated that their parents are not aware 


that they are involved in bullying activities. Parents who are aware, 


encourage their children to be involved in bullying behaviors. 


• While some learners indicated that they bully others because they are 


provoked, others indicated that they do it because of peer group 


influence. 


• Most of the learners indicated poor socio-economic background as 


their reason for bullying other learners. They gave an example of a 


situation where they take other learners `s belongings because of 


poverty. 


• Learners indicated that they enjoy their bullying characters. Others 


indicated that they only regret it when their behaviors lead them into 


trouble. 


• Learners indicated that their educators become angry with them when 


they bully other learners, but they do not take any action against them. 


• Learners also indicated that they are not supervised during break, and 


this give them more time to bully other learners. 


• Learners indicated that their victims seem not to be enjoying their 


bullying behaviors. They also indicated that their victims report them 


to teachers but teachers do nothing to protect the victims. 


• Again, learners indicated that their victims react by running away, and 


very few of them fight back. 


• Learners indicated that lack of punishment in school motivate them to 


continue to bully other learners. 


• They also indicated that absence of teachers from the classes give 


them an opportunity to bully others. 
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• Most of the learners come from poor, overcrowded and single parent 


families. 


• Learners indicated that they are exposed to domestic violence at 


home. 


 


The researcher therefore concludes by stating that poverty is the main reason 


why learners are engaged in bullying. Both the educators and parents play a 


pivotal role in letting learners to engage themselves in bullying behaviors. 


Failure by educators to take actions against learners who bully others, 


coupled with their failure to supervise learners during break are the sole 


reasons why learners are engaged in bullying behaviors. Educator leave 


learners unattended, and this add fire to the problem. 


 


5.2.2. Summary of findings pertaining to the bullied 


 


The researcher came up with the following findings pertaining to the 


learners who are the victims of bullying: 


 


• Learners who are bullied indicated that they are bullied most during 


break and after school. 


• They indicated that most of the bullying they experience takes the 


form of beating, shouting, fighting, kicking and social exclusion. 


• Learners indicated that they do not report the bullying incidents they 


experience to the educators because they are threatened not to do so. 


• Other learners indicated that they do report the learners who bully 


them, but educators do nothing to punish them. 
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• Most of the learners indicated that their parents are not aware that they 


are bullied at school. 


• Learners indicated that they do feel bad about bullying, and they have 


developed a negative attitude towards the school. 


• They indicated that they do not feel safe at school. 


• Most of them are waited for after school to be bullied. 


• Learners indicated that they are bullied everyday. 


• They indicated that educators do not monitor their behaviors during 


break. 


• Learners also indicated that parents who become aware that their 


children are bullied, become very angry and they approach the school, 


but the school do nothing to protect them.  


• They also indicated that some parents go to the extent of approaching 


the parents of the learners who bully their children. 


• Learners indicated that when they report bullying to the educators, 


some of them encourage learners to hit back when bullied. 


• Some learners put a blame on educators `s repeated absence from the 


classrooms as the contributory factor to the occurrence of bullying. 


• Learners suggested that learners who bully others should either be 


suspended from school or face expulsion. 


• Learners indicated that the principals call the parents of the learners 


who bully but very few do come. 


 


The researcher therefore concludes by saying that the learners who are 


bullied feel bad about it, and they blame the educators for not taking actions 


against learners who bully others. Some of the learners do not complain very 
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loudly about their experience of bullying at school, and this affect their 


schoolwork. Educators are also failing to monitor the behaviors of learners 


during break. 


 


5.2.3. Summary of the findings pertaining to educators 


 


The researcher came up with the following findings pertaining to the 


educators: 


 


• Educators indicated that the school does not have appropriate way of 


dealing with learners who bully others. 


• Some educators indicated that parents of affected learners are called 


but very few do come. 


• Educators indicated that some learners feel worried and they are 


disturbed by the occurrence of bullying incidents. Other learners feel 


intimidated and end up losing interest in their schoolwork. Others feel 


unsafe, depressed and isolated. 


• Educators indicated that poor socio-economic background has an 


effect on the occurrence of bullying behaviors. They gave an example 


of learners who forcefully take others ` meals because they cannot 


afford to buy theirs. 


• Educators also indicated that they are also to take the blame for the 


occurrence of bullying behaviors. They indicated their failure to 


supervise learners during break, and their repeated absence from the 


classrooms as the contributing factors. 
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• They also indicated their failure to punish the learners who bully 


others as another reason. 


• The majority of educators indicated that there is no special policy that 


deals with bullying at their schools. 


• Educators indicated peer group influence, exposure to domestic 


violence, unresolved problems at home and the role of TV as the main 


cause of bullying in schools. 


• Educators suggested that a policy should be formulated that will deal 


with bullying of learners. 


• Educators indicated that learners are not kept busy all the time. 


• Educators indicated that the school does nothing to protect learners 


against acts of bullying. 


• They indicated that the school does not encourage learners to report 


acts of bullying they experience while at school. 


• Educators indicated that there are many cases of bullying behaviors at 


their schools. Most of bullying incidents involve fighting, insulting, 


beating, shouting, sexual harassment and social exclusion. 


• Educators indicated that some bullies are violent, anti-social, 


aggressive, arrogant, boastful, ungovernable and are unable to 


concentrate in the classrooms. 


• Educators also indicated that some of the bullied are physically weak, 


cooperative, respectful, quiet and shy, intelligent and respect the 


authority. 
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5.2.4. Summary of the findings pertaining to the principals 


 


The researcher came up with the following findings pertaining to the 


principals: 


 


• The majority of principals indicated that there are learners who bully 


others at their schools. 


• Most of the principals indicated that learners are bullied during break 


and after school, and further indicated that they attend to bullying 


cases everyday. 


• The principals indicated that their educators are not competent enough 


to deal with bullying cases. 


• Most of the principals indicated that they visit the classes once per 


semester. 


• Most of the principals indicated that they use democratic style of 


leadership to manage their schools.  


• The majority of principals admitted that they do not have anti-bullying 


policy. 


• The principals complained about poor support they get from the 


parents regarding school activities. 


• The majority of principals indicated that they did not have code of 


conduct for learners. 


• The principals indicated that there are learners who come to school 


with weapons. 


• Most principals admitted that there is no teamwork at their schools. 
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• The majority of principals indicated that the bullied are obedient, 


respectful, intelligent, responsible, disciplined, stressful, quiet and 


shy, and there is deterioration in their schoolwork. 


• Most of the principals indicated that the bullies abscond and spend 


sometimes in the toilets, and they do not concentrate for a long time. 


They come to school late and are absent from school quiet often. 


• The principals indicated that ineffective school rules, peer group 


influence, lack of corporal punishment, lack of supervision, the role of 


TV and exposure to domestic violence are the sole cause of bullying. 


• The majority of principals indicated that because of bullying, there is 


no effective teaching and learning that is taking place at their schools. 


They further indicated that bullying results in absenteeism of learners, 


dropouts and transfer of learners to other schools. Bullying causes 


deterioration of schoolwork of the learners who are the victims of 


bullying. 


• Most of the principals suggested that a policy should be developed 


that will deal with bullying. 


 


5.3. RECOMMENDATIONS OF THE STUDY 


 


5.3.1. Recommendations pertaining to the bullies 


 


Learners who bully others should: 


 


• Be offered counseling in dealing with their personal problems. 


• Be encouraged to develop friendly relations with other learners. 
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• Be kept busy all the time, and be encouraged to seek help whenever 


they experience problems. 


• Be offered meals at schools since most of them are engaged in 


bullying behaviors because of poverty. 


• Be encouraged to discuss their problems with their educators, and 


educators in turn should engage the parents so that they can work in 


partnership. 


• Be told about the danger of bullying and how it affects other learners. 


• Be treated with care and further investigations be done about the 


reasons which make them bully so that proper assistance can be 


offered. 


• Be encouraged to report learners who provoke them rather than 


retaliate. 


• Be referred to the psychologists. 


• Be suspended from school or even be expelled depending on the 


nature of their bullying behaviors since their actions make the lives of 


other learners unbearable. 


• Be encouraged to share with others, and they should not isolate other 


learners. 


 


5.3.2. Recommendations pertaining to the bullied 


 


The learners who are bullied should: 


 


• Be offered counseling. 
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• Be encouraged to report all acts of bullying to the educators and 


parents respectively, and avoid being silent about this problem. 


• Be protected against acts of bullying, and be assured that the school is 


concerned about them. 


• Be referred to the psychologists depending on the nature of their 


problem, for example, those who are the victims of sexual harassment. 


• Be visited at their homes so that parents can be involved in addressing 


their problems. 


• Be motivated to come to school without any fear, and be encouraged 


to work hard. 


 


5.3.3. Recommendations pertaining to educators 


 


Educators should: 


 


• Be encouraged to investigate about bullying activities taking place at 


their schools. 


• Encourage learners to report bullying behaviors they experience at 


school. 


• Organize professional help for the learners who are affected by 


bullying. 


• Expose learners who are involved in bullying behaviors. 


• Take actions against the learners who bully others. 


• Encourage healthy relation among all learners. 


• Treat all learners equally and avoid discrimination. 
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• Organize dramas that will aim at discouraging learners from engaging 


in bullying behaviors. Such dramas will reveal the outcomes of 


bullying. 


• Supervise the learners all the time including during break. Learners 


should not be left unattended in the classrooms. 


• Keep learners engaged all the time, and make a plan of involving all 


learners in the extra-curricula activities of the school. 


• Encourage sharing ethics in all the learners. 


• Organize meals for learners, and bursaries for the needy. 


• Attend workshops on the proper way of handling bullying cases. 


• Visit the learners with problems at home so that an investigation can 


be done about the cause of the problem at home. If parents need 


assistance, educators should offer such assistance. 


• Develop a code of conduct for learners that will prohibit unacceptable 


behaviors. 


 


 


5.3.4. Recommendations pertaining to principals 


 


Principals should: 


 


• Encourage learners to complain very loudly about the bullying 


incidents they experience in school. 


• Organize workshops for educators that will aim at equipping them 


with all the techniques of handling bullying cases. 
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• Create a healthy atmosphere at schools that will ensure that teaching 


and learning take place effectively. 


• Encourage parents to take part in the school activities, and this will 


ensure that parents come to school when invited. Workshops should 


be organized for parents that will motivate them to take part in school 


activities. 


• Ensure safety of all learners in schools. 


• Make thorough investigations about bullying activities taking place in 


their schools. 


• Encourage teamwork at their schools. 


• Visit the classes frequently. 


• Ensure that educators monitor the learners `s behaviors all the time, 


even during break. 


• Encourage all the stakeholders to work in partnership in order to fight 


against the occurrence of bullying behaviors in primary schools. 


• Take drastic actions against learners who are engaged in bullying 


behaviors. 


• Offer counseling to the learners who are affected by bullying, and also 


organize psychologists to offer support to learners with serious 


problems. 


• Investigate the problems at home that contribute to bullying, thereby 


visiting learners at home with the purpose of assisting the parents. 


• Organize financial assistance for the learners who are in need, and 


provide meals to all the learners.  


• Ensure that educators attend their classes regularly, and learners 


should not be left unattended. 
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• Develop and implement an anti-bullying policy in order to reduce, 


combat or even prevent the occurrence of bullying activities in 


primary schools. 


 


5.4. RECOMMENDATIONS FOR FURTHER STUDY 


 


The purpose of this study was to find out about the experiences of primary 


school learners with regard to bullying. Through this study, the researcher 


realized that there is no anti-bullying policy in most of the primary schools. 


 


The researcher recommends that further studies be conducted on this topic, 


emphasis should be on the experiences of secondary school learners with 


regard to bullying. The researcher further recommends that the following 


topic should be considered for further studies: 


 


• The development and implementation of an anti-bullying policy in 


order to reduce bullying in schools. 


  


5.5. CONCLUSION 


 


In chapter one of this study, a background to the study, problem statement, 


aims and objectives of the study, delimitations of the study as well as the 


demarcation of the study were discussed. 


 


Chapter two of this study presented detailed literature review on the 


experiences of primary school learners with regard to bullying. Bullying in a 


global context, characteristics of bullying, factors influencing bullying 
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behaviors, consequences of bullying as well as the strategies which can be 


used to reduce bullying were also discussed. 


 


In chapter three, research methodologies were discussed. That included 


research design, population, sample and sampling procedure, instruments 


and data collection procedure.  


 


In chapter four, data was analyzed and interpreted. Interviews were used to 


obtain information from the learners (both who bully others and who are the 


victims of bullying). Questionnaires were used to obtain information from 


the educators and school principals of primary schools in Sekgosese Central 


Circuit. 


 


In this chapter, emphasis was on the overview, findings, recommendations 


and conclusion. 


 


Bullying in primary schools is so harmful to the learners that it is a problem 


that can no longer be ignored. The fact that bullying behaviors occur in 


primary schools indicates that learners, educators and principals have to be 


alert, and become determined to know more about it. 


 


Bullying causes considerable suffering to the general school atmosphere. In 


this study the researcher found out that bullying of learners in primary 


schools is a reality. Learners, educators and principals indicated that there 


are many cases of bullying in schools.  
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The most burning issue about bullying is that the victims of bullying do not 


complain very loudly about it. Both educators and principals do nothing 


about it, let alone parents themselves. Bullying results in absenteeism, 


deterioration in schoolwork, high dropouts of learners and the loss of interest 


in education by the learners. The researcher hope that the findings and 


recommendations made in this study will help educators, principals and 


parents to deal with bullying successfully. 
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                                             ADDENDUM A 


 
SECTION A: INTERVIEW SCHEDULE  
 
4.2. INTERVIEW SCHEDULE FOR THE BULLIES 
 
4.2.1. Please indicate your gender 


 


Male  


Female  


 


 


4.2.2.  Please indicate your age group 


 


7 – 8 years  


9 – 10 years  


11 – 12 years  


13 – 14 years  


15 and over  


 


4.2.3.  Please indicate your grade 


 


4  


5  


6  


7  
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4.2.4.  How many of your friends bully others? 


 


None  


Few  


Most  


Some  


All  


 


4.2.5.  Have you ever bullied others? 


 


Yes  


No  


 


4.2.6.  Did you bully others last week? 


 


Yes  


No  


 


4.2.7.  Did you bully someone this week? 


 


Yes  


No  
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4.2.8.  How often do you bully others generally? 


 


Never  


Few months  


Few weeks  


Everyday  


Used to but quit  


 


4.2.9.  Have you ever attacked someone physically? 


 


Yes  


No  


 


4.2.10.How do you bully others? 


 


Pushing  


Beating  


Calling names  


Social exclusion  


None  


 


 


 


 


4.2.11.If you physically attack someone, what do you use? 
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Knife  


Stone  


Pens  


Feast  


Sharp instrument  


 


 


4.2.12.Are your parents aware that you bully others? 


 


Yes  


No  


 


4.2.13.How often do you cause trouble to other learners? 


 


Never  


Once or twice a year  


Once a month  


Once a week  


Almost everyday  


 


 


 


 


 


4.2.14.Which of the following do you do most? 
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Fighting  


Beating  


Shouting  


Taking money  


Kicking  


Insulting  


 


4.2.15.What did your teacher do about your bullying character? 


 


Suspended  


Beaten  


Called parents  


Warned  


Nothing  


 


4.2.16.Do you smoke tobacco? 


 


Yes  


No  


 


4.2.17.Have you ever tried dagga? 


 


Yes  


No  


4.2.18.Do you drink liquor? 
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Yes  


No  


 


4.2.19.Do they beat you at home? 


 


Yes  


No  


 


4.2.20.Is there domestic violence in your family? 


 


Yes  


No  


 


4.2.21.How often do they beat you at home? 


 


Never  


Few times a month  


Everyday  


Quite often  


Few times a year  


 


 


 


 


4.2.22.How often do your parents shout at each other? 
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Never  


Few times a year  


Few times a month  


Every week  


Quit  


 


4.2.23.How many of your brothers and sisters like fights? 


 


None  


One  


Two  


Three  


All  


 


4.2.24.How will your parents react, should they find out you bully others? 


4.2.25.Why do you bully other learners? 


4.2.26.How do you feel when you bully other learners? 


4.2.27.How do your educators react when they become aware that you bully 


other learners? 


4.2.28.What about your parents? How do they react when they find out that 


you bully other learners? 


4.2.29.How do your victims react when you bully them? 


4.2.30.What role do you think your educators play in motivating you to bully 


others? 


4.2.31.Tell about your family background. 
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4.2.32.Tell about any drug that is used by any member of the family, 


indicating very clearly the drug used and how it is used. 


4.2.33.Tell about any family violence you have experienced. 
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4.3.  INTERVIEW SCHEDULE FOR THE BULLIED 


 


4.3.1. Please indicate your gender 


 


Male  


Female  


 


4.3.2. Please indicate your age group 


 


7 – 8 years  


9 – 10 years  


11 – 12 years  


13 – 14 years  


15 and over  


 


4.3.3. Please indicate your grade 


 


1  


2  


3  


4  


5  


6  


7  
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4.3.4. How many of your friends are bullied? 


 


None  


Few  


Most  


Some  


All  


 


4.3.5. Have you ever been bullied? 


 


Yes  


No  


 


 


4.3.6. How many times have you been bullied? 


 


Never  


Once  


Twice  


Thrice  


Many times  


 


4.3.7. Have you been bullied last week? 


 


Yes  


No  
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4.3.8. Have you been bullied this week? 


 


Yes  


No  


 


4.3.9. How are you bullied? 


 


Physically  


Emotionally  


Socially  


Psychologically  


 


4.3.10.How often are you bullied generally? 


 


Never  


A few per month  


A few per week  


A few per year  


Everyday  
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4.3.11.If you are physically bullied, what do your opponent use? 


 


Knife  


Stone  


Pens  


Feast  


Sharp instrument  


 


4.3.12.How often do you get injured? 


 


Never  


Once or twice a year  


Once a month  


Once or twice a week  


Almost everyday  


 


4.3.13.Do you tell your parents about bullying incidents you experience at 


school? 


 


Yes  


No  
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4.3.14.Who did you first tell about it? 


 


Class teacher  


Principal  


Class representative  


A friend  


Parent  


None  


 


4.3.15.Do you come to school everyday? 


 


Yes  


No  


 


4.3.16.Do you perform as you used to do? 


 


Yes  


No  


 


4.3.17.Do all the learners play with you? 


 


Yes  


No  
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4.3.18.Which of the following incidents happened to you most? 


 


Beating  


Shouting  


Kicking  


Insulting  


Gossip  


Pushing  


 


4.3.19.When are you bullied? 


 


During break  


After school  


During the lessons  


During group work  


At the assembly  


 


4.3.20.Please indicate your physical appearance 


 


Strong  


Weak  


Short  


Tall  


Medium  
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4.3.21.Can you please tell about your first experience of bullying? 


4.3.22.How did you feel about it? 


4.3.23.How often are you bullied generally? 


4.3.24.How are you bullied generally? 


4.3.25.How do your teachers react when they become aware that you are 


bullied? 


4.3.26.What is the reaction of your parents as soon as they become aware 


that you are bullied? 


4.3.27.How do you feel about the school after your experience of bullying 


incidence? 


4.3.28.What role do you think your educators play in motivating other 


learners to bully others? 


4.3.29.What do you think educators should do about the learners who bully 


others? 


4.3.30.What does the principal do about those learners who bully others? 
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                                   ADDENDUM B 


 
            SECTION B: QUESTIONNAIRES 
 
 
4.4.  QUESTIONNAIRE FOR EDUCATORS  
 


INSTRUCTIONS 
 


a. Do not provide your name 


b. Be honest when responding to the questions 


c. Cross in the appropriate box which indicate your answer 


 


4.4.1. Please indicate your gender 


                             


Male  


Female  


 


4.4.2. Please indicate your age group 


      


25 – 30 years  


31 – 35 years  


36 – 40 years  


41 – 45 years  


Over 45 years  
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4.4.3. Please indicate your highest academic qualification 


  


GRADE 12  


BA Degree  


B.HONS  


MA  


DOCTORATE  


 


4.4.4. Please indicate your teaching experience 


 


1 – 10 years  


11 – 15 years  


16 – 20 years  


21 – 25 years  


26 and above  


 


4.4.5. Please indicate your professional qualifications 


 


PTC/JSOC  


JPTD/SPTD  


HED/UED  


BED/B TECH  


M ED  
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4.4.6. Are there learners that bully others at your school? 


 


Yes  


No  


 


4.4.7. Where do they bully others at school? 


 


At the toilets  


In the classrooms  


At the play grounds  


At the assembly  


Everywhere  


 


4.4.8. At what age level (or school grade) do you think most of them begin 


to bully others? 


 


7 – 8 years  


9 – 10 years  


11 – 12 years  


13 – 14 years  


15 and above  
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4.4.9. When do they bully others at school? 


 


In the morning  


During the lessons  


After school  


In the absence of educators  


During break  


 


4.4.10.Who are the majority of learners who are involved in bullying 


activities in terms of gender? 


 


Male  


Female  


 


4.4.11.Does the school have anti-bullying policy? 


 


Yes  


No  


 


4.4.12.Does the school have a code of conduct for learners?  


 


Yes  


No  
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4.4.13.Which of the following are mostly used by learners who bully others? 


 


Fists  


Scissors  


Knife  


Power  


Pens  


 


4.4.14.Which of the following are commonly observed from learners who 


bully others? 


 


Missing of the lessons  


Spending sometime in the toilets  


Absconding  


Frequent late coming  


 


4.4.15.Who formulates the school policy of your school? 


 


The principal  


The SMT  


The SGB  


The principal and staff  


Not certain  
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4.4.16.Which of the following do teachers do most to contribute to bullying 


behaviors of learners? 


 


Absence from the classes  


Favoritism  


Poor supervision  


Absence from work  


 


 


4.4.17.Do educators warn learners about the danger of bullying? 


 


Yes  


No  


 


4.4.18.Which of the following drugs are used by the learners most? 


 


Tobacco  


Dagga  


Alcohol  


None  


 


4.4.19.Do you think most learners bully others during weekends? 


 


Yes  


No  
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4.4.20.Which of the following are common to the learners who are bullied? 


 


Deteriorating school work  


Inability to concentrate  


Absenteeism  


Missing other lessons  


 


 


4.4.21.What actions does the school take against learners who bully others? 


…………………………………………………………………………


…………………………………………………………………………


…………………………………………………………………………. 


4.4.22.How does it feel like when a person is bullied? 


…………………………………………………………………………


…………………………………………………………………………


………………………………………………………………………… 


4.4.23.How do you think poor socio-economic background can have an 


impact in causing learners to be engaged in bullying? 


…………………………………………………………………………


…………………………………………………………………………


………………………………………………………………………… 
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4.4.24.How are educators involved in letting learners to be engaged in 


bullying activities? 


…………………………………………………………………………


…………………………………………………………………………


………………………………………………………………………… 


 


 


4.4.25.What is the school `s policy regarding bullying of learners? 


…………………………………………………………………………


…………………………………………………………………………


………………………………………………………………………… 


 


4.4.26.What are the causes of bullying of learners in primary schools? 


…………………………………………………………………………


…………………………………………………………………………


…………………………………………………………………………


………………………………………………………………………… 


 


4.4.27.What do you think should be done to reduce, combat and even 


prevent learner bullying at schools? 


…………………………………………………………………………


…………………………………………………………………………


…………………………………………………………………………


…………………………………………………………………………


………………………………………………………………………… 
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4.4.28.Can you tell about any serious bullying case you have ever witnessed 


at your school? 


…………………………………………………………………………


…………………………………………………………………………


………………………………………………………………………… 


 


4.4.29.Can you give the characteristics of most learners who bully others? 


…………………………………………………………………………


…………………………………………………………………………


………………………………………………………………………… 


 


4.4.30.What about the characteristics of the learners who are the victims of 


bullying? 


…………………………………………………………………………


…………………………………………………………………………


………………………………………………………………………… 


 


 


 


 


 


 


                                        THANK YOU! 
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4.5. QUESTIONNAIRE FOR PRINCIPALS 


 


INSTRUCTIONS 


 
a. Do not provide your name 


b. Be honest when responding to the questions 


c. Cross in the appropriate box which indicate your answer 


 


4.5.1. Please indicate your gender 


 


Male  


Female  


 


4.5.2. Please indicate your age group 


 


25 – 30 years  


31 – 35 years  


36 – 40 years  


41 – 45 years  


45 and over  
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4.5.3. Please indicate your highest academic qualifications 


 


Grade 12  


BA Degree  


B.Hons  


MA  


Doctorate  


 


 


4.5.4. Please indicate your professional qualifications 


 


PTC/JSOC  


PTD/STD  


HED/UED  


BED/B TECH  


MED  


 


4.5.5. Please indicate your teaching experience 


 


1 – 10 years  


11 – 15 years  


16 – 20 years  


21 – 25 years  


26 and over  
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4.5.6. Are there learners who bully others at your school? 


 


Yes  


No  


 


4.5.7. Where do they bully others at school? 


 


At the toilets  


In the classrooms  


At the play grounds  


At the assembly  


Everywhere  


 


4.5.8. When do they bully others at school? 


 


In the morning  


During the lessons  


After school  


In the absence of educators  


During break  
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4.5.9.How often do you attend cases of bullying at your school? 


 


Monthly  


Every week  


Everyday  


Quarterly  


 


4.5.10.Do you think most of educators are competent enough to deal with 


bullying cases? 


 


Yes  


No  


 


 


4.5.11.How often do you visit your classes? 


 


Monthly  


Quarterly  


Once a semester  


Once a year  
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4.5.12.Indicate the type of leadership style through which you are managing 


your school. 


 


Autocratic  


Democratic  


Laissez-faire  


Bureaucracy  


 


4.5.13.Do you have anti-bullying policy? 


 


Yes  


No  


 


 


4.5.14.Do you get support from parents regarding this problem? 


 


Yes  


No  


 


 


4.5.15.Does the school have a code of conduct for learners? 


 


Yes  


No  


 


 







 190


4.5.16.Are there learners who come to school with weapons? 


 


Yes  


No  


 


4.5.17.Who are the majority of learners who are engaged in bullying 


behaviors in terms of gender? 


 


Male  


Female  


 


4.5.18.Who attend to serious bullying cases? 


 


SGB  


Parents  


SMT  


Principal  


All educators  


 


4.5.19.The following are some of the measures taken against learners who 


bully others. Which one applies to your school most? 


 


Punishment  


Expulsion  


Suspension  


Warning  
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4.5.20.What is the common act of bullying applicable at your school? 


 


Fighting  


Pushing  


Beating  


Social exclusion  


Intimidation  


 


4.5.21. What are the characteristics of learners who are the victims of 


bullying? 


4.5.22. What about the characteristics of learners who bully others? 


4.5.23. What do you think are the main causes of bullying at your school? 


4.5.24. What are the results of learner bullying at your school? 


4.5.25. What type of support do you get from the parents with regard to this 


problem?  


4.5.26. Can you now tell about any serious bullying case you have ever  


attended? 


4.5.27. What do you think should be done in order to reduce; combat; or 


even prevent the act of bullying at your school? 


  
 
 
 
 
 
 


 
                                      THANK YOU! 


 





