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ABSTRACT

This report describes the research carried out in the Limpopo Province of
South Africa, with Bohlabela District being used as a site of this study. The
aim of the study was to investigate problems affecting young mothers in

attending ABET classes in Bohlabela District in Limpopo Province.

In order to achieve the aim outlined above, | formulated the following main

research question:

o What are the problems affecting the attendance of ABET classes by

young mothers in Bohlabela District in the Limpopo Province?

In trying to answer the question outlined above, | decided to undertake an
explorative study in order to investigate problems affecting the attendance of
ABET classes by young mothers in Bohlabela District in the Limpopo

Province.

In chapter 1 | further gave a description of South Africa in the apartheid era
and the post-apartheid South Africa in terms of its geographical setup and
education. The aim and objectives of the study and the research questions

are indicated. The scope of the study is explained.

In chapter 2 the theoretical foundation for the investigations of problems
affecting the attendance of ABET classes by young mothers in Bohlabela

District in the Limpopo Province is indicated. Factors such as time,





curriculum, environment, family pressures and ignorance were discussed in

this chapter. The chapter is starting with the definition of key concepts.

In chapter 3 the research design of the study has been outlined. The data
collection paths of the study have been discussed. The chapter explains how
the data which had been collected from various places were analysed using
qualitative data analysis methods. It concludes by discussing what | call
‘reflections’, a section that was about my main learning experiences and

difficulties that I encountered during the process of this research.

In chapter 4 | presented the findings of the study according to the views and
perceptions of the interviewees. This section prepared the study for the next
stage of the investigation where | established whether or not the findings

provide answers to the research question.

Chapter 5 is the concluding section where conclusions were made based on
the findings of the investigation. Recommendations coming out of the study
were made and finally recommendations for further study have been

outlined.

Vi





TABLE OF CONTENTS

DT [ oF: £ o] o
DECIAratioN. .. .c. et
ACKNOWIEAGEMENT. ...
ADSTIACT. .. .

CHAPTER 1: GENERAL ORIENTATION

I 11 oo [0 o{ T o P
1.2 South Africa in the apartheid era......... ..o i e
1.2.1 The geographical SEt UP.......ocveuiiriie i e e
1.2.2 Education in the apartheid era............ccoovvviiiiin e enn .
1.3 The post-apartheid South Africa...........ccooii i
1.3.1 The geographical SEtUP.......c.ovviieiiiiiiiiiii e
1.3.2 Education in the post-apartheid era...........c.oooiiirii i e
1.4 Aim and objectives of the study...........ccovvviiiiii i
1.5 RESEArCH QUESTIONS. .. ...t e e e e e e e e e e e e
1.6 SCOPE OF the STUAY ... .ottt e e e e e e
L7 CONCIUSION ... e e e e e e e e

CHAPTER 2: THEORATICAL FRAMEWORK

P20 R 10T [0 Tod o] o 1
2.2 Definition of KEY CONCEPLS. .. ... e it e e e e e e e e 12
2.2.2 ATEENUANCE. .. ettt et e e e et et e e et e e e e e e e

2.2.3 Adult Basic Education and Training ........ccoeeui v iiieieieee e e e e eaeven s

12

12

13
14

vii





2.2.4 Teenage Mothers and Young MOthers ..........c.ccoviiiii i iiiiiiiiieeeeeenn 2 14
2.2.5 Educator MOtIVALION ......ovies et et e e e ee e e e e eeene e eneeen 1D
20 T I | 0 T PPN
2.4 The CUITICUIUM . .. ... e e e e e e e e e e e e e e et et e e 16
2.5 The Centre ENVIFONMENT ... ... in it e e e e e e e re e e e e 22
2.6 FAMILY PIESSUIES ..ottt it e e e e et et e e e e e e e en e 25
22 o 0] = oYL o
P22t T O] o 1115 T o 30

CHAPTER 3: RESEARCH METHODOLOGY

1 20 A 1011 0o [ Tod o o PP 1
3.2 RESEAIC ABSIGN. .. ce et e e 31
3.3 Data COBCTION. .. ..ot e e e e e e 34
BB L FIRIOWOIK. .. e 2000 3D
3.3.1.1 INtrodUCTONY PRASE. ...t et et e e et et e e e e e e e 35
3.3.1.2 Reviewing and interrogation of documents phase................covcvvvivvnenn... . 37
3.3.1.3 Extensive fieldWork phase..........c.uvevie i e 38
3.3.1.3.1 Stage 1: Educators and centre Managers..........o.vveeeeereereeneveniennennennens.. 38
3.3.1.3.2 Stage 2: LBAIMEIS. .. et ettt et e et e e e 38
3.3.1.3.3Stage 3: CGB MEMDEIS. .. ...t e e 39
3.4 Data analySiS. .. ...cueeue i e e e e ene e eneeneean e 80
B D RETIECHIONS. .. et 43
3 5. L DIFFICUIIES ... e et e e e e e e e e e 43
3.5.2 LEAIMING EXPOIIENCES. .. c. ettt tee et ettt et et et e e e e et e ettt e e ren e e e ea e 44
TG R O] ol 11 S]] o P 44

CHAPTER 4: FINDINGS OF THE STUDY

T 1o o [ Tox o o P PRNY : 1o
4.2 The area Of STUAY ... ..o e e e e e et e en s 46

viii





A.3Te 1018 PIAYEIS. .. . e e e e e e e e
4.4 The enrolment statistics and the drop out StatistiCS.............oovvveiieiiiiiiieennnes
4.5 Critical areas/themeS. .. .....iu i e
A.5.2 ENVITONMENT. ..ottt e e e e e e e e e e e e e ean s
4.5.3 FAMIlY PrESSUIES. .. ..ttt e et e e e e et e e e e e e
T o T T
4.5.5 Lack of INFOrmation..........coouiniriii i e
4.5.6 Lack of INVOIVEMENL... ... o e e
4.5.7 Language of teaching and learning in ABET Centres.............c.ccovvvennnn.
R T8 0 I 1

4.6 CONCIUSION . et e e e e e e e e e e e

CHAPTER 5: CONCLUSIONS AND RECOMMENDATIONS

T8 A [0 oo o4 o AP
ST o Tod 11157 o] 1 1P
5.2.2 ENVITONMENT. ..ottt e et e e et et e e e e et e et et e e een e
5.2.3 FamMIlY PrESSUIES. .. ettt et et e e e e et e e e e e e ea e
5.2 4 TGN ANCE . .. ettt et e et e e e e e e e e e
5.2.5 Lack of infOrmation...........oieiie i e e e
5.2.6 Lack Of INVOIVEMENT ... ...t e e e
5.2.7 Language of teaching and learning in ABET Centres..............ccocvvvinnnn.
T2 N 18T 1T
5.3 Recommendations coming from the study............ooov i e e
5.3, 2 ENVITONMENT. .. ettt e e e e e e e e e e e e e e e
5.3, 3 FaAMIY PIrESSUIES. .. ettt et e et et e et e et e e e e eee s
S TRC I o010 - g (o

5.3.5 Lack of iINfOrmation ... .....ooovin i e e e e e e





5.3.6 Lack of INVOIVEMENT ... ... e e e e e e
5.3.7 Language of teaching and learning in ABET Centres......................
TR TR T I 0 1 PP
5.4 Recommendations for further Studies..........cccooviieiie i,
5.4.1 Learner involvement in decision making in ABET Centres...............
5.4.2 Educator empowerment in curriculum development.............coooiii e ennn
5.4.3 The impact of the language of teaching and learning in ABET......................
5.4.4 The role of Centre Governing Bodies in ABET.............c.cccevvnnnne.
5.4.5 The assessment of prior knowledge in ABET..........coooiiiiiiiiininnen.

BB CONCIUSION ..o e e e e e e

LSt OF FO O ONCES. . oot e e e e e e e e e L

LISt OF @CTONYMS. ... ettt et e e e e e e e eas

APPENDICES

Appendix 1: Interview schedule for educators and centre managers...........
Appendix 2: Interview schedule for learners................coovviiien ceeennnn.
Appendix 3: Interview schedule for CGB members...........c.cooviiiiiiiii i,
Appendix 4: Letter to the district co-ordinator of ABET........................
Appendix 5: Letter to the centre manager..........ccovvvvievevivinieiieienenn,
Appendix 6: Letter to potential participant.....................coviiiiiiene.
Appendix 7: Letter of informed consent.............ccooeiii i

Appendix 8: Example of data matrix used.............coovviiiiiiiiii i,






CHAPTER 1: GENERAL ORIENTATION

1.1 Introduction

This chapter outlines the background of the study, which forms a basis for the
understanding of this mini-dissertation. There will be a description of South Africa in the
apartheid era and the post-apartheid South Africa in terms of its geographical set up and
education. It indicates the aim and objectives of this study thereafter the research

questions are stated. This chapter explains the scope of the study and is concluded.

1.2 South Africa in the Apartheid Era

1.2.1 The geographical set up

South Africa is found in the extreme south of Africa. The borders of South Africa are
Atlantic Ocean in the south-west, Botswana in the west, Indian Ocean in the east and
south, Lesotho is within South Africa, Mozambique in the east, Namibia in the south-

west, Swaziland in the east and Zimbabwe in the north.

In the apartheid era South Africa was divided into four main provinces. The four main

provinces were Cape Province, Natal, Orange Free State and Transvaal.

South Africa was further divided into homelands that were according to ethnic groups.
The homelands were scattered all over the country depending on where the ethnic groups
were mainly dominant. There were ten homelands; Ciskei, Bophutatswana, Gazankulu,

Ka-Ngwane, Kwa-Ndebele, Kwa-Zulu, Lebowa, Qwaqwa, Transkei and Venda.

I will like to further direct your attention to the then Transvaal Province with the reason

that the study is mainly focused on that area.





In the apartheid era Transvaal Province was divided into small parts according to

ethnicity and I will like to discuss some of them in the following paragraphs.

Gazankulu was for Shangaan/Xitsonga speaking people. The homeland had its own
administration system wherein all departments were in place except the defence force.
The homeland received funds from the central government as an allocation from the
collected revenue by the then minister of finance. The budget allocation was just a
fraction not enough to fulfil the basic needs of its population. Its people relied on
contractual employment by mines in Rustenburg, Johannesburg, Sasolburg, Witbank,
Kimberley and Newcastle. The male population had to leave their families for months to

work in those areas. The economic background of the homeland was very poor.

Lebowa was for Northern-Sotho/Sepedi speaking people. Their funding was received
from the central government just like the previous homeland. In terms of employment it
was the same as in Gazankulu. The homeland was scattered all over the Transvaal
because the Bapedi people were scattered and were more than the other ethnic groups in

the province. They were placed in dry and unfertile areas of the then Transvaal.

Venda was for Venda speaking people. Venda was declared independent by the South
African apartheid government. But financially it depended on the central government like
the other two homelands. Venda was located in the Soutpansberg Mountains. In terms of

employment it was similar in all homelands.

White people occupied the larger part of the province. Whites were given the fertile areas
and they were provided with all means of irrigation and big dams were built for them.
Their white people’s farms were provided with all the necessary infrastructures unlike
those of the black people’s settlements who were in the majority of the then Transvaal

Province’s population.





1.2.2 Education in the apartheid era

Education and human life are inseparable from birth throughout the human existence.
According to the Bible education started when the first man was made and the man was
instructed to teach his offspring survival skills and good ways of living. Education was
there from the beginning of human kind and it will continue from generation to
generation. South African people had their own way of educating their learners even

before the arrival of the first Dutch settlers in the Cape in the year 1652.

According to the information I got from elders in South Africa, before 1652 South
African black people had a pre-colonial education. By then there were no formal
schooling in South Africa. Black young women and girls were taught how to take care of
babies and aged people and how to prepare food for family members and visitors. Elderly
people taught boys hunting and fighting skills. This practice continued until the 19"

century.

In 1652 the Dutch arrived at the Cape to establish a refreshment station. Labour force was
needed; they brought in slaves from Asia and other African states to work for them. In
1658 the first school for slaves was established in the Cape. The main aim was to teach
the slaves how to read and write the language of the master at the same time Christianise

them so that they may be able to follow regulations and rules set by the master.

In the 1920°s Jones started night classes for Africans who were mine workers, and they
were taught to read and write (Kallaway, 1984:149). Jones was a member of the
Communist Party of South Africa. The aim of the establishment of night schools was to

recruit and train black working class leaders (Kallaway, 1984:194).

In the 80’s adult education and particularly variants of the methods of the Brazilian adult
teacher, Paul Freire, became an important weapon in anti-apartheid mobilisation and also
influenced the short lived ‘People’s education” movement of the mid-80s (Nemen &
Poggeler, 2002:225). Educational Institutions became the training ground for political





resistance to apartheid government and its support elements. It was done alongside the

growing power of the independent unions in mines and factories.

In the Transvaal the White people’s schools received hefty subsidies from the state and
were well resourced in terms of professional teaching staff, teaching and learning support
staff and non teaching staff as well as infrastructure and other valuable resources.

But when coming to black people’s education it was a taboo for their schools to have
ideal resources, their human and material resources were of poor quality. That disparity
created a vast imbalance between the two groups that resulted into today’s illiteracy in

the larger population of Africans in South Africa particularly in the Transvaal Province.

The population of Transvaal Province and South Africa at large are still reaping the
consequences of the apartheid era. To turn the tide South Africa needs intellectuals who
are determined to take radical steps to bring change in a short space of time in the
thinking patterns that were indoctrinated by the apartheid government forces for more

than forty years in Africans’ minds.

1.3 The Post-Apartheid South Africa

1.3.1 The geographical set up

South Africa is divided into nine provinces. Each province is demarcated into districts,
and the number of districts in each province depends on its population density and its
geographical area. The districts are then divided into district municipalities and into local

municipalities.

The nine provinces are Eastern Cape Province, Free State Province, Gauteng Province,
Kwa-Zulu Natal Province, Limpopo Province, Mpumalanga Province, Northern Cape

Province, North West Province and Western Cape Province.





Limpopo Province is the last province in the north of South Africa and it shares borders
with countries such as Mozambique, Zimbabwe and Botswana.

According to Mabasa (2002) the population of Limpopo Province is about 3.9 million,
90% of whom are Africans living in rural areas and 53% are women. Limpopo Province
is the third most densely populated province after Gauteng and Kwazulu-Natal (Mabasa,
2002).

Limpopo is the poorest Province in South Africa. It has the highest dependence rate in
South Africa of which is approximately 5:1, and this means that every income-earning
person supports an average of almost five other people in the household or even more
including extended family members (Mabasa, 2002). In my view many families depend
on women for survival in all dimensions. Many women are breadwinners and in reality

they are the most disadvantaged group in the society.

Limpopo Province is demarcated into six districts. Bohlabela district is one of the six
districts of Limpopo Province. It is situated in the South East of the Limpopo Province
near Kruger National Park. It is more rural and absolutely poor as in other parts of the
Limpopo Province that are remote and rural. There are no commercial farms and
industries in the area or neighbourhood where the people of that area can get
employment. There are no recreational facilities to keep the youth busy during the day

and in the evenings.

Bohlabela District is divided into two local municipalities, Bushbuckridge municipality
and Maruleng Municipality. Bushbuckridge Municipality has more than 70% of the
population of Bohlabela as a whole. The population of Bushbuchridge is more than one
million three hundred people. This municipality has been incorporated into Mpumalanga
by the first of April 2007. Bushbuckridge Municipality has been part of the Limpopo
Province since the 1994 demarcation of provinces but people in this municipality felt that
they needed to be moved to Mpumalanga Province. Bushbuckridge municipality has 14
circuits of education. The three ABET centres which are the cases of this study are found





in three of the 14 circuits of Bushbuckridge municipality, that are Agincourt circuit,
Lehukwe circuit and Thulamahashe circuit. Its population is constituted by IsiSwati,
Sepedi and Shangaan/Xitsonga speaking people. Diverse cultures and religions are

practised in this area.

The centres of study are found in the deep rural areas of Bushbuckridge, they are
Tekamahala Trust in the south, Agincourt Trust in the middle and Alandale Trust in the
north. Tekamahala is between Mariti and Mkhuhlu, while Agincourt is between
Cunningmoore A and MP Stream, Alandale is between Thulamahashe and Manyeleti.
The three areas are far apart such that there is a slight difference in languages dialects that
are found in these specific areas. Each area had its own headman, meaning that there
were some differences in terms of community rules and beliefs. What was considered

taboo in one area may not have been so in the other area.

Bushbuckridge families or family norms are diverse in nature. Families have unique
family principles. Most families believe that once a girl gets pregnant must get married.
As a result in most families pregnant girls were compelled to be married unprepared.
Some of the girls were denied by their sexual partners who impregnated them. Most of
these young mothers failed to go back to the mainstream schools. They became frustrated
because of the rejection from their biological parents and sexual partners. These young
mothers end up enrolling in ABET centres to further their studies due to their level of

education at the time they fell pregnant.

1.3.2 Education in the post-apartheid era

According to the Department of Education (1997:76) as quoted by Mabasa (2002) it is
estimated that about 15 million adults in South Africa (over 33% of the population) are

illiterate and have had little or no education (Mabasa, 2002).

According to Mabasa (2002) it is estimated that about 49% of the people living in the
Limpopo Province are illiterate and have had little or no education. It has the highest





percentage of adult aged 20 and above at about 37% without formal education and the
National average is 19.3%. The Eastern Cape Province has the highest percentage of
unemployment and Limpopo Province has the second highest percentage of

unemployment at plus or minus 46% and the National average is plus or minus 33.9%.

After April 1994 the Limpopo Province started the process of integrating the former
fragmented systems of education into one system of education (Mabasa, 2002). Limpopo
had four departments of education, one in each homeland including the one that was for
whites only. Adult education was automatically included in the process of integration.
For sometimes adult education seemed forgotten by the Limpopo Department of
Education. Educators worked for months without remuneration. The old ways of teaching
remained unchanged. Adult Basic Education and Training Centres were once closed due
to the lack of funds and other resources. When Adult Basic Education and Training

Centres re-opened many of them did not re-open until today (Mabasa, 2002).

The then closure of Adult Basic Education and Training centres had a negative impact on
the people of Bohlabela District who had been disadvantaged for more than forty years
(Mabasa, 2002). Women were the most disadvantaged academically, economically,
politically, socially and culturally. Women were discriminated because of their gender,
race and disability. In the area of Bohlabela District women were not encouraged to
attend school up to secondary education level instead they were prepared to carry out the
household chores to prepare them for future roles as household maids and wives. Even
today this behaviour seems to be carrying on though the government created
opportunities to learn. We cannot speak of nation building while doing nothing decisive
to end the disadvantaged position of those whom the apartheid system deliberately sought
to disadvantage (Powell in Asmal & James, 2002:112).

There was a high rate of teenage pregnancy in the area of Bohlabela District and that
resulted in high rate of school dropout even though the South African Schools Act
allowed them to attend school being pregnant. After giving birth many of these
teenage/young mothers were not returning to school due to their age and status. Some of





these young mothers enrolled in the ABET centres in the district. Even though they
enrolled in big numbers some of them were not attending classes regularly and some of
them ended up dropping out from the ABET centres. Reasons for leaving ABET classes
were not known to the centre managers and their educators; they only guessed what

might have been the reasons.

Due to culture and superstitions many women were prevented from acquiring skills
through formal education. Jobs or occupations were classified according to gender.
Women were not allowed to do jobs that were assigned for men and those jobs were the
income generating wells of the communities. Women remained unskilled and
unemployable (Hinzen, 2004). Today women in Bushbuckridge Municipality in the
Limpopo Province are facing harsh challenges of life like poverty, unemployment, single
parenting etc. Such difficulties seemed to be influencing the high rate of dropout in
ABET centres in Bushbuckridge Municipality. The majority of these women who
enrolled in ABET classes and faced the challenges were young mothers. Young mothers
were the most vulnerable group of the society of Bushbuckridge. Young mothers were in
between because they were being rejected by their biological parents, peer group and
their sexual partners. Young mothers enrolled in ABET classes with the hope that things
would shape up but they were overwhelmed by more challenges than they could bear.
This was seen by the rate at which young mothers enrolled in ABET classes and dropped

out.

As a result many questions were raised from different education stakeholders and
intellectuals in Bushbuckridge Municipality as to whether they were going to benefit
from this dropping out of learners or were there something that could be done to change
the situation. If there was any according to my assumptions were they going to address
the real cause(s)? Did they know the causes of the problems that the community of young
adult learners is faced with? As the researcher | was more interested in investigating the

problems experienced by young mothers in attending ABET classes in Bohlabela District.





1.4 Aim and objectives of the study

Based on the background and the social problem stated above, hereunder I am going to
state the aim and objectives of the research/study that | intended to conduct in order to

contribute towards the solution(s) of this social problem.

This study attempts to identify problems that hinder the maximum attendance of ABET

classes by young mothers in Bohlabela District ABET Centres in the Limpopo Province.

The main aim of the study is to investigate problems affecting young mothers in
attending ABET classes in the Bohlabela District in Limpopo Province. | believe that this
study could contribute towards maximizing class attendance by young mothers in

Bohlabela District ABET centres in the Limpopo Province.

Unless we change the perception that our system of education has at present concerning
adult education, South African population will continue living in the state of ignorant,
unskilled and illiterate labour force. Unemployment and poverty are going to escalate

very fast and are going to cause confusion.

To sustain democracy we need knowledgeable and multi-skilled communities that will
not be easily manipulated and exploited by the few individuals who are hungry for power
and to abuse power by misleading the nation for their personal gain. Independent
thinking, creative thinking, tolerance and the wealth of knowledge will shape the present

and future generations of Bohlabela and South Africa at large.

Discovering the problems we have in adult education today will help us to prevent similar
problems in future. These aims and objectives are to pave way to answer the following

main research question and sub-questions.





1.5 Research questions

The main question of the study is:

= What are the problems affecting the attendance of ABET classes by young
mothers in Bohlabela District in the Limpopo Province?

From this main question the following sub-questions may be asked:

= What are the views of adult learners with respect to their responsibilities about
regular attendance?

= What problems do learners experience during learning?

= What are the views of young mothers and educators about the role of adult
education?

= What can be done to improve the attendance of ABET classes by young mothers
in Bohlabela ABET Centres?

1.6 Scope of the study

To answer these questions | decided to focus on three ABET centres in Bohlabela District
in the Limpopo Province. The three centres are Sele ABET Centre, Khayelihle ABET
Centre and Soniye ABET Centre. The selection of these centres was influenced by
practical considerations. The three centres are in deep rural, poverty-stricken areas, and a

large number of young mothers are enrolled in these centres every year.
Since this was a case study, | will not generalise the findings, though these findings may

have important examplarian value to problems encountered by other ABET Centres in

Bohlabela District and in other districts in the Limpopo Province.
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1.7 Conclusion

In this chapter the background of the study that formed the basis for understanding this
study was clearly outlined. A description of South Africa in the apartheid era and the
post-apartheid South Africa in terms of its geographical setup and educational
background was given. The aim and objectives of the study together with the research
question and sub-questions were indicated. The scope of the study is explained.

In the next chapter problematic factors are discussed through extensive documents

review.
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CHAPTER 2: THEORETICAL FRAMEWORK

2.1 Introduction

This chapter explains the theoretical framework for this investigation. The assumptions of
the study were discussed in detail. This was achieved through an extensive review of

documents on the topic.

According to Mabasa (2002) even though there is a well formulated national policy and
the implementation plan about Adult Basic Education and Training in South Africa, there
still seems to be problems in the Limpopo Province with regard to attendance of classes
by teenage/young mothers. Such difficulties seem to be hindering the fulfilment of the
good intention of the policy makers of redressing the imbalances of the past in South
Africa.

From the documents that | read and the stories told to me by ABET experts, interested
parties in adult education and the learners concerned, | pinpointed the following factors
as possible problematic areas, which could be affecting the attendance of classes at
Bohlabela ABET Centres by young mothers. The factors are: time, the curriculum, the
learning materials, the school environment, family pressures and ignorance.

These factors are going to be discussed in the paragraphs that follow after the definitions

of key concepts.

2.2 Definition of key concepts

2.2.1 Adult

The period of adulthood covers the largest part of the life span. Early adulthood stretches
from approximately the age of 20 to 39, middle adulthood from 40 to 59 and late

adulthood begins at about 60. However, these age limits should not be applied too rigidly,

for example:

12





In South Africa, a person of 18 years is regarded as mature enough to apply for a driver’s
licence and can vote. However, you have to be 21 years old to be allowed to sign legal
documents independently of your parents or guardian, for example, if you want to buy a
car, a house, or get married (Grobler, 1997). The age limit for legal or judicial maturity
differs from country to country. For example, in Spain it is 25 years and in England 18

years.

There are those who, according to their chronological age, fall within the age limits of
adulthood, but act considerably less mature than others who have not yet reached the

lower age limit of adulthood (Louw, van Ede & Louw, 1998).

A wide range of concepts is involved when we use the term “adult’. The word can refer to
a stage in life cycle of the individual; he or she is first a child, then a youth, and then an
adult. It can refer to a status; an acceptance by society that the person concerned has
completed his or her noviciate and is now incorporated fully into the community. It can
refer to a social subset: adults as distinct from children or it can include a set of ideas and
values: adulthood (Rogers, 1986 in Mabasa, 2002).

In South Africa Adult Basic Education and Training embraces learners from the age of 16

that are attending or enrolled in ABET Centres.
2.2.2 Attendance
By attendance | mean the daily participation of learners in all activities of the class or

group as desired by the programme. Active participation will be looked at and the

presence in classes will be of priority.
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2.2.3 Adult Basic Education and Training

Adult Basic Education and Training refers to any learning activity or programme
deliberately designed by a providing agent to satisfy any training need or interest that
may be experienced at any stage in his or her life by a person that is over the statutory
school-leaving age and whose principal activity is no longer in education (Mabasa, 2002).

Adult Basic Education and Training is the foundation towards lifelong learning and
development; comprising of knowledge, skills and attitudes required for social, economic
and political participation and transformation applicable to a range of contexts (The
Department of Education: Directorate, 1997).

Adult Basic Education is flexible, developmental and targeted at the specific needs of

particular audiences and, ideally provides access to nationally recognised certificates.

2.2.4 Teenage Mothers and Young Mothers

Teenagers start from 13-19 years of age. When | relate to teenage mothers | will be
referring to girls between the ages of 13 and 19 years who gave birth to their own
children. I will be concentrating on those who are entitled to enrol in ABET classes

according to the statutory who are between the ages of 16 and 19 years.

Youth starts from 12 to 39 depending on one country to another. According to the ANC
manifesto youth starts from 15 to 35 years. This group embraces both teenagers and
young adults. When referring to this group of mothers | will be meaning mothers between
16 and 35 except in cases where | will find a young mother below the age of 16 enrolled
in ABET classes there | will have an interest. In such cases | would have included them

in my data collection in this study.
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2.2.5 Educator Motivation

Below-average educator salaries are a major cause of problems in the state’s public
education system. Inadequate pay can lead to frustration. It can force educators to
supplement their incomes with second jobs, which interfere with classroom preparations
and continuing professional development. Inadequate salary sometimes-even force
dedicated educators to leave their professions for higher-paying jobs. Those
consequences contribute to problems such as high dropout rates (Staffell, Bradshaw, Rich
1998:ELPS8).

2.3 Time

In education everything is determined by time. Everything in education develops or
changes in the course of time and everything is carried out within time (van der
Westhuizen, 1991:22). Therefore it is empirical in education to plan, organise, guide and
control time-related matters such as administrative time, didactic time, the lesson period,
school day, school year, signs of the times et cetera. In the olden days the planning of
time was the concern of the senior management, but things changed since 1994 April.
The South African Constitution and the educational policies require all stakeholders to be
involved in all educational activities including time-related matters even in adult

education.

For that reason the governing body of each learning centre is given the mandate by the
national and provincial department of education to determine times of the school day.
According to South African Schools Act (SASA) the Centre Governing Body (CGB)
decides at what time the centre starts and when the centre day ends. The Centre
Governing Body is a democratic body representing the interest of the broad school
community. In the Centre Governing Body learners, educators and organisations of the

disabled are represented.
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In setting time the policies that govern working hours of educators, views of the centre
manager and educators, the school programme as a whole, the conditions of employment
of centre educators and the views and reasonable needs of parents and the community
must be taken into account (SASA,1996).

According to my observation, the starting time of classes is in the afternoon, i.e. after
school hours and day-care centres are closing in those hours and this could make it
difficult for young mothers to leave their young ones in good care. Household members
are returning home by that time and these young mothers are expected to be preparing
food for them and to fetch their siblings from day care centres and primary schools as
expected of them. The time might not be conducive for the young mothers to attend

classes.

It is crucial to involve stakeholders such as current learners, prospective learners, CGB
members and other key structures that are directly or indirectly affected by the decisions
taken pertaining to time. In a democratic country, situation or institution decisions that
bind the majority are to be taken in a consultative manner. Imposing time, especially to
adult learners who have other serious commitments other than learning in most cases
created confusion. Such institutions are likely to experience absenteeism and frequent late

coming.

2.4 The Curriculum

According to Wheeler (1967) the curriculum is ‘the planned experiences offered to the
learner under the guidance of the school” and Barlow (1988) defines the curriculum as the
content of education (Steyn, 1993:4). According to Barrow (1999:139) the fundamental
question in educational matters is “What is it to be educated?” and from that question we

can derive appropriate curriculum, teaching methods and research.

The authors above define curriculum as the planned experiences offered to the learner
and as the content of the education. Barrow said curriculum depends on answering the
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question “What is it to be educated?” From these statements | can say that it is imperative
that before a centre/institution can decide on a curriculum to be offered to a particular
group or individuals the purpose should firstly be clearly defined. A thorough research
should be conducted in the area of delivery to discover the real needs of the community
and individuals and the availability of resources that are necessary to realise the aim of
education. The authors hereunder clearly stated what a curriculum designer should

consider before designing a curriculum.

According to Gunter, Estes and Schwab (1995:3) the educator (curriculum designer)
should consider:

The needs of learners; the nature and needs of the society in which the learners are
presently living and the one(s) in which they will live as adults; and the requirements of
the subject matter to be taught.

Today it is not only the educator who decides on the curriculum, learners are part of the
curriculum designers. Learners are active participants in curriculum design. Involving
learners in curriculum design help designers to know the critical areas where learners

desire to be developed.

It is of no use to an adult learner to be taught that he/she does not desire or cannot apply
in resolving challenges/problems that he/she is faced with in all walks of life or career
path. An adult learner knows exactly what he/she needs and the motive behind. For an
adult there is always a push that makes him/her do something in a certain way, the push is
either intrinsic or extrinsic. Community expectations play a vital role in motivating
learners to follow their present chosen career or to take an alternative route. Carl and
Steyn have their own way/s of putting things or defining curriculum.

For Carl (1997:39) a broad curriculum is a collection of subjects or instructional

presentations and is always qualified in terms of the relevant target group, for example
the broad curriculum for pre-tertiary education or a broad university or technikon
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curriculum. A curriculum refers in a general sense to all the subjects and years of study
for a particular course. For Carl (1997:32) the curriculum is a broad concept, which
includes all, planned activities and thus also subjects or courses that are offered during
the normal school day. It also includes after-school-planned activities such as societies
and sport. A subject curriculum for a specific subject refers to the organised whole of
knowledge in one area, like mathematics (Steyn, 1993:4).

I will like to agree with Carl and Steyn that curriculum embraces all planned activities at
a particular level of education including out of school activities. Further more the
curriculum should integrate with other learning fields in order to enable the learner
flexibility to adapt to change or to initiate change with easy. What is expected of today’s
education is to impart multi-skills, knowledge, attitudes and values to learners. Adult
learners need the four aspects of education for immediate and future use. Flexibility of
the curriculum plays an important role in the ever-changing world of technology.
Transformation is unavoidable in our society including the learning and teaching centres.

The authors in the following paragraph give us more on transformation and curriculum.

Jansen (1999:57) claims that the school curriculum holds important symbolic value in
transition societies. In this framework, curriculum reform is not primarily concerned with
what it claims-learning objectives content to be covered, teaching strategies, assessment
procedures, and so forth-but with addressing political constraints, conflict and
compromises in and around the state (Jansen, 1999:58). In 1948 when the National Party
came into power in South Africa, they designed a curriculum for black people that were
different from the then white schools curriculum. The curriculum was designed to suit
their political needs and ideologies. In 1994 when the ANC took power a new curriculum

was designed to address the ills of the past.

Curriculum can be designed to change the present situation in rural ABET Centres, that
of poverty, unemployment and lack of self-confidence. Local people according to their
developmental, security, social, political and economic needs, can design it. Participation

and consultative decision-making can cement the community’s political needs and
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ideologies and the curriculum will be based on their context. Natural resources will be
better utilised. The very people you are trying to help have concrete solutions though
hidden, they need your assistance to realise the treasure in front of them. Carl has more to
say about the characteristics for a dynamic curriculum design process in the following

paragraph.

Carl (1997:84-85) sets the following characteristics for a dynamic curriculum design
process:

A dynamic curriculum design comprises the involvement of different stakeholders at
different levels or sectors of planning (Carl, 1997:81). For Carl (1997:84) curriculum
design comprises a multi-level and/or multi-sector approach. Curriculum design can take
place during the design of the broad curriculum, but it is filled in further during syllabus
design and development by curriculum committees for a particular grade, which in turn
leads to further design actions when the subject educator designs a subject/learning area
curriculum and/or micro-curriculum. Curriculum design is not a fixed recipe consisting
of components and fixed rules, but a process characterised by flexibility and pliability
within which the specific variables exercise a strong influence. Curriculum design is a
multi-disciplinary affair that should be addressed by a large team of curriculum experts,
subject specialists, subject didacticians, educational psychologists and those in teaching
practice. There is an interdependency and interaction between the various levels that
determine the success of curriculum development. There is a dynamic (and not linear)
interaction between the components as well as a close relationship and flexibility
between them. Educator and learner involvement is the heart of really successful
curriculum development, and for this reason opportunities must be created for the

educator and the learner to be more involved in curriculum design.

From Carl’s statement one can deduce that designing a curriculum is a process that
involves many stakeholders in education, they are all equally important. Carl mentioned a
lot about stakeholders involvement according to the requirements of his time; he has left
out the participation or involvement of one important stakeholder in education, the
learner that the curriculum is designed to help to develop. An adult learner’s contribution
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in curriculum design is golden nowadays. An adult learner has an idea of what he/she
needs at a particular time and place. Regular involvement and consultation can make the

learner’s career path easier and more successful.

Carl (1997:168) stresses learners’ needs for the purpose of a curriculum design is still to
supply the needs of learners. It must make a real contribution in the centre and classroom,

whatever the educational level at which a curriculum is initiated.

Education is the backbone of development. A properly planned curriculum is a good tool
in empowering communities to fight the atrocities of the world such as poverty, political
instabilities, social deprivations and other. Poverty is the common enemy in the world

today. Strategies of reducing poverty are the most sought out in the whole world of today.

Dr Hinzen picked out five areas for reducing poverty through adult education:
Livelihood skills training and literacy; promotion of self-help and credit groups;
community development through participation; health, environmental and agricultural

education; political empowerment and self-governance (Hinzen, 2004:46)

It is expected of modern adult education centres to actively involve communities in self-

development, political empowerment, self-governance and all that Hinzen stated above.

In completion of the curriculum design it is advisable to communicate it to relevant
stakeholders including implementers and end users. Dissemination is crucial in all phases

of planning/design and prior implementation.

According to Carl (1997:135) “Once the design has been finalised, the dissemination
phase normally follows”. However, in order to break down resistance to change it is
imperative that all interested stakeholders should be in a position to become involved
with the design phase from the start. Carl (1997:137-146) mentions the following aspects

with regard to dissemination:
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The level of preparedness for change of all those involved may exercise a meaningful
influence during the dissemination phase and this makes the challenge of successful
implementation so much more complex. Curriculum change endeavours to make
provision for and satisfy the needs of specific groups. This may include the needs of the
country, community, learners and also educators. Meaningful curriculum renewal is only
possible if there is active involvement and dynamic leadership. Information is distributed
and there are opportunities for input by interested parties, which may later lead to a
positive acceptance and support of the envisaged curriculum. Dissemination has as one
of its prime functions the task of preparing consumers in this way so that they will be
purposefully involved. In order to affect this, resistance to change must often be broken
down and a renewal climate created. The creation of a renewal climate appears to be of
cardinal importance, not only in eliminating resistance, orientating and motivating those
involved, but also possible in determining the viability of the implementation phase. This
climate should be maintained right through the implementation phase up to the
evaluation phase. Resistance to change is a complex phenomenon and the following are
some of the reasons for this resistance: fear of the unknown and new, security of the
existing, lack of self-knowledge in regard to own abilities, a lack of motivation, fear of
criticism, insufficient support by education leaders, indirect and faulty dissemination,
and ambiguity and lack of understanding of the nature and extent of the envisaged
change. Dissemination cannot be a one-way process where outsiders prescribe and pass
on rules. It must be an interactive process in which outside organisations, outside

persons, as well as the eventual consumers, are involved and work together as a team.

In summing up the relevance of the curriculum could contribute towards irregular
attendance of classes by the young mothers at ABET Centres. According to other writers
the relevance of the curriculum in most of the time is what motivates adult learners in
many instances. | wonder how relevant the curriculum at Bohlabela District ABET
Centres is. By relevance | mean towards addressing the immediate needs of the adult
learner. Common agreement amongst learners, education providers and community

members on curriculum is the key to successful implementation. Problems pertaining to
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curriculum can be solved or avoided through involvement of all stakeholders in

education.

2.5 The Centre Environment

According to Heimlich and Norland (1994):
Environment is an individual concept held by each individual learner and
educator. Included in the physical environment are elements that can be perceived
by one of the five senses: sight, hearing, taste, touch & smell. Examples are
furnishings, order, other people, colour, temperature, and hardness of chairs,
sounds and the educator. Educator’s behaviour is probably one of the most
effective environmental interpreters, having the potential to enhance or destroy
the environment for learning at the drop of a hat. The environment can be a
powerful teaching instrument at the disposal of the educator. In the learning
setting, participants are influenced by many things: the educator, the physical

environment, the books, and other learners.

In adult education the environment contributes more in motivating learners to actively
participate in teaching and learning compared to other factors. The physical environment
of the centre is crucial in facilitating learning. The type of physical resources and human
resource at the disposal of the centre determines the quality of the output or end product.
The availability and behaviour of educators set or shape the career path of learners in a
particular teaching and learning centre. The attitudes of educators and learners towards
teaching and learning are the powerful vehicle to successful realisation of the ideal aim of

education.

The environment determines to a considerable degree which aptitudes and potentials will
be realised. Unfavourable environment may contribute substantially to the disruption of a
young person’s life (Griessel, Louw & Swart, 1993:93). The three authors went further

indicating the following factors as hampering the efficiency of education:
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Poverty; unemployment; immorality; excessive materialism; pleasure seeking;
permissiveness; urbanisation; contact inflation; mobility; instability; unpredictable of the
future; overemphasis of sciences; specialisation; political and economic-technical

manipulation.

The factors stated above are frequently experienced in rural areas. These factors depend
on the individual; their impact can be positive or negative towards learning and teaching.
Other well-known leaders in our communities have risen from poor backgrounds,
received their education in poor rural educational centres. But other people from the same
background regressed drastically in times of hardship. This can be an indication that our
attitude towards a situation is more important in shaping individual or community
development. The behaviour of the educator can lay a good foundation of life long
learning or destroy it forever. The learner is not a spectator in this case but a major

player.

According to Moloi (2002:3) for a centre to keep abreast with changes it should
continuously interact with its environment. This brings us to the point of realising that it
is important that the centre should involve stakeholders like parents, learners, community

members and etc in its deliberations or activities.

In one of the paragraphs above | stated that a learner is not a spectator but a major player
meaning that he/she is actively involved in the environment. Both the educator and the
learner play a very important role in changing the environment to better or worse. It takes
the whole community of the teaching and learning centre to change the environment to

favourable conditions of learning and teaching.

In Pretorius and le Roux (1998:303) the concept environment is defined as a person’s
geographical-physical world, social world and cultural-historical world. According to
Pretorius and le Roux (1998:303) to be environmental deprived means that the learner
finds himself/herself in a social environment characterised by geographical-physical
inadequacies, particularly in terms of the physical environment, the neighbourhood,

23





housing, material goods, cultural goods, et cetera; inadequate interpersonal
communication which does not enable the learner to actualise his/her personal and
especially his/her socio-communicative potential in full and the maintenance of a low

cultural standard.

Our cultural and social being is our pride. The human race is trying to conserve it through
education. Once the environment is anti social and cultural ways of living some problems
will emerge in the blink of an eye. For a centre to fulfil the aim of education should look

at it seriously.

According to Camfield and Hansen (2000):
The educator is the decisive element in the classroom. It is the educator’s personal
approach that creates the climate. It is his/her daily mood that makes the weather.
An educator possesses a tremendous power to make a person’s life miserable or
joyous. The educator can be a tool of torture or an instrument of inspiration. The
educator can humiliate or humour, hurt or heal. In all situations, it is the
educator’s response that decides whether a crisis will be escalated or de-escalated

and a person humanised or dehumanised.

In South Africa it is no longer the educator alone who is a decisive element in the
classroom, but the learner plays a role. Even though the learner has a bigger share than
the educator, it is still the task of the educator to give guidance to the learner and to create

a safe learning space or environment for the learner.

The educator and the learner can make learning take place in a centre or distract it. The
educator and the learner’s behaviour are central to both teaching and learning. The
educator and the learner’s relationship with other stakeholders play an important role in
the development of new teaching and learning strategies. The educator and the learner

through their behaviour can motivate each other positively or negatively.
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From what the above-mentioned authors have mentioned and my experience in Bohlabela

District, environmental deprivation can mean:

That there is a lack of interaction amongst learners, parents, community members,
teaching staff and the senior management of education from district level to the national
level. The lack of resources like recreational facilities, teaching and learning support
materials, furniture, textbooks, educators et cetera. Lack of vocabulary in both mother
tongue and the language of teaching and learning of which is the second or third language
to the learners and the educators. That in the diverse population of South Africa there are
poor backgrounds of the communities, the centres, learners and educators. In South
Africa and other parts of the world poverty, unemployment, lack of industries, mines and

commercial farms result into migration in search of better employment opportunities.

The centre environment can be one of the contributory factors towards the irregular
attendance of classes by young mothers at Bohlabela District ABET Centres. The
environment must be favourable to adult learners and conducive to adult learning. The
environment of the centre should be transformational and motivational to adult learners

and it should be gender sensitive.

2.6 Family Pressures

According to Jackson (2002:16) the following prevails in South Africa and other

countries:
There are many structures in the societies that maintain men’s domination and
control over women. There is the legal system that pervades all aspects of life.
There is the labour force that has unintended consequences on people’s lives.
There is the education system that has enormous consequences for the learners. In
addition there are the belief systems that are responsible for what is often called
socialisation. This extremely important process reflects distinctive cultural

practices.
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For this reason it is very difficult to alter people’s beliefs. It is here that the
education system can play a crucial role.

What appears a basic universal principle of men controlling women takes
different forms according to the many diverse cultures.

Whatever the differences, universally women are almost always responsible for
their homes, for looking after the children, and for seeing that the members of the
family who are employed can go to work fed, clothed and nurtured. Men, on the
other hand, have power over their wives/partners and their households. This is the
case in all known cultures. And even in South Africa, where there are a few
women tribal chiefs, they lack total authority. And men’s power is increased
through their greater earning capacity. The manner in which their power is
manifested takes different forms. Whilst most men are not violent, under certain
circumstances they assert their power over women through sexual control. This
varies, but unfortunately it is often of a violent nature. There is a great deal of
domestic violence in this country that includes verbal assault and physical assault,
rape and murder. There are no definitive figures because domestic violence takes
place in the home.

Women are said to be nurturing, caring, restrained, emotional, and unable to take
major decisions. Men, on the other hand, are said to be dominant, assertive,

aggressive, and decisive and they are the ones in command and control.

Though in South Africa most of the discriminatory laws are faced out, | observed that

South African communities are practising them to date. Male domination is there under

the cover of culture. Women are expected to fulfil the so called women responsibilities as

it was in the apartheid government. Women and children are being harassed and abused

by their male counter partners. Women in some families in rural areas of South Africa are

forbidden to take part in self-developmental programmes without their male partners’

permission.

The following statement about women in America seems to be very relevant to the

situation of Bohlabela District in the Limpopo Province. According to Minas (2000):
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The high number of unmarried and divorced blacks signals that all is not well
between black men and women.... The unbalanced ratio of men to women and the
greater degree of “power” given to men is a combustible combination that creates
a potential problem. In men this power is often manifested as arrogance and
insensitivity to women’s needs.... For women, feelings of insult and injury can
add up to outrage.... White racism may have been the force that shaped black
relationships, and its spectre may remain with us for the foreseeable future....
However, the future of the black family may rest upon those blacks that resist the
notion that racism will determine their personal relationship.... A house divided

against itself cannot stand.

Though this statement was about the American black it is also reflecting what South
African society experienced in the apartheid era. Blacks were impoverished; females
were denied the opportunity to get education and to be financially independent. Men were
encouraged to dominate women and children. Today South African society is suffering
the consequences of apartheid even in education. Women are the most affected group and
the majority is black. It would be possible that blacks at Bohlabela District might be
experiencing the same today as USA blacks during the times referred to by Minas.

In line with the above-mentioned quotations, the community of Bohlabela District
Municipality cannot be isolated from those beliefs and practices. It seems as if family
members and economical circumstances are putting hampering pressures on
teenage/young mothers. It seems as if those that are staying with the in-laws are not given
adequate opportunity to attend classes freely due to some unknown reasons to me the
researcher. It seems as if family members are refusing to baby sit these teenage/young
mothers’ children while they are attending classes. It seems as if teenage/young mothers
are overworked or some tasks are done during the afternoons to deliberately prevent them

from attending classes.
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At Bohlabela District the majority are women and more than 60% of them are not
working. Economically, women depend on men and pensioners. Even though the South
African Constitution gives women equal rights to men in reality men are still dominant,
politically, economically and socially. The high number of unmarried and divorced
women indicates to us that there is something wrong with families at Bohlabela. Young
women are hungry for marriage for the sake of security and economic support. The
unbalanced ratio of men and women and the greater degree of “power” given to men is a
combustible combination that creates a potential problem (Minas, 2000). This might be
something that is taking place at Bohlabela District because that tradition has been passed
from generation to generation for quite a long time in South Africa amongst blacks due to

pressures caused by apartheid, racial and gender imbalances.
2.7 lgnorance

Mandela once told Themba Maseko who was one of the students who were organising a
boycott against Universities Graduation Ceremonies in the year 1990 and his friends who
arranged a meeting with Mandela to propose him not to accept the offer by universities to
give him honorary degrees. Mandela’s attendance would have rued their campaign
against the attendance of graduation ceremonies in all universities of South Africa in
1990. After listening to their plea, Mandela told Themba and his friends that it was one
thing to have a good campaign, but how did the organisers hope to gain the people’s

support without communicating with them (City Press, June 30 2006)?

In an Interview with City Press on the 30™ of June 2006, Maseko said the government
sometimes finds itself in a position where it has good services and programmes that are
not being utilised properly by the intended beneficiaries. This is often because these
intended beneficiaries, in most cases the poor, are not even aware that these services exist
(Msomi in City Press of July 2 2006: 8)

In support of Mandela’s response I’ve noticed that in most cases we tend to take things

for granted. Information is not properly disseminated to the people concerned. There is
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no proper communication between different stakeholders. We have a tendency of
ignoring important things that concern communities like, informing others, involving

other people and encouraging them to participate in decision making.

It seems as if the teenage/young mothers are not aware of the importance of attending
classes due to the lack of proper guidance. Seemingly education providers such as
educators are not aware that teenage/young mothers lack information about their career
path in ABET classes and learners get bored and decide to stay away from classes. May
be their problem goes unnoticed until it is too late to help them or they lack motivation.
It is doubtful that learners in this institution are aware of their constitutional right to basic
education and further education, which the state, through reasonable measures, must
make progressively available and accessible (SA Constitution Act 108 of 1996).
According to my understanding, this Act gives learners and educators opportunity to take
part in planning and implementation of learning activities. Are these learners aware of
this right?

In accordance with the statements given above it is quite clear that if a person happens to
be unaware of anything no matter how important it is in his/her life will not bother
himself/herself about it. Ignorance by education providers and learners themselves might
be the contributory factor towards the irregular attendance and the dropout of the

teenage/young mothers at Bohlabela District ABET Centres.

A person’s level of education and income are linked. Improving education usually leads
to a higher standard of living for state residents. A well-educated population also attracts

businesses.

Although some women opt to stay at home with their children, most women have to
juggle work and motherhood. Sometimes it’s impossible for women especially single
women not to work, since they need to be financially secure to provide for their children
(Barnetts, 2005:30).
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Quitting a job can be a hard decision to make, especially if you know you have
commitments like paying your child’s school fees, clothing and food to buy. Education
has always been one of the best ways to lead a successful life, to become empowered and
totally independent it’s a powerful tool. As a result, many more women are going back to
school, eager to obtain a degree or qualification that will benefit them financially. For
those who work and have families to support emotionally as well as financially, deciding

to study may be impossible (Barnetts, 2005:30).

The above outline clearly indicate that there are problems in learning that are caused by
various things like curriculum that does not meet the needs of learners, family pressures,
the environment, time and ignorance. Participation of all stakeholders can minimise or

help to avoid some of these problems.

2.8 Conclusion

This chapter outlined the theoretical foundation for the investigations of the problems
affecting the attendance of ABET classes by young mothers in Bohlabela District in the
Limpopo Province. Key concepts were defined. Factors such as time, curriculum,
environment, family pressures and ignorance were discussed. The following chapter is

about the research methodology that was adopted for carrying out this study.
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CHAPTER 3: RESEARCH METHODOLOGY

3.1 Introduction

This chapter is about the research methodology, wherein | outlined or discussed the
research design, the paths of data collection used in this study, data analysis and my
experiences or reflections throughout this study. Both negative and positive experiences
were discussed to enable other researchers who will be lucky to read this report to
anticipate some of them and find alternative routes to minimise the negatives by turning
them into opportunities to grow in the field of research.

3.2 Research design

In research there are two approaches that are frequently used by many researchers, the
quantitative and the qualitative approaches. Both quantitative and qualitative research
studies are conducted in education. Qualitative research presents facts in narration of
words and quantitative research presents statistical results represented with numbers
(White, 2003:10).

In my view qualitative study enables the researcher to adapt to changes that were not
anticipated at the beginning. It allows flexibility, these are supported by Leedy and
Ormrod (2005:146) when they mentioned that unstructured interviews are more flexible
and more likely to yield information that the researcher hadn’t planned to ask for.
Qualitative research gives the researcher an opportunity to be an active participant in the
real context on the research field. As the researcher becomes part of the researched group
it becomes easy for him to build trust between himself/herself and the respondents. Once
a friendship is built it becomes easy for the respondents to share their secrets with the
researcher and for the researcher to observe in depth from within and to find the naked
truth. It enables the researcher to discover a new body of knowledge and to pave way for

further research.
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De Vos, Strydom, Fouche, Poggenpoel and Schurink (1998:248) in their comparison of
qualitative and quantitative research made it clear to me that a qualitative research was
the most suitable approach for this study. According to the above mentioned authors,

qualitative research:

e Uses an inductive form of reasoning: develops concepts, insights and
understanding from patterns in the data.

e Uses an emic perspective of inquiry: derives meaning from the subject’s
perspective.

e Isidiographic: thus aims to understand the meaning that people attach to everyday
life.

e Regards reality as subjective.

e Captures and discovers meaning once the researcher becomes immersed in the
data.

e Concepts are in the form of themes, motifs and categories.

e Seeks to understand phenomena.

e Observations are determined by information richness of settings, and types of
observations used are modified to enrich understanding.

e Data are presented in the form of words, quotes from documents and transcripts.

e The research design is flexible and unique and evolves throughout the research
process. There are no fixed steps that should be followed and cannot be exactly
replicated.

e Data are analysed by extracting themes.

e The unit of analysis is holistic, concentrating on the relationships between

elements, contexts, etc. The whole is always more than the sum.

Qualitative research is exploratory, in most cases a qualitative researcher strive for
discovery rather than verification, and the research is likely to give new leads and
avenues of research and the outcomes may be used as a basis for further research (de Vos
et.al. 1998:243)
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Based on the statements mentioned, | therefore undertook the exploratory study to
understand and offer suggestions on how to address problems which affect the effective
attendance of ABET classes by teenage/young mothers in Bohlabela District ABET
centres in the Limpopo Province. The study intended to investigate the causes of the
irregular attendance of classes at Bohlabela District ABET centres and to find out

possible solutions to contribute towards solving these envisaged problems in the centres.

The research was conducted in three ABET centres in Bohlabela District in the Limpopo
Province. The three centres had been selected because of pragmatic reasons and also that
the centres were characterised by high rate of young mothers who are illiterate,
unemployed, poverty stricken and with a history of not attending classes regularly. The
three centres were not the only centres where the attendance was very poor but they were
chosen because of their high enrolment and their population diversity. In short I used the
purposive sampling to choose the three centres and my respondents thereafter. In support
of the above mentioned statement, de Vos et.al. (1998:253) mentioned that a purposive
sampling method is used by qualitative researchers to identify access points and in

selecting informative subjects of their study or research.

The fieldwork study was done in three phases; namely the introductory phase, the
documents review phase and the extensive fieldwork phase of the research that was
structured into three workable stages. Observations were done in all visits paid to the
centres. All stakeholders were represented. Educators, centre managers, learners and
CGB members were interviewed. In depth study was conducted in all respective areas.

The research population of this study was made up of a total number of nine educators,
nine learners, nine CGB members, three members of each group from each of the three
ABET centres that were sampled by the procedure outlined in the above mentioned
paragraphs. The twenty-seven interviewees were interviewed in their respective ABET
centres, homes and other places preferred by interviewees. The time factor was taken into

consideration in this study.
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I the researcher used the interview method to collect data in this study. The interview
method has its own limitations that are unavoidable at times; interviews are time-
consuming because of the formalities that are to be made between the interviewer and the
interviewees. Appointments that suit both the interviewer and the interviewees have to be
arranged and the approval depends on the interviewees’ availability depending on time
limitations. The time that was taken by the interviews and the number of visits that were
made to the respondents’ places or homes to conduct the interviews affected the planned

timeframe negatively.

In this study, it never had been possible to complete the study in the set/scheduled time,
due to some unforeseen delays during the process of data collection. My intention was to
complete the interviewing process in a period of about six weeks, including the time for
delays, rescheduling of the interviews, cancellations and so on. | was encouraged by
Glesne (1999:34) when he specifically mentioned that it takes longer than expected to
complete in a planned time in qualitative research. | endured to the end irrespective of all

experienced difficulties and delays.

In summary as | mentioned in the previous paragraphs | decided to use the qualitative
approach. | administered the interview techniques and document analysis to collect data
from my informants and the documented evidence and some observations were made
during the process of data collection. The detailed explanation or discussion of the data

collection process follows in the following paragraphs.

3.3 Data Collection

According to Henning, van Rensburg and Smit (2004:36) methodology refers to the
coherent group of methods that complement one another and that have the “goodness of
fit” to deliver data and findings that will reflect the research question and suit the
research purpose. The group of methods of data collection and analysis will also be
coherent because the researcher has philosophised in a certain way about them and has
made sure that they are compatible.
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In this study it was very important to use instruments that would best collect information
regarding problems that affect the attendance of ABET classes by teenage/young mothers
at Bohlabela District ABET centres in the Limpopo Province. | made use of the following
instruments to collect data, i.e. documents and interviews. The fieldwork of my study was
in three phases, the introductory phase, the reviewing and interrogation of documents
phase and the intensive fieldwork phase. In the third phase an intensive fieldwork was
done in three stages where in the first stage educators and centre managers were
interviewed, in the second stage learners were interviewed and in the third stage CGB

members were interviewed.

3.3.1 Fieldwork

The main data collection of this study was based on fieldwork that was done physically
by me the researcher. The fieldwork was divided into three phases of data collection, and

they are discussed in the following paragraphs.

3.3.1.1 Introductory phase

The introductory phase was about gaining access to the ABET centres. According to de
Vos et.al. (1998:258) successful fieldwork is usually determined by the accessibility of
the setting and the researcher’s ability to build up and maintain relationships with
gatekeepers. Once the researcher has located and established contact with gatekeepers, he
or she must gain the person’s cooperation. Glesne (1999:39) refers access as the
acquisition of consent to go wherever the researcher wants, to talk to whomever he/she
wants and to do all this for whatever period of time he/she needs to satisfy the research

purposes.

The data collection activities of this study took place in three ABET centres, the
gatekeepers for these institutions are the district co-ordinators and the various centre
managers. Permission was applied for from both the district co-ordinators and the centre
managers of the three ABET centres to conduct interviews. | wrote letters and delivered
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them to all of the above-mentioned categories of gatekeepers. The various gatekeepers
granted permission to me the researcher verbally and telephonically. During my initial
visit to the centres | approached my potential participants/interviewees as indicated in the

following paragraphs.

In this study | decided to use the purposive sampling method to select all participants and
I found it to be inline with what Cresswell (1994:148) mentioned that the idea of
qualitative research is to purposefully select participants without attempting to select
them randomly. In de Vos et.al (1998:255) purposive sampling is called maximum
variation sampling and is defined as the process whereby a heterogeneous sample is

purposefully selected to search for unique cases and commonalities in experiences.

The purposive sampling method gave me enough room and flexibility to choose
participants who had information that was rich and informative. Information-rich cases,
according to Patton (1990) are those from which a researcher can learn a lot of things

about issues of central importance.

As it was pointed out in the previous paragraphs the study was comprised of research
participants that were selected purposively. | was guided by the information | got from
the centres in the selection of participants in the three centres. This is supported by
Huysamen (1994:44) stating that researchers rely on their experience, ingenuity and/or
previous research findings to select participants by means of purposive sampling. After
the selection of participants | have done the following activities.

| approached the potential participants to introduce myself; informed them about the
intended study. I told them about their selection and requested them to participate in the
study. They were briefed about the objectives and aim of the study and given information
about the duration of the study. Together with the participants in each centre dates and
times were set to accommodate participants’ obligations in their various areas of interest
(Clark, Riley, Wilkie and Wood 1998:133).
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I made an appointment with all participants to introduce the working title or topic to pave
way for the interviews. | saw it necessary to make participants understand the topic in
advance in order for them to give an informed consent. | used this opportunity to deliver
letters for requesting them to participate in the study and at the same time requested
participants to complete a form of agreement to give me permission to interview them as

per agreement.

The letter of application that | wrote to the Bohlabela District ABET co-ordinators to get
permission to conduct research in the selected ABET centres briefly specified the
following items of interest: the ABET centre site to be visited; the objectives of the study;
research subjects; the duration of the data collection procedures; protection of the
research subjects’ rights and my institution. The above was said to give clarity to

participants.

I made follow up by paying visits to the district and the centres to verify the interpretation
of my letters and to give face to face motivation of my study. | was following the
guidelines given by McMillan & Schumacher (1993:412).

3.3.1.2 Reviewing and interrogation of documents phase

In this phase of my study I reviewed relevant documents that lead me to possible clues of
problems and views of adult learners, educators, centre managers and CGBs. It helped me
in shaping my study questions and it determined the type of interview questions | asked
to collect the necessary data that was relevant to the problems of my study. In the

following paragraph | will like to indicate the documents I reviewed and interrogated.

I studied all their registers; the admission register, the attendance registers, stock register,
assets register, the time register for educators, period registers, their financial books,
progress schedules for previous years, minute books for both staff and CGB meetings, the
log book, the events book and many other documents of interest like policies including
both national/provincial and centre policies.
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3.3.1.3 Extensive fieldwork phase

This phase has been divided into three stages of data collection, where | had interview
sessions with various role players in these ABET centres. The data that has been
collected in one stage formed the basis for further interview questions that were to be
asked in the following stages.

3.3.1.3.1 Stage 1: Educators and centre managers

In this phase | used the interview method to collect data from ABET educators and the
centre managers of Bohlabela District ABET centres. Both structured and unstructured
interviews were used. A tape recorder and a note book were used to record the data. After
each interview session the data was transcribed word for word to a written text from the
tapes by me the interviewer and the researcher. I interviewed three educators in each
centre. It took ten days to complete this phase due to logistics and distances from one
centre to another. For convenience sake | opted to use the allocated time for the centre,
which was two hours per day. Centre managers were included in the nine educators

interviewed.

On my arrival to the centres some observations were made of their arrival, departure,

attitude towards one another and lessons presentations. | observed many activities of the
centres that were of interest and some were incidental. | got an opportunity to go around
the centre to have a bigger picture of the centres. Through observation | acquired a lot of

information about the three centres.
3.3.1.3.2 Stage 2: Learners
Learners were interviewed with the same instruments as in stage one was used to record

the data and data was transcribed from the tapes after each session. Attendance Registers

were examined to verify the authenticity of learners’ absenteeism.
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To interview nine learners in the three centres took me eight days because | had to wait
for those who were delayed to arrive in time or to come to school at all. | had to make
special arrangements with some of the learners. At the end | managed to interview three

learners in each centre as planned.

I used the language of the learner and translated it to English after the interview when
transcribing the text. My respondents were from different backgrounds and used variety
of languages and cultures. Some of the learners were time and again switch coding; they
had no specific language that they mastered. It was not easy to follow through if one was
not conversant with the languages spoken in the feeder area more especially at Sele
ABET Centre where more than three indigenous languages are used. | had to switch code

as well to get in-depth information.

3.3.1.3.3 Stage 3: CGB members

In the final phase of data collection I interviewed the CGB members to determine the
attitudes and opinions of the community about ABET and its effects on the community.
This stage was a little bit difficult because some of the members were not found in the
centres because they were not directly attached to the centres. They were voted because
of their relationship with learners or expertise in ABET related issues. In one centre |
used the CGB as a focus group. The group dynamics that occur in focus groups very
frequently bring out aspects of the topic that would not have been anticipated by me and

would not have emerged from the interview and document analysis.

It took me six days to complete interviewing the CGB members. | made special
arrangements with some of the members to interview them in their homes or in the
centres after teaching and learning hours even before the starting time. I had to work until

late evenings. The long distances between the centres helped me to freshen up.
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3.4 Data analysis

According to Henning et al (2004:127) data analysis in qualitative research is an ongoing,
emerging and iterative or non-linear process. We analyse data by identifying patterns and

themes in the data and drawing certain conclusions from them (Mouton1996:111).

In this study before I begun with analysis | transcribed the data collected from various
interviewees and observations, that means that text from interviews, observational notes
or memos were typed into word-processing documents (Henning et al 2004:127). The
transcription of data was done on an ongoing process as | was transcribing the data in my
computer after each interview/observation session. These transcriptions were then
analysed manually though | was aware of computer programmes that serve the same

purpose, such as Atlas.ti (Henning et al 2004:127).

When | started with my analysis | took words, sentences and paragraphs apart in order to
make sense of, interpret and theorise the data holistically, and it is supported by Henning
et al (2004:127) when she said that “To analyse literally means to take apart words,
sentences and paragraphs, which is an important act in the research project in order to
make sense of, interpret and theorise data. This is done by organising, reducing and

describing the data.”

Henning et al (2004:127) maintains that an analysis ought to be rigorous, systematic,
disciplined and carefully methodologically documented. As such | went through the data
several times packing and unpacking trying to make sure that related themes are
systematically documented. | did not forget to take into consideration what Henning et al
(2004:127), stated that data analysis in qualitative research also refers to ‘reasoning and
argumentation that is not based simply on statistical relations between other words, when
using qualitative analysis as a means to explain or make sense of the inquiry, we do not
use as evidence the frequencies or the quantities with which something occurs, but rather

elicit meaning from the data in a systemic, comprehensive and rigorous manner.
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According to Henning et al (2004:127) the following principles are appropriate for most

types of qualitative research analysis:

e Qualitative analysis takes place throughout the data collection process. As such
the researcher will constantly reflect on impressions, relationships and
connections while collecting the data. The search for similarities, differences,
categories, themes, concepts and ideas forms part of the continuous process.

e An analysis commences with reading all the data and then dividing the data into
smaller and more meaningful units.

e Data segments or units are organised into a system that is predominantly derived
from the data, which implies that the analysis is inductive.

e The researcher uses comparisons to build and refine categories, to define
conceptual similarities and to discover patterns.

e Categories are flexible and may be modified during the analysis.

e Importantly, the analysis should truly reflect the respondents’ perceptions.

e The result of an analysis is a kind of higher-order synthesis in the form of a
descriptive picture, patterns or themes, or emerging or substantive theory.

Henning et al (2004:127) mentioned that various authors have described these analysis
processes, Tesch (1990), Dey (1993), Miles and Huberman (1994), and Silverman
(1997:2000).

According to Leedy and Ormrod (2005:136) data analysis in a case study involves the

following steps:

¢ Organisation of details about the case. The specific facts about the case are
arranged in a logical order.
e Categorisation of data. Categories are identified that can help cluster the data into

meaningful groups.

41





e Interpretation of single instances. Specific documents, occurrences, and other bits
of data are examined for the specific meanings they might have in relation to the
case.

e ldentification of patterns. The data and their interpretations are scrutinized for
underlying themes and other patterns that characterise the case more broadly than
a single piece of information can reveal.

e Synthesis and generalisations. An overall portrait of the case is constructed.
Conclusions are drawn that may have implications beyond the specific case that

has been studied.

As I’ve mentioned in the above-mentioned paragraphs that | started analysing data from
day one as | was busy transcribing the data during the process of collecting data,
preliminary conclusions were made and influenced the kind of data | seek out and
collected in later parts of the study. At the end I ultimately looked for convergence of the
data. In order to bring together a set of pieces of information that have the same

conclusions | used a Data Matrix.

Table 1: Example of Data Matrix used

Respondents
Variables 1 2 3 4 5 6 7 8 9
Time
Curriculum
School

environment

Family

pressures

Ignorance
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The vertical column of the data matrix extremely left are the variables or the factors and
the numbers on the first raw above the data matrix are the respondents.

3.5 Reflections

In this study there are two types of important reflections I will like to share with you my
dear readers of this report that I came across during this research journey. | had some
negative experiences that were deliberately caused by participants and lessons that |

learnt for future use or applications in research planning. They are discussed hereunder.

3.5.1 Difficulties

The three centres were far from my working place. It was very difficult to get permission
from my supervisor to leave work one hour or thirty minutes earlier to be at the centres
ten minutes before the starting time. | applied to the district to access the centres a month
before but | did not get a positive response from the District Co-ordinators. | had to
arrange a meeting with them to explain my proposal verbally. | was told that some of the
researchers from the very institution | was studying through exposed them, so they were
afraid that I might do the same. After a week | was finally given a go ahead. At the
centres | did not have a problem with the Centre Managers, but educators were not
willing to participate from the onset, | had to convince them that | was doing the study to
contribute to the body of knowledge nationally and internationally not to expose them to
their seniors. | finally gained their cooperation. Not all educators resisted to participate
but some of them and trying to influence those who were willing to contribute. It was not
easy to get some of the learners and CGB members in the centres I had to visit them in
their respective homes, at times | had to wait for them until late nights. As | had no
financial aid | experienced difficulties in terms of transport, printing and editing.
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3.5.2 Learning experiences

In this study even though I experienced a lot of difficulties | accumulated a wealth of
experiences through interaction with diverse intellectuals. It was confirmed to me that
accessing the study field needs a convincing power, patience, good human relations, lot
of sacrifices. | learned that in the qualitative approach there is no easy way to go through
the process of data collection and data analysis, all depend on the type of respondents and
their perceptions about the phenomenon or phenomena and the context at which the
research is taking place. The pre-scheduled interview questions can change along the
process of data collection. In unstructured interview more especially in open-ended
questions unexpected body of knowledge can be discovered. Lastly I will like to indicate
that it is advisable that when a researcher decide to use a qualitative approach take into
consideration to add ample time for delays, changes and re-scheduling of the research

process.
3.6 Conclusion

The chapter explained how the data which had been collected from various places were
analysed using the qualitative data analysis methods. Reflections of my learning

experiences throughout the study were indicated in this chapter. The following chapter

discusses the findings of the study.
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CHAPTER 4: FINDINGS OF THE STUDY

4.1 Introduction

In this chapter, I will present the findings of the study that were found through the use of
all research techniques already outlined in chapter 3 (methodology), with the intention to
give answers to the following main research question and sub-questions that were

outlined in chapter 1.

The main question of the study is:

= What are the problems affecting the attendance of ABET classes by young
mothers in Bohlabela District in the Limpopo Province?

From this main question the following sub-questions were asked:

= What are the views of adult learners with respect to their responsibilities about
regular attendance?

= What problems do learners experience during learning?

= What are the views of young mothers and educators about the role of adult
education?

= What can be done to improve the attendance of ABET classes by young mothers
in Bohlabela ABET centres?

This chapter outlines the area of study and discusses the results of the interviews and the
observations that | had in the three ABET centres of Bohlabela District in the Limpopo
Province. As a researcher | followed the research methodology that was outlined in

Chapter 3 in order to achieve my research findings.
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4.2 The area of study

Bohlabela district is one of the six districts of Limpopo Province. It is situated in the
South East of the Limpopo Province near Kruger National Park. It is more rural and very
poor as in other parts of the Limpopo Province that are remote and rural. There are no
commercial farms and industries in the area or neighbourhood where the people of that
area can get employment. There are no recreational facilities to keep the youth busy

during the day and in the evenings.

Bohlabela District is divided into two local municipalities, Bushbuckridge municipality
and Maruleng Municipality. Bushbuckridge Municipality has more than 70% of the
population of Bohlabela as a whole. The population of Bushbuchridge is more than one
million three hundred people. Since the first of April 2007, the Bushbuckridge
Municipality has been incorporated into Mpumalanga Province. Bushbuckridge
Municipality has been part of the Limpopo Province since the 1994 demarcation of
provinces but people in this municipality felt that they needed to be moved to
Mpumalanga Province. This municipality has 14 circuits of education. The three ABET
centres which are the cases of this study are found in three of the 14 circuits of
Bushbuckridge municipality, which are Agincourt circuit, Lehukwe circuit and
Thulamahashe circuit. Its population is constituted by IsiSwati, Sepedi and
Shangaan/Xitsonga speaking people. Diverse cultures and religions are practised in this

area.

4.3 The role players

I interviewed the following role players about problems that could be negatively affecting
the attendance of ABET classes by young mothers in Bohlabela District in the Limpopo
Province, namely: centre managers, educators, learners and governing body members. It
IS important to indicate that some questions were asked to certain role-players because
they were suitable and relevant to those role-players.
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4.4 The enrolment statistics and dropout statistics

Indicated hereunder is the enrolment statistics and dropout statistics of the three ABET

centres for three consecutive years.

Meanings of the codes used in the two tables below:

f - represent female learners and

m - represent male learners

Enrolment of young adult learners between the ages of 16 and 36 from 2003 to 2005:

Year Centre 1 Centre 2 Centre 3 Total

2003 11m+69f=80 6m+199f=205 | 21m+50f=71 38m+318f=356
2004 36m+62f=98 4m+98f=102 11m+26f=37 51m+186f=237
2005 8m+64f=72 6m+51f=57 16m+35f=51 30m+150f=180
Total 55m+195f=250 | 16m+348f=364 | 48m+111f=159 | 119m+654f=773

Dropout statistics of young mothers between the age of 16 and 36 from 2003 to 2005:

Year Centre 1 Centre 2 Centre 3 Total
2003 29f 126f 25f 180f
2004 25f 32f 14f 71f
2005 24f 33f 17f 74f
Total 78f 191f 56f 325f
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4.5 Critical areas/themes

This study was aimed at investigating factors that potentially affect young mothers in
attending ABET classes in Bohlabela District in the Limpopo Province, namely: time,
curriculum, centre environment, family pressures and ignorance. While | was busy
analysing the collected data, I realised that lack of involvement, lack of information and
the use of English as a language of teaching and learning are some of the hindrances or
problems that are negatively affecting young mothers in attending ABET classes.
Findings are discussed in the following paragraphs:

4.5.1 Curriculum

According to educators and centre managers’ views the curriculum is of limited scope. It
does not meet learners” immediate needs. And educators cannot change the curriculum
even if it seems not helping enough towards curbing learners poverty and unemployment.
Educators have to follow what the department of education prescribes. Learners are
repeating the already passed learning areas in level one up to level three and it
discouraged them. The choice of learning areas is not flexible; learners are expected to
follow the choice of the centre managers and their educators because of the lack of
expertise in some of the learning areas. Educators said that they failed to improve the
curriculum due to the lack of resources. Educators were unable to make the curriculum
context based. Educators said that they knew that most of the learners were not satisfied
about the curriculum. Some educators are of the view that the curriculum is designed to
address the needs of ABET learners and they see no reason why learners can be
dissatisfied. According to these educators learners that complain about the suitability of

the curriculum were those who were not performing well academically.
Here are some of the direct responses of educators’ interviewees to the question of the

curriculum being the vehicle of addressing their learners’ immediate needs. Responses of
some of the educators, learners and governing body members are quoted.
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One of the educators from centre one said, “The curriculum’s relevance is questionable

because it is too academic and not directed towards meeting our learners’ direct needs.”

Another educator from centre two said, “The curriculum does not meet the learners’ basic
needs. As educators we recommend that learning areas that are more applicable or
practical in nature be offered, such as farming and other that learners can apply to

alleviate poverty and to beat unemployment.”

And another educator from centre three said, “The curriculum is not appropriate to our
context. The present situation of our learners and the local community can be improved

when the curriculum can be changed by adding skills related learning areas.”

Most of the educators did not approve the present curriculum offered in the three ABET
centres where the study was conducted. According to their statements the curriculum is
not appropriate to can equip learners in these three centres to solve their day to day
problems or to face challenges that are encountered daily. The curriculum does not
motivate learners to enthusiastically participate in ABET activities and to become
lifelong learners.

In the following paragraphs some learners’ responses are quoted.
One of the learners of centre one said, “l am not satisfied. The curriculum is only
concerned with literacy. It is not based on the context that we find ourselves in. Projects

can rescue us from the needy situation we find ourselves in.”

Another learner from the second centre said, “It is true our present curriculum does not
address our present needs. We need skills more than anything. We want programmes that
will equip us with knowledge to produce raw materials and to process them into

consumable goods.”
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And another learner from the third centre said, “I think those that are developing the
curriculum should involve the people that they are developing the curriculum for. What

we real need is not what we are getting right now. The curriculum is not satisfactory.”

Most of the learners’ responses support the statements quoted in the three paragraphs
above. The majority of the learners are citing that the present curriculum is not based on
their needs and expectations, thus it is failing to help them face the challenges of life. The
learners further suggest that a change of curriculum or an addition of some income

generating projects may come to their advantage.

Only two learners out of nine learners that were interviewed tend to differ from the rest.
The two learners said that they were very satisfied with the present curriculum in their
centres. They further indicated that the suitability of the curriculum depends on the needs
and expectation of an individual.

The governing body members’ responses are as follows.

One of the members of the governing body in the first centre said, “The present
curriculum is too complicated and is not addressing our immediate needs. What we need
is an interim curriculum that will address the problems we are faced with. Poverty and
unemployment are the major problems that trouble most of learners in this ABET centre.

We require technical skills in farming and entrepreneurship.”

Another governing body member from the second centre said, “The curriculum does not
satisfy our immediate needs. We are in dire need of projects that can create wealth for us.
The curriculum should be able to impart projects management skills, financial
management skills and other skills that will help us sustain small and big projects. There
are no farms, mines and manufacturing industries in our neighbourhood that we as a

community can depend on, as a result we need skills to create jobs as soon as possible.”
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And another governing body member from the third centre said, “The curriculum does
not meet our learners’ expectations. Our learners are poor and unemployed. They need a
curriculum that can empower them with skills that will enable them to start their own
sustainable businesses. Farming skills in both livestock and crops can play a big roll

considering the availability of resources.”

Most centre governing body members agree with the above quotations that the governing
bodies of the three ABET centres were not satisfied about the present curriculum offered
in their centres. They agree that the present curriculum is not addressing the immediate
needs of most of the learners in the three ABET centres, and some of the CGB members
are learners who are not satisfied about the curriculum. They went further suggesting that
income-generating projects be introduced in the three centres. They need knowledge and

skills that can be applied to solve their economic problems in a short space of time.

Most educators, centre managers, learners and centre governing body members agree
with one another that the curriculum is not addressing their needs. It is too academic,
what they need is something more practical such that they can with immediate effect
apply to curb poverty and unemployment. But some of them are satisfied about the way
the curriculum is structured because they have a different aim in their ABET studies.
Some want to go further with their studies after ABET classes pursuing academic related

careers.

4.5.2 Environment

Educators, centre managers, learners and centre governing bodies members mentioned
the following environment aspects as hindrances in attending ABET classes in three cases
of study. Their view is that:

There is no commitment on the side of educators and learners. The value of ABET is not

clear to the community and learners. The poor local environment, there are no mines,

industries or commercial farms to support the community economically. Educators are
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leaving the system in short notice and learners are left without educators. Little
vocabulary on the language of teaching and learning of which is a foreign language to the
learners and educators. Foreign language is used from level 2-4. It is difficult at times for

educators to interpret some of the concepts.

There is a lack of consultation. The resources that are used are of a primary school, not
comfortable to an adult learner. Domestic violence disturbs them from learning. Ikhwelo
project brought a change in one of the centres. Classrooms are not conducive for an adult
learner. Classrooms environment is not suitable for teaching and learning to young
mothers. Learners, community and educators are not involved in the planning. Most of

CGB members are saying that the environment is not conducive for an adult learner.

The document review and responses from interviewees compliment one another. When
comparing the responses and what the documents are saying about an educative
environment conclude that the environment in the three ABET centres studied is not

conducive to an adult learner.

Three respondents are quoted hereunder:

The following question was asked,
‘Is the environment of the centre conducive to learners like young mothers and other

adult learners?’

The educators that were interviewed in the three centres responded in the following

manner:

One of the educators said, “The centre environment is not conducive to adult learners.
You can see for yourself that the classroom furniture is for learners less than twelve years
of age. For an adult learner to sit on such a small chair for two hours is too strenuous.
After few minutes learners lose concentration because of the pain caused by the

uncomfortable chairs and tables.”
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Six of the nine educators repeated the same statement as the above. The other three
educators did not agree with the six. According to the three educators the centre
environment is suitable for an adult learner. The three educators were from the same
ABET centre. Through observation | found their statements to be true in terms of the

furniture in that particular centre which was different from the other two centres.

The learners responded as follows:

One of the learners said, “The chairs are too small for adult learners to can sit
comfortably for two hours that we spend in class per day. The classroom setup is not
attractive or challenging to an adult learner and we are forbidden to alter it. There are so
many things about the centre and classroom environment that hinder the progress of adult
learners. Educators leave the centres in a short notice to join the mainstream education
workforce. Sometimes we are left without an educator for most of the learning areas like

mathematics, technology and natural science.”

Most of the learners said the same statement as the above respondent. But some of the
learners from one centre tend to differ by saying that they were comfortable at the centre.
As | mentioned in the preceding paragraphs that | observed in above mentioned centre

that the furniture was appropriate for an adult learner.

The governing body members were interviewed as well and one of the members said,
“The environment is not conducive. Normal school educators do not want us to utilise the
centre adequately. We are not allowed to rearrange the classes. We are not allowed to use
the boards. The centre is sometimes locked. We find ourselves outside the gate stranded.
We are not supplied with books. Community meetings disturb the effectiveness of

teaching and learning.”

The views of most of the governing body members agree with the view of the above-
mentioned governing body member. They are of the view that the classrooms and the
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centres environment is disturbing the effective teaching and learning in the three centres.
Sometimes they are unable to access the centres. During cold days is very difficult to find
a classroom locked and you are supposed to attend class in the cold outside the
classroom. They feel that the environment is not user friendly.

4.5.3 Family pressures

According to the views of most of my interviewees the following family pressures are the

most hindrances of young mothers in attendance of ABET classes:

Family problems like illnesses. Migratory employment force ABET learners to join their
husbands/partners who are working as far as Johannesburg. This causes them to miss
classes for weeks/months. Poverty, baby-sitting, some learners are prevented by their
husbands/partners from attending classes, male domination and household chores.

According to interviewees, the most prevalent family pressures are the following:

Migratory employment, poverty, illness caused by HIV/AIDS related diseases, household

chores, domestic violence, bereavements, divorce and abuse.

Here under are some of the responses | specifically like to share with you taken as it is

from respondents’ responses:

The following question was asked to educator respondents:

Some people are of the view that family pressures are some of the problems that are
experienced by young mothers in attending ABET classes. What is your view on that?

Educators responded as mentioned in the following paragraphs:
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One of the educators from the first centre said, “Learners and ex-learners that |
interviewed told me that they have family pressures that inhibit them to participate
effectively in ABET activities. Pressures like illnesses, poverty, male domination,
unemployment, household chores, migration due to employment, visit to their husbands
that are working far from home. At times because of jealous their husbands and other
family members that are dominant prevent young women from attending or participating
in ABET activities.”

Another educator from the second centre said, “Family pressures are persistent. Learners
are abused and prevented by their husbands from attending classes. Poverty is the main

cause of migration from one place to another.”

And another educator from the third centre said, “Some learners are forced by their
husbands to leave classes. Family violence contributes more to absenteeism. Young
mothers are frequently beaten and harassed by their male partners. Some are driven out of

classes by poverty to look out for employment. ”

I quoted few respondents to bring to your attention the expression of their own feelings in
their own words as to how serious are family pressures in ABET education. According to
most educators that I interviewed family pressures are dominant in the areas of the three
centres and it has a negative impact in attendance of classes by young mothers and
woman at large. This group of learners does not get support from family members more
especially those who are married.

The following question was asked to the learner respondents:

Other learners are saying that family pressures are some of the factors that are creating

more difficulties than any other factor in their participation in ABET activities. What is

your view on that?
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One learner from the first centre said, “Yes family pressures are the most stumbling block
in my ABET career. | remember the time when my mother-in-law was seriously ill and
she was never admitted in hospital for the sake of her care even though she was unable to
walk or eat by herself. | had to look after her day and night. There was no time to go
anywhere for more than thirty minutes. By that time | had no choice mine was to forget
about ABET activities. | stayed at home for more than six months until she felt better.

Another family pressure is poverty. There was a time when no one was working in the
house. | had to look for any job that I could get. | happened to be employed by a certain
lady as a maid and I had to start working at 06HOO in the morning to 18HOQ0 in the
evening. There was no time for ABET and its activities. And after that my husband
became violent in the house, harassing the children and me. He came home drunk every

day. Life never was easy for me until | asked for court interdict.”

Another learner from the second centre said, “My husband does not allow me to attend
classes when he is at home. He wants me to spend more time with him. He is afraid that
once | become educated | might leave him, so he uses all means to prevent me from

attending classes. His parents are supporting him.”

Most of the learners felt that family pressures like male domination, domestic violence,
poverty and HIV/AIDS related illnesses are the most disturbing factors in their

attendance in ABET classes in most of the time.

The governing body members responses indicate that family pressures are disturbing a lot
in ABET education in the three centres of study. They mentioned all facts that were
indicated by both educators and learners as the most contributory factors in the irregular
attendance of classes in the three ABET centres. They emphasised that poverty and

jealous were the main factors behind family pressures.
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These responses give us a clear indication of how serious is the negatively impact of
family pressures like poverty, domestic violence, male domination, unemployment et

cetera are in attending ABET classes in adult education in the centres of study.

4.5.4 Ignorance

According to educators views:

The value of ABET was not communicated to the learners and the community by service
providers. Educators of ABET have little knowledge about ABET. Both educators and
learners thought that level four in ABET is equivalent to grade twelve of which is not

correct.

Educators are ignoring the fact that ABET learners should be credited for the learning
areas they already passed. They need not to repeat everything as is done in the normal
schooling system where learners that are repeating a grade have to relearn all eight
learning areas and pass them at the same sitting. The lack of guidance and little
knowledge on the evaluation of prior knowledge is a problem in the three centres of
study. The lack of knowledge leads to ignorance in the three centres. Educators are
lacking knowledge of assessment in adult basic education and training. Learners lack
knowledge of what will happen after ABET programme. Centre managers, educators and
the line of managers in the department of education ignore the community. Community
members are forgotten or not involved in important issues/matters like planning,

organising, guiding, control and decision-making.

Learners are of the view that their educators are not giving them information concerning
the activities of the centre. They were not informed about their educational rights in adult
education. Learners are not consulted when decisions are taken that bind them. They do
not receive proper career guidance from their educators. As a result of lack of guidance
they have no idea what career paths are there after ABET. They feel discouraged and are
unable to plan because they do not know their future prospects. They were not told at the
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beginning the equivalence of ABET levels with grades in a mainstream school. Most of
them are unaware that level four in ABET is not equivalent to grade twelve because they
were not told. Learners who failed grade eleven in the mainstream school are repeating
the general education and training band instead of finishing the further education and

training band because they do not know the truth and alternative education pathways.

Centre governing body members views concur with the views of most of educators,
centre managers and learners that the lack of appropriate information is hindering the
progress of the centres’ activities. Young mothers are not informed. Decisions are taken
by the management of the centres without consulting learners. Educators are taking it for
granted that learners know everything about ABET and it is not correct. The lack of
understanding amongst educators, centre managers, learners, centre governing bodies
members and the district co-ordinators result into ignoring important aspects like career
guidance and other things that should be communicated to young mothers who are

learners in the three ABET centres.

45.5 Lack of information

The majority of the learners indicated that information is not disseminated to them in
good time if not at all. Learners were not told about opportunities that they may have
after ABET. There is no career guidance in the centres. Some learners are discouraged to

attend classes because they see no future after ABET classes.

Most of the educators and centre managers agree with the views of learners as stated
above. Educators themselves are not having information about ABET and careers after
ABET. Educators are lacking information about the equivalency of ABET levels with
grades in the mainstream schools. Some of the educators thought level four is equivalent
to grade twelve, which is not correct. According to some of the educators these distortion
of information destroy young mothers’ ambitions. Educators are unable to give proper
guidance to learners. Learners find themselves repeating bands because of the lack of
knowledge and it ends up discouraging most of learners in furthering their studied. One
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of the educators said, “Our learners are complaining that the value of ABET is not clear. |
failed to explain to the learner because I had inadequate information about ABET

education and its aims. There are no policies to guide us.”

Centre governing body members agree that educators, learners and CGB members lack
proper information about ABET. They do not have national and provincial policies about
ABET. The centre governing bodies are operating in the dark because they do not know
what is required of them. The three centres have no policies or governing body
constitutions of their own that serve as guidelines of the centres day to day operations.
They feel that the district should assist them in this regard. According to them
information is the backbone of an institution. An institution without information cannot

deliver to the best of its employees’ capabilities and it has no direction.

4.5.6 Lack of Involvement

Most of the educators are of the view that learners and educators are not involved in
decision-making in things that directly affect them. The district or provincial co-
ordinators take decisions and pass instructions to the centres as to what is to be done
without consulting educators. Educators and centre managers are also failing to consult
learners on issues like classes starting time and the choice of learning areas. As decisions
are taken at the district level, educators do not see any necessity to involve/consult
learners and centre governing body members when taking decisions to execute the

instructions from the district.

Most of the learners feel that they are left out when decisions are made in their centres.
They are instructed as to what to do. When they enquire as to why they are not involved
when their fate is decided in ABET they are told by their educators and centre managers
that they are to do as told, it is an instruction from the district. Educators are not to

question an instruction and they expect the same from their learners.
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Centre governing body members are supporting the views of educators and learners that
they are not involved in decision-making. They stated that such tendency by the district is
a problem to the centres. They are not given time to give their views about learners
problems and needs. It inhibits them to contribute towards the development of centres

and in finding proper solutions to solve learners’ problems such as time and curriculum.

4.5.7 Language of teaching and learning in the ABET centres

Most of educators in the three cases of study are of the view that the use of English as a
language of teaching and learning in lower levels is a hindrance to effective teaching and
learning in the centres. Most of the learners cannot communicate in English, because it is
for the first time in their lives to learn a word in English. English is being introduced to
them and at the same time they are expected to learn other learning areas in it. It is very
difficult for ABET learners to learn in English. Most of the learners become frustrated.
They are failing some of the learning areas because they cannot interpret questions that
are asked in English. Most educators feel that it would be better to introduce English as a
subject in the lower levels like level one to level three and start using it as a language of

teaching and learning in level four.

Most of the learners’ views agree with educators views that it is difficult for them to learn
in English in the first three levels in ABET. They prefer to be taught in their mother
tongue or first language in all learning areas from level one to level four. Most of the

learners want to learn English as a subject from level one.

Most of the centre governing bodies members are supporting the views of both educators
and learners that English when used as a language of teaching and learning becomes a

problem to young mothers in their ABET career. They recommend that mother tongue be
used as a language of teaching and learning. They have no problem if other languages can

be taught as subjects.
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458 Time

Educators are of the view that most of the learners are employed as domestic workers.
They knock off late in the evenings, and they miss out classes. The starting time of ABET
classes is not right for ABET learners who are working until late in the evening. Some of
the learners started working as domestic workers after they were enrolled with ABET
centres. Educators are of the view that it is not possible to shift time for classes to

accommaodate these learners.

Centre managers are of the same view, they stress that learners who get employment
during the cause of their studies are willing to continue with their ABET classes, but due
to time it is not possible for them to attend classes. Educators and centre managers agree
that the starting time affect other learners who are not domestic workers, but who are
busy with other socio-economic activities such as selling vegetables and fruits and other
related activities. Sometimes time is spent on what learners already know. Time is a
problem to those who are engaged in other activities, and they are the majority. To some

of those who are not working or self-employed the starting time is not a problem.

Even though most of the educators agreed that the time for ABET classes is not
convenient to most of the learners, some of the educators disagree. They are of the view
that the starting time for ABET classes is suitable because learners get enough time to
finish their household chores and after classes they reach home before sunset. Learners

are safe from the dangers of the night.

Most of the learners agree with educators and centre managers who are of the view that
the starting time is not conducive to most of the learners due to their activities during the
day. Learners are saying that the time for ABET classes deny them of their right to
education. They are eager to attend and they wish that time for classes could be changed.
But some of the learners support the statement given by some of the educators that the

present time of classes suits them.
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The governing body members are of the same view as most of educators, centre
managers and learners that the ABET classes’ time is not convenient to most of the
learners. But as the government of the centre they cannot change the starting time
because it is decided at the district or provincial levels. The governing body made
proposal to the district co-ordinators. Up to so far they did not receive a positive response
from the co-ordinators. They were told that the district co-ordinators cannot work beyond
16h30 during working days and they are not working during weekends, therefore they
cannot change the class time because they have to monitor the process of teaching and
learning in all centres. The above mentioned groups of interviewees said that they were
not involved when the time for classes was decided by the district or the provincial

department of education.

Interviewees’ responses to the question of the convenience of time indicated their
disapproval of the present starting time. In the following paragraphs I will like to share

with you the interviewees’ direct responses according to their groups.

One of the educators said, “The time seems to be OK to those that are not working and
not to those that are working until late in the evening. Those that are working are unable
to participate in ABET activities because of the time.”

Most of the educators responded in the same way as the above-mentioned statement of
one of the educators interviewed. One third of the educators said that the time according

to their perception was convenient to all learners.

All educators indicated that learners were not involved in setting the starting time
because it was not done at the centre level but was decided by the district, for the

educators was to implement.
One of the learners said, “The time that centres use does not favour all more especially

those that are working. Some are coming home in the evening when the centres are

already closed. If it was possible the time should be rescheduled. Even to me it is not
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conducive because | sometimes get piece jobs. During this period | have to stop my
participation in ABET activities because of time.”

All learners spoke with one voice. They all supported the above-mentioned statement.
The time is not convenient to the learners but they have no choice, they cannot change it.
Learners are not part of the decision-making.

One of the governing body members said, “Many village members are complaining about
the time in which ABET activities are taking place. They are saying that they are
excluded from ABET. They are working during the day. This shows that the time is not
right to the majority. The same applies to me. But we have no powers to change it
because we never been part of the decision making and when we enquire from educators

they told us that it is a directive from the district.”

All governing body members that | interviewed unanimously responded that they were
not involved in any way concerning the setting of the ABET classes time but were told
that the district requires that all ABET centres in the district to start at 14h00 from
Monday to Thursday per week only. Centres are not allowed to temper with the set time
without the district’s permission.

4.6 Conclusion

This chapter presented the findings of the study according to the views and perceptions of
the interviewees. This section prepared the study for the next stage of the investigation
where | established whether or not the findings provided answers to the research question
and guided me towards suitable recommendations of the study. The following chapter is

about conclusions and recommendations of the study.
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CHAPTER 5: CONCLUSIONS AND RECOMMENDATIONS

5.1 Introduction

The aim of this research was to investigate problems affecting young mothers in
attending ABET classes in Bohlabela District in Limpopo Province. This was done
through posing a research question that was answered in Chapter 4 when raw data were
analysed. The research concludes that there are serious problems that affect young

mothers in attending ABET classes in Bohlabela District in the Limpopo Province.

The same problems may be experienced by other young mothers in other centres in the
district even in other districts in the Limpopo Province. But in this study | will like to

avoid generalising.

In chapter 4 | tried to provide answers to the research questions of the study. I discussed
the findings as raw as respondents gave them. This chapter is the final section of the

research project where the investigation is concluded and recommendations are given.

5.2 Conclusions

5.2.1 Curriculum

According to most of the interviewees the present curriculum offered in their centres is
not appropriate. The curriculum is of limited scope. The curriculum does not meet
learners’ immediate needs and educators have nothing to do with that. Educators are
bound to follow what the department of education prescribe for the centres. The choice of
learning areas is not flexible; learners are expected to follow the choice of the centre
manager and his/her educators. Educators said that they are failing to improve the
curriculum due to the lack of resources. Educators are failing to make the curriculum
suitable to the context of the ABET centres. At most learners are repeating the already
passed learning areas in lower levels namely level one to level three and that discourages
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them from continuing with their studies. Most of the learners are not satisfied about the

curriculum.

5.2.2 Environment

The document review and the responses from the interviewees compliment one another.
When comparing the responses and what the documents are saying about an educative
environment conclude that the environment of the three ABET centres studied is not

conducive to adult learners.

Most of the interviewees are of the view that the environment of the three centres is not
conducive to adult learners. The classroom furniture is meant for children less than

fourteen years of age.

The environment determines to a considerable degree which aptitudes and potentials will
be realised. Unfavourable environment may contribute substantially to the disruption of

a young person’s life (Griessel, Louw & Swart, 1993:93).

5.2.3 Family pressures

The interviewees indicated that the following family pressures are the most hindrances in
their attendance of ABET classes. Family problems like illnesses disturb some of the
learners in attending ABET classes. Migratory employment force ABET learners to join
their husbands/partners who are working as far as Johannesburg, this causes them to
miss classes for weeks/months. Domestic violence and poverty are some of the problems

that affect most of the learners.

Family pressure is the most contributing factor towards dropping out of learners. Family

pressures have huge impact in the career of adult learners.
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5.2.4 Ignorance

The majority of interviewees indicated that the value of ABET was not communicated to
the learners and the community by service providers. Educators in ABET centres have
little knowledge about ABET. Both educators and learners thought that level four in
ABET is equivalent to grade twelve of which is not correct. Educators are ignoring the
fact that ABET learners should be credited for the learning areas they already passed.
They need not to repeat everything as is done in the main stream school system where
learners that are repeating a grade have to relearn all eight learning areas and pass them
at the same sitting. The lack of guidance and little knowledge on the evaluation of prior
knowledge in ABET is a problem in the three centres. In most cases the lack of
knowledge leads to ignorance. Educators in ABET centres are lacking knowledge and
skills in assessment. Learners lack knowledge of what will happen after ABET
programme. Centre managers, educators and the line of managers in the department of
education ignored the community. Community members were forgotten or not involved
in important issues/matters like planning, organising, guiding, control and decision-

making.

Ignorance is one of the problems that affect young mothers in attending ABET classes in
the three cases of study. Many learners and community members are not aware of their

role in the planning of their career path in ABET.

5.2.5 Lack of information

Most of the educators, centre managers, learners and centre governing body members
stated that both learners, governing body members and educators in the three centres are
lacking proper information about ABET education. The provincial or national policies
were not distributed to the centres from the district office. Educators believe that policies
would serve as guidelines in their daily activities. Learners were not informed or guided
as to how the ABET is related to the mainstream school education. The equivalency of
ABET levels and grades in the mainstream schools was not known to both educators and
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learners. Some of the educators thought level four in ABET was equivalent to grade
twelve of which is not correct. The lack of knowledge inhibits learners’ progress, learners
find themselves repeating the general education and training band unnecessary. Due to
the lack of knowledge learners who failed grades in the further education and training
band in the mainstream schools are enrolled in ABET instead of furthering their studies
in vocational FET colleges.

The centre governing bodies are failing to make or adopt policies for the centres and to
draw their own constitutions because they are not informed how to do it and there is no
guidance at their disposal. Seemingly the district is not concerned or is unaware about the

shortage of information in the ABET centres

The lack of information deny learners an opportunity to plan their career paths in ABET
and beyond that. Learners become redundant or discouraged after failing to attach value

on ABET due to little or no information at all.

5.2.6 Lack of involvement

According to most of the interviewees; educators, learners and governing body members
are not involved in decision-making in the three cases of study. Binding decisions are
made at the district level or provincial level without consulting educators, learners and
governing body members. Due to the lack of involvement stakeholders in the centres are
unable to make constructive inputs/suggestions that may contribute in
empowering/steering the centres towards effective and efficient provision of ABET
classes. All stakeholders in the centres want to actively participate in decision-making in

aspects that concern/bind them in ABET classes.

5.2.7 Language of teaching and learning

According to interviewees; the use of English as a language of teaching and learning is
an obstacle to effective teaching and learning in the three ABET centres of study.
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English is used as early as level two. English is introduced as a subject and at the same

time used in teaching and learning other learning areas in the level mentioned above.

English is a foreign language to the local communities that are feeders of the centres.
Learners were not exposed to English since birth as a means of communication. They
cannot construct a single sentence in English. Teaching them in English makes their
classes difficult and unbearable and that result on high failure rate. It eventually leads to
absenteeism and dropout of classes. Learners are failing not because they have a low 1Q

level but because they do not understand English and cannot express themselves in it.

Learners and educators prefer the use of indigenous languages as the languages of
teaching and learning from level one to level four in ABET classes. They want English to
be introduced as a subject or learning area from the level of entry in ABET classes. Even
though learners in the three cases of study are multi-lingual, English is not one of the
languages that is spoken in the area that is why it is depicted as a foreign language and
difficult to use. Languages that are used by most of the learners in the three cases of study

are Sepedi/Sepulana, Xitsonga, IsiZulu and IsiSwati.

5.2.8 Time

Most interviewees are of the view that the time used in the centres is inconvenient to the
majority of the learners more especially to those who are breadwinners in their families.
Most of the young mothers are domestic workers in their villages, working for
government employees, namely educators and other government officials. They knock
off late in the evenings during the week because they have to wait for their employers to
reach home to make a proper handover. Some of the young mothers are vendors; they go
around selling goods until late in the evening trying to earn a living. While others are
kept busy by household chores and other domestic businesses like fetching their siblings
and children from different schools in their villages and they have to baby sit them until
secondary school learners reach home to relieve them. Secondary schools knock-off after
15h00 while they are expected to be in class at 14h00 and knock-off at 16h00. It takes
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the poor young mother another one hour to reach the centre. In that case it becomes very
difficult for young mothers to be in class in time or to be in class at all.

According to educators it is very difficult to change the set time due to many factors. The
starting time is not decided at the centre level but at a district or sometimes provincial
level. To change it needs more effort from the side of the community and the learners
because they themselves as educators have no right to confront their district senior
officials about changing time. Educators are afraid to suggest an alternative time to their
supervisors because they might lose their jobs, taking into consideration that they are
working on temporary basis and their remunerations depend on the number of hours they
spend teaching per month. Their monitors from the district knock off at 16h30 every
working day and they are not working during weekends, so it is not possible for them to

allow class attendance beyond their official working hours.

According to interviewees they were not involved in setting the starting time, centre
managers, educators, adult learners and centre governing bodies were not involved when

the time was decided, it is for the district and the province to set time for centres.

5.3 Recommendations emanating from the study

I wish to make the following recommendations based on the outcome of this study.
Before | discuss the recommendations | would like to share the following passage about

the inclusion of women in development programmes.

The purpose of adult education is to impart knowledge, help students meeting new
situations as they arise, prepare students to make long-term decisions, foster critical
thinking, provide training/education to foster vocational success, help the student to
discover a personal value system, improve student’s standard of living, or produce

motivation to change and continue education (Heimlich & Norland, 1994:76).
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Following the First World Conference on Women in Mexico in 1975, international
organisations and co-operation agencies began to promote an awareness of the absence of
women in development programmes, and the need for their inclusion in them. This gave
rise to the “women in development” concept, which was a feature of the first decade of
systematic work with women in the region. The central tenets of this concept can be

summarised thus:

Women’s economic contribution to society was to be recognised and they were to be

explicitly and actively incorporated into development programmes.

Projects aimed at women have a great impact on families, and greater economic

independence for women will lead to their incorporation into society on equal conditions.

The presence of women in health and nutrition projects, etc., is a greater guarantee of
their success. Women play a key role in combating poverty and in reducing the birth rate

in the poorest sectors.

It is important, for the objectives stated, to generate programmes of education, health and

human rights for women.

The global vision of Adult Basic Education and Training is to introduce citizens to a
culture of learning and to provide them with the foundations for acquiring the knowledge
and skills needed for social and economic development, justice and equality. It also
provides access to further and higher education, training and employment. ABET is about
literacy and post-literacy as it seeks to connect literacy with Basic (that is general) Adult
Education on the one hand, and with training for income-generation on the other hand.
ABET and FET are the two components of AET and they provide adult learners with the
first stepping-stones in their path of lifelong learning and development (Heimlich &
Norland, 1994).
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The document review on problems of young mothers in attending ABET classes and the

investigation of the three centres warrant the following recommendations:

5.3.1 Curriculum

Educators and centre managers must be capacitated in aspects of curriculum development
in order to give them enough background of the outcome based curriculum approach; it

will encourage them to effectively implement the new curriculum policies.

District co-ordinators need to receive intensive training on curriculum policies,
empowerment of educators, centre governance, project management, effective use of the
resources in their disposal, this will help them to manage centres to the benefit of the

communities they are serving with confidence.

The department of education must start to take community empowerment seriously by
introducing skills development projects in adult education right from literacy classes.
This will shift the mind-set of the poor communities from seeking employment else
where to the mentality of starting their own businesses and it will increase the rate of

economic freedom amongst our people.

The introduction of income generating projects in ABET centres can play a significant
role in sustaining the attendance of ABET classes and minimise migration to urban areas

in search of employment.

5.3.2 Environment

The department of education must establish centres for ABET that will provide adult
learners an opportunity to organise the classrooms and the premises according to their

needs and interest. Provisionally the department must provide the present ABET centres

with classroom furniture that can accommodate adult learners comfortable for more than
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two hours. If possible classrooms for ABET be built in primary schools that are presently
used as ABET centres.

District ABET co-ordinators must give themselves time to assist newly appointed
educators to create a conducive environment for adult learners. They must liaise with the
management team and governing bodies of the host school with the aim to motivate them
to share their senior phase classrooms with ABET learners. In some of the host schools

senior phase learners use chairs that are suitable to adults.

5.3.3 Family pressures

To minimise family pressures, the department must make a special awareness campaign
to all poor rural communities about the liberation of women and men through adult
education. Remember that adult basic education and training is an important part of the

overall adult education. It gives an adult learner a foundation for lifelong learning.

5.3.4 Ignorance

The communication between the district and the centres must be monitored regularly.
The department must avoid taking things for granted. Learners and educators must be
motivated by recognising the good work they are doing to encourage them to take things
that concern their education seriously no matter how insignificant it may seems.

5.3.5 Lack of information

Educators must disseminate information to the community, learners, the department and

other stakeholders within a reasonable time.
Networking must be promoted in all centres, and it will help the centres to give out

reliable information and to be abreast with the new developments around them and

throughout the world.
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5.3.6 Lack of involvement

The ABET centres must set up participatory systems to facilitate participatory decision
making in centres, this will enable the centres to take the right decisions that will help

them address the needs of learners, community, public and private sectors.

For the success of centres in fulfilling the national aim of empowering all that are living
in South Africa, in future education service providers must learn to involve all
stakeholders as South African Constitution guides us.

5.3.7 Language of teaching and learning

Indigenous languages must be developed to the level of English and other languages that
are used as the language of learning and teaching and be used as such in adult education;
this will help learners and educators to learn faster, effectively and efficiently.

5.3.8 Time

The provincial department of education must allow centres to set their own starting times

that suit the majority of learners.

The department of education must establish sites for ABET where they will have enough
space for practical activities like farming, this will give learners and educators an
opportunity to schedule their activities and time according to their needs.

5.4 Recommendations for further studies

The field of adult education has many aspects that are problematic in the provisioning of

Adult Basic Education and Training in different departments of government and the

private sector. It seems as if there is no enough scientific researched information to be
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used in planning proper programmes for adult learners in Limpopo Province. | therefore
recommend that the following aspects be given preferential status for further research.

5.4.1 Learner involvement in decision making in ABET Centres

Learners’ limited involvement in decision making in ABET centres needs to be

investigated.

Adult learners unlike children know what they want and how they want it to be delivered.
Their involvement in decision-making is very important. Their involvement can help in

motivating them to participate actively in teaching and learning.

In the new teaching and learning approach the Outcomes Based Education that is
formally adopted by South African Department of Education, the involvement of the
learner is highly recommended. According to the Department of Education learners are

expected to take responsibility for their own learning.

5.4.2 Educator empowerment in curriculum development

Educators’ limited empowerment in curriculum development of the centres needs to be

investigated.

The curriculum is the core element of education. The correct implementation of the
desired curriculum depends on the capability of the educator. The educator is the force

behind the implementation of all curriculum policies in the institution/ABET centre.

ABET educators seem to be lacking knowledge and skills of curriculum design,
curriculum implementation and curriculum dissemination. Most of the educators are new
in the field of ABET and their formal training has nothing to do with ABET, they were
trained to teach in the mainstream schools. Are they doing justice in curriculum and
material design in ABET?
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5.4.3 The impact of the language of teaching and learning in ABET education

The impact of the language of teaching and learning in the performance of ABET

learners in ABET centres in poor rural areas needs a thorough investigation.

In South Africa in black institutions of teaching and learning a second or third language
is used as a language of teaching and learning in all learning areas, starting from grade
four. In ABET education the same applies in level three and four. In reality it is difficult
to learn even the simplest thing in a language that you are not familiar with. The learners

cannot speak, write, read or understand the language of teaching and learning.

How can we expect a person in that situation to perform to his/her best? Is the aim of
education realised adequately? Where are we going as a nation? For the nation to benefit

maximally in our education an investigation is necessary.

5.4.4 The role of governing bodies in adult education

There are indications that the governing bodies in adult education are not sure about their
role as governors. The governing bodies in many ABET centres are not competent in
terms of executing their responsibilities. Since they were elected they never met. In the
centres where | conducted this study | discovered that the governing body members were
not involved in any governance activity of the centre where they are elected.

Most of the ABET centres in the Bushbuckridge Municipality do not have a governing
body’s constitution, no centre policy and they do not have a provincial or national policy

of ABET. | wonder how they operate if ever they are functional without policy.

For the academics to bring this matter to the attention of the South African Department of

Education, the Limpopo Provincial Department of Education and the public in order to
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help them to pay more attention in the running of the centres with all stakeholders in

education an investigation is necessary.

5.4.5 The assessment of prior knowledge in adult education

There is an indication that educators and centre managers are not knowledgeable in
assessment of prior knowledge and the accreditation thereof in ABET centre therefore an

investigation is significant.

An investigation will play a vital role in identifying key areas where the problem is. The
investigation may help in designing the programme of action. Assessment is a
prerogative in addressing the educational needs of learners; if it is not done properly the

aim of education will not be reached adequately.

According to the Department of Education the prior learning knowledge of the learner is
to be assessed and be credited towards a qualification if it warrants it. Assessment helps
the education practitioner and the learner to know the level of the learner and to know
where to place him/her. Many learners in ABET seems to be incorrectly placed, for
example in other centres there are learners who are enrolled in level three or four thinking
that it is equivalent to grade twelve. The poor learners are lacking knowledge, if they
knew they would not had wasted their time enrolling for a level they already passed in the
main stream school. Some of the learners who are enrolling had attempted grade twelve
and had passed three to four subjects.

5.5 Conclusion
This was the concluding chapter where the study was concluded by discussing the
conclusions of the study based on the findings. Recommendations from the study and

recommendations for further study were given in this study. We learn every minute of

our lives. I learned more than | expected in this study.
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LIST OF ACRONYMS

ABET: Adult Basic Education and Training

AET: Adult Education and Training
ANC: African National Congress
CGB: Centre Governing Body

CGBs: Centre Governing Bodies

CM: Centre Manager

CMs: Centre Managers

DoE: Department of Education
F: Female

LP: Limpopo Province

M: Male

MP: Mpumalanga Province

SASA: South African Schools Act
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APPENDICES

Appendix 1: Interview Schedule for educators and centre managers

Introduction: Good morning; or afternoon [Mention name of respondent]. Thanks for
having granted me permission to interview you. | would like to reassure you that I will
stick to all the ethical codes of conduct with regard to conducting research as stated in my

application letter and your letter of informed consent.

Interview Questions for a meeting with educators and centre managers in the
Bohlabela District (the same questions will be asked to all educators and centre
managers of the three targeted centres in the Bohlabela District).

1. How many learners according to gender were enrolled in your ABET centre from
2003 to 2005?

2. How many learners that were between the ages of sixteen and thirty six according to
gender were enrolled at the beginning of 2003?

3. How many learners that were between the ages of sixteen and thirty six according to
gender were enrolled at the beginning of 2004?

4. How many learners that are between the ages of sixteen and thirty six according to
gender were enrolled at the beginning of 2005?

5. How many young mothers (ages 16 to 36) dropped out of the system in each year
since 2003?

6. According to your view what were the causes of such dropping out of learners out of
the system?

7. Some people are of the view that family pressures are some of the causes. What is
your view on that?

8. According to your knowledge to what extent are family members of your young

mothers learners giving the centre support that it deserve to deliver maximally?
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10.

11.

12.

13.

14.
15.

16.
17.

18.
19.

20.

According to your knowledge to what extent to the immediate family members give
support to young mothers who are learners or were learners in your centre from 2003
to 2005?

According to your knowledge what support do young mothers get from extended
family members with respect to learning?

According to your knowledge what are the most prevalent family problems/pressures
that seems to be the root of irregular participation, dropping out of the system or poor
performance of young mothers in ABET classes?

According to your view what strategies can be used to make both the family members
of the learners and the learners themselves to realise the importance of participating
in ABET classes?

According to your view is the curriculum appropriate according to the needs and level
of young mothers that are learners in your centre? Is it not scarring them away?

What are you doing to make the curriculum more suitable to your learners’ context?
In your view is the centre and its environment conducive to young mothers who are
enrolled or supposed to be enrolled in your centre?

If you were one of your learners how will you feel to be in such an environment?

Is your starting time convenient to your learners and prospective learners according to
their private activities that they cannot change?

Did your learners take part when the time was decided?

In your view are the family members and learners themselves having enough
information of the successes and short falls of the centre?

How do you involve learners and their family members in developmental activities

and decision making that affects them directly and indirectly?
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Appendix 2: Interview schedule for learners

Interview questions for a meeting with present learners and ex-learners in the

Bohlabela District (the same questions will be asked to all learners and ex-learners
in the three targeted ABET centres).

A wnp e

10.
11.
12.

13.

What motivates you to attend ABET classes in this centre?

How frequent do you attend classes per month?

What discourages you from attending classes regularly?

Other learners are saying that family pressures are one of the factors that are creating
more difficulties than any other factor in their participation in ABET activities. What
is your view on that?

Are your immediate family members giving you the support you expected from them
in your ABET career?

In your view what can be done by the centre and your family members to improve
your participation tempo in ABET classes?

Some of the learners in ABET centres are not satisfied of the current curriculum
because it does not fulfil their immediate needs and expectations. What is your view?
The time that the ABET activities are conducted is in the afternoon in most ABET
centres around Bohlabela District including your centre. In your view does this time
suit the majority of ABET learners? Is this time conducive/convenient to you?

What were your difficulties in your participation in ABET classes?

What made you leave before the completion of your ABET career?

In your view what opportunities are there after ABET activities for a person like you?
What part did you play in the structuring of ABET activities? Were you part of the
decision-making concerning time setting, curriculum planning and the dissemination
of information?

Were you aware of your rights to information about the developments in ABET
activities, your rights to learn and you rights to actively participate in the planning of

your curriculum in your ABET centre?
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14. In your view what can be done to improve the present situation in ABET centres and
to win family support to the benefit of all ABET learners?
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Appendix 3: Interview schedule for CGB members

Interview questions for a meeting with the CGBs of the three targeted ABET
centres in the Bohlabela District. Same questions will be asked to all interviewees.

1. Inyour view what role is ABET playing in the community?

2. What role is the community playing to support the growth of your centre in terms of
enrolment, sustainable participation of young mothers in ABET classes?

3. Inyour view is the community involved in planning of time, curriculum,
dissemination of information, centre establishment and other activities as partners?

4. Inyour view what difficulties faced by young mothers who are learners in the centre?

5. Are family members supportive to the education of young mothers? If yes, how and if
not why?

6. Is the environment of the centre conducive to learners like young mothers and other
adult learners?

7. What is the feeling of the community about the participation of young mothers in
ABET activities?

8. In your opinion what can be done to win the support of the community?

9. Inyour view what can be done to motivate young mothers to actively participate in
all ABET activities throughout ABET career?
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Appendix 4: Letter to the District Co-ordinator of ABET

P.O. Box 1249
Thulamahashe
1365

10 June 2005

The District Co-ordinator (ABET)
Bohlabela District

Department of Education

Private Bag x

Hazyview

1242

Dear Sir/Madam

APPLICATION FOR PERMISSION TO CONDUCT RESEARCH IN THE DISTRICT
ABET CENTRES

ID No : 6201045373089
Persal No : 81053088

Student No : 200405138

I hereby apply for permission to conduct research in ABET centres in your district. | am

currently registered for an M Ed Degree in Adult Education at University of Limpopo.

My research topic is: Problems Affecting Young Mothers in Attending ABET

classes in Bohlabela District in the Limpopo Province.

A sample of three centres at the district will be involved in the research. The three centres
will be selected by means of the purposive sampling method. For ethical reasons I will
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like you to understand that | will not disclose names of participants to any one including
departmental officials at any circumstances.

I understand that it will be my responsibility to arrange with the centres to make

agreements and to receive their informed consent.

I intend to conduct interviews from 01 August to 30 September 2005. Interviews will last

approximately four to six days per centre.

I would be grateful if permission can be granted.

Yours Faithfully

Manyike NM
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Appendix 5: Letter to the Centre Manager

P.O. Box 1249
Thulamahashe
1365

10 June 2005

The Centre Manager
Name of the ABET Centre
Private Bag x

Post Office

Code

Dear Sir/Madam

APPLICATION FOR PERMISSION TO CONDUCT RESEARCH IN YOUR CENTRE

ID No : 6201045373089
Persal No : 81053088
Student No : 200405138

I hereby apply for permission to conduct research at your centre. | am currently registered
for an M Ed Degree in Adult Education at University of Limpopo.

My research topic is: Problems Affecting Young Mothers in Attending ABET
Classes in Bohlabela District in the Limpopo Province.

Your centre has been selected by means of the purposive sampling method to be one of
the three research sites in Bohlabela District. The District management has been notified
about the study and permission is granted in this regard with the understanding that

names of the participants will not be disclosed to anyone irrespective of the person’s
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position or status in the department or government and in the entire world. I will be
responsible in the selection of participants in the centre and to make agreements with

them.

I intend to conduct interviews from 01 August to 30 September 2005. Interviews will last
approximately four to six days per centre.

I would be grateful if you can grant me this opportunity.

Yours Faithfully

Manyike NM
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Appendix 6: Letter to potential participant

P.O. Box 1249
Thulamahashe
1365
10 June 2005
Name of the ABET Centre
Private Bag x
Post Office
Code

Dear Sir/Madam

APPLICATION FOR PERMISSION TO INTERVIEW YOUSELF

I hereby apply for permission to interview you at your ABET centre. | am currently
registered for an M Ed Degree in Adult Education at University of Limpopo.

My research topic is: Problems Affecting Young Mothers in Attending ABET

Classes in Bohlabela District in the Limpopo Province.

You are one of three educators, three learners and three SGB members in your ABET

Centre that will be interviewed.
Your name has been selected by means of the purposive sampling method where | feel
you are the most relevant person to give information that will contribute substantive

information that pertains to my study.

You name will not be disclosed to anyone in the entire world for any purpose no matter

what may come.
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I have also asked for permission to conduct this research from both the centre manager

and the district ABET co-ordinator.

I would be grateful if you can give me permission.

Yours Faithfully

Manyike NM
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Appendix 7: Letter of informed consent

TO WHOM IT MAY CONCERN:

INFORMED CONSENT

I (full names of participant), hereby agree to

take part in the research project that is undertaken by Mr NM Manyike. My participation
is based on the following conditions:

I have the right to withdraw from the study at any point without penalty.

My participation is voluntary and the researcher has given me all information about the
research project;

I am not exposed to any physical or emotional risk;

My name shall remain confidential at all times and it shall only appear as a code in the
research project;

My answers to the questions shall only be used for research purposes.

Yours Faithfully

SIGNATURE
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Appendix 8: Example of Data matrix used

Variables |1 2 3 4 5 6 7 8 9
Time The starting | The starting | The starting | The time is | The time is | The time is The starting | The starting The starting
time is not time isnot | time deny not right to | convenient | right for time is time is not time is not
suitable to conducive. | those that those that | to learners. | learners. convenient | right to the convenient
the majority | Workers are | are working | are Not Not involved. | to learners. | working class. | to our
of learners. unable to an working involved. Learners The self- learners.
Learners attend opportunity | and to were not employed and | Especially
were not classes. to attend some involved in | domestic to those
involved Learners classes. young setting the | workers. who are
when time were not Learners mothers starting Learners were | self-
was decided. | involved. were not who are to time. not involved | employed
involved. fetch in time and
children setting. domestic
from workers.
school. Learners
Not were not
involved. involved in
Learners: time setting.
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The time is Learners:
not right even | The time is
Learners: to me. not right
The time is CGB: even to me.
not right Learners: Time isset by | CGB:
even to me. Learners: The time is Learners: district. Time is set
CGB: Not suitable | not suitable | Learners: The time is by district.
Time is set eventome. |eventome. | Thetimeis not right
by district. CGB: not right even to me.
Timeisset | eventome. | Learners: Learners: CGB:
CGB: by district. | CGB: The time is | The time is Time is set
Time is set Time is set | not right not right even | by district.
by district. by district. | even to me. | to me.
CGB: CGB:
Time isset | Time is set by
by district. | district.
Curriculu | Its relevance | The The The The The The The The
m IS language of | language is | curriculum | curriculum | curriculumis | curriculum | curriculumis | curriculum
questionable. | instruction | a problem. | does not is appropriate. is not not is not
is the main meet the appropriate | Learners are | appropriate. | appropriate to | appropriate
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Learners:
| am not
satisfied
about the

curriculum.

problem.

Learners:
The
curriculum
does not
satisfy our
needs. We
need skills
more than

anything.

CGB:
The

curriculum

Learners:
The
curriculum

is not

satisfactory.

learners’
basic

needs.

Learners:
The
curriculum
satisfies

me.

Learners:
It depends
on
individual’®
s needs. To
me it is OK
but I will
like them
to add
some
learning

areas.

not dedicated.

Learners:
The
curriculum
does not
satisfy our
immediate

needs.

CGB:
The

Learners:

| am not
satisfied.
The
curriculum
should
include skill
developmen
t.

our learners.

Learners:

I am not
satisfied about
the present

curriculum.

CGB:
The

to our

context.

Learners:
I am not
satisfied
about the

curriculum.
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is not CGB: curriculum is curriculum
CGB: relevant to The not suitable to does not CGB:
The our context. curriculum | our situation. | CGB: address our We are not
curriculum is CGB: does not The needs. satisfied
not CGB: The satisfy our curriculum about the
addressing The curriculum | learners’ does not curriculum.
our needs. curriculum | is not needs. meet our
is not addressing learners’
relevant. our expectations
immediate
problems.
School The school The The The The The The The The
environm | environment | environment | environment | environme | environme | environment | environment | environment | environment
ent is not is not is not ntis ntis is conducive. | is not is not is not
conducive to | conducive conducive conducive. | conducive. conducive conducive to | conducive
adult to our to adult to learners. | adult learners. | to adult
learners. learners. learners. learners.
Learners: Learners:
Chairs and Learners: Learners: Learners: Learners: Chairs and Learners:
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tables are too | Chairsand | Chairsand | Learners: Learners: The Chairsand | tablesare too | Chairs and
small for us. | tables are tables are The The environment | tables are small. tables are
CGB: too small. too small. environme | environme | is OK. too small. too small.
The nt is OK. nt is OK. CGB:
environment | CGB: CGB: CGB: The CGB:
IS not The The CGB: The environment | The
conducive. environment | environment | CGB: CGB: The environment | is not environment
is not is not The The environment | is not conducive. is not
conducive. | conducive. | environme | environme | is not conducive. conducive.
nt is not nt is not conducive.
conducive. | conducive.

Family Family Persistent Family Family Fear of Jealous, Migration to | Some learners | Family

pressures | pressures family pressures pressures progress unemploymen | industrial are forced by | pressures
have a pressures are contribute | and divorce | t, poverty and | places and | their husbands | like
negative are rife to persistent. alotin cause men | lack of paying their | to leave violence,
impact on married Learners are | dropouts. and other support from | husbands classes. Some | sexual
learners. learners abused and | Pressures family family regular are driven out | abuse,
Pressures than to the | barricaded like members to | members are | visits are of classes by | poverty,
such as unmarried. | by their poverty, disturb hindering compelling | poverty to unemploym
poverty, That is to husbands illness, learners progress of learners to look out for ent,
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male
dominion,
unemployme
nt, household
chores,
migration,
ilInesses,
domestic
violence and

sexual abuse.

Learners:
Family
pressures are
my
stumbling
block. Like
sickness and

poverty.

both
customary
and civil
marriages.
Learners are
abused and
restricted to
attend by
their
husbands.

Learners:
The in-laws
and my
husband
does not

approve that

from
attending
classes.
Poverty is
the main
cause of
migration
from one
place to
another.

Learners:
My husband
and in-laws
disturb me
from

attending

family
violence
and
unemploy

ment.

from
attending

classes.

our learners.

Learners:

leave
classes
before they

can finish.

Learners:

employment.

Learners:
My husband

does not allow

migration
and sickness
are forcing
learners out

of classes.

Learners:
My husband

does not
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CGB:
Domestic
violence is
prevalent in

our area.

| attend
classes.

CGB:
There are
some cases
where some
men hinder
their wives
in attending

classes.

classes.
Poverty and
illness
contribute to
a greater

extent.

CGB:
Family
pressures
are

disturbing.

Learners:
Not to all
of us but to
those who
are

married.

CGB:

Learners:
Family
pressures
are
prevalent
to those
who are

married.

CGB:

My husband
does not want
me to attend
ABET

classes.

CGB:

Other men are
preventing
their wives to
attend ABET

Family
violence is
disturbing at
times. My
husband
forbid me to
attend
ABET

classes.

CGB:
Family
pressures
are the main
causes of

dropouts.

me to attend
classes when
he is at home.
He wants me
to spend more
time with
him.

CGB:

Their lovers
disturb

learners.

approve that
| attend
ABET

classes.

CGB:
Families
have got
problems
that frustrate

learners.
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Pressures | Violence in | classes.

from families is

families are | one of the

perpetuated | causes of

by poverty. | dropouts.

Ignorance | Learnersdo | The No No No No No No No

not have importance | information | information | information | information is | information | information is | information
information | of is given to is disseminated | is disseminated | is
about the information | learners. disseminate to learners. disseminate | to learners. disseminate
development | disseminatio dto dto dto
sin the n is not learners. learners. learners.
centres. considered.

Learners are
not involved
in decision-

making.

Learners:
| am not

aware about

Learners are
not

involved.
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opportunities
after ABET
and my
rights as a

learner.

CGB:
The
community is

not informed.

Learners:

| do not
know the
opportunitie
s after
ABET.

CGB:
Not

informed.

Learners:
I am not

sure.

Learners:

| know a
little about
opportuniti
es after
ABET. |
am not
aware
about my

rights.

CGB:
Not

informed.

Learners:
No
knowledge
about
opportuniti
es after
ABET. |
am not
aware
about my

rights.

Learners:

I do not know
what
opportunities
are there after
ABET. Blank
about my
rights.

CGB:

Not informed.

Learners:

| do not
know what
opportunitie
s are there
after ABET.
| do not
know my
rights.
CGB:

Not
informed.

Learners:

I do not know
what
opportunities
are there after
ABET. I do
not know my
rights.

CGB:

Not informed.

Learners:

I have no
idea what
opportunitie
s are there
after ABET.
I am blank
about my
rights.
CGB:

Not

informed.
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CGB:

Not CGB:
informed. Not
informed.
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