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ABSTRACT

Translanguaging is an inevitable practice among multilinguals in a multilingual context.
However, the South African education system is built on a singular language that is
used as a medium of instruction, which in many cases has acted as a barrier to
multilingual speakers whose languages are not the media of instruction. Nonetheless,
the utility of multiple languages in classroom interactions has started to be viewed
positively. This study set out to investigate the role of translanguaging in students’
understanding of Life Science concepts at the University of Limpopo. A case study
design was adopted in the qualitative research paradigm. Following purposive
sampling, data were collected from a lecturer and her first-year students enrolled for
the BSc extended programme. Data were in the form of recorded lectures and group
discussions that were conducted outside of class. Transcriptions of recorded data
were made and subjected to classroom discourse analysis and conversation analysis.
Translanguaging was adopted as a theoretical framework. The findings of the study
indicated that translanguaging was used by the lecturer simply because of the
multilingual environment, inter alia, to avoid certain terms as part of the African notion
of respect. The findings further indicated that translingual practices were classifiable
into directives, informatives, elicitation and commissives. Additionally, translanguaging
was found to be used for purposes of explaining the subject matter. Moreover,
translanguaging was found to be effective in creating rapport, acknowledging students’
linguistic repertoires and enhancing content knowledge. From the findings it is
recommended that translanguaging be encouraged in multilingual classroom
environments. It is recommended that translanguaging be utilised for pedagogical
purposes. The planning of educational matter should also incorporate
translanguaging. Recommendations for future studies include the adoption of other
research paradigms. It is also recommended that future studies be conducted at other

levels of study across different programmes.
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CHAPTER 1: OVERVIEW OF THE RESEARCH

1.0 Introduction

As a result of its multicultural diversity, South Africa is often called a Rainbow Nation.
There are 12 official languages in the country. Due to this diversity, many learners
speak two or more official languages and take English or Afrikaans at school as their
first or second additional language (Aung, 2021). Aung (2021) argues that learners
who do not use English as their first language may experience difficulties in expressing
complex ideas or emotions in a language they are less familiar with, which can lead to

challenges in communication and participation in classroom discussions.

English remains the sole medium of instruction in the majority of academic institutions
in South Africa. This is despite the promulgation of 12 official languages in the
country’s Constitution meant to redress the linguistic imbalances of the past.
Nevertheless, African languages have often been incorporated into academic classes
due to their utility in enhancing content knowledge (Probyn, 2009). The use of African
languages has been met with various reactions from students and their lecturers.
Nevertheless, there is a growing body of literature that reports positive uptake of using
African languages alongside the medium of instruction (Asfour, Ndabula, Chakona,
Mason & Oluwole, 2020; Hurst & Mona, 2017; Makalela, 2013). This is part of the

impetus that motivated this study.

Moreover, this study was motivated by the fact that English is the most used language
in the classroom because of its global standing (Fawole & Pillay, 2019). Therefore, the
study was conducted amongst the first entering BSc extended programme students at
the University of Limpopo to investigate translanguaging in students’ understanding of
Life Science concepts. In order to help students understand concepts, teachers in
South Africa and other multilingual societies translanguage regularly (Aung, 2021).
However, Aung (2021) avers that teachers and students need to be intentional in using
translanguaging in the classroom (Aung, 2021).

The purpose of this chapter is to provide an introduction and background to the
research. The key concept of the study are discussed, followed by the research
problem. To establish connections between the study's abstract components, the role

of theory is explained. The purpose of the study together with the objectives is

1



presented followed by the research methodology. To demonstrate the safety
precautions taken to conduct the study, the ethical aspects of the investigation are
presented. Finally, the value of the research followed by the structure of the thesis is

discussed.

1.1. Background

According to Hungwe (2019), the massification of tertiary education around the world
has increased access for students of different backgrounds. South Africa (SA) has not
been spared from this global shift. Over the last 15-20 years, South African universities
have accepted students with diverse cultural and linguistic backgrounds. Most of these
students, however, are academically unprepared to cope with the university's
academic demands. In addition to their multilingual nature, the students most

commonly use English as a second language (ESL) (Ngcobo, 2014).

Hungwe (2019) further adds that many students have difficulty reading and
comprehending English texts. Many South African institutions have implemented a
variety of methods to close the linguistic gap brought by the use of English as the only

language of teaching and learning (LOTL).

The University of Limpopo (UL) accepts students who have difficulties with their
academic reading and writing. To add on to this, Rapanyane (2020) is of the view that
students who are enrolled in undergraduate studies at the University of Limpopo
generally drop out because they struggle to complete various academic tasks on
campus. Among the challenges students often face are difficulties with reading and
writing (Rapanyane, 2020). Furthermore, the University offers a module named Health
Education and Life Competencies 1 (SHELOOO) in the School of Molecular and Life
Sciences (SMLS) in the Faculty of Science and Agriculture. The Department of
Physiology and Environmental Health (DPEH) offers this module to all first-entering
students registered in the Extended Curriculum Programme (ECP) and has been
mandated by the faculty to assist students in improving their academic reading and

writing skills.

The module covers a combination of Life Sciences (LS) education and Academic
Literacy (AL). In this module, students are taught health-related matters, as well as
academic aspects, to ensure that they possess necessary ‘academic writing’ skills.
The topics covered under health education include respect for all forms of life, sexual

2



health, and environmental safety. In AL, covered topics include academic writing,
group dynamics, dictionary work, reading techniques, process writing, and types of

writing along with the numerical and visual information.

Having taught this course at UL for more than six years, the researcher had gained an
understanding that students in the classroom face challenges of understanding
concepts in English. The researcher had always looked for methods to assist such
students. Because the researcher was interested in learning how to support students
who did not speak English as their first language, who had trouble understanding texts
written in English, who found it challenging to keep up with the reading requirements
of their courses and comprehend concepts; the researcher then decided to start a

literature inquiry.

Makalela (2015) adds that globally, multilingual education is being investigated, and
research conducted abroad and in SA has revealed that translanguaging in particular
has been successful in boosting literacy. Stakeholders in education, however, have
argued that regardless of learners' native languages, having one language of teaching
is useful in enhancing learners' reading and comprehension skills. In other words,
stakeholders, such as policy makers and teachers, do not regard classroom
monolingualism as one of the contributing factors to low reading levels in classrooms.
Consequently, institutions still promote monolingualism and disregard students'
linguistic repertoires despite research suggesting that multilingual education has

improved.

On the other hand, Thusi (2020) is of the view that although SA's diversity is celebrated
both locally and abroad, and is a known fact that the country is multilingual, this has
not yet been reflected in the educational system. The only language Thusi was taught
as a learner in both primary and secondary school was English, with the exception of
isiZulu classes. Because the school only spoke one language, students were
forbidden to speak in their language around teachers who did not understand it. Many
students had difficulties in reading and expressing themselves in English, but
language barriers were not considered to be the primary problem; instead, the

students were called "slow" or to have “learning problems", and the problem of
monolingualism was never addressed in a school where most students were

multilingual. In addition, as a learner who was proficient in three African languages,



Thusi left school only speaking English well, and thought this was because using
African languages in class was discouraged (where Thusi spent most of the time).
Therefore, this study aims to investigate the role of translanguaging in BSc extended
programme students’ understanding of LS concepts at the UL.

According to Baker (2011: 288), translanguaging is “the process of making meaning,
shaping experiences, gaining understanding and knowledge through the use of two
languages”. The term remains an important feature of Welsh bilingual education,
which has also been adapted in other parts of the world as a key modern concept in
some bilingual classrooms and communities (Garcia, 2009). In Welsh bilingual
education, “translanguaging refers to the pedagogical practice of alternating between
English and Welsh for receptive and productive purposes, e.g. reading in English and
writing in Welsh” (Rajendram, 2019: 38). Canagarajah (2011a: 401) extended the
definition to mean “the ability of multilingual speakers to shuttle between languages,
treating the diverse languages that form their repertoire as an integrated system”.
Originally, translanguaging referred to a term for an academic approach, in which input
and output language modes of bilingual classrooms are deliberately switched (Cenoz
& Gorter, 2022).

Martin (2005) in Nsele (2018) further defines translanguaging as the use of local
languages alongside the official language of the lesson. Therefore, in order to get an
understanding of translanguaging, it is significant to understand the role of English as
the official language and the LOLT. Garcia (2006) who defined translanguaging as the
use of more than one language in a classroom further stated that translanguaging is
a planned and systematic use of two languages inside one lesson that helps learners
absorb and understand through interactional communication with the teacher and their
peers. In this way, teaching learners to understand content becomes the central focus

in content subjects.

The main aim of teaching is to simultaneously provide content and language
knowledge so that students can be able to convey and interpret a message through
written or spoken modalities (Nsele, 2018). In order to facilitate teaching in the
classroom, it becomes essential for educators to create strategies that are democratic,

reasonable, but are also effective for learners with different learning styles and needs.



According to Ramirez (2019: 17), many scholars have debated the use of first
language (L1) and the target language (TL) in the classroom. On the one hand, various
studies have shown the importance of the use of the L1 for second language
acquisition (SLA) and the beneficial side of using translanguaging as a tool to develop
skills in the TL class. For instance, Velasco and Garcia (2014) explored the potential
of translanguaging in aiding the writing skill of bilingual learners and defended the idea
that students use translanguaging to enact writing as a self-regulating mechanism.
Furthermore, Portolés and Marti (2017) argued that a monolingual approach to
teaching English does not convey a realistic depiction of the linguistic behaviour of
learners inside and outside the classroom. By using translanguaging in class, it was

demonstrated how young learners use their L1 strategically in order to communicate.

Mokolo (2014) goes on to state that the main purpose of translanguaging is not only
to assist learners in understanding words, phrases, and sentences in two languages,
but to also assist them in learning concepts and enhancing cognitive development.
Translanguaging emphasises the use of two languages by both students and lecturers
in order to improve learning. It is the theory behind translanguaging that when all the
languages present among the students are used, then the quality and depth of learning
will be enhanced. Thus, students will be able to comprehend concepts better,

participate fully and understand more effectively.

Although several studies have been conducted on translanguaging, a few if not none
looked at translanguaging in LS in the higher education context (Ngubane, Ntombela
& Govender, 2020; Asfour et al, 2020; Cenoz & Gorter, 2022). Thusi (2020), for
instance, investigated the effectiveness of translanguaging as a multilingual strategy
for enhancing reading literacy in Grades 3 and 4. According to her findings, although
there is a considerable amount of literacy activity in the classroom, the quality of these
interactions could be improved. The results showed that in spite of the fact that some
participants participated in literacy events, others did not. For some participants,

engagement occurred only in the second round of observations.

In addition, Mgijima (2019) examined the effects of translanguaging on reading
comprehension among isiXhosa-English multilingual learners. Specifically, the study

focused on the effectiveness of the techniques on learning recall, text reorganization,



and the ability to predict and make inferences from texts. The intervention made a

difference in the learners' home language performance.

1.2 Research problem

Among other things, the Department of Education recognizes that South African
cultural diversity is a valuable national asset; hence, it was given the task of promoting
multilingualism and the use of official languages in South Africa (Language in
Education Policy, 1997). Although the Language in Education policy was for Basic
Education, it had implications on higher education. For instance, the UL is an institution
that has various students who come from different linguistic backgrounds where the
dominant languages are Sepedi/Sesotho sa Leboa, Tshivenda, and Xitsonga because
of its geographical location (Mashatole & Makgoba, 2022). The minority languages are
siSwati and isiZulu. Generally, when students are taught, given assignments or writing
exams, they use English, which is the medium of instruction (Mashatole & Makgoba,
2022). English as a medium of instruction makes the use of indigenous languages in
the classroom impractical in South Africa (Hungwe, 2019). This creates a disparity in
the educational system because most South African students are multilingual and do
not speak English as their L1, making it difficult for many of them to become proficient

in the language.

Nevertheless, given the diversity of South African population, the promotion
of multilingual education is highly justified (Boakye & Mbirimi-Hungwe, 2015).
Additionally, after gaining independence in 1994, a number of language policies have
been published, which, according to Maseko (2014), aim to prevent language from
being used to maintain inequality and to encourage multilingualism. Hungwe (2019)
reminds us that legislation prohibits the dominance of Afrikaans and English from
being utilized as a hindrance to the success, retention, and accessibility of speakers
of other languages.

Despite the policies that have been put in place to encourage multilingualism,
multilingual education, as well as the recognition and use of other languages in higher
education institutions have been on the horizon but have not yet been fully adopted
for implementation. In the majority of South African universities, teaching and learning
is still mostly conducted in English (Maseko, 2014). The University of Limpopo is one

of the universities that still uses English as the only language for instruction which



does not cater to the student’s linguistic needs despite the fact that the languages
spoken by the majority of students are Sepedi/Sesotho sa Leboa, Xitsonga,
Tshivenda, siSwati, isiZulu, isiXhosa, and isiNdebele. Moreover, as a lecturer in the
institution where the research was conducted, the researcher had observed that
students generally incorporate African languages during group discussions and class
presentations. Even in their day-to-day conversations, they combine the use of African
languages with English. Translanguaging then becomes a norm to them as it is
regularly done both in and out of the classroom. Therefore, the researcher sought to
investigate the effectiveness of translingual practices in the Life Science classes in the

UL context.

1.3. Preliminary literature review

The sections below provide a brief overview of the literature presenting the
perspectives of different scholars. It discusses translanguaging in the classroom and

translanguaging as a pedagogy and practice.

1.3.1 Translanguaging in the classroom

Shifidi (2014) conducted extensive research on cases of translanguaging in Namibian
educational contexts and chose three junior secondary schools from the northern
region with a total of 30 participants to find out more about translanguaging practices.
During the investigation, the purpose was to explore the existence and the extent of
translanguaging in Namibian schools as well as whether translanguaging could
improve learners' understanding of the subject material. The Shifidi study is closely
related to the current study since both investigated and examined the occurrences of
translanguaging and how it could improve learners' understanding. However, unlike
Shifidi’'s (2014) study conducted in Namibian schools, the present study was
conducted in a higher education institution in LS classrooms in order to identify

translingual practices.

Mokolo (2014) looked at translanguaging in classrooms in Limpopo province primary
schools’ foundation phase. The purpose of this study was to investigate how teachers
and learners use translanguaging in the Foundation phase at selected primary
schools. The current study also benefited from Mokolo’s (2014) study as it looked at

how teachers and students utilized translanguaging to enhance understanding.



Nonetheless, the current study sought to classify translanguaging practices among

students and lecturers in LS classrooms.

Similarly, Asfour (2020) et al conducted a study on using translanguaging in higher
education to empower students’ voices and enable epistemological becoming. The
study was conducted at the Centre for Postgraduate Studies at Rhodes University and
was based on self-reflective writing of language biographies. The study further focused
‘on new epistemologies afforded by a shift away from the monolingual habitus and
from the concept of multilingualism towards plurilingualism and translanguaging” (ibid:
52). The data for the study suggested “that a plurilingual approach towards teaching
and learning in Higher Education [could] afford epistemological access to learners
across faculties and disciplines in Higher Education and ... that the role of languages
of tuition in curricular need to be strategically re-evaluated” (ibid). The present study,
nevertheless, sought to systematise translanguaging practices among students and

lecturers in LS classrooms of the UL.

Another study was conducted by Omidire and Ayob (2020) which focused on the
utilisation of translanguaging for learning and teaching in multilingual primary
classrooms in the Gauteng Province of South Africa. The study adopted a qualitative
approach where data were collected using classroom observations, semi-structured
interviews and document analysis. The researchers “found that the enablers of
translanguaging included a non-threatening and safe environment” while “the
constraints included inadequate resources, limited lesson time, complexity of some of
the home languages, limited experience of the teachers using a multilingual approach
and existing socio-economic factors” (ibid: 1). It was interesting to find out how

effective was translanguaging in a LS class.

Furthermore, Strauss (2016) conducted a study on code-switching and
translanguaging inside and outside the classroom in a rural Afrikaans setting in
Upington, Northern Cape Province of South Africa. The study focused on in-class
activities such as teacher’s presentation of a poem and learner discussions as well as
after school activities such as informal debating practice sessions led by a teacher.
The researcher found that “translanguaging strategies formed a significant part of the
participants’ linguistic repertoire and had been used to fulfil a number of functions,
including reprimanding, elaboration of content and exclusion” and that “linguistic



strategies played an important role in simplifying the subject matter and improving
understanding” (ibid: ii). The current study looked at translanguaging involving multiple

languages, i.e., English, Tshivenda, Xitsonga, and Sesotho sa Leboa.

De Los Rios and Seltzer (2017) also conducted a study that explored the concept of
translanguaging through the writing of two students who took up a challenge to
coloniality in English classrooms. The findings of the study illustrated “that the
teachers’ translanguaging pedagogies disrupted the inherently monolingual and
colonial tendencies of English classrooms through -curricular that promoted
metalinguistic awareness and reflection about their own linguistic and cultural

identities” (ibid: 55). The current study focused on LS classroom practice.

1.3.2 Translanguaging as a pedagogy and practice

According to Rajendram (2019), students typically engage in translanguaging of their
own accord rather than being explicitly encouraged by teachers to engage in this
phenomenon. The reason for this is that translanguaging enables students to make
meaning, express themselves, and engage with content by drawing on their full
linguistic repertoire. Usually, when translanguaging takes place in the classroom, it's
spontaneous and student-directed (Cenoz & Gorter, 2017; Lewis, Jones & Baker,
2012b). Because translanguaging happens spontaneously among multilingual
students, people usually think that it does not need to be taught and that “there is
nothing more for the school to add, other than provide a context for it to be practiced
(Canagarajah, 2011a). In contrast, Li (2018b) argues that translanguaging should be
seen as an ongoing process and practice rather than as a "thing-in-itself." In a similar
vein, Canagarajah (ibid) suggests that teachable translanguaging techniques should

be used to expand translanguaging as a practice and skill.

In order to assist learners at the beginning stages of their multilingual continuum in
engaging with demanding academic content, accessing and understanding complex
texts, and producing new knowledge and language practices, Garcia and Li Wei
(2014) suggest that teachers employ translanguaging pedagogically. But they also
emphasize that translanguaging must be revolutionary in order to alter the
conventional methods of teaching and learning in the classroom, not just a scaffolding

tool.



Ngubane et al (2020) add that the use of English as a teaching and learning language
in South African township schools frequently presents difficulties for learners as well
as teachers. This occurs because students only speak their mother tongue when they
arrive at school. Teachers still struggle with teaching in English or with communicating

with their bilingual students in English alone, despite years of training.

There have been few research in South Africa on the impact of translanguaging in the
classroom (Ngubane et al, 2020). For instance, Banda (2018) examined the notion of
translanguaging in a township secondary school in Cape Town. Banda (2018)
employed systematic functional linguistic theory in his research to demonstrate the
strategic use of translanguaging for educational objectives in an isiXhosa-English
classroom. Through the use of broadened linguistic repertoires, students in Banda's
study engaged in interactions employing "translanguaged" discourses between
isiXhosa and English. Multilingual learners gain power, identity, agency, and voice
when they utilize their linguistic origins, according to the study's findings (Banda,
2018). Mgijima and Makalela (2016) explored how bilingual isiXhosa-English Grade 4
pupils in South Africa benefited from translanguaging strategies for reading instruction.
A quasi-experimental approach involved learners taking a pre-test in English, an
intervention on translanguaging strategies, and a post-test. According to Ngubane et
al (2020), Researchers discovered that translanguaging approaches enhance
learners' ability to make conclusions from background information, rather than relying
solely on text reading. Mgijima and Makalela (2016) proposed a literacy paradigm that
enables multilingual learners to use their accessible linguistic repertoires when

developing reading skills, particularly at foundation phase levels.
1.4 Theoretical framework

The theory that underpins this study is the translanguaging theory. As this study seeks
to understand translingual practices in a classroom context, the translanguaging
theory seems to be fitting. Li (2018b) postulates that this is a theory that focuses on
language practices, it further recognises linguistic diversity in a classroom context.
This theory is relevant in this study because there are diverse languages spoken by
students and lecturers in the LS classes (Canagarajah, 2011b). In another study, Ayob

(2020) argues that translanguaging theory is viewed not as a separate entity from the
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language of learning but as an asset to complement the language of the learning

process.

Furthermore, Hamman, Beck, and Donaldson (2018) argue that the term

L1

‘translanguaging’ “highlights the dynamic languaging practices of bilingual students”.
They further argue that “a translanguaging perspective maintains that bilingualism is
not the ‘full’ mastery of two or more individual (separate) languages” but is understood
as dynamic, with translanguaging as the authentic way that bilingual individuals
communicate. Furthermore, according to them, “translanguaging theory also posits
that languages are not separated in the mind of the bilingual person; rather, the
bilingual mind is seen as a holistic system that contains diverse linguistic resources,

employed as needed for different communicative purposes” (ibid).

This theory is relevant for this study because the UL is characterised by multiple
languages which are students’ L1 while English is the medium of instruction. This
presents a fertile ground for students (and lecturers) to appeal to diverse linguistic
resources in order to achieve various communicative purposes. As such, students are
expected to utilise these linguistic resources in order to access subject content better.
The study therefore investigated these translanguaging affordances.

Translanguaging theory was used in the study as a frame through which multilingual
practices are explained, interpreted and analysed. It must be emphasised that
translanguaging theory developed from practice. According to Li (2018b),
translanguaging is a practical theory of language. In other words, multilingual practices
that were studied in this research were explained, analysed and interpreted through

translanguaging both at a theoretical and practical level.
1.5 Purpose of the study
The aim and objectives supporting the study are presented as follows:

1.5.1 Aim of the study

This study aimed to investigate the role of translanguaging in students’ understanding

of LS concepts at the UL.

1.5.2 Objectives of the study

+Identify translingual practices in the LS classroom.
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+Classify the translingual practices in the LS classroom.

*Determine the role of translanguaging in students’ understanding of concepts in LS
at the UL.

*Evaluate the effectiveness of translanguaging in the LS classroom.

*Systematise translanguaging in relation to enhancing understanding of scientific

concepts in LS.

1.6 Research methodology

This section captures research design, sample and sampling procedure, data
collection, data analysis and quality criteria relevant to the identified research

approach.

1.6.1 Research design

As the study investigated the phenomenon of translanguaging in its natural setting, a
qualitative paradigm was the most appropriate choice (Seliger, Shohamy & Shohamy,
1989). The study was also underpinned by an interpretive paradigm which is social
research that is more concerned with understanding as opposed to explaining (Blaxter,
Hughes & Tight, 2006). In the context of this study, the researcher was concerned with
understanding how students (and lecturers) used translanguaging in order to enhance
understanding of LS concepts. Furthermore, this study followed a case study approach
as it sought to investigate students’ and lecturers’ engagement with translanguaging
in the context of the SHELOOO module in UL. Within the qualitative paradigm, this study

utilised non-participant observation (Larsen-Freeman & Long, 1990).
1.6.2 Population, sample and sampling

The population from which the sample was drawn consists of LS classes with a total
of about 650 students. In the current study, all the participants were selected using
purposive sampling (Bernard, 2002; Lewis & Sheppard, 2006). That is, the three
sampled classes were purposively sampled by virtue of being LS classes. Similarly,
the three groups of LS students were purposively sampled because of multiple
languages they speak. The participants for this study were three (3) groups of LS
students. It was planned that each group should have twelve (12) members so that

the total number of participants would be thirty-six (36). However, on the date of the
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first group discussion, only three students showed up. When there were 12
participants who volunteered to be part of the second group discussion, the date for
the discussion was arranged. Similarly, only four students turned up. The same
situation as in the second group discussion happened in the third group discussion.
Consequently, a total of 11 students participated in the group discussions. As
mentioned, all the participants were sampled because of the multiple languages they
speak, that is, Xitsonga, Sepedi’, Tshivenda, isiZulu and siSwati and they were
extended programme and first year students in the Faculty of Science and Agriculture
at UL.

1.6.3 Data collection

. Classroom Observation

For this study, data were collected through non-participant classroom observation
supported by audio and video recordings. As stated, the researcher did not participate
in the teaching activities but was free to video-record data.

. Group Discussions

Group discussions were also audio recorded. The recordings ensured that the
observed phenomenon of translanguaging was captured. This allowed viewing and
reviewing as part of confirming the findings. The researcher was free to take notes of

class interaction.

1.6.4 Data analysis

. Classroom Discourse Analysis

Collected data were then transcribed and transcriptions were subjected to discourse
analysis. The researcher observed and video-recorded three (3) classroom lessons
and audio-recorded three group discussions. Classroom discourse analysis was the
appropriate tool to identify translingual practices and classify them (Coulthard, 2014).
The analysis was also used to determine the role of translanguaging in students’

understanding of concepts.

! Sepedi, Sesotho sa Leboa and Northern Sotho are used interchangeably to mean one and the same language.
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. Conversation Analysis

Group discussions were analysed using conversation analysis which operates within
discourse analysis (Larsen-Freeman & Long, 1990). This analysis was used to
evaluate the effectiveness of translanguaging and to systematise it in relation to

enhancing understanding of concepts.

1.6.5 Quality criteria

The researcher focused on a qualitative approach in which she addressed the

following criteria: credibility, transferability, dependability, and confirmability
. Credibility

The researcher used peer checking to verify the truthfulness of the findings. Feedback
from the supervisor was used to substantiate the credibility of the findings. Data were
also collected in the field where the researcher was immersed. This means the
researcher was familiar with the participants’ world, in this case the classroom. This
familiarity reduced distortions in the collection of data. The researcher also used data
or informant triangulation to increase the credibility of the findings (Anney, 2014). In
this case, data were collected through classroom observation and through group

discussions.
. Transferability

The researcher used purposive sampling to increase the transferability of findings
(Anney, 2014). This means the findings could apply to similar situations where
participants have been purposively sampled as in this study. The researcher further
provided a thick description of the research procedure and participants which also

enhanced the transferability of the findings.
. Dependability

The researcher used peer examination to enhance the dependability of the findings.
This means the researcher engaged peers at doctoral level to discuss the findings and
the conclusions drawn. Because peers were taken as neutral, they assisted the
researcher to reflect deeply on the findings and thus increased the dependability of
the findings (Anney, 2014).
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. Confirmability

The researcher audio-recorded and transcribed data collected from group
discussions. Data collected from classroom observation were video-recorded and
transcribed. Transcripts served to confirm collected data and were available for
inspection by any interested researcher. Should there be a need, transcripts could
also be used alongside recordings (Ntombela, 2008).

1.7 Significance of the study

The primary aim of the researcher in this study was to investigate translanguaging in
students’ understanding of LS concepts at UL. This study focused on translanguaging
that enabled students’ understanding of concepts in LS. The study contributed by
helping the university to consider translanguaging as a teaching strategy, and benefit
the lecturers to use the translanguaging strategy to meet some of the educational
required standards. The study also helped and benefited the students to understand
concepts better when using translanguaging during their lessons. Furthermore, the
study added to the body of knowledge on the issues of multilingualism in general and

translanguaging in particular.

1.8 Ethical considerations

Before conducting research in the classes, the researcher asked for permission from
the Turfloop Research Ethics Committee (TREC), and informed consent from lecturers

and students (Appendices A, B, C).

1.8.1 Informed consent

Before the observations began, the researcher explained her intentions to the
participants. The aim of the research was explained as well as asking permission from
them. Therefore, informed consent was sought from participants before the

commencement of the study.

1.8.2 Confidentiality and anonymity

The respect and dignity of all the stakeholders who participated in this research were
highly sustained and exercised. All the ethical factors were observed in this study; the
factors included disclosing the rights of the participants, confidentiality and anonymity.

The participants were not asked to disclose any personal information. Since data were
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collected through video-recording, transcripts did not use identifying information.

Pseudonyms were used to hide identities.

1.8.3 Risk of harm

The researcher advised the participants about their voluntary right to partake in the
study and to equally withdraw whenever they were no longer comfortable. All

participants were assured that the research would not harm them in any way.

1.9 Key definition of terms

1.9.1Translanguaging
In this study, translanguaging refers to the use of linguistic repertoires by speaker

without keeping languages as separate entities.

1.9.2 Student

In this study, a student is someone receiving tuition in a formal educational setting.
Although in South Africa, ‘student’ often refers to someone at post-school level, whilst
‘learner’ refers to someone at school level, in this study the two terms are used

interchangeably.

1.9.3 Teacher:

In this study, a teacher is someone who provides tuition in a formal educational setting.
Although in South Africa, ‘teacher’ often refers to someone at school level, whilst
lecturer refers to someone at post-school level, the two terms are used

interchangeably in this study.

1.10 Chapter outline

Chapter one introduces the study, discusses the problem statement, preliminary
literature review, purpose and objectives of the study, Methodology of the study along

with the quality criteria, ethical considerations, and the significance of the study.

Chapter two presents the historical context of the University of Limpopo. In this
chapter, the history of the University of Limpopo pre-merger and post-merger is

discussed. In addition, the present linguistic profile of the university is presented.

Chapter three of the study presents an in-depth review of the literature on
translanguaging. More specifically, it focuses on the current conceptualization of the

concept and the current understanding of the term. It is also about other related

16



concepts such as codeswitching, bilingualism and multilingualism, etc. and their
relation to the concept of translanguaging. Further, the chapter also focuses on the

theoretical framework of the study which draws on the theory of translanguaging.

Chapter four presents the research methodology. In this chapter, the overall approach
to the study and the methods used for data collection and analysis are presented.
Also, concerning these methods more particularly, it is worth noting that the qualitative

method of investigation was used.

Chapter five presents the analysis of the data collected from classroom observations
which were conducted online using Blackboard Collaborate Ultra at the University of
Limpopo. There were three lectures conducted online which were transcribed. The
lectures were conducted in the Department of Physiology and Environmental Health
and the module was Health Education and Life Competences offered to level one
Bachelor of Science extended programme students. This chapter also presents the
analysis of group discussions. There were three group discussions of students that
happened outside of class. The students were registered for the same module and
were part of the extended programme. The three group discussions were audio-
recorded and transcribed.

Chapter six interprets and discusses the findings according to the research objectives.
As such, there are five sections in this chapter. The first section identifies translingual
practices in Life Science classrooms; the second section classifies translingual
practices in Life Science classrooms; the third section determines the role of
translanguaging in students’ understanding of Life Science concepts; the fourth
section evaluates the effectiveness of translanguaging in a Life Science classroom,
and the fifth section systematises translanguaging in relation to enhancing

understanding of Life Science concepts.

Chapter seven provides conclusions drawn from the findings of the study. Conclusions
are preceded by the summary of the findings of the study. Additionally, this chapter
provides recommendations emanating from the conclusions of the study and further

makes recommendations for further research.
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1.11 Conclusion

The motivation and background of the study were discussed in this chapter. This
chapter also reviewed preliminary literature in order to identify the gap that needed to
be filled. The purpose of the study was also outlined, which was to investigate the role
of translanguaging in students’ understanding of LS concepts at the UL. Additionally,
the research methodology of the study was explained, taking into account the quality
criteria of the study, the ethical considerations, and the significance of the study. The

following chapter discusses the historical context of the University of Limpopo.
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CHAPTER 2: HISTORICAL CONTEXT OF THE UNIVERSITY OF LIMPOPO

2.0 Introduction

Chapter 1 provided the background to the study and outlined the problem statement,
research objectives, and significance of the study. This chapter provides a contextual
analysis of the University of Limpopo. The discussion is structured around the
historical evolution of the institution and its contemporary linguistic landscape. This
discussion further offers a critical examination of the university’s historical trajectory,
tracing its development from its inception through the pre-merger phase, the post-
merger transformation, and its current institutional identity. Particular attention is given
to the socio-political forces that shaped the university’s formation, including its role
within the apartheid-era higher education system and its subsequent restructuring
under democratic governance. The analysis situates the University of Limpopo within
the broader typology of South African universities, highlighting both its commonalities
with and distinctions from other institutions especially in terms of historical

disadvantage, geographic location, and academic orientation.

2.1 Historical context of the University of Limpopo pre-merger

The apartheid regime (1948-1994) exerted a profound and enduring influence on the
configuration of South Africa’s higher education system, embedding structural
inequalities through deliberate segregationist policies and racially discriminatory
legislation (Mabokela & Mlambo, 2017; Bunting, 2006). Central to this architecture was
the Extension of University Education Act (No. 45 of 1959), which institutionalised a
hyper-segregated model of tertiary education designed to entrench white minority
dominance and systematically exclude black South Africans from equitable access to
academic resources and opportunities (Mabokela & Mlambo, 2017; Bunting, 2006).

By the time democratic governance was established in 1994, the higher education
landscape was deeply fragmented and racially stratified. The system comprised 36
institutions, including ten historically disadvantaged universities and seven technikons
designated for black South Africans, juxtaposed against ten historically advantaged
universities and seven technikons that served exclusively white students (Bunting,
2006). Additionally, two distance education institutions, UNISA and Technikon SA,

were nominally open to all racial groups, though access and outcomes remained
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uneven (Bunting, 2006). This bifurcated structure was not merely a reflection of racial
separation; it was a deliberate mechanism through which the apartheid state sought
to reproduce socio-economic hierarchies and maintain ideological control over

knowledge production and dissemination (Bunting, 2006).

Educational practices under apartheid were designed to reinforce segregationist logic,
with differentiated curricula, resource allocations, and institutional mandates that
perpetuated systemic discrimination across racial lines (Gmerek, 2018). The state
strategically manipulated the expansion and fragmentation of higher education
institutions to serve the evolving needs of successive apartheid administrations,
ensuring that black institutions remained under-resourced, narrowly vocational, and

politically constrained (Bunting, 2006).

In the post-1994 democratic era, the newly elected government initiated a series of
transformative policy interventions aimed at dismantling the apartheid legacy in higher
education. These reforms were guided by principles of equity, redress, and national
development, and marked a shift from cooperative governance models toward more
assertive state steering (Hall & Symes, 2005). Legislative instruments and structural
mechanisms including the National Plan for Higher Education (2001) and the
institutional merger process were deployed to rationalise the system, reduce
duplication, and foster inclusivity (Hall & Symes, 2005). The merger policy, in
particular, represented a bold attempt to reconfigure the institutional landscape,
consolidate resources, and promote a more integrated and equitable higher education
system (Hall & Symes, 2005).

However, Hall and Symes (2005) maintain that the transition from apartheid-era
fragmentation to a unified national system has been complex and contested. While
significant strides have been made in expanding access and diversifying student
populations, many of the structural and epistemic legacies of apartheid persist. The
challenge for policymakers and scholars alike remains the development of a higher
education system that not only reflects democratic values but also actively disrupts

historical patterns of exclusion and marginalisation (Hall & Symes, 2005).

Moreover, Tomlin (2016) argues that South Africa’s post-apartheid educational
transformation reflects a complex and ongoing struggle between competing
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ideological frameworks and enduring structural inequalities. The legacy of apartheid-
era education continues to shape the contours of contemporary policy and practice,
despite the formal dismantling of segregationist legislation in 1994. Central to this
legacy is the Bantu Education system, which from the 1950s to the 1980s functioned
as a deliberate mechanism of racial stratification, designed to restrict black South
Africans to inferior, vocationally oriented schooling that reinforced their socio-
economic marginalisation (Tomlin, 2016). In contrast, the emergence of the People’s
Education Movement in the 1980s represented a grassroots challenge to apartheid
orthodoxy, advocating for democratic participation, critical pedagogy, and equitable

access to quality education (Tomlin, 2016).

However, the democratic transition did not fully realise the transformative aspirations
of the People’s Education Movement. Instead, the post-1994 policy landscape
increasingly reflected global neoliberal imperatives, privileging market-oriented
reforms and international competitiveness over radical redistribution and epistemic
justice (Tomlin, 2016). As Tomlin (2016) argues, this shift resulted in the imposition of
Western educational models that often failed to resonate with the lived realities and
cultural contexts of the maijority population. The abandonment of people-centered
educational ideals in favour of technocratic and efficiency-driven frameworks marked
a significant ideological departure from the emancipatory vision that had animated

anti-apartheid educational activism (Tomlin, 2016).

The transitional period between 1990 and 1993 was marked by intense contestation
over the philosophical and strategic direction of educational reform (Badat, 1995). In
addition, Badat (1995) highlights the tensions between competing priorities, namely
whether policy should be guided primarily by the principle of equality or by the
imperatives of national development. These debates underscored the difficulty of
reconciling redistributive justice with the demands of economic modernisation,
particularly in a context where institutional capacity and fiscal resources were severely
constrained (Badat, 1995). Contemporary challenges in South African education are
rooted in the enduring influence of colonial and apartheid ideologies, which continue
to shape institutional cultures, curriculum content, and pedagogical practices (Badat,
1995). Lyons (2018) emphasises the need for a decolonial approach to higher

education transformation one that interrogates the epistemological foundations of the
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curriculum and centres African knowledge systems, languages, and worldviews. The
call for decolonisation, amplified by student movements such as #FeesMustFall,
reflects a broader critique of the Eurocentric orientation of South African universities
and the alienation experienced by many students within these spaces (Lyons, 2018).

Moreover, Hammett and Staeheli (2013) are of the view that the implementation of
democratic ideals within the schooling system remains fraught with contradictions. As
Hammett and Staeheli (2013) note, teachers are tasked with promoting values of
equality and citizenship in classrooms that are deeply affected by socio-economic
disparities, unequal resource allocation, and pervasive poverty. These structural
constraints limit the transformative potential of education and complicate efforts to
cultivate inclusive and socially just learning environments (Hammett & Staeheli, 2013).
The disconnection between policy rhetoric and classroom realities underscores the
need for a more contextually grounded and equity-driven approach to educational
reform (Hammett & Staeheli, 2013).

South Africa’s educational transformation is an ongoing and contested process,
shaped by historical legacies, global pressures, and domestic struggles for justice.
While significant strides have been made in expanding access and formalising
democratic principles, the deeper work of epistemic and structural transformation
remains incomplete (Hammett & Staeheli, 2013). Future policy efforts must grapple
with these complexities, embracing both the historical specificity of South Africa’s
educational challenges and the transformative possibilities of decolonial praxis
(Hammett & Staeheli, 2013).

2.2 Historical context of the institutions post-merger

According to Odhav (2009), since the advent of democracy in 1994, the South African
higher education sector has undergone substantial policy transformation aimed at
dismantling the entrenched legacies of apartheid. Despite these radical shifts in policy
orientation, the system continues to grapple with persistent structural challenges
particularly in relation to access, equity, and institutional transformation for historically
disadvantaged populations and institutions (Odhav, 2009). The post-apartheid
government introduced a series of policy frameworks designed to redress historical
injustices, including the White Paper on Higher Education (1997) and the National Plan
for Higher Education (2002), both of which sought to promote inclusivity, efficiency,
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and responsiveness within the sector (Mabokela & Mlambo, 2017; Mzangwa, 2018).
As Hall (2015) notes, this process led to the formation of 11 new universities from a
total of 26 merger partners, thereby impacting approximately 62% of the national
higher education system, measured in terms of student enrolment. The primary
objectives of these mergers were to promote equity, enhance institutional efficiency,
and redress historical imbalances rooted in apartheid-era educational fragmentation
(Hall, 2015).

However, Odhav (2009) argues that the persistence of market-driven mechanisms
within universities has undermined the coherence of these reforms, contributing to a
fragmented institutional landscape despite efforts at central coordination. The
commodification of education and the emphasis on competitive performance
indicators have often conflicted with the transformative imperatives of equity and
redress (Odhav, 2009). This tension has been particularly evident in the uneven
distribution of resources, the stratification of institutional reputations, and the limited
progress in diversifying academic staff and leadership (Odhav, 2009).

Mzangwa (2018; 2019) further contends that while policy amendments have been
numerous, they have not translated into substantive material benefits for most
previously disadvantaged black South Africans. Access to higher education remains
constrained by socio-economic barriers, inadequate schooling backgrounds, and
institutional cultures that continue to reflect exclusionary practices. Participation rates
among black students have increased nominally, yet disparities in retention, success,
and postgraduate progression persist, revealing the limitations of policy

implementation in achieving genuine transformation (Mzangwa, 2018; 2019).

Two decades into democracy, Mabokela and Mlambo (2017) note that the higher
education system remains marked by deep-seated inequalities rooted in apartheid’s
segregationist architecture. While modest successes have been achieved such as
increased enrolment and the establishment of new institutional forms, the sector
continues to reflect historical patterns of privilege and marginalisation (Mabokela &
Mlambo, 2017). The challenge, therefore, lies not only in policy formulation but in the
structural and cultural reconfiguration of institutions to embody the values of equity,

inclusivity, and social justice (Mabokela & Mlambo, 2017).
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Mohuba and Govender (2016) are of the view that the restructuring of the South
African higher education landscape in the post-apartheid era, particularly through
university mergers, has been marked by profound challenges in cultivating cohesive
institutional identities. These mergers, intended to dismantle the racially fragmented
legacy of apartheid and promote equity, have instead revealed deep-seated tensions

and structural complexities that continue to impede transformation.

The University of Limpopo was established in January 2005 as a result of the merger
between two distinct institutions: the University of the North and the Medical University
of Southern Africa (MEDUNSA) (Oduntan, 2006; Ncayiyana, 2011). This consolidation
formed part of a broader national initiative led by Minister Kader Asmal to restructure
the South African higher education landscape in the post-apartheid era (Oduntan,
2006; Ncayiyana, 2011). However, the merger was met with widespread criticism and
uncertainty. Ncayiyana (2011:489) notably described it as “irrational and ill-
conceived,” likening it to an “arranged marriage” fraught with “irreconcilable
differences,” particularly given the geographic separation of over 300 kilometers
between the two campuses. The integration process was plagued by a host of
leadership and governance challenges (Mohuba & Govender, 2016). These included
ineffective communication channels, a lack of strategic alignment among
stakeholders, minimal engagement from key constituencies, and a pervasive absence
of trust among institutional leaders (Mohuba & Govender, 2016). Rather than being
driven by collaborative stakeholder input, the merger was largely politically motivated,
an approach that mirrored other consolidations involving historically disadvantaged
universities across South Africa. This top-down implementation model contributed to
significant operational instability and hindered the development of a unified institutional
identity (Mohuba & Govender, 2016).

Although the merger was intended to advance national goals of educational
transformation and redress systemic inequities rooted in apartheid-era policies, its
execution revealed deep-seated institutional divisions and cultural incompatibilities
(Mabokela & Evans, 2009). These unresolved tensions continued to undermine
cohesion and progress long after the formal merger, highlighting the complexities of
restructuring higher education in a context marked by historical fragmentation and

uneven development (Mabokela & Evans, 2009).
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2.3 Merger Trends in other South African Universities

Similarly, the merger that led to the formation of North-West University bringing
together Potchefstroom University and the University of North West vividly illustrates
the broader difficulties inherent in the South African higher education transformation
agenda (Kamsteeg, 2011). Although the merger achieved formal administrative
unification, it failed to cultivate a cohesive institutional culture. Kamsteeg (2011)
characterises the post-merger university as one where symbolic integration masks
enduring divisions rooted in historical, linguistic, and racial disparities. These
unresolved tensions continue to influence key aspects of institutional life, including
governance, staffing, and student access, revealing the limits of structural reform when

deeper cultural reconciliation is absent (Kamsteeg, 2011).

Although equitable access remains a central pillar of South Africa’s higher education
transformation agenda, its practical realisation has been inconsistent (Baloyi &
Naidoo, 2010). Students from historically marginalised communities continue
encountering entrenched structural obstacles such as financial hardship, linguistic
exclusion, and insufficient academic support that hinder their academic progress
within newly merged institutions (Baloyi & Naidoo, 2010). The case of North-West
University exemplifies these enduring challenges, where the formal consolidation of
campuses has not translated into substantive cultural or educational integration. As
Baloyi and Naidoo (2010) argue, mergers often prioritise administrative efficiency over
meaningful redress, leaving deeper inequalities intact. Moreover, Kamsteeg (2011)
highlights how symbolic gestures of unity at NWU obscure persistent divisions rooted
in race, language, and institutional legacy, raising critical concerns about the

sustainability of transformation efforts without genuine cultural reconciliation.

On the other hand, the merger between the historically white Potchefstroom University
for Christian Higher Education and the historically Black University of the North West,
which culminated in the formation of North-West University (NWU), exemplifies the
complexities inherent in post-apartheid institutional transformation within South
Africa’s higher education sector (Mabokela & Evans, 2009). While the merger was
ostensibly designed to promote equity, inclusivity, and structural integration, the
process was fraught with significant challenges that undermined its transformative

potential (Kloppers & Froneman, 2009).
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Three years following the merger, the integration remained largely superficial. The
constituent campuses operated as distinct entities, unified primarily by a shared
institutional name and centralised administrative structures, but lacking substantive
academic and cultural cohesion (Mabokela & Evans, 2009). This fragmentation was
symptomatic of deeper systemic tensions, particularly around language policy,
employment equity, and student access. The dominance of Afrikaans as a medium of
instruction and administration at the Potchefstroom campus, for instance, posed
considerable barriers to inclusivity and alienated many students and staff from
historically disadvantaged backgrounds (Mabokela & Evans, 2009). Moreover, racial
disparities in hiring practices and the uneven distribution of resources across

campuses perpetuated historical inequities rather than dismantling them.

An independent ten-year institutional review further complicated NWU’s narrative of
successful transformation (Van Vught et al, 2014). Contrary to the university’s self-
assessment, the review revealed that managerial structures were insufficiently
equipped to facilitate meaningful integration and transformation. Persistent racial and
gender imbalances in leadership and academic staffing, coupled with inadequate
mechanisms for fostering institutional unity, highlighted the limitations of the merger
as a vehicle for substantive change (Van Vught et al, 2014). These findings
underscored the disconnection between policy aspirations and lived realities within the
university. The early post-merger years were thus marked by ongoing struggles to
reconcile divergent institutional cultures, historical legacies, and stakeholder
expectations (Van Vught et al, 2014). As Pretorius (2017) notes, efforts to forge a
cohesive institutional identity were repeatedly undermined by unresolved tensions and
the absence of a shared vision for transformation. The NWU case serves as a
cautionary example of the challenges facing merger-driven reforms in contexts where
historical inequalities remain deeply entrenched and where symbolic unification does
not necessarily translate into structural or epistemic integration (Pretorius, 2017).

Concerning the University of Johannesburg merger, Goldman and Van Tonder (2006)
are of the view that the psychological impact of institutional restructuring has emerged
as a critical area of inquiry within higher education studies. They provide valuable
insights into the cognitive and emotional trajectories experienced by academic staff at

the University of Johannesburg during the pre-merger phase. Their study identifies
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two distinct mental states that characterize the staff’'s response to the merger process
(Goldman & Van Tonder, 2006).

Initially, following the public announcement of the merger, academic staff members
exhibited reactions that were predominantly emotive in nature. This phase was marked
by heightened uncertainty, anxiety, and resistance emotions commonly associated
with organisational change, especially when the change is perceived as externally
imposed and potentially disruptive to established professional identities and
institutional cultures (Goldman & Van Tonder, 2006). The emotive response was not
merely a reflection of personal apprehension but also indicative of deeper concerns
regarding the erosion of academic autonomy, the dilution of institutional legacy, and

the ambiguity surrounding future roles and structures (Goldman & Van Tonder, 2006).

As the merger process progressed and the operational dimensions of integration
became more tangible, a noticeable shift occurred in the psychological orientation of
staff. The initial emotional turbulence gradually gave way to a more rational and
pragmatic disposition (Goldman & Van Tonder, 2006). This transition was facilitated
by increased exposure to concrete planning, clearer communication of strategic
objectives, and the emergence of new administrative and academic frameworks. Staff
began to engage with the merger more analytically, assessing its implications through
the lens of professional adaptation, resource optimisation, and institutional
sustainability (Goldman & Van Tonder, 2006).

Goldman and Van Tonder (2006) further argue that in the broader context of South
African higher education, where mergers have often been driven by policy imperatives
aimed at redressing historical inequities, understanding these psychological
transitions is essential. They not only influence the success of integration efforts but
also shape the long-term institutional identity and cohesion of newly formed

universities.

Moreover, the University of Johannesburg (UJ) was established in 2005 through the
merger of the Rand Afrikaans University (RAU), Technikon Witwatersrand, and
several other institutions, as part of a broader national initiative to restructure and
transform South Africa’s higher education landscape in the post-apartheid era
(Rensburg, 2020; Goldman & Tonder, 2006). This merger was emblematic of the

state's commitment to dismantling the racially and institutionally fragmented system
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inherited from apartheid, and to fostering a more equitable, efficient, and integrated

tertiary education sector (Raju, 2004).

RAU, founded in 1968, was conceived not merely as an academic institution for white
Afrikaans-speaking communities in the Witwatersrand region, but as a strategic
vehicle for their socio-economic advancement. It sought to provide internationally
competitive education and research opportunities that would position Afrikaners as
key participants in the modern economy (Klee & Van Eeden, 2018). This historical
mission shaped RAU’s institutional culture, which was deeply embedded in Afrikaner
nationalism and exclusivity, presenting significant challenges during the merger
process. The integration of RAU with Technikon Witwatersrand and other institutions
required not only administrative restructuring but also profound cultural and
epistemological shifts. Academic staff across the merging entities experienced the
transformation as a complex emotional and cognitive journey, marked by phases of
resistance, adaptation, and eventual acceptance (Klee & Van Eeden, 2018). Goldman
and Tonder (2006) highlight the psychological dimensions of this process, noting that
staff underwent both rational evaluations of institutional change and emotional

responses rooted in identity, belonging, and professional uncertainty.

The merger unfolded within the broader context of South African higher education
reform, which aimed to bridge the divide between universities and technikons,
enhance articulation across academic pathways, and promote inclusivity and redress.
These reforms were driven by imperatives of equity, efficiency, and transformation,
seeking to realign institutional missions with the socio-economic needs of a democratic
society (Raju, 2004).

Despite the initial turbulence, Raju (2004) adds that UJ has emerged as a
paradigmatic example of successful institutional transformation. The university has
cultivated a diverse and inclusive academic environment, positioning itself as a leader
in promoting social cohesion, innovation, and public engagement. Rensburg (2020)
underscores UJ’s strategic efforts to transcend its divided past, highlighting its
commitment to fostering a unified institutional identity grounded in democratic values
and academic excellence. This evolution of UJ reflects both the challenges and

possibilities of higher education transformation in post-apartheid South Africa. It
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illustrates how mergers, when guided by clear vision and inclusive practices, can serve

as catalysts for institutional renewal and societal change (Rensburg, 2020).

The University of Johannesburg (UJ) stands as a compelling example of institutional
transformation within the post-apartheid South African higher education landscape.
Established in 2005 through the merger of the Rand Afrikaans University (RAU),
Technikon Witwatersrand, and other affiliated institutions, UJ emerged from a
historically segregated academic context shaped by apartheid-era policies that
entrenched racial and linguistic divisions (Underhill & McDonald, 2010; Rensburg,
2020). The formation of UJ was part of a broader national strategy to restructure and
democratise the higher education system, to foster inclusivity, equity, and systemic
coherence (Underhill & McDonald, 2010).

UJ’s transformation has been marked by deliberate efforts to transcend its apartheid-
era legacy and cultivate a diverse, inclusive institutional identity. The university has
successfully repositioned itself as a dynamic and socially responsive institution,
serving a heterogeneous student body characterized by varied cultural, socio-
economic, and linguistic backgrounds (Underhill & McDonald, 2010). This shift reflects
a broader commitment to redress and social justice, aligning with national imperatives
to expand access and promote representation across the tertiary sector (Underhill &
McDonald, 2010).

A key dimension of UJ’s transformation has been its progressive approach to language
policy. Historically dominated by Afrikaans as the primary medium of instruction and
administration, the university has adopted a multilingual framework that designates
four languages English, Afrikaans, isiZulu, and Sesotho as official languages for
academic and administrative purposes (Beukes, 2010). This policy not only reflects
the linguistic diversity of the South African population but also signals a commitment
to inclusivity and epistemic pluralism. By embracing multilingualism, UJ has sought to
dismantle linguistic hierarchies and foster a more equitable communicative

environment for students and staff (Beukes, 2010).

In addition to its socio-cultural transformation, UJ has demonstrated a strong
commitment to environmental sustainability and institutional modernisation. As one of

South Africa’s largest residential universities, UJ has implemented a range of
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sustainability initiatives, with a particular focus on energy efficiency (Maistry &
Annegarn, 2016). In response to escalating electricity costs between 2008 and 2014,
the university undertook strategic interventions to reduce energy consumption and
promote sustainable resource management (Maistry & Annegarn, 2016). These efforts
underscore UJ’s responsiveness to both economic pressures and global
environmental imperatives, positioning the institution as a forward-looking actor within

the higher education sector (Maistry & Annegarn, 2016).

Collectively, these initiatives reflect UJ’s multifaceted approach to transformation, one
that encompasses structural, cultural, linguistic, and environmental dimensions. The
university’s evolution from a fragmented and exclusionary past to a cohesive,
inclusive, and socially engaged institution illustrates the possibilities of meaningful
change within the context of post-apartheid reform (Maistry & Annegarn, 2016). As
Rensburg (2020) notes, UJ’s trajectory exemplifies the potential for higher education
institutions to serve as agents of social cohesion and development in a democratic

society.

2.4 Historical context of the University of Limpopo at present

According to Singh (2015), the University of Limpopo, as a historically disadvantaged
institution, has encountered enduring structural and systemic challenges in its pursuit
of research capacity building and academic development. These constraints are
rooted in the legacy of apartheid-era policies that marginalised institutions serving
Black South Africans, resulting in persistent disparities in funding, infrastructure, and
scholarly output (Singh, 2015). Despite these limitations, the university has
demonstrated resilience and strategic intent in navigating the complex terrain of post-
apartheid higher education reform.

In addition, Heffernan (2014 ) says that integral to the University of Limpopo’s historical
trajectory is its predecessor, the University of the North, which played a seminal role
in South Africa’s political and intellectual history. Established under the apartheid
regime as a racially segregated institution, the University of the North evolved into a
vibrant hub of political consciousness and resistance. During the late 1960s and
1970s, it emerged as a focal point for the Black Consciousness Movement, fostering
critical engagement with issues of racial identity, liberation, and social justice

30



(Heffernan, 2014). The university continued to serve as a crucible for student activism
throughout the apartheid era, cultivating generations of politically engaged scholars

and leaders.

Oxlund (2010) is of the view that following the democratic transition in 1994, the
University of Limpopo became subject to sweeping reforms aimed at transforming
South Africa’s racially stratified higher education landscape. These reforms, while
intended to promote equity and institutional efficiency, often imposed significant
pressures on universities with limited resources (Oxlund, 2010). The implementation
of new funding models and governance structures, coupled with the imperative to
merge and rationalise institutions, generated tensions around autonomy, academic
freedom, and institutional identity. In 2007, these dynamics culminated in student-led
protests at the University of Limpopo, reflecting broader discontent with the perceived
erosion of institutional agency and the uneven distribution of resources across the
sector (Oxlund, 2010).

Oxlund (2010) further adds that the University of Limpopo’s evolution reflects the
broader struggle of historically disadvantaged institutions to assert their academic
legitimacy and political relevance within a transforming national framework. Its legacy
of resistance and intellectual activism continues to inform its contemporary efforts to
build robust research capacity and contribute meaningfully to South Africa’s

knowledge economy (Oxlund, 2010).

2.5 The linguistic profile of the University of Limpopo

The University of Limpopo is located in Sovenga, an acronym for the three ethnic
groups: Sotho, Venda and Tsonga (University of Limpopo, 2016). From these ethnic
groups come the three languages: Sesotho sa Leboa, Tshivenda and Xitsonga, that
make up the linguistic profile of the University of Limpopo. Thus, the University of
Limpopo serves as a microcosm of South Africa’s broader sociolinguistic dynamics,
where the coexistence of indigenous languages and English reflects both historical
legacies and contemporary educational challenges. Situated within a multilingual
society, the institution’s linguistic landscape is shaped by efforts to reconcile the
dominance of English with the imperative to promote African languages in academic
contexts (Nkwashu, Madadzhe & Kubayi, 2015).
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Nkwashu et al (2015) in their paper, investigated the perceptions of Xitsonga-speaking
students regarding the use of their mother tongue as a medium of instruction in higher
education. Despite the acknowledged pedagogical benefits of mother tongue
education particularly in enhancing comprehension and cognitive development the
majority of respondents expressed reservations about Xitsonga’s viability in academic
settings. This inconsistency underscores the entrenched status of English as the
language of prestige and upward mobility, even among speakers of marginalised
languages (Nkwashu, Madadzhe & Kubayi, 2015).

In contrast, Joseph and Ramani (2012) documented a pioneering initiative at the
University of Limpopo: a dual-medium undergraduate degree programme delivered in
both English and Sesotho sa Leboa. This model of additive bilingualism sought not
only to challenge the hegemony of English but also to affirm the intellectual legitimacy
of indigenous languages in domains traditionally reserved for colonial languages
(Joseph & Ramani, 2012). By facilitating high-level cognitive engagement in Sesotho
sa Leboa, the programme exemplified a transformative approach to language policy
in higher education one that promotes linguistic equity without compromising

academic rigor (Joseph & Ramani, 2012).

Further evidence of the complex interplay between languages in academic discourse
is provided by Babane and Maluleke (2020), who demonstrated that while English
remains the dominant medium in formal academic communication, African languages
are actively employed in multilingual academic discussions. These languages serve
as discursive tools for negotiating meaning, fostering inclusivity, and bridging
epistemological gaps among students and lecturers (Babane & Maluleke, 2020). Such
practices reflect a pragmatic multilingualism that accommodates linguistic diversity

while maintaining the communicative efficiency of English (Babane & Maluleke, 2020).

Rakgogo and Huyssteen (2018) explored the sociolinguistic nuances of language
identity and naming conventions which examined the preferences of Northern Sotho
speakers at the University of Limpopo. Their findings revealed a strong inclination
toward the use of "Sesotho sa Leboa" as the preferred ethnolinguistic label, with
"Sepedi" being perceived by many participants as a dialect rather than a standard
language (Rakgogo & Huyssteen, 2018). This distinction has implications for language

planning and policy, particularly in contexts where naming conventions influence
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perceptions of linguistic legitimacy and cultural representation (Rakgogo & Huyssteen,
2018).

In addition, Maseko and Siziba (2023) are of the view that despite the University of
Limpopo’s formal commitment to multilingualism, empirical evidence reveals a
persistent dominance of English across institutional domains, reflecting entrenched
language ideologies that continue to marginalise indigenous African languages. This
contradiction between policy and practice underscores the complexities of
implementing linguistic equity in post-apartheid South African higher education
(Maseko & Siziba, 2023). They critically examined the university’s virtual linguistic
landscape and found that English and Afrikaans overwhelmingly dominate the
institution’s online presence. Setswana appears in a subordinate role, while Sesotho
is conspicuously absent, effectively rendered invisible despite the university’s stated
four-language policy (Maseko & Siziba, 2023). This digital removal of Sesotho not only
undermines the symbolic inclusion of African languages but also reflects broader
institutional tendencies to promote colonial languages as markers of academic
legitimacy and modernity, such patterns are symptomatic of deeper ideological
structures (Maseko & Siziba, 2023).

Abongdia and Foncha (2014) argue that institutional language ideologies in South
African universities often privilege English as the language of power, progress, and
global relevance, while relegating African languages to informal or symbolic functions.
These ideologies are perpetuated through curriculum design, administrative
communication, and digital representation, reinforcing linguistic hierarchies that
contradict the principles of linguistic justice and inclusivity. In educational settings
across Limpopo Province, similar tensions are evident (Abongdia & Foncha, 2014).
Furthermore, Kretzer and Kaschula (2020) observed that teachers frequently engage
in code-switching and utilise African languages informally to facilitate comprehension
and classroom interaction. This practice, while pedagogically effective, occurs in
defiance of official language-in-education policies that continue to favour English and
Afrikaans as primary media of instruction. The informal use of African languages thus
becomes a form of linguistic resistance, highlighting the disconnection between policy

prescriptions and classroom realities (Kretzer & Kaschula, 2020).
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2.6 Linguistic landscape of other South African universities

South African universities continue to face substantial obstacles in the implementation
of multilingual language policies, despite the constitutional and legislative frameworks
that mandate linguistic inclusivity (Somlata, 2022; Madiba, 2010). The National
Language Policy for Higher Education (NLPHE) was introduced to promote the
equitable use of all official languages and to redress historical linguistic injustices
(Somlata, 2022; Madiba, 2010). However, research indicates that while most
institutions have formally adopted language policies in line with the NLPHE, the
translation of these policies into practice remains inconsistent and fraught with

systemic challenges (Somlata, 2022; Madiba, 2010).

According to Somlata (2022), the historically Afrikaans universities in particular have
struggled to move beyond monolingual paradigms and further argues that the
continued privileging of Afrikaans and English as academic languages impedes
access to knowledge for students whose first languages are African languages. This
linguistic exclusion not only undermines academic achievement but also perpetuates
epistemic marginalisation, as African languages are rarely positioned as legitimate
vehicles for scholarly discourse (Somlata, 2022). The limitations of the existing
language policy framework are further highlighted by Van der Walt (2004), who
critiques the NLPHE for its lack of concrete implementation guidelines and its failure
to adequately support the development of additive multilingualism. Without clear
operational strategies, universities are left to interpret and apply policy directives in
ways that often reinforce existing linguistic hierarchies rather than dismantle them
(Van der Walt, 2004). Madiba (2010) notes the attempts at multilingual
implementation, such as those undertaken by the University of Cape Town (UCT),
which offer instructive insights into both the possibilities and constraints of institutional
reform and that while UCT has made strides in incorporating African languages into
general communication such as signage and public messaging. Significant challenges
persist in integrating multilingualism into core teaching and learning activities. These
include a lack of pedagogical resources, limited staff proficiency in African languages,
and resistance from stakeholders who view English as the language of academic
prestige (Madiba, 2010).

34



Bwowe, Masha and Nikisi's (2024) research identifies several structural barriers that
continue to impede progress across the sector and these include insufficient
government funding for multilingual initiatives, the absence of robust collaborative
platforms between institutions, and a limited understanding of student attitudes toward
multilingual education. The latter is particularly critical, as student buy-in is essential
for the success of any language policy reform. Without a nuanced appreciation of
learners’ linguistic identities and preferences, policy interventions risk being perceived
as symbolic rather than substantive (Bwowe et al, 2024).

2.7 Conclusion

This chapter has outlined the historical evolution and linguistic composition of the
University of Limpopo. The institution’s development from its origins in the apartheid-
era higher education system, through the complexities of the merger and subsequent
demerger, to its current role within South Africa’s diverse university landscape reflects
broader national efforts toward transformation, equity, and inclusivity in tertiary
education. By situating the University of Limpopo in relation to other university types,
both historically advantaged and disadvantaged, the chapter has underscored its
unique position and enduring relevance. The historical and linguistic dimensions
discussed herein provide a foundational context for the study, enabling a deeper
understanding of the institutional forces and cultural frameworks that inform the

research focus. The following chapter reviews literature pertinent to the study.
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CHAPTER 3: LITERATURE REVIEW AND THEORETICAL FRAMEWORK
3.0 Introduction

Chapter 2 provided the historical context of the University of Limpopo. In this chapter,
the focus is on the study's theoretical framework, which is based on the theory of
translanguaging, and on the literature surrounding translanguaging, code switching,

and bilingualism and multilingualism.

For this chapter, a review of the literature related to the study is presented. Firstly,
since this study is within a Higher Education (HE) institution, the context of HE is
discussed. Concepts such as the historically black universities (HBU), Language in
Education Policy (LIEP), University Language Policy and English medium instruction
are reviewed. In addition to these, the chapter discusses Classroom Discourse
Analysis and Conversation Analysis as the context of the study is a classroom. As
mentioned earlier in the study, the current study sought to understand the
translanguaging pedagogies in the classroom context; further concepts such as

bilingualism, multilingualism and plurilingualism form part of this discussion.

3.1. Public universities in South Africa

The research was conducted in a university in South Africa, which is governed by
Higher Education Act. It is therefore imperative to discuss higher education in South
Africa. The establishment of public higher education institutions in South Africa is
governed by the Higher Education Act of 1997. The same Act also governs the merger
and closure of institutions (Government Gazette, 1997). During apartheid, institutions
in South Africa were organised according to the racial divide. While some universities
were for White English speakers such as the universities of Cape Town, Natal, and
Witwatersrand, others were for White Afrikaners such as Stellenbosch University,
University of Pretoria, and the University of the Free State. In addition, the University
of the Western Cape was for Coloureds whilst the University of Durban-Westville was
for Indians. The universities that were designated for Blacks were the University of
Bophuthatswana, Vista University, University of the North, University of Venda,
University of Transkei, Fort Hare University, University of Zululand, and the University
of Qwaqwa.
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The government instituted an edict to reduce the universities and technikons that were
the legacy of apartheid to 23 universities (Hall, 2015). The mergers resulted in three
types of institutions, which were traditional universities, comprehensive universities
and universities of technology. In some cases, the merger included a former traditional
university and a former technikon; in some cases, the former universities merged with
each other whilst in other cases technikons merged with each other (Hall, ibid). Some
institutions that were designated as traditional universities were left untouched during
the merger (University of Pretoria, University of Cape Town, University of
Stellenbosch, University of the Western Cape, and the University of the
Witwatersrand). The universities that did not merge but were to transform into
comprehensive universities were the University of Venda and the University of
Zululand. Three universities that were not affected by the merger that were designated
as universities of technology were Central University of Technology, Mangosuthu

University of Technology, and Vaal University of Technology (Hall, 2015).

According to Kehdinga, Matola, Moyo and Govender (2020), the state of affairs of
higher education during apartheid South Africa was distorted in ways intended to
maintain the privilege and power of the ruling white minority. The South African higher
education system was disjointed and chaotic at the beginning of 1994. This was
primarily due to the white apartheid government's idea of race and politics, which laid
out the framework for higher education policies it established in the 1950s (Bunting,
2006). Numerous institutions that catered to particular racial and linguistic groups as
a result of forced racial segregation were run and professionally staffed primarily by
white males (Barnes, Baijnath & Sattar, 2009).

In addition, Badat (2010) claims that during the apartheid era in South Africa,
socioeconomic inequities were institutionalised in all spheres of life and the social
stratosphere. He continues by saying that the higher education setting in South Africa
was and is still defined by these inequities. For this reason, the democratic government
of 1994 vowed to establish a new social structure. In their argument, Govender and
Rampersad (2016) claim that the higher education sector in democratic South Africa
had to respond to or deal with these inequities at various levels by developing a higher
education system based on inclusion, equity, and equality. All of these efforts fell short
of bringing about meaningful change, and in 2015, calls for decolonisation marked a

new phase in the #Fees Must Fall movement (Kehdinga et al, 2020).
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According to Hall and Tandon (2017), just a very small part of the world's collective
knowledge is typically accepted and acknowledged to exist in universities. They go on
to say that the knowledge systems used in the majority of institutions around the globe
are derivatives of the Western canon, a body of knowledge that was developed in
Europe between 500 and 550 years ago by white male scientists. Kehdinga et al
(2020) further add that the decolonisation of institutions is becoming more and more
in demand because the modern university, its knowledge systems, and structures are
based on and characterised by colonised (marginalising and epistemiciding)

knowledge.

According to the Department of Higher Education and Training (2013), discrimination,
particularly concerning racism and sexism, is still endemic at South African institutions
as it is in the larger society. The goals of higher education change are significantly
hampered by this. A sad fact is that many black students still feel sidelined in
historically white universities, (Department of Higher Education and Training, 2013).
When Mather (2007) claims that the higher education sector in South Africa has
undergone a variety of changes since 1994, he supports this claim by pointing out that
the debates surrounding higher education in South Africa have been centered on the
difficulties of addressing global imperatives and the requirement for contextual
relevance within universities in response to the legacy of apartheid.

3.2. Historically black university

As this study is interested in the concepts of translanguaging, which has to do with the
use of the students’ home language in the classroom, it important to contextualise the
the setting of this study. The University of Limpopo is one of the six historically black
universities in South Africa (excluding universities of technology), which are the
Universities of Fort Hare, Limpopo, Venda, Zululand, Sefako Makgatho, and Walter
Sisulu. These universities were established by the apartheid regime to cater for the
black population. The University of Fort Hare that is located in the former Ciskei in
Eastern Cape and the Walter Sisulu University (formerly University of Transkei before
the merger with a technikon in Transkei) were established to cater for Xhosa-speaking
people. While the University of Limpopo (formerly University of the North) was made
for Northern Sotho-speaking people, the University of Venda was made for Venda-
speaking people. The University of Zululand was made for Zulu-speaking people.

Sefako Makgatho University (formerly the Medical University of Southern Africa —
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Medunsa) was the only medical university created for blacks. These institutions are
characterised by rural location, impoverished infrastructure and they do not have

enough resources and are overcrowded.

Reddy (2004) argues that higher education became a significant site of student
mobilisation, ideological debate, and opposition during the Apartheid era thanks to the
presence of black students at historically black institutions built by the government to
produce and domesticate emerging black elites. However, Reddy (2004) cautions that
other forms of protest that exist in higher education should not be ignored, such as the
less significant but present resistance of black students at historically white
universities, the activism of progressive white academics and students, the peculiar
registering of protest against government policy by managerial elites at English liberal
campuses, and anti-government petitions submitted by the administration of the black
universities themselves. Even though none of this opposition was ultimately successful
on its own, it was crucial in undermining the legitimacy of the Apartheid social
formation (Reddy, 2004).

3.3. Language-in-education policy

The present study is about translanguaging which has to do with the interplay of
different languages in an educational setting. The utility of languages in education is
covered by language-in-education policy which necessitates its discussion in this
study. A policy, according to Nondabula (2020), transcends texts and consists of
several actions and situated practices that aim to bring about change while also
opening the door for resistance. It takes intellectual diversity into account and
interprets the views of different interest groups in ways that show how they are related
to one another. Nomlomo (2007) also adds that a language policy has to do with
language planning and is an action plan that requires ongoing revision and tracking,
should change be required.

According to Brock-Utne and Holmarsdottir (2004), the language policies of South
Africa appear to be more precise and progressive as compared to the language
policies of Tanzania, which have been characterised as unclear, contradictory, and
vague. When it comes to language policy in South Africa, the primary objective is to
"facilitate communication between the various language groups that represent the
population of South Africa" in order to counteract the effects of the apartheid language
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policy and promote multilingualism at the same time (Brock-Utne & Holmarsdottir,
2004:71). With the adoption of a new Constitution in 1996, South Africa's language-
in-education policy changed, resulting in a rise from two to twelve officially recognised
languages. It is possible to understand the recognition of various indigenous
languages as resources in the creation of a democratic society as a desire to change
how power is distributed among language groups. The two languages that were official
before the new Constitution were English and Afrikaans and the other nine official
languages that were officially recognised in the new constitution of 1996 are Sepedi,
Sesotho, Setswana, siSwati, Tshivenda, Xitsonga, isiNdebele, isiXhosa and isiZulu.

The twelfth is the South African Sign Langauge recognised in 2023.

Nondabula (2020) concurs with Brock-Utne and Holmarsdottir (2004) and notes that
the South African Language in Education Policy (1997) encourages the
complementary use of multiple languages in the classroom. The nine African
languages that are recognised by the language policy are isiZulu, isiXhosa, Tshivenda,
Northern Sesotho, Southern Sesotho, Setswana, siSwati, Xitsonga, and isiNdebele.
Although, the main objective of South Africa's language strategy is to elevate the
status of African languages, With Afrikaans in the center, English at the top, and
African languages at the bottom, English and Afrikaans continue to hold the dominant
position in South Africa (Nondabula, 2020). Although there is a push for multilingual
education in South Africa, Nondabula (2020) suggests that unless the mother tongue
is used in the area where it is most commonly spoken, it would be practically

impossible to implement all 11 official languages in the classroom.

However, according to Joseph (2015), there are ongoing investigations into the
differences in how well school multilingual policies and linguistic practices are
implemented in the classroom on a worldwide level. The impact of the strictness of the
multilingual policy and actual classroom practices in three countries—India,
Singapore, and South Africa—is revealed in research by two academics using an
ecological and sociolinguistic approach (Joseph, 2015). These three nations all have
a common linguistic heritage, with English predominating as the medium of teaching
in schools despite neither being the native tongue nor being the language that learners
use the most at home (Joseph, 2015). Additionally, they all have various educational
language policies that direct multicultural pupils from elementary to tertiary education

(Joseph, 2015). The challenge of learners' competency in the use of standard or
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academic English can be said to be shared by all three nations, despite the different
periods involved in the formulation of their multilingual policies (Joseph, 2015). The
majority of students in these nations experience particular challenges when trying to
access academic materials in their native tongues and English, which is the language
of globalisation (Joseph, 2015). In his report, Joseph (2015:19) concludes that “[t]he
present multilingual language-in-education policies of all three countries are struggling

to satisfy these demands”.

Regardless of the learner's first language (L1), Potgieter and Anthonissen (2017)
added that there is a misperception that spending as much time as possible using
English as a medium of instruction (Mol) is a good way to become highly proficient in
the Mol. Although the National Language in Education Policy (DoE, 1997) encourages
additive bilingualism with the home language serving as the majority language (Mol)
at least during the foundational years, it is generally acknowledged that this policy has
not been actively implemented. The schools for Africans that modified their language
policy generally tend to decide to adopt English as the primary language of instruction
even earlier than is recommended. A legal loophole that "places no obligation on
schools to offer specific languages" was also cited as the cause of this situation,
allowing administrators to accede to learners' and parents' frequently inadequately
informed requests (Potgieter et al, 2017:131-132). As a result of the aforementioned
situation, entire generations of students are trying to complete the educational system

without having a sufficient level of proficiency in the Mol (Potgieter et al, 2017).

Language in Education policy in South Africa as operationalised is that Grade 1-3
learners are taught in their home language and from Grade 4 onwards they switch to
English first additional language as Africans but those who use English as their home
language from Grade 1-3 do not switch when they get to Grade 4, they continue with
it (Ntombela, 2020).

3.4. University language policy

Although university education is expected to abide by the prescripts of the language-
in-education policy, as an autonomous institution, the university has its language
policy. According to Mkhize (2022), the institutions represent the socio-political and
historical contexts in which they were created and function, much like language
policies do. Mkhize (2022), in collaboration with Cele (2021), explains that universities
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in South Africa have a symbiotic relationship that goes back to the colonial period,
when socio-political and cultural tensions between the English and the Dutch
predominated even after the Union of South Africa was founded in 1910, creating an
English-Dutch bilingual state. For example, English and Afrikaans remain the only
dominant media of instruction in South African universities. Moreover, Mkhize (2022)
argues that the bilingual policy could not be maintained due to the ongoing hostilities
between the English and the Dutch, so some universities adopted the monolingual
medium of instruction policies. The majority of universities in South Africa have

adopted English as the monolingual medium of instruction policy (Madiba, 2013).

Mkhize (2022) further refers to the fact that after the Nationalist Party came to power
in 1948 and implemented its policy of apartheid, language and ethnicity became the
primary characteristics that defined and divided universities into distinct enclaves, with
white universities being classified as either English- or Afrikaans-medium, depending
on the mother tongue of the dominant group at a university. Moreover, as Mkhize
(2022) asserts, the fact that Black, Indian, and Coloured institutions were all
categorized as English-medium universities is an intriguing development given the
racial and ethnic diversity of these universities. For instance, Mkhize (2022), on the
one hand, argues that the University of the North was established for Setswana,
Sepedi, and Sesotho; on the other hand, the majority of students accepted to the
University of Zululand spoke siSwati and isiZulu. Given that these institutions were
typically run by Whites, bilingual Afrikaans-English Afrikaners, it could be argued that
one of the reasons for such a classification was to allow the government to control
these institutions (Mkhize, 2022).

According to Mkhize (2022), one of the most significant texts in a learning environment
continues to be a language policy, which directs how, when, and for what purposes an
organisation should use its languages. Furthermore, Mkhize (2022) argues that a
language possesses ideological viewpoints and tendencies that are reflective of the
socio-political, societal, and historical contexts in which it was born because it creates
a specific institutional character. However, Mkhize (2022) states that Higher education
institutions adopted measures that reflected the National Party government's strategy
of separate development during the apartheid era. In historically white English
universities an English-only policy was put into place, whereas the language policy in

historically white Afrikaans universities favoured only Afrikaans (Mkhize, 2022).

42



Mkhize (2022:12) further adds that it is challenging to discuss institutional identity and
language policy in the twenty-first century without mentioning transformation in part
because this phenomenon "impacts on every aspect of academic life from student
access and support, outreach programs, staff recruitment and retention, to academic
program development, research, scholarship, and the social and learning environment
on campus". Nevertheless, in his evaluation of language policies in South African
institutions, thirty years after democracy, Rakgogo (2024) concludes that there is an
urgent need to counter linguistic imperialism and the hegemony of the English

language that stand on the way of success and access in higher education.

According to Mashatole and Makgoba (2022:38), English has been the primary
language of teaching at the University of Limpopo since it was founded in 1959.
Because English and Afrikaans were the only official languages in the nation prior to
1994, English was used as the primary language of teaching. Thus, the 2013 UL
Language policy is in favour of English as the primary instructional language.
According to Mashatole and Makgoba (2022:38), there are inherent contradictions in
the fact that UL continues to identify itself as an "African university," and an "English-
medium institution". The University of Limpopo is a multilingual academic institution
that primarily enrols Sotho-Venda-Tsonga (Sovenga) language groups from the
province of Limpopo and it draws foreign students from the Southern African
Development Community (SADC) and Western Africa as well as students from
neighbouring provinces like Gauteng and Mpumalanga. The UL language policy
emphasises how important it is for the University of Limpopo to keep up with linguistic
developments in the nation and supports and facilitates multilingualism in teaching,

learning, and research (Mashatole & Makgoba, 2022).

Mkhize (2022:16) further argues that if institutional language policies are not changed
to support equitable language practices for everyone, it will not just compromise some
students' access to knowledge particularly those who belong to historically
marginalised groups it will also remove the institution's identity by causing the
fragmentation of students' identities. For example, "institutional or organisational
identification is another form of social identification that can play an important role in
people's well-being and sense of identity," which means "institutional language policy
and institutional identity, including students' identities, are inextricably intertwined"
(Mkhize, 2022: 16). Similarly, Cele (2021) had argued about the impact of institutional
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language policies in the success and access of students to educational matter;
maintaining that current policies work against access and success in their adoption of

the English language and marginalisation of African languages.

If language policy is viewed as "dynamic, processual, and in motion, not monolithic;
but a social practice and a situated sociocultural process," as stated by McCarty,
Collins and Hopson, (2011), quoted in Pluddemann (2015:187), there are significant
consequences for institutional identity and epistemic access. According to this,
institutional language policies should encourage language usage habits that support

language learning among all students in educational institutions.

3.5 University of Limpopo Language Policy

Leboho (2021:3) states that the University of Limpopo Language Policy (2003) aims
to promote multilingualism in compliance with the Language Policy for Higher
Education (LPHE) which states that

Everyone has the right to receive education in the official language or
languages of their choice in public educational institutions where that education
is reasonably practicable. In order to ensure the effective access to, and
implementation of, this right, the state must consider all reasonable educational
alternatives, including single medium institutions, taking into account - (a)
equity; (b) practicability; and (c) the need to redress the results of past racially
discriminatory laws and practices (Section 29 (2) of the Constitution).

However, at the University of Limpopo, African languages are only used in certain
modules in the African language classes of the degree the Bachelor of Arts in
Contemporary English and Multilingual Studies (BA CEMS). The purpose of the
University of Limpopo Language Policy (2003) is to support the provision of
multilingualism, to promote research and publishing in multilingualism as an academic
field, and to support the study of and use of individual languages in the province.
According to Leboho (2021), the University of Limpopo views multilingualism as an
asset rather than a barrier to South Africa's political reconciliation, economic
development, quality education, effective training, fairness in the legal system, and
mutual respect across its social and religious "rainbowness," which has come to be

the defining characteristic of South Africanness.
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Leboho (2021: 22) further adds that the University of the Free State's language policy
state that English and Afrikaans are the two most common languages spoken in the
institution. The University of the Free State expects English and Afrikaans to continue
to be the two most common languages of teaching in higher education (Leboho, 2021).
This idea has an impact on the planning of other African languages because it already
has a predetermined mindset toward the status of these languages (Leboho, 2021).
Moreover, the University of the Free State has a unit dedicated to empowering and
facilitating language learning and three initiatives are included under the language
management focus area, which is one of this unit's focus areas (Leboho, 2021). One
of these endeavors is the South African language strategy. By participating and
undertaking projects in language planning and language policy, the institution
demonstrates its interest and willingness in the field (Leboho, 2021). Sesotho is one
of the South African languages that the University of the Free State specifically
mentions as being developed for instructional use (Leboho, 2021). A language manual
may be created and made available in conjunction with a language plan, it says, if
considered “desirable, a language manual with more specific rules and arrangements
may be developed” (Leboho, 2021: 22).

Leboho (2021:23) further argues that according to the University of Pretoria's
language policy, Sepedi is to be used as a third language of communication along with
Afrikaans and English when handling business. However, Leboho (2021) inaccurately
states that this remark implies that Sepedi is not considered to be an official language.
Moreover, Leboho (2021) inaccurately states that the intention to establish Sepedi as
an official language is not explicitly stated in the language policy. This is inaccurate
because Sepedi is an established official language according to the South African
Constitution. The University of Pretoria's Corpus strategy primarily emphasises
Afrikaans and English (Leboho, 2021). This is supported by the statements "Afrikaans
and English are to be used and developed as academic languages to achieve
excellence in academic communication" and "The University shall provide staff
members with the necessary support and training to enable them to communicate in
Afrikaans and English" (Leboho, 2021:23). The policy document does, however,
address fostering the growth of additional languages by "presenting language courses

and language programmes in these languages provided that there is a market for such
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courses and that such courses are academically and economically justifiable"
(Leboho, 2021:23).

According to Section 27(2) of the Higher Education Act, 101 of 1997 as amended, the
University of Limpopo (UL) is required to follow the Language Policy Framework for
Public Higher Education Institutions, which is the basis for the revised UL Language
Policy. Under the Language Policy Framework, South African public higher education
institutions, especially universities, will be able to develop and promote indigenous
languages as languages of teaching and learning, research, community engagement,

scholarship, and communication.

According to the language policy now in effect, UL uses English as the primary
language of instruction, with the exception of modules and programs dedicated to
teaching African languages as well as one program that teaches in Sepedi/Sesotho
sa Leboa, the Contemporary English Language Studies program. It is evident that the
University of Limpopo cannot afford to disregard the nation's linguistic changes and
the related geopolitical forces. For example, the University of Limpopo was advised to
focus on developing and utilising Sepedi/Sesotho sa Leboa, Tshivenda, and Xitsonga
as media of instruction by the Ministerial Committee Report on the Development of

Indigenous African Languages as Media of Instruction in Higher Education (2005:23).

In terms of the university's language policy, the following recommendation is being
made, taking into consideration the institution's vision and mission, geographic setting,

student body, and the state of the nation:

. Due to its importance both locally and globally, English will continue to be the
primary language of instruction in the vast majority of academic programs.

. In their respective programs, modules, and any other chosen modules
designated by the Senate, Sepedi/Sesotho sa Leboa, Tshivenda, and Xitsonga will be
used as the medium of instruction. Candidates will get instruction in the
aforementioned languages at postgraduate level. A faculty member's chosen foreign

language will also be taught in that language.

. Bilingual and multilingual academic programs, such as Contemporary English

Language Studies and Multilingual Studies, and Linguistics, Translation, and
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Interpreting, will use English and either Sepedi/Sesotho sa Leboa or Tshivenda or

Xitsonga as the language of instruction.

Despite the importance of the source language in facilitating meaningful internalisation
of learning matter, the University will adopt English as its primary language for

teaching, research, and publication (especially in journals outside its borders).

3.6. English medium instruction in higher education

The South African higher education system is dominated by English as a medium of
instruction. This can be seen in the institution wherein the current research was
conducted (University of Limpopo language policy, 2021). Leboho (2021:6) defines
the term "medium of instruction" as the language used to teach the core academic
subjects in the educational system; however, depending on the demand for and usage

of the language/s, any system may offer one or more languages of teaching.

Uys, Van der Walt, Van der Berg and Botha (2007) further add that it is becoming
increasingly apparent that mother tongue (MT) education is more effective than
bilingual or second-language instruction, yet English as a second language has
become the leading medium of instruction in Southern Africa.

English is the dominant language in business, industry and higher education, as a
result Black South Africans value English more than their native languages according
to Ntetema (2021). Ntetema (2021) concludes that the practical use of indigenous
languages will never be fully realised as long as English remains the most favoured

medium of instruction.

Additionally, Phaahla (2010) warns that the use of only English in education will
directly result in lower output and lower efficiency. Furthermore, Phaahla (2010)
contends that English has the potential to be easily used as a tool for bias and
exclusion. South Africa, according to Phaahla (2010), serves as the perfect illustration
of exclusion in how non-standard English speakers and non-English speakers are
unable to engage in a globally regulated economy and thus are unable to make

money.

Darling (2021) argues that universities favour English medium instruction because
they believe that it facilitates student exchanges, boost institutional profiles and

enhances graduate employability. Furthermore, Darling (2021) states that English is
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used as an academic lingua franca that expands the library of teaching and research

materials, promotes staff mobility and disseminates scientific knowledge.

It is evident from the literature above that despite having language policies in Higher
Education that promote multilingualism, English still prevails and is still the dominant

language in Higher Education used for teaching and learning.

3.7. Classroom discourse analysis

The research was conducted in a classroom situation where the lecturer interacted
with students. In order to understand such interactions, classroom discourse analysis
is an appropriate tool. Therefore, the following discussion presents a classroom
discourse analysis. Sinclair and Coulthard (1975), cited in Ngubane (2018), argues
that interactions are highly structured in traditional teacher-led classrooms where the
responsibilities of the instructor and learners are clearly defined. Sinclair and
Coulthard (1975) outline categories of classroom speech in their model for classroom
discourse analysis. Five ranks make up the model: lesson, transaction, exchange,
move, and act (Sinclair & Coulthard, 1975). A lesson is ranked on top in the model,
and an act is ranked lowest (Sinclair & Coulthard, ibid). The other four ranks have
clearly defined structures even though it is unclear how instruction is broken down into
transactions. Transactions, in the view of Sinclair and Coulthard (1975), are composed
of exchanges. Moves are the basis of exchanges. A move may consist of one or more

acts.

According to Ngubane (2018), the interaction between educators and learners takes
place primarily through the use of a language for teaching and learning. In addition to
greetings and conversations, teachers and students also use metalanguage and take
turns speaking. In addition, Ngubane (2018) contends that a school is a discourse-rich
environment. In other words, classrooms offer a wealth of opportunities for real-world
English use. An analysis of the language used in the classroom to accomplish
educational goals reveals important information about how language is used in the

classroom.

The Initiation Response Feedback/Evaluation (IRF/E) sequence is the most typical
discourse structure in a classroom setting. In this pattern, the teacher poses a question
to the class to get them thinking about a particular subject. A question posed by the

teacher may elicit a response from one or more learners. The teacher will comment
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on the learner's answer. The learner's answer may also be evaluated by the teacher.
In class, the IRF/E may be used multiple times. In reality, according to Ngubane
(2018), the teacher's control over the conversation in the classroom is what
distinguishes a typical classroom discourse. The teacher is free to talk to anyone at
any point during the lesson. By giving learners turns, the teacher also chooses who
gets to talk. Additionally, by imposing a time limit, the teacher determines how long
each speaker will talk. The teacher frequently has more inquiries than the learners do
in the classroom. By presenting, clarifying, asking, assessing, responding, directing,
rephrasing, and probing, the teacher devotes about two-thirds of speaking time to

themselves.

Sitsebe (2019:21) also adds that student discourse refers to the language that
students use when speaking with their instructor or one another. In Sitsebe’s study,
the use of language was referred to as discourse. Sitsebe (2019) further distinguishes
between the three types of classroom discourse: active, controlled, and quiet. The
term "silent classroom discourse" describes a setting in which the instructor speaks
almost nonstop while sporadically posing questions. In a structured classroom
discussion, the teacher ask questions, and students only reply to his or her inquiries.
Thus, in that part of classroom interactions, the students are reduced to passive
receivers of information. The learners engage in conversation with one another while

the teacher merely facilitates it in active classroom discourse.

3.8. Conversation analysis

Part of the research happened outside the classroom where students interacted with
each other in a group discussion. In order to understand the interaction it was
necessary to use Conversation Analysis (CA). Khokan, Matsevko-Bereska and
Lysanets (2020) are of the view that the effective Conversation Analysis is a technique
for the formative evaluation of senior students in the world literature classroom.
Students can use this method to reveal the realistic elements of fictional dialogue, the
author's narrative goals, and the reader's anticipated response. Stommel, Van Goor
and Stommel (2019:278) point out that “in order to comprehend the norms and rules
participants use to interpret what their co-participants say and do as well as to make
their contributions understandable, conversation analysis serves as both a theory and
a technique for analysing talk in interactions”. Turn-taking, sequence organisation, and

turn design are just a few of the layers or aspects that conversation analysis looks at.
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In educational settings, teachers currently regularly use CA in English for Speakers of
Other Languages (ESOL). As a technique for studying Second Language (L2) use and
acquisition, it has gained "wide acceptance." This approach does, in fact "enable
researchers, teachers, and their educators to see the particular details of classroom
practices and how they are done in situation at all points of instruction" (Khokan et al
2020:308). To put it another way, CA is a useful tool for evaluating students'
development in a formative manner and spotting any knowledge gaps right away. As
a result, it is well known that this technique is effective for teaching languages (Khokan
et al, 2020).

Koole (2012) supports this assertion by clarifying that the focus of the project is on
education since it is interested in how people carry out educational practices as
situated activities. This has primarily meant a desire for classroom contact as the
original setting for formal education. Conversation analysts study how teachers and
students create "order" in the classroom, not order in the sense of the pedagogical
teacher problem of how to prevent disruptive behaviour, but order in the sense of
bringing about classroom interaction in such an "orderly" manner that it becomes
recognisable and interpretable as classroom interaction, both for teachers and pupils

as participants, as well as for us as observers and analysts (Koole, 2012:1).

Conversation Analysis has far-reaching effects on L2 teaching and learning. It allows
us to gain a better understanding of how people use language in the context of their
everyday lives, which is known as the "social organisation of natural language-in-use"
(Barraja-Rohan, 2011: 480). Conversation analysts investigate how conversationalists
construct and maintain meaningful order and social organisation in their interactions
that can provide us with invaluable insights into how we can help L2 learners improve
their communicative competence (Barraja-Rohan, 2011). By understanding the social
dynamics of conversation, we can better understand what effective communication
looks like and this in turn can help us to adjust our teaching and learning approaches
to better meet the needs of our students, and to facilitate this, the teaching of a second
language (L2) should utilise the same principles that are used in the study of
Conversation Analysis (CA), which involves the observation of natural conversations
and how they are structured and organised (Barraja-Rohan, 2011). By doing this,

learners can gain an understanding of the order and sequence of conversations, as
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well as turn-taking which is integral for successful communication (Barraja-Rohan,
2011).

To improve the acquisition of L2 conversational abilities, Barraja-Rohan (1997)
outlined how conversation analysis can be used in classroom settings. She (ibid)
showed how adjacency pairs (like greetings, leaving, invitations, and requests),
openings and closings reflect sociocultural norms; as a result, focusing on these ideas
made L2 sociocultural norms noticeable to students, who could then use them in L2
(Barraja-Rohan, 1997). She (ibid) also gave thought to other CA concepts, including
preference organisation, prosody, kinesics, turn-taking, overlaps and listener replies.

3.9. Bilingualism

According to Nsele (2018), bilingualism refers to a person’s capability of reading and
writing in two different languages. The concept, however, has taken on a socio-political
dimension, especially as reflected in the work of the Brazilian educator Paulo Freire
(1985), who links literacy with issues of social justice and empowerment. This study is
premised in a context in which the linguistic situation is characterised by the existence
of more than one language. In this context, some lecturers and students are regarded
as bilinguals. It is therefore necessary to look into the concept of bilingualism.

Cummins (2008: xii) states that bilingual education is “the use of two or more
languages of instruction at one point in a student’s school career”, whilst pointing out
that bilingual education has positive outcomes in most cases; for example the
improvement of pupils’ second language skills. Nevertheless, originally, many
teachers frowned upon bilingual education since it was claimed that keeping

languages separate would benefit the learner.

Bilinguals can be broadly defined as people who learn and use more than one
language, and based on the aspect on which one is focusing, bilingualism can be
further classified (Amiroodeen, 2019). As stated by Amiroodeen (2019), bilingualism,
or the capacity to speak two languages, is a challenging area of research to study due
to the variety of methods a child can acquire their second language. A child may learn
both of their parents' languages simultaneously, for instance if their parents speak
separate languages, while another child may learn one language at home and then be
taught and instructed in a different language once they enter school. Determining the

effects of bilingualism on cognitive and academic abilities requires consideration of
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innate mechanisms, environmental influences, and cognitive factors (Amiroodeen,
2019).

Ntombela (2019) continues by stating that the definition of bilingualism is having
proficiency in two languages or knowing two languages well enough to use them
alternately. A different way to define bilingualism is as "native-like mastery of two
languages" (Mchazime, 2001:55 in Ntombela, 2019). According to this definition, one
is not considered bilingual in a second language if their ability or level of proficiency in
the target language does not resemble or is inferior to that of a native speaker. When
two languages are acquired simultaneously before the age of three, the rate and
pattern of growth appear to be the same (Ntombela, 2019). Sequential acquisition
occurs when a child, typically after the age of three, learns one language at home and
a second language, such as English, with peers in school (Ntombela, 2019). It is
argued that if learners are given chances for active interaction with the language,
proficiency in two or more languages is possible. There is strong proof that teachers
were not giving students the chance to interact with texts written in English, listen to it,
speak it, or discuss it. It is claimed that learning a second language is necessary to
make up for any communication gaps in the first language that the speaker may have
(Ntombela, 2019).

3.9.1 Additive bilingualism

According to Molate (2019), additive multilingualism is defined as the addition of a
language to a speaker's linguistic repertoire while the first language is still being
formed. Here, it is assumed that the person already knows one language to which they
add a second language. Additive bilingualism appears to be the foundation of the
South African language in education policy. In the Foundation Phase (FP), learners
add a second language, the First Additional Language (FAL), which they study as a
subject, to their first language, or Home Language (HL), according to this model
(Molate, 2019). Thus, the multilingualism that the national language policy envisions
and that is implemented in the former Model C schools is one that is ingrained in
linguistic ideologies that divide and compartmentalise languages into orderly groups
(Molate, 2019). Additionally, the levelling of languages in the topics of "Home
Language", "First Additional Language" and "Second Additional Language" shows a
monogglossic orientation in language policy and only takes simultaneous

bi/multilingualism into account in a sequential fashion (Molate, 2019:9).
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Dorambari (2021) defines additive bilingualism as the acquisition of a valued and
recognised L2 language in addition to the participant's native language. Additive
bilingualism offers many advantages. First, individual bilingualism allows bilinguals to
have better attention control, problem-solving skills, working memory, abstract and
symbolic representation, and metalinguistic consciousness (Dorambari, 2021).
Second, because bilinguals must constantly coordinate two languages, they gain more
expertise and efficiency (Dorambari, 2021). Third, the higher order cognitive functions
were also observed in brain imaging studies where there was increased hippocampal
and grey matter activity, which is associated with improved conflict resolution
(Dorambari, 2021).

3.9.2 Subtractive bilingualism

“Subtractive bilingualism refers to a situation in which mother tongue instruction is
substituted for second language instruction” (Malebe, 2021:2-3). According to Malebe
(2021), the norm in South African basic education is for all subjects specified in the
curriculum during the foundation phase (Grades 1-3) to be taught in the learners’
mother tongue. English is taught as a second language in the fourth grade and is used
as a medium of instruction. The implementation of subtractive bilingualism means that
all curriculum subjects are offered in a second language, while the home language
(HL) is only learned as a subject (Malebe, 2021). Since only one language is used as
a medium of instruction and is prevalent in this strategy, subtractive bilingualism
encourages monolingualism (Malebe, 2021). All courses, except for HL, are taught in
English. When monolingualism is encouraged and promoted, HL is less prevalent and
monolingualism in the nation lowers the standing of indigenous languages and

increases the likelihood that these languages will be marginalised (Malebe, 2021).

According to Guzula (2018), the transition from teaching through an African language
to teaching through the English language has left the students with a deficit,
constructed as failures, passive/agentless, with poor levels of understanding, unable
to decode, in need of remedial help, non-readers, and non-producers of meaning.
Education professionals refer to these kids as "children with no language”, indicating
that they are not literate in any of the languages that they speak, read, or write (Guzula,
2018:4).
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Inferior academic achievement and low Intelligence Quotient (IQ) are both associated
with subtractive bilingualism. Dorambari (2021) says that researchers discovered that
individuals with low ethnolinguistic vitality (EV) are more academically fluent in their
L2 than in their L1 when they assess themselves; they also discovered that those with
low EV who submit to subtractive bilingualism desire the least amount of self-

identification with their L1 ethnic group and the most with the L2 ethnic group.

In a bilingual education system, the language of educational transaction is
accompanied by the students’ language. In the case of the study, English is the
language of educational transaction and all the African languages represent students’
languages. There is a need to provide accommodation for the utility of students’

language in education, which can be done through a bilingual education system.

3.10. Multilingualism

The term multilingualism refers to the ability to speak and understand more than one
language. Multilingualism is widespread in South Africa where the great majority of
people grow up speaking multiple languages. Most children are taught in English even
in cases where it is not their home language, despite constitutional provisions that
schooling can take place in any of the country’s eleven official languages (Rudwick,
2004).

Fisher, Evans, Forbes, Gayton and Liu (2018) suggest that people who explicitly
identify themselves as multilingual may have several advantages such as the
following: Those who identify as multilingual may benefit from increased self-esteem
and motivation to learn new languages. By recognising their ability to communicate in
multiple languages, multilingual people may be more likely to feel a sense of
accomplishment and worth. This, in turn, could promote further language learning and
increased confidence in their ability to communicate. In addition, those who identify
as multilingual may have access to diverse social networks and gain a better
understanding of multiple cultures and societies. When people are able to
communicate in multiple languages, they can form connections with people from
different backgrounds, which can result in a greater appreciation for global diversity.
Furthermore, being able to speak multiple languages can open up new job
opportunities, as well as provide the opportunity to build relationships with people from
other countries. Overall, the benefits of identifying as multilingual are clear. Not only
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can it provide a sense of self-esteem, but it can also open up new pathways to social

and professional networks, as well as a greater appreciation for cultural diversity.

Hornberger (2002:30) is of the view that post-apartheid South Africa’s new
Constitution of 1996 embraces language as a basic human right and multilingualism
as a national resource, raising nine major African languages to national official status
alongside English and Afrikaans. This, along with the dismantling of the apartheid
educational system, has led to the growth of multilingual, multicultural student

populations in classrooms, schools, and universities nationwide.

Probyn (2019:217) further adds that as South Africa is a multilingual nation
multilingualism in society is considered to be the norm. The Republic of South Africa's
post-apartheid Constitution (1996) recognises twelve official languages, including nine
African languages, South African Sign Language and the colonial languages Afrikaans
and English, which were the two official languages before 1994. Probyn (2019)
describes the horizontal and vertical dimensions of multilingualism in post-colonial
Africa in the following manner. At the community level, people speak their native
tongues, which are part of a language continuum across space with 70 permeable
boundaries (Probyn, 2019). At the literate level, written standardised languages
represent fixed representations that are the result of missionary decisions and
geographic accidents (Probyn, 2019). In contrast, vertical dimensions of
multilingualism place languages, including colonial languages that were imposed, in a
hierarchy that reflects political power relations (Probyn, 2019). As a result, these
dimensions of multilingualism either allow or prevent access to forms of political,
social, and economic power (Probyn, 2019). People who feel excluded from areas of
authority have a clear understanding of these dimensions, so schools must give

students access to both to maximise their learning potential (Probyn, 2019).

The Language-in-Education Policy (LIEP) (Department of Education RSA, 1997)
sought to advance multilingualism in education in accordance with the language
provisions in the 1996 Constitution to correct historical linguistic imbalances and to
foster national reconciliation following nearly four decades of the apartheid political
system, which was founded on racial and linguistic segregation and oppression
(Probyn 2019).
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3.10.1 Individual multilingualism

According to Sridhar (1996:47), individual multilingualism focuses on the acquisition
of two or more languages, either in childhood or later in life. It examines the mental
representation of these languages and how they are accessed for speaking, writing,
and comprehension. Individual multilingualism is important because it helps to
understand how language is acquired and used in everyday life by looking into the
potential benefits and challenges of being multilingual and how this can shape an
individual's personality and behaviour (Sridhar, ibid). It further investigates the
cognitive skills associated with being multilingual, such as improved memory,
enhanced problem-solving, increased creativity, and sheds light on the impact of
language diversity on education, social and cultural life, and the economy (Sridhar,
ibid). Ultimately, the goal of individual multilingualism is to help individuals maximise

their potential in terms of language learning and use (Sridhar, ibid).

According to Sagna and Hantgan (2021), individual multilingualism refers to the ability
of a person to communicate in more than one language in a more sophisticated way
than just being able to greet someone or give directions; for example, they can be able
to discuss complex topics and engage in meaningful conversations in both languages.
This can be achieved through a variety of ways, such as growing up in a multilingual
family, learning a new language through formal or informal instruction, or even self-
teaching (Sagna & Hantgan, 2021). The benefits of being able to speak multiple
languages are numerous, such as the ability to communicate better with different
cultures, the opportunity to find new employment opportunities, and even the ability to
think in multiple ways (Sagna & Hantgan, 2021). No matter the method by which one
acquires the skill of multilingualism, it is a valuable asset that can open many doors
and opportunities and can even help to create a better understanding between
different cultures and help to foster better relationships (Sagna & Hantgan, 2021). The
University of Limpopo where the study was conducted is characterised by students
who speak various languages at an individual level. In addition to English which is the
medium of instruction, most individual students can speak Tshivenda, Xitsonga and
Sepedi. This means that they stand to benefit from the advantages of being
multilingual. Thus, multilingualism is a skill that can benefit both the individual and the

society as a whole.
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3.10.2 Societal multilingualism

According to Sridhar (1996:47), the phenomenon of multilingualism when seen as a
societal phenomenon, one is concerned with its institutional dimensions, which include
topics like the status and roles of languages in a particular society, attitudes toward
language, factors that influence language choice, the symbolic and practical uses of
the languages, and relationships between language use and social factors like

ethnicity, religion, and class.

The most apparent reason for societal multilingualism, among the many that cause
societies to become multilingual, is migration, and it occurs when speakers of one
language settle in a region where another language is spoken and over time, they
continue to use their language (Sridhar, ibid). Cultural content is another factor
contributing to societal multilingualism where a society imports and assimilates the
cultural institutions over time, such as the religion or literature of another society
(Sridhar, ibid). This occurrence is attested by the use of Arabic and Western European
languages like English, French, Portuguese, Spanish, and Dutch in Asia and Latin
America (Sridhar, 1996). However, the multilingual situation in the South African
society in general and in Limpopo province in particular is not a result of migration or
the importation and assimilation of cultural content. Diverse people from different
ethnicities have lived alongside each other from times immemorial. This has resulted

in the existence of multiple languages in society.

Sagna and Hantgan (2021) assert that village multilingualism is an important aspect
of societal multilingualism. Although a village may be populated by multilingual people,
it does not necessarily mean that the village itself is multilingual (Sagna & Hantgan,
ibid). In South Africa, in the province of KwaZulu-Natal, individuals may speak multiple
languages but the dominant language for everyday communication is isiZulu. For a
village to be considered multilingual, the majority of its population must be multilingual
and use multiple languages in everyday life (Sagna & Hantgan, ibid). In the province
of Limpopo in South Africa, the three dominant languages that are used for everyday
life are Xitsonga, Tshivenda, and Sepedi. Sagna and Hantgan (2021) argue that it is
important to consider the languages spoken in the village, as well as the degree to
which they are used in the community; for instance, a village can be multilingual even
if only a small portion of its population speaks multiple languages. In a village, a single

language that is used as the default language of communication is often referred to as
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a monolingual village, which means that although speakers may be able to use
different languages, if those languages are not needed in the village or are not used
daily for communication with other villagers, then the village is still considered
monolingual (Sagna & Hantgan, ibid).

3.11. Plurilingualism

Since the research is concerned with translanguaging, the researcher deemed it
necessary to discuss plurilingualism. This is because plurilingualism puts emphasis
on individual access to linguistic repertoires, which approach is favoured within
translanguaging. Piccardo (2019) avers that plurilingualism refers to a process of
dynamic, creative "languaging" across the boundaries of language varieties.
Plurilingualism also refers to the theory guiding this process, as well as the pertinent
language policy goals and associated methodological approaches (Piccardo, 2019).
Additionally, Piccardo (2019) further states that plurilingualism is a complex

phenomenon that transcends linguistic limits in both language use and expression.

Piccardo (2019) further states that plurilingualism as a word and as a concept is still
not as common in the predominantly English-speaking academic culture as one might
anticipate, despite the concept's influence on innovation in language education in
Europe. It is highlighted in this study that it is odd that such a helpful word is not
frequently used in academic writing in English, despite plurilingualism being known in

different languages such as French, Italian, German, and Spanish.

As stated by Piccardo (2019: 184), the Common European Framework of Reference
for Languages (CEFR; Council of Europe, 1996, 2001) and the recently published
CEFR Companion Volume (CEFRCV) introduced and further developed the concept
of plurilingualism, which aims to capture the dynamic and developing linguistic
repertoire of a single user/learner (Council of Europe, 2018a). Although the word itself
has a long history in linguistics, as developed in other Roman languages, the
international, primarily Swiss-based, plurilingual team that created the CEFR in the
early 1990s borrowed it from the French plurilinguisme (e.g., the ltalian term

plurilinguisme used by de Mauro in 1977) (Piccardo, 2019).

In addition, Asfour et al (2020:56-57) further state that many times, plurilingual
students' experiences with exploring and developing their academic literacy are

claimed to be hampered by the language of instruction and learning. In South Africa,
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the dominant default medium of instruction is English. Despite studies showing that
translanguaging practices through plurilingual inclusion of languages in Higher
Learning can open up pathways towards epistemic justice, the English gatekeeping
role still exists (Asfour, ibid).

In contrast, Darling (2021) argues that the words plurilingualism and multilingualism
are used to describe the use of multiple languages at the individual and societal levels,
respectively. Darling (2021) further states that plurilingualism describes the linguistic
repertoires of individual people, which may vary from the official languages of the
nation; on the other hand, multilingualism is defined as the co-existence of various
languages in one nation, but not necessarily as reflected in all members of that nation.
Therefore, in the context of higher education, the school would be referred to as
multilingual and the students and employees as plurilingual (Darling, 2021). In
situations where institutional multilingualism is promoted and student plurilingualism is
frequently overlooked, the disparities in linguistic repertoires between official
multilingualism and individual plurilingualism may pose problems concerning the use

of languages (Darling, 2021).

3.12. Languaging

Because the research revolves around the use of language, it is essential to
interrogate languaging which deals with the dynamic use of language within a social
setup. According to Solomons (2018), language refers to the perceptible daily
behaviour of speakers, with a particular emphasis on the linguistic characteristics a
speaker uses in the communicative process. Social actors can be seen acting per or
in opposition to the ideological standards in such genuine circumstances. Solomons
(2018) uses the term languaging to refer to the notion of language as creative and
dynamic. Languagers are social agents who participate in situations where language
is used with an emphasis on the action, or behaviour, of the speaker rather than the
linguistic system, language is said to be used rather than a language (Solomons
2018). The components of a language viewpoint that are significant are words,
morphemes, sounds, and the regularities in the application of grammatical rules during
communicative events (Solomons, 2018). These elements have been selected and
organised so that a speaker can most effectively communicate their intended message

by utilising their entire linguistic repertoire, which does not imply that language users
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must be fully proficient in all linguistic systems used during a social event (Solomons,
2018).

Wei and Lin (2019:210) further state that the term 'languaging' is used to describe the
cognitive process of negotiating and producing meaningful, understandable output as
part of language learning as a ‘means to mediate cognition’, that is, to understand and
to problem-solve, and a process of making meaning and shaping knowledge and

experience through language.

Berthele (2021) is of the view that the idea of the multilingual repertoire being
constructed as proposed by authors utilising the concept of languaging is a further
example of a line of reasoning that does not view the categorisation and defining of
languages in the repertoire as meaningful. By utilising the term 'languaging’, an
emphasis is placed on individuals' contextualised and social practices, rather than
abstract systems (Berthele, 2021). As a result of this approach to language, language
is not fixed but is rather shaped by changing contexts and situations; furthermore, this
approach recognises the fact that language is more than just the words that are
spoken, but also includes the non-verbal cues and body language that are used in
communication (Berthele, 2021). In addition, according to Berthele (2021), the
approach acknowledges that language is an ever-evolving tool that can be adapted to

different contexts and that it should be seen as a creative and dynamic process.

3.13 Theoretical framework

The theory that supports this study is the translanguaging theory as the study seeks
to understand translingual practices in a classroom context. Li (2018) postulates that
this theory focuses on language practices, and recognises linguistic diversity in a
classroom context. This theory is relevant in this study because there are diverse

languages spoken by students and lecturers in the Life Science classes.

3.13.1 Emergence of translanguaging

Caruso (2018: 66) asserts that the term translanguaging is relatively new and that the
scholarly literature has been expanding its meaning over the past 20 years. It was first
used in 1994 by Cen Williams in its Welsh form, trawsieithu, to refer to the Welsh
bilingual schools' practice of alternating two languages in instruction, both for reception
and production tasks (Caruso, ibid; Mgijima, 2019). To optimise their communicative

potential, bilinguals are said to translanguage, which is defined as "the act performed
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by bilinguals of accessing different linguistic features of various modes of what are
described as autonomous languages" (Caruso, 2018: 66). The -ing suffix then
stresses "the act of meaning making", which alludes to the "constant, active invention
of new realities through social action" (Caruso, 2018: 66).

In this respect, translanguaging differs from the idea of code switching, which refers
to the switching between two different linguistic codes, and it views bilingualism as a
dynamic rather than additive process of combining two languages (Caruso, 2018).
Since the term's original Welsh definition, translanguaging has been used in the
context of education, leading to a particular growth in the fields of bilingual and
multilingual education studies (Caruso, 2018).

According to Makalela (2019), in the area of multilingual education around the globe,
translanguaging is a well-established pedagogical strategy to deepen understanding
and affirm the identities of multilingual students. Due to misunderstandings and
misinterpretations based on the dominant monolingual ideologies that have historically
encouraged the linear and separated use of languages in education, translanguaging
is still the topic of intense research, debate and controversy in reaction to these
developments (Makalela, ibid). Another reason for misunderstandings is the
paradoxical nature of translanguaging, which allows for both the individual use of these
communicative tools in the process of meaning-making where linguistic boundaries
are fluidly crossed over and disrupted and the social construction of socially named
languages like isiZulu and English (Makalela, ibid).

Makalela (2019) further states that from a static perspective of language as a reified
object with boundaries sealed to separate speakers of one language from the other,
the field of translanguaging has changed focus. Translanguaging has an advantage
over other models due to its resonance with the larger conception of the 21st century
where there is a continuous disruption of orderliness and the creation of new ones,
despite the ongoing debates on whether it is a theory, practice, or pedagogy
(Makalela, ibid). Making sense of the outside world and constructing or affirming one's
identity stance are two purposes of language, which represent a break from the
bureaucratic mindset that characterised the dominant thinking in the 19th and 20th
centuries when the emphasis was on languages as independent entities that could be
compartmentalised (Makalela, ibid). Even though translanguaging practices precede
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colonialism, it is widely believed that the degree to which populations in the 21st
century migrate both within and between nation-states has influenced the current shift
in emphasis on language, which is a point of view that acknowledges the speed with
which speakers of various languages can communicate across boundaries between
languages and the potential for such communication to upend colonial boundaries and
language power dynamics while reimagining more creative platforms for educational

success (Makalela, ibid).

3.13.2 Conceptualisation of translanguaging

According to Cenoz and Gorter (2020), the concept of translanguaging is often
associated with new approaches to multilingualism. Due to its widespread use in
various contexts where multilingualism takes on various forms, translanguaging is
nowadays an umbrella term that covers a wide range of theoretical and practical
aspects (Cenoz & Gorter, ibid). The extended use of translanguaging, however, can
be ambiguous since it involves several aspects and layers of polysemy (Cenoz &
Gorter, 2020). In addition, Cenoz and Gorter (2020) say that translanguaging means
teaching languages in relation to the learner's existing language features and

practices, not as separate entities.

According to Mgijima (2019), multilinguals who spontaneously practice
translanguaging transition between input and output modalities unconsciously while
conversing with one another. To put it another way, it is a process when someone gets
a message in one form of communication and then interprets, acts, or responds in a
different one. Moreover, there have been several ideas proposed for how
translanguaging might be perceived and used in teaching including Makalela's Ubuntu

Translanguaging models and Hornberger's continua of biliteracy (Mgijima, 2019).

A translanguaging paradigm put out by Makalela (2016) uses the African value system
of Ubuntu, which emphasises interdependence. He (ibid) uses a hypothetical scenario
involving international trade and the coexistence of many language groups in the
Limpopo valley that serve as the introduction to the model and illustrates the idea of
confluence within African multilingualism. Translanguaging demonstrates how
overlapping, fluid, and porous languages have grown and challenges the applicability
of a separatist approach to language instruction and literacy growth in the twenty-first
century (Makalela, ibid). Since, for instance, one language is insufficient in African
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culture to complete the cycle of meaning-making, the Ubuntu lens works effectively as
a pedagogical technique (Makalela, ibid). In light of this, it is clear why "the notion of
translanguaging fits in to account for complex multilingual encounters when speakers
employ more than one language for the exchange of input and output" (Makalela,
2016:190). However, due to the education system build on a singular language
especially for assessment purposes, it is not often practical to apply the hypothetical
scenario involving international trade in a classroom situation. Besides, some

classrooms are characterised by a singular language especially in rural areas.

While Baker (2011) defines translanguaging as the process of making meaning,
shaping experiences, and gaining understanding and knowledge using two languages,
Garcia (2009: 307-308) argues that “translanguaging is indeed a powerful mechanism
to construct understandings, to include others, and to mediate understandings across
language groups”. As Garcia (2009: 44) points out, translanguaging is “an approach
to bilingualism that is not centered on languages but on the observable, natural
communication practices of bilinguals that can enhance students' cognitive, language,
and literacy abilities if applied properly to schools”. Thus, translanguaging encourages
bilingualism and offers indigenous languages a chance to be included in the classroom

and to help students get a better understanding of concepts (Garcia, ibid).

However, Malebe (2021) is of the view that both code-switching and translanguaging
are communication techniques that use different languages to transmit information or
send a message but to use these approaches properly and/or effectively, speakers
must be bilingual or multilingual. While code switching is a social everyday activity that
people engage in and can be a classroom method, translanguaging is an approach
that is employed in education (Malebe, ibid). Speakers who have the same linguistic
codes switch between them for understanding, whilst translanguaging is used to
improve classroom instruction (Malebe, ibid). Nevertheless, Malebe (2021) claims that

translanguaging is a technique that includes code switching but goes beyond that.

Malebe (2021) goes on to say that another difference between code switching and
translanguaging is that while code switching does not involve the reference of a
language on another, translanguaging involves the simultaneous use of multiple
languages with references to one another. However, it is not clear how code switching
does not involve the reference of a language to another because, different languages
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are discerned when switching between them. Similarly, translanguaging has been said
to include code switching, which means that what is true about code switching must

also be true about translanguaging.

3.13.3 Pedagogical translanguaging

Malebe (2021) posits that in education, translanguaging is an emerging theory that
has caught the attention of researchers. According to Malebe (2021), the main goal of
translanguaging is to promote bi-/multilingualism in education. A translingual approach
to learning and teaching is primarily used in situations where more than one language

is spoken (Malebe, ibid).

There are three major reasons why translanguaging theory is important in Hungwe’s
(2019) research. Firstly, this theory highlights the importance of allowing bilingual
students in the classroom to use all their linguistic resources for meaning-making
(Hungwe, ibid). Secondly, it leverages students' home languages for academic
success in the target language, which in this case is English (Hungwe, ibid). Thirdly,
the theory also proposes that languages form one linguistic system that varies
depending on the context in which an individual uses them (Hungwe, 2019). Hungwe
(2019) adds that the translanguaging theory sees languages as having vague
boundaries that allow movement to negotiate meaning, especially for academic
purposes, which require a deep understanding of concepts in which case, bilingual
students benefit from using all the linguistic resources at their disposal to better
understand the material when used for pedagogical purposes.

Although translanguaging occurs naturally among multilingual people, as a teaching
strategy, it purposefully and methodically shifts the forms of input and output to
facilitate the processing of information (Mgijima, 2019). Translanguaging places an
emphasis on the dynamic use of several different forms of communication to explain
ideas clearly and, in a school setting, to promote learning and make schools to be
inviting spaces for communities and learners who speak several languages (Mgijima,
ibid). Contrarily, contemporary assessment language practice mandates that test
takers reply to assessment instructions in a specified assessment language (Mgijima,
ibid). While students can strive to express themselves in the language, the required

usage of a particular dialect tends to muddle the measured abilities because
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multilingual test takers sometimes struggle to explain themselves clearly when forced

to abandon their idiolect (Mgijima, ibid).

Translanguaging is promoted as an effective instructional strategy because it
"empowers both the learner and the teacher, transforms the power relations, and
focuses on the process of teaching and learning on meaning-making, enhancing
experience, and developing identity" in contexts where the language of instruction is
a dominant language (for example, a national dominant language), but not the mother
tongue of the majority of students (Sah & Kubota, 2022:5). Translanguaging, which
recognises learners' use of their mother tongue in multilingual classrooms for social,
psychological, and educational benefits, can be the most ideal pedagogical technique
that practical linguists, particularly those researchers of language planning and policy,
have long advocated for (Sah & Kubota, 2022). Translanguaging, then, can offer a
fresh perspective to explore the function of learners' mother tongues in classrooms
where the medium of instruction is a language other than their mother tongue in

research on multilingual classrooms (Sah & Kubota, ibid).

In classroom settings, translanguaging has been used to enhance learning, whether
through pedagogical translanguaging, in which teachers carefully plan the language
they will use to teach, or through spontaneous translanguaging, in which participants
can fully utilise their linguistic repertoire for language and content learning (Fang,
Zhang & Sah, 2022).

Sohn, Dos Santos and Lin (2022) argued for the need and incorporation of
translanguaging pedagogy with content that is more critical and language-integrated
learning (CLIL). With the recognition of translanguaging in CLIL, some traditional
notions, such as ‘English-only’, ‘target-language-only pedagogies’ and ‘native’
(English) speakers are challenged for more inclusive CLIL programmes’ (Sohn et al,
2022).

In a thematic review, Liu and Fang (2022) traced the development of translanguaging
from the perspective of multilingualism, with a specific focus on stakeholders’ attitudes
towards the implementation of translanguaging in foreign language classroom
settings. It was found that stakeholders generally hold positive attitudes towards

translanguaging practices in various English language teaching (ELT) contexts.
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According to Mgijima (2019: 23), translanguaging is a teacher-planned switch between
receptive and productive forms of communication in the classroom that aims to
improve students' cognitive and understanding abilities, notwithstanding that when
students work without the guidance of the teacher, translanguaging can be said to be
learner-driven. People frequently employ their native languages and other ways of
meaning-making that are appropriate to them as peers when working together in a
group; in this sense, translanguaging refers to the process by which a multilingual
learner uses the lexicosemantic information from the variety of languages in their
repertoire to create and effectively communicate a notion (Mgijima, ibid). As a result,
translanguaging facilitates the use of two or more languages in a class by allowing for

their dynamic and functional integration (Mgijima, ibid).

According to Krause and Prinsloo (2016), translanguaging enables effective
communication between speakers of purportedly dissimilar but mutually
understandable languages because it places more emphasis on the interlocutors'
shared meanings than on the minute, distinct characteristics of their languages. In this
regard, translanguaging also enables hypothetically disadvantaged kids to quickly
catch up with their peers in terms of school culture and learn the school language
(Krause & Prinsloo, 2016). Krause and Prinsloo (2016) regard translanguaging as an
agent for the acquisition of the medium of instruction. In addition, they seem to suggest
that translanguaging does not facilitate the learning of other languages because the
focus is not on the minute characteristics of their languages. In addition, the two
authors sound sceptical about the disadvantage encountered by learners who bring
with them a language different from the school language.

Garcia and Li (2014) contend that translanguaging allows readers to use the diversity
of languages at their disposal to interact with texts, balancing their linguistic demands
and subject learning so that readers may quickly recall what they read and retell it in
a different language. In this way, one can read a text in one language and then
translate it into another and retell or explain it; by doing this, one can check their
understanding of the text (Garcia & Li, 2014). Reading becomes a meaningful reader-
text interaction and lived experience when a reader uses the translanguaging space

to reflect on their reading experiences and linguistic expertise (Garcia & Li, 2014).
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Cenoz and Gorter (2020) conducted a study on teaching English through pedagogical
translanguaging where the purpose of the study was to discuss how multilingual
techniques and pedagogical translanguaging can be beneficial for enabling students
to develop language awareness and value different languages at home and in school.
The study was primarily concerned with translanguaging education and looked at
some connections between translanguaging and world Englishes in a classroom
setting (Cenoz & Gorter, 2017). Although the current study is conducted in a higher
education institution, specifically in the Life Science classrooms to identify translingual
practices, it is closely related to the study in that both inquired and discussed how
translanguaging and multilingual techniques can help the students develop language

awareness and value different languages in the classrooms.

3.14 Conclusion

In this chapter, literature has been reviewed in respect of views expressed by several
authors on translanguaging, code switching, higher education in South Africa,
historically black universities, language-in-education policy, university language policy
and English medium instruction in higher education. Furthermore, classroom
discourse analysis, conversation analysis, bilingualism, additive bilingualism,
subtractive  bilingualism; multilingualism, individual —multilingualism societal
multilingualism, plurilingualism and languaging have been discussed to show their
importance and relevance in the study. This chapter also gave an overview of the
evolution and conception of translanguaging, as well as pedagogical translanguaging
which formed the theoretical framework for this study. The next chapter covers the
research design and methodology used in this study.
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CHAPTER 4: RESEARCH METHODOLOGY

4.0 Introduction

This chapter presents a detailed description of the research methodology of this study.
It is a presentation of how this current study was conducted. The chapter firstly
describes the research method selected for this study and the selected research
design. Techniques for sampling are also discussed. The discussion is followed by the
data collection approach and methods, this includes the characteristics of data
collection and the advantages of the instruments used to collect the data in this study.
In addition, the process undertaken for ethical consideration related to the data is
provided. The quality criteria relating to qualitative research that is discussed focuses

on dependability, transferability, credibility, and confirmability.

The study set out to investigate the role of translanguaging in students’ understanding
of LS concepts at UL with the following objectives:

+Identify translingual practices in the LS classroom.
Classify the translingual practices in the LS classroom.

*Determine the role of translanguaging in students’ understanding of concepts in LS
at the UL.

-Evaluate the effectiveness of translanguaging in the LS classroom.

*Systematise translanguaging in relation to enhancing understanding of scientific

concepts in LS.

4.1 Research approach

As the study investigated the phenomenon of translanguaging in its natural setting, a
qualitative approach was the most appropriate choice (Seliger et al, 1989; Maniraho,
2019). According to Creswell and Creswell (2009), this type of an approach is an
effective model that occurs in a natural setting and enables the researcher to develop
a level of detail from high involvement in the experience. Similar to this study,
qualitative studies employ such data collection tools as classroom observation,
interviews, diaries and journals in order to explain ‘how’ or ‘why’ the phenomenon
under investigation occurs in a given context (Cohen, Manion & Morrison, 2017). As
such, this approach allowed the researcher to tap into the participants’

translanguaging behaviour. The researcher was concerned with understanding how
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students (and lecturers) use translanguaging in order to enhance the understanding

of Life Science concepts.

4.2 Research design

The study adopted a case study design. Letsoalo (2021:52) states that “a case study
design is a technique that allows a generation of in-depth, multi-faceted perspective
of complex issues in its real-life context”. Letsoalo (2021) further states that a case
study is an analysis of persons, groups, events, decisions, institutions or other systems
that are studied holistically. Therefore, it was important for this study to investigate the
translingual behaviour of the participants in the SHELOOO module in the University of
Limpopo. In addition to this, Creswell (2013: 97) notes that qualitative case methods
‘explore a real-life, contemporary bounded system (a case) over time, through
detailed, in-depth data collection.” The case in this study, therefore, involved a cohort

of students who were enrolled for the SHELOOO module in the University of Limpopo.

4.2.1 Sampling
*Population

The target population of this study included students and lecturers in the Department
of Physiology and Environmental Health at the University of Limpopo. The students
were enrolled for the SHELOOO module whilst lecturers taught the module. There were
650 students who were enrolled for the module and four lecturers who taught the

module.
*Sampling

The class of Health Education and Life Competencies, which had 650 students was
purposively sampled (Bernard, 2002; Lewis & Sheppard, 2006). This class was
sampled because it was a Life Science class. De Vos (2005) asserts that selecting the
appropriate sampling technique in a study allows the study to have focus and thus
allowing the objectives of the study to be met. The objectives of the study focus on
translanguaging in a Life Science class and for that purpose, a Life Science class was
sampled. The students who participated in the group discussion were sampled using
a volunteer sampling technique. The researcher announced in class that students who
spoke or understood more than three languages including English and were interested

in participating in a group discussion should come forward.
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* Ethical Issues Related to Sampling

For sampling the class, permission to conduct research in the Faculty of Science and
Agriculture was obtained from Turfloop Research and Ethics Committee
(TREC/589/2022: PG). For the group discussion, the purpose of the study was
explained to the students who volunteered to participate. This was meant to obtain
informed consent. After explanation, consent letters were issued to students who
volunteered to sign. The letters explained that their participation was voluntary and

that they could withdraw their participation at any time without any repercussions.

Although there are several limitations of purposive sampling listed by Rigoli (2019),
including the fact that not all participants have equal chances of being sampled, these
limitations do not apply to the present study. In fact, Rigoli (2019) argues that the
advantage of purposive sampling is that one can select everyone in the population,
which is what happened in this study because the whole cohort registered for an

extended programme in the first year was sampled.
* Sample

The sample consisted of one Life Science class. For group discussions, there were
three groups. Each group was planned to consist of 12 members. Thus, when 12
students had volunteered to participate in the group discussion, the date for the first
group discussion was arranged. However, on the date of the first group discussion,
only three students showed up. Again, when the second group discussion had 12
volunteers, the date for the discussion was arranged. Similarly, only four students
turned up. The same situation as in the second group discussion happened in the third
group discussion. Consequently, a total number of 11 students participated in the

group discussions.

4.2.2 Data collection

*Data collection approach

The data collection for this study was two-fold: group discussions and classroom
observation. Data were collected through recordings of class lectures and recordings

of group discussions.
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*Group Discussions

Interactions among students outside of the classroom context where they discussed
educational matters formed part of the data. These students were randomly arranged
into groups of three which were planned to consist of 12 members. This number
allowed the researcher to manage the groups. The advantages of group discussions
include improving students’ critical thinking skills, and higher order deep learning
(Pollock, Hamann & Wilson, 2011). The group discussions were conducted face-to-
face and captured through audio recording. The audio recordings of the three group
discussions were transcribed. The transcripts are appended as Appendix 5. Out of the
three groups, two of them discussed the topic ‘The importance of sex education in
schools’, and the other group discussed ‘Challenges of teenage pregnancy’. The
researcher was also a non-participant observer, which means she did not contribute
anything during the discussions but only made the recording. The recordings ensured
that the observed phenomenon of translanguaging was captured, which allowed

viewing and reviewing as part of confirming the findings.
*Advantages of group discussions in qualitative research

Notably, in qualitative research, group discussion is instrumental in that it allows
participants to build on another’s responses and generate ideas that they might not

have thought of in an individual interview.

Sagoe (2012) postulates that group discussion in research is a qualitative tool
originated in sociology and popular in business, marketing, and education. In addition,
a group is used to gather data, usually in the form of opinions, from a selected group
of people of a particular and pre-determined topic. In this study, participants were put
in groups to discuss topics relating to the content they learnt in class whilst the
researcher captured the translingual practices during the discussions. Group
discussions also dig out the real feelings and issues that provide richer than personal
interviews or surveys, because the dynamics of a group lead to more developed
answers. Similarly, it also provides the additional non-verbal information that surveys
cannot. Although using this instrument allows the researcher to ask a small number of
general questions to elicit responses from all individuals in the group, in this study, the
researcher was a non-participant observer and did not interfere with the discussions.

The usefulness of group discussion is that the participants had the opportunity to agree
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or disagree with each other which provided an insight of how the participants think

about the concepts they had learnt.
*Classroom Observations

Secondly, observation was used. Since the study under investigation sought to
investigate the translanguaging practices in the Life Science classroom, observations
were used to capture the complexity and subjectivity of the participants’ behaviour in
their natural setting. The use of this instrument allowed the researcher to gather data

without being noticed by the participants since the lessons were conducted online.

Cohen et al (2017) argues that observations are systematic ways of looking and noting
people, behaviours, settings, artefacts and events. Non-participant observation means
that the researcher did not participate in the activities but was free to video-record data
(Cohen et al, 2017). As such, in the current study where the phenomenon under
investigation is translanguaging and data are language interactions in the classroom
context and in the educational setting; the interactions in the classroom context were
captured on a recording and transcribed. The transcripts are available in appendices
as Appendix 4. Therefore, the lesson or the lecture itself forms the data of the study.

There were three lectures conducted on different dates: 28 February 2023, 7 March
2023, and 14 March 2023, which were all recorded and transcribed. The lecturer
concerned had granted access to the researcher in the form of a link. The researcher
was never introduced in those particular lectures and the students were not aware that
they were being observed which arguably made them behave naturally. According to
Seliger and Shohamy (1989), research that is qualitative or naturalistic must show that
the act of research and the presence of the observer has not altered the behaviour of
the observed and the nature of the collected data. It is important to note that since the
data for this study were collected on an online platform through Blackboard tool, the
tool itself records and keeps the recording of the lesson in the system. The researcher
was able to access these recordings

There are two crucial questions in connection with data collection that must be
answered: what constitutes data in the study and how are data collected and
analysed? In this study, data consisted of behaviours in the form of verbal interactions

between a lecturer and students, and between students themselves. Data in this
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context, therefore, are observable language interactions collected in order to address

the objectives of this study.

As such, in the current study where the phenomenon under investigation is
translanguaging and data are language interactions in the classroom context and in
the educational setting; the interactions in the classroom context were captured on a
recording and transcribed. The transcripts are available in appendices as Appendix 4.

Therefore, the lesson or the lecture itself forms the data of the study.
*Advantages of classroom observation

Classroom observation in research provides valuable insights into teaching practices,
improves instruction, and positively impacts student outcomes. The advantages
associated with non-participants observation include the fact that researchers do not
cause any disruption or influence the subjects; the natural setting of non-participant
observation ensures in-depth and detailed information about behaviour and
interactions, and that it enhances the objectivity and credibility of the research findings
(Barrios, Roys, Maestre & Araojo, 2024). Halim, Wahid and Halim (2018) note that
while classroom observation is defined as a method of evaluating and recording
specific information, this instrument of data collection in qualitative research benefits
the teacher or lecturer with exposing new methods of teaching that may have occurred
to them beforehand, as in this study where translingual practices are investigated.
Translanguaging is one of the pedagogical teaching approaches that is evolving in the
education sector and it is important to understand its dynamics in the classroom
context, especially in the SHELLOOO module. It is through classroom observation that

the dynamics of translanguaging in the SHELLOOO module was best understood.

4.2.3 Recordings

Recording was used as a data collection tool where the three lessons that were
observed were recorded. The lessons were video-recorded through Blackboard
Collaborate Ultra. In addition, the three group discussions were audio-recorded using
a mobile phone. According to Blaxter et al (2006: 178), “the events may be recorded,
either at the time or subsequently, by the researcher, or the researcher, or they may
be recorded mechanically”. Furthermore, Seliger and Shohamy (1989: 155) assert that
“the subject’s speech in [the] natural setting may be observed and recorded”.
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4.2.4 Transcripts

Following the observation of classrooms and focus group discussions, the data were
transcribed. The transcription process involved converting the audio or video
recordings into written text. The main reason for transcribing the recorded data was to
facilitate the analysis process. Written data is often easier to analyse compared to
audio recordings. Transcribing generally involves listening to the recordings and typing
out what you hear. This process involves attention to detail and accuracy to ensure
that the transcription accurately represents the content and context of the recordings.
By transcribing the data, the researcher gains a deeper understanding of the
information presented and analyse it more effectively. Moreover, transcribing the data
allows for the easy sharing of the findings and results with others, as it facilitates easier
interpretation and communication of the research findings. This is a common

procedure for most data collected orally.

4.2.5 Ethical considerations related to data collection

Permission to collect data was obtained from Turfloop Research and Ethics
Committee. Informed consent was sought from the lecturer who gave the three
lectures. Informed consent was also sought from all the students who participated in
the group discussions. There was no need to seek permission to record the observed
lessons because the expected practice is to record all lessons conducted online.
However, permission was sought to use the recordings of the observed lessons. With
regard to the three group discussions, permission was sought from all participants to
record the discussions. In addition, the participants of this study were all adults who
have presented a healthy mental capacity, this criteria qualified them as participants
in this study. They were also ensured confidentiality and anonymity, and also were
made aware that the interview recording was not for personal use but was to be used

for research purpose only.

Transcriptions maintained the confidentially of participants by using codes, such as

Student 1, 2, 3 etc. and Lecturer, instead of real names.
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4.2.6 Data analysis

Data analysis, according to Creswell and Plano Clark (2011), refers to the stage in
research methodology where various methods are employed to explain and interpret
the findings of the study. In other words, as argued by Marshall and Rossman (1999),
data analysis involves procedures employed by a researcher in establishing order,
structure and meaning of the collected data. In the context of this study, classroom
discourse analysis and conversation analysis, as briefly explained below, were used

to analyse data.
*Analysis of Classroom Discourse

The researcher observed and video-recorded three (3) classroom lessons and audio-
recorded three group discussions. After the collected data were transcribed,
transcriptions of video-recorded lectures were subjected to discourse analysis. The
classroom discourse analysis that was employed followed Coulthard’s (2014) model
for analysis of classroom interaction. This model regards classroom discourse in terms
of boundary exchanges that consist of a frame and focus. It further consists of a three-
move structure: initiation, response and feedback (IRF) for teaching exchanges. In
addition, three categories were used in analysing classroom discourse: meta-
interactive, interactive and turn-taking. Meta-interactive consisted of ‘marker’ which is
an act that realises framing moves, and ‘metastatement’ which talks about discourse
that realises focusing moves. Interactive acts consist of initiation, responses and
follow-up options. Lastly, turn-taking consists of three acts: nominate, bid, and cue.
The analysis was pivotal in determining the role of translanguaging in students’

understanding of concepts.
*Conversation Analysis

Group discussions were analysed using conversation analysis which operates within
discourse analysis (Larsen-Freeman & Long, 1990). According to Silverman (2015),
conversation analysis “attempts to describe people’s methods for producing orderly
social interaction; it identifies these methods in the sequential organisation of talk-in-
interaction”. In this study four apparatus were used to conduct conversation analysis:
turn-taking, sequence organisation, turn design and repair (Hoey & Kendrick, 2017).
Turn-taking is based on the notion that someone speaks first followed by another.

Sequence organisation is governed by adjacency pairs. Examples of adjacency pairs
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include greeting-greeting, question-answer, invitation-acceptance/declination etc.
(Hoey & Kendrick, 2017). Turn design refers to how participants design their turns to
initiate some action whilst repair addresses problems or challenges of hearing,
understanding or speaking. This analysis was used to evaluate the effectiveness of
translanguaging and to systematise it in relation to enhancing understanding of

concepts.

4.3 Quality criteria

To ensure that research yields outcomes that are of unquestionable quality, it is
incumbent upon the researcher to follow all the necessary steps of quality criteria
(Patias & Von Hohendorff, 2019). Since the research adopted a qualitative approach,
it was necessary to address these quality criteria: credibility, transferability,

dependability, and confirmability (Korstjens & Moser, 2018).

4.3.1 Credibility

Credibility is defined as having faith in the "truth" of the gathered data (Pandey &
Patnaik, 2014). Credibility-building strategies include ongoing interaction with
subjects, frequent observation (if relevant to the study), peer-debriefing, member-
checking, and referring back to field notes frequently (Connelly, 2016).

The researcher used peer checking to verify the truthfulness of the findings. Feedback
from the supervisor was used to substantiate the credibility of the findings. Data were
also collected in the field where the researcher was immersed. This means the
researcher was familiar with the participants’ world, in this case the classroom. This
familiarity reduces distortions in the collection of data. The researcher also used data
or informant triangulation to increase the credibility of findings (Anney, 2014). In this
case, data were collected through classroom observation and through group

discussions.

4.3.2 Transferability

According to Ayob (2020), transferability is the degree to which a descriptive
understanding of a problem may be applied to different contexts or groups along with
a precise account of the culture, situation, participant selection and characteristics,
data collection, and analysis. The researcher used purposive sampling to increase the
transferability of findings (Anney, 2014). This means the findings could apply to similar

situations where participants have been purposively sampled as in this study. The
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researcher further provided a thick description of the research procedure and

participants which also enhanced the transferability of the findings.

4.3.3 Dependability

Dependability ensures that the findings of the study are dependable and could be
repeated. The researcher used peer examination to enhance the dependability of the
findings. This means the researcher engaged peers at doctoral level to discuss the
findings and the conclusions drawn. Because peers were taken as neutral, they
assisted the researcher to reflect deeply about the findings and thus increased the
dependability of the findings (Anney, 2014).

4.3.4 Confirmability

Confirmability serves as a means of verifying that research findings originate from the
participants, rather than the researcher's perspective (Pandey & Patnaik, 2014).
Keeping methodological notes for every research activity and an audit trail of analyses
are two ways of confirming the findings. The main concern in confirmability is that the
researcher should be able to confirm the findings of the research by being able to

revisit the sources where the data are stored.

The researcher audio-recorded and transcribed data collected from group
discussions. Data collected from classroom observation were video-recorded and
transcribed. Transcripts served to confirm collected data and were available for
inspection by any interested researcher. Should there be a need, transcripts could

also be used alongside recordings (Ntombela, 2008).

4.4 Ethical considerations

Ethical considerations include procedures that must be followed before the research
commences (Leedy & Ormond, 2013). Before conducting research in the classes, the
researcher asked for permission from the Turfloop Research Ethics Committee
(TREC). In addition to obtaining the necessary permission to conduct the research,
the researcher addressed the following ethical considerations, which are discussed

below: informed consent, confidentiality and anonymity, and risk of harm.

4.4.1 Informed consent
According to Fouka and Mantzorou (2011), informed consent has to do with how
participants understand the prescripts of the research as well as their willingness to

participate without being forced. Before the classroom observations began, the
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researcher explained her intentions to the lecture participants. The same explanation
was given to student discussion groups. The aim of the research was explained as
well as asking permission from participants. Therefore, informed consent was sought
from participants before the commencement of the study.

4.4.2 Confidentiality and anonymity

Respect and dignity of all participants who participated in this research were upheld.
Ethical factors that were observed in this study included disclosing the rights of the
participants, confidentiality and anonymity. The participants were not asked to disclose
any personal information. Since data were collected through audio and video-
recording, transcripts did not use identifying information. Pseudonyms were used to

hide identities.

4.4.3 Risk of harm
The researcher advised the participants about their voluntary right to partake in the
study and to withdraw whenever they were no longer comfortable. All participants were

assured that the research would not harm them in anyway.

4.5 Conclusion

This chapter detailed the research design, research methodology, data collection and
analysis, and ethical procedures used by the researcher. The researcher outlined the
quality criteria for qualitative research that was employed in the study, which focused
on credibility, transferability, dependability and confirmability. The chapter concluded
with the ethical procedures utilised by the researcher. The following chapter presents

and analyses data.

78



CHAPTER 5: DATA PRESENTATION AND ANALYSIS
5.0 Introduction

This chapter presents and discusses data collected in attempts to reveal how
translanguaging is enacted in the Life Sciences classrooms at the University of
Limpopo. Adhering to the theory and methods elucidated in the previous chapters, the
section deals with the empirical data received from recorded lectures and group
discussions among the learners. It is not merely to study the frequency and types of
practice of translanguaging but equally the pedagogical and cognitive roles they play

within the setting of an institutional multilingual higher education environment.

The chapter further explores how such translanguaging practices affect
comprehension, engagement, and epistemic access to the language of science.
Sociolinguistic processes and power in language use, specifically in relation to
students' linguistic and academic identities and goals, are under investigation as well.
In all, the investigation is guided by translanguaging approaches to ultimately provide

critical insight into language use in the learning context.

5.1 Data management and preservation

There were three lectures conducted online which were transcribed. The lectures were
conducted in the Department of Physiology and Environmental Health and the module
was Health Education and Life Competences offered to level one Bachelor of Science
extended programme students. Since the study sought human participation, the
researcher obtained permission from the University of Limpopo TREC committee.
Later, consent from the lecturers and students who took part in the study was sought
and explained. The researcher ensured that the lessons are recorded by reminding

the lecturer to do so.

Accordingly, audio recordings of the lessons were downloaded from the Blackboard
Ultra platform to the researcher's personal computer. The audio files shall be stored
in the hard drive of the computer of the researcher for at least five years or until the
articles to be harvested from such data are no longer available. Transcripts of the
lessons are attached in this thesis. The same is true for the audio recordings of the

group discussions of the students and its transcript.
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This chapter therefore has two sections. The first section presents the analysis of data
from the three lectures. The second section presents the analysis of data from the

three group discussions.

5.2 The analysis of lessons

In this type of analysis, we looked at boundary exchanges which are ‘frame’ and ‘focus’
(Coulthard, 2014). We also looked at teaching exchanges which consist of a three-
move structure: initiation, response, and follow-up. In addition, three categories,

namely, meta-interactive, interactive, and turn-taking were used for analysing lessons.

The meta-interactive acts consist of the ‘marker’ that is essentially giving us the
framing moves, which are words such as “well”, “right”, “now”, “okay” and “good”
(Coulthard, 2014). We then have a meta-statement which is responsible for focusing
moves. “Focus” follows the frame and indicates the beginning of a transaction. A ‘loop’

is realised by such utterances as ‘pardon’, ‘repeat’ etc.

The interactive acts are actually the teaching exchanges which have initiation,
response, and feedback. In this case, initiation could be informative whereby a lecturer
is informing the students by simply giving them information and also initiation can
again be in a form of a directive where the lecturer is telling students to do something.
The response could be in the form of a reaction, reply, or acknowledgment, whilst in
the follow-up the teacher could accept, evaluate, or comment. Sometimes a teacher
produces a statement that is meant to be initiation but realising that there is a better

way of expressing that initiation relegates it to a ‘starter’.

Turn-taking happens everywhere where there is interaction. Turn-taking has three
acts. Sometimes the teacher “nominates” a learner, sometimes the learner is required
to “bid” by raising their hands or shouting, Sir, Mam, or Miss (Coulthard, 2014).
Sometimes the teacher provides a “cue” to the learners to raise their hands. The
lecturer could nominate a student if no one has raised their hand. The teacher may
deviate from the interaction and produce an ‘aside’, which could be an utterance such
as “Where did | place my book?” (Coulthard, 2014; McCarthy, 2006).
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5.3 Data presentation and analysis

The typical classroom discourse takes the pattern of Teacher-Pupil-Teacher (T-P-T)
or Initiation-Response-Feedback (I-R-F) (McCarthy, 2006; Ngubane, 2018). However,
that pattern seems to be disrupted in a virtual classroom because of the multimodality
of interactions. In a virtual class, such as the one delivered in this study through
Blackboard Collaborate Ultra, the lecturer might seem to do all the talking because
even the little responses that students give are written on the chat box. As a result,
when a transcription of a lecture is made, responses in the chat box appear as a
separate text and not as part of the recorded utterances. This therefore explains why

extracts of the recorded lectures mostly show the lecturer's utterances.

5.3.1 Data presentation and analysis of Lesson 1

In Lesson 1, line 4 (thereafter L1: 4) and L1: 6, we have a frame “Okay”, and a focus
“Yah that is abortion or termination of pregnancy”. In L1: 21, we have the frame “Now”,
and focus “abortion” (L1: 22). In L1: 155, we have the frame ‘good’, and focus
“abortion”. In L1: 285 we have a frame “Now” and a focus “Eh the inevitable, the
inevitable abortion”. In L1: 293 we have a frame “Now” and a focus “let’s talk about the
missed abortion”. The framing moves, as indicated earlier, consists of such words as
‘okay’ and ‘now’ whose purpose is to signal that the focus of the lesson is coming. As
such, in these examples, every frame is followed by the focus of the lesson.

Interestingly, all the focus moves are in English.

In L1: 251, we have teacher initiation “What are the products of conception? Hee
vakahino [Xitsonga] (Oh my people)”. In L1: 254-55, the students responded by writing
their answers in the chat box. In L1: 262, the lecturer read the responses of the
students in the chat box and provided her feedback by acknowledging the responses
(L1: 266 — Yes, sure, sure, sure X [Name of the student]). In this example, the initiation
move is in two languages, English and Xitsonga. The Xitsonga part is an interjection
meant to draw out a response to the question from the students. It seems to have

worked as students recorded their responses in a chat box.

In L1: 340-341 we have another teacher initiation “Whom do you choose, tell me, who
can tell me? The baby or the father of the baby? Who do you choose, who do you
choose?” This is an elicitation as it is asking for verbal or written responses from

students. InL1: 341-342 we have a turn-taking exchange “Respond to me, if you don’t
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respond I’'m stopping here and then the test is coming.” The lecturer did not indicate
how they should respond, there was no cue that was given to students; however, the
students are assumed to have responded in the chat box because L1: 342-343 shows
the acknowledgment when the students answered the question and the lecturer said
“Oh great I'm happy, I’'m happy. I'm happy there are people who are saying the baby,

choose the baby”.

In L1: 635-636 we have an initiation which is in the form of elicitation “What does it do,
how does it accomplish its own duties?” There was no response from students, the

lecturer changed her initiation from elicitation to informing in L1: 636-648:

It means-ke it competes with progesterone for the size, you know iprogesterone
as you did, eh, female reproduction last year that iprogesterone it fortifies, it
strengthens, it strengthens the endometrium, the endometrium it strengthens it,
it makes it strong, neh? So that the embryo must always be protected. Now,
here we have given the woman a medication Mifepristone that would compete
with progesterone. It means it would refuse progesterone attaching to the
endometrium therefore it competes with that. It makes progesterone not to be
of effect, and if progesterone is not there, we know that if it is not there the
endometrium will fall off, will fall. Now, remember now it is falling off with the
baby, it is falling off with the baby. Ohooo wena weee o tla lahla [Sepedi] neh?
(Hey you, you will refrain) And then now-ke (then) we done with that. We done
with that. And then the Misoprostol — its function is to soften the cervix and in
addition to softening the cervix; it makes the cervix to open up and it starts the

contractions to expel the baby.

5.3.2 Data presentation and analysis of Lesson 2

In Lesson 2, line 10 (thereafter L2: 10) we have a frame “Now” and a focus “we do
have in a society, people who may want abortion and people who may be against
abortion”. In L2: 43 we have a frame “Now” and a focus “look what the baby says”. In
L2: 58 we have another frame “Now” and a focus “there is this woman.” In L2: 207 we
have a frame “Okay” and in L2: 208-209 a focus “now we analysing the other types of
abortion, neh?” In this lesson, the lecturer has used ‘now’ and ‘okay’ as framing moves,
which is similar to lesson 1. Again, there are no instances of other languages except
English in the focus moves.
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In L2: 37-38 we have an initiation in the form of a directive: “Say, | shall not die, | shall
live to declare the works of the Lord, okay, and babies neh? Look, | rule to cry, baby
cry”. In L2: 57 we have another initiation which is also a directive to students: “Look,
the seed dropped”. In L2: 82-85 we have another initiation that is a directive: “Now
look at this one”. Initiation moves in the form of directives are meant to have students
perform a certain action. For instance, in the first example, they are supposed to repeat
after the lecturer; in the second and third examples, students are supposed to make

an observation. In these examples, initiation moves are strictly in English.

In L2: 180-182 we have an initiation that is informative: “Ladies and gentlemen, I'm not
expecting you to know, to know eh a lot about this thing, but you must know that
environmental factors, genetic alterations can create a fibroid.” In L2: 232-234 we have
an initiation that is informative: “Now, eh, induced abortion, it is elective, remember?
And then we need some counselling before, some counselling before”. Initiation
moves in the form of informatives will be dominant in a lecture as the lecturer
predominantly provides new information to students. There are cases of initiation
moves in the form of informatives that involve translanguaging, for example in L2: 557-
559 “Now, I'm happy to have i-condoms neh because i-condoms-ke [IsiZulu] (then),
with condoms eh you are able to shield umshini wakho ukuthi ungabi [IsiZulu] (your

machine that it should not be)”.

In L2: 307-308 we have the elicitation: “We discussed this picture last week, do you
remember?” Elicitation is another dominant initiation move at is anticipates responses
from students. Unlike directives, where responses may be non-verbal, in elicitation,
verbal responses are anticipated. In the above example, students are expected to
respond with ‘yes’ if they remember or ‘no’ if they do not remember. Some elicitations
involve translanguaging such as in L2: 487-488 “ay man kutheni ubhala ntoni
[IsiXhosa] (no man, what is it, what are you writing?)”. Here one student was being
reprimanded for writing in the lecturer’s screen. This happens in an online class if the
settings have not been configured to disallow students from interacting with the

presenter’'s screen.

In L2: 307-308, the lecturer had asked students about what happened in the previous
lecture and they did not respond. The lecturer moved from elicitation to informing the
students in L2: 308-310 “We discussed it that in the doctor's office, the patient
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swallows a Mifepristone pill during the first seven weeks of pregnancy and the drugs
would cause the endometrium to sluff off.” This shift from elicitation to informing
happens when the lecturer perceives that the answer will not be forthcoming or if the
students’ responses are not very important for the progress of the lecture. The reason
for changing elicitation to informing in this case is probably due to the detailed answer
expected by the lecturer, which may not have been possible given the amount of
information covered in the previous lecture. Moreover, the elicitation had anticipated
a ‘yes’ or ‘no’ response, which even though it was not provided could not hinder the

progress of the lecture.

5.3.3 Data presentation and analysis of Lesson 3

In L3: 118-119 we have the frame “now” and the focus “there is the cell membrane,
the lipid layers, two of them, the lipid bilayer and then we are having the proteins
dispersed on the cell membrane hmmmmm?”. In L3: 147-150 there is a frame “now”
and a focus “we're having different cells. We're having the red blood cells, the ones
that are carrying oxygen up and down in our bodies sometimes even manage to
transport carbon dioxide, neh? And then we are having those ones that are causing
clotting so that we should not bleed and die”. In L3: 329-330 there is a frame “Now”
and a focus “let's see the T-helper cell outside”. Similar to Lesson 1 and 2, the lecturer
used framing moves ‘now’ and ‘okay’. In addition, the lecturer used ‘good’ as shown
below. Similarly, there were no instances of translanguaging in the focus moves after

the framing moves. English was used exclusively.

In L3: 158-160 we have a frame “Okay” and a focus “Now here cytes means cells,
leuko means white. Okay, and we have got different types. We've got the basophils,
the neutrophils, the Eosinophils, the monocytes and the lymphocytes”. In L3: 312-314
there is a frame “Good” and a focus “Now that there are people who at least wanted
to try, maybe they are failing because of network reasons or what, let me talk about
this man. Let me talk about you will see”. The framing moves ‘okay’ and ‘good’ are
used to introduce the focusing moves, which indicate the content of the lesson. After
the focusing move, the lecturer moves to exchanges that constitute initiation moves in

the form of directives, informatives or elicitation as illustrated below.

In L3: 540-541 we have an initiation in the form of a directive “Now look at this. There's
a protein sticking on it. This, on top of this protein, is another protein attached to
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another protein” In L3: 32-33 we have another initiation which is informative “Ke di
tshika dilo tse [Sepedi] (These are veins), imithambo le [IsiZulu] (the veins), neh?” In
the first example of a directive, students are called upon to make a close observation
based on the picture in the slide. The lecturer proceeds to explain what the students
must observe. In the second example, the lecturer points to the picture on the slide
and explains in Sepedi and isiZulu the name of the item in the picture. Most

translanguaging occurs during informative moves.

In L3: 302-303 there is an initiation which is in the form of elicitation “What happens to
the marathon runners? What happens? Look, this one is giving this, the baton to this;
what’s going to happen to this one? Hey! Khava mbudze [Tshivenda] (please tell me).
What's going to happen? Tell me! Oh! You don't know”. In elicitation, students are
expected to respond but sometimes the lecturer does not give them enough time to
process the question before answering. The lecturer bombards students with a series
of questions without waiting for the response and even resorts into Tshivenda telling
them to respond. Perhaps the fact that the lecturer is showing them a picture that they
must look at and respond makes the lecturer to think they should respond without
thinking too much about it. Resorting to Tshivenda would serve the purpose of

expediting their response.

5.3.4 Data presentation and analysis of a Group Discussion 1

Data obtained from group discussions were subjected to conversation analysis.
According to Darong (2024), conversation analysis, inter alia, examines the structure
of speech and the order of taking turns. Thus conversation analysis focuses on oral
discourse in turn-taking and exchange systems. Turn-taking refers to how speakers
alternate by taking turns in a conversation, which is responsible for how conversation
is organised (McLeod, 2024). Another way of accounting for how turns are sequenced
in a conversation is through adjacency pairs, which are utterances that are often found
together (McLeod, 2024). These could be question-answer, greeting-greeting, telling-
accept, complain-apology, where the first part creates an expectation for the second
part. Turn-taking can be achieved by the current speaker selecting the next or by the
next speaker selecting him/herself.

In Line 1 (thereafter L1) there is a framing move “Okay” followed by a starter, which is
an initiating move in L1-2 “we'll be talking about the importance of uhm sex education
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in schools.” After the initiating move, there is an informative act, where Student 1
proceeds to give information about sex education in L2-6. This move indicates that the
conversation will be a discussion about a topic that the students had covered in class,
which is sex education. This transaction terminates by turn-taking move in L6-7 “So,
what do you guys think about the importance of sex education in school?” Although
Student 1 does not select a specific speaker to take the floor, the student yields the
floor to any next person. This is done in the form of elicitation “what do you guys think
about the importance of sex education in school?” This elicitation is the first part of the
adjacency pair (Question-Answer). All the participants in the conversation are of equal
status and have equal rights to contribute to the discussion, which could be why the

current speaker leaves the floor open to all of them.

In L8-11, Student 2 takes the turn and completes the second part of the adjacency
pair “Yaa nne ndi vhona ungari[Tshivenda] (Yes | think that) like hmm this sex
education in school iya-encourager... [Tshivenda] (It encourages) ... you know? In
other words, Student 2 is responding to the elicitation from Student 1. Unlike the first
move by Student 1, which is carried out exclusively in English, Student 2 responds by
using both English and Tshivenda. This form of translanguaging indicates that both
the current and previous speaker have English and Tshivenda in their repertoire. L15
“so that’'s what I'm getting at” signals that Student 2 has come to the end of the
transaction. This makes the floor available for another person to take it. Similarly, the
second speaker leaves the floor open since it is an open discussion for any member
to contribute as they feel. There is no social constraint to have someone speak ahead
of another, but everyone can take a turn so long as the current speaker has signalled
the end of his or her turn. Another factor that makes the current speaker not to select
the next speaker is the fact that the discussion has only three speakers, which makes

everyone to potentially have a chance to make a contribution.

In L16-22, Student 1 takes the turn and there is an informative act where there is an
addition of information to what Student 2 was saying about not knowing certain things.
Student 1 further acknowledges the information that was said by Student 2 by agreeing
to the fact that sex education is important. Notably, even though the previous speaker
had used English and Tshivenda, the current speaker uses English exclusively, but
since this is a response to the previous speaker, it indicates translanguaging since the

previous speaker’s utterances in Tshivenda have been appropriately processed by the
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current speaker as evidenced by the response. The turn-taking move ends this
transaction in L23, “Wanted to add something?” Nevertheless, Student 1 does not
select a specific person to take the floor but yields to anyone following them to do so.
The current speaker uses the first pair part of adjacency pairs to manage turn-taking.
In other words, the next speaker, who will self-select is expected to provide the second
pair part. Nevertheless, the first pair part does not anticipate a particular response than

simply a contribution of whatever sort.

As such, in L24, Student 3 takes the turn and asks a question “How does, what is STI
actually?” This is done in the form of elicitation and it represents the first part of an
adjacency pair as it asks for information (Question-Answer). This is different from the
first pair part by the previous speaker, which did not anticipate specific information, in
that this one expects information relating to the question. Since the floor is left open,
the next speaker who will self-select is expected do so on condition that he or she has

the required information.

Expectedly, in L25-26, Student 1 takes the turn and responds to the elicitation from
Student 3 which further gives more information on what happens when a person
contracts an STI, representing the second part of the adjacency pair. In L27, Student
3 takes the floor upon realising that Student 1 has finished speaking and this is done
in the form of elicitation “Without using condom?” This elicitation is the first part of the
adjacency pair which is the Question-Answer. The conversation seems to be moving
back and forth between Student 1 and 3.

In L34-36, there is an informative where Student 3 is adding information to what
Student 1 has said: “Yeah, | think they should be taught like swifanele swi dyondzisiwa
like vaharina vuma 14, 15, [Xitsonga] (It is appropriate that it be taught when they are
14 or 15)” which is informing and it is the first part of adjacency pair of Information-
Acknowledgement. In L37-40, Student 1 takes the turn and completes the second part
of the adjacency pair which is to acknowledge the information given by Student 3 and
further adds more information “yaaaa like loko vanhu vahari [Xitsonga] (When people
are still) younger they can grow up naswona [Xitsonga] (With it) and you know kuri
[Xitsonga] (That) okay right now uhm if ni endla leswi ni endla na leswi iyini ti [Xitsonga]
(If I do this and that what are the risks) ta kona [Xitsonga] (Are)” signals that Student

1 has completed the transaction, as a result, the floor becomes available to someone
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else. The presence of multiple languages in the utterances of these students illustrate

translanguaging.

In L50, there is an interjection where Student 2 exclaims to the utterances of Student
1 “Yoh! [Afrikaans] (Wow!)”. In L51-52, Student 1 continues with the second part of the
response “She will probably give you some look nje [IsiZulu] (Just) yinwanyani yoka
yinga yangi hi kona [Xitsonga] (A weird look) and be like and some slap.” There is no
nomination of the next speaker. Turn-taking is managed through a pause which leaves

the floor open for anyone who wants to contribute.

In L53-55, Student 2 takes the floor in the act of informing “She will slap you, vado
nirhwa nga mandaaa [Tshivenda] (She will beat you up so bad) so uhmmm this what
we call sex education ria fedza rikhova ndzi thumbu [Tshivenda] (And we end up
becoming pregnant) at an early stage”. This information is the first part of the
adjacency pair which is Information-Acknowledgement. In L56, Student 1 takes the
turn and says “‘Unmmmm.” This completes the second part of the adjacency pair which
is to acknowledge the information provided. This exchange further illustrates the
prevalence of translanguaging. Turn-taking is managed by adjacency pairs. That is,
after Student 2 has provided information, Student 1 provides acknowledgement.

In L57-59, Student 2 continues with the statement of informing other students and said
“You know and then from there rawana risa divhi [Tshivenda] (We end up not knowing
the) plan ri sina plani ya uri [Tshivenda] (Or not having a plan on) how we gonna take
care of the kid” and then closes up his or her discussion. In L60, Student 1, again
acknowledged the information from Student 2 and said “Yeah.” This exchange seems
to be a conversation between Student 1 and 2. There is again a notable presence of
translanguaging. Student 2 appears to control the conversation and Student 1

responds with interjections, which seem to encourage Student 2 to speak more.

5.3.5 Data presentation and analysis of a Group Discussion 2

In Line 1 (thereafter L1) we have a starter, which is an initiating move in L1-2 “Today
hita vulavula hi [Xitsonga] (we will talk about) teenage, the challenges of teenage
pregnancy neh?” The initiating move in this case is also an informative act whereby
Student 1 informs the other students on what they will be discussing. This also
represents the first part of the adjacency pair (Information-Acknowledgement). All the

students acknowledged what Student 1 said, representing the second part of the
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adjacency pair in L3 “Yes”. It is clear in this transaction that the interlocutors are
multilingual. Student 1 moves between English and Xitsonga, signalling that other
students in the group are conversant with both languages. The adjacency pairs are
used to manage turn-taking.

In L4-8, Student 1 opens the floor for other participants which is a turn-taking move.
“According to nwina [Xitsonga] (you) as a whole miyivona njani [Xitsonga] (how do you
view this)? Like mhaka ya [Xitsonga] (the issue of) teenage pregnancy nwehe miyi
vona yiri [Xitsonga] (how do you view it) like that impact, yirina [Xitsonga] (does it have)
that much eish yiva [Xitsonga] (is it) a problem to society or it's just a norm?” Similarly,
adjacency pairs in the form of question and answer is used to manage turn-taking.
Although Student 1 does not select the next speaker, Student 2 self-select as soon as

Student 1 stops in order to provide the second part of the adjacency pair.

In L9, Student 2 takes the floor and responds to the statement made by Student 1 and
also upon realising that Student 2 is done speaking, Student 3 takes the floor and
responds in L10-11 “Yaaa [Xitsonga] (Yes it is a) iproblem, inkinga [Xitsonga] (a
serious problem)”. The first part of adjacency pair that was provided by Student 1 is
further completed by Student 3, after Student 2 had provided own part. Student 3’s

response is more of an echo of Student 2’s response.

In L12, Student 1 asked a question and this is done in the form of elicitation and it also
represents the first part of the adjacency pair (Question-Answer). In L13, Student 3
takes the turn and completes the second part of the adjacency pair “Eh it's a big
problem because like most teenagers these days neh? Va teka [Xitsonga] (they take)
like they taking teenage pregnancy as like.....”. Similarly, in this exchange, turn-taking
does not rely on the speaker nominating another but self-nomination prevails, which
is to be expected when speakers are peers and few. That is, when speakers are few
and of equal standing, they will all get a turn to speak. Although the first part of the
adjacency pair provided by Student 1 followed Student 3’s response, it is not to be
taken as directed to Student 3 only, but Student 3 does provide the second part of

adjacency pair as it represents the natural sequence of conversation.

In L25-26, there is another form of elicitation where Student 1 asks a question “So
leswi minge [Xitsonga] (when you say) it's a problem. Yiva [Xitsonga] (how is it) a

problem in which way?” and opens the floor to anyone who wishes to respond. This

89



represents the first part of the adjacency pair (Question-Answer). In L27-35, Student
2 takes the turn and completes the second part of the adjacency pair by answering the
question “Like, in most cases taba ga gore babangwe ba lacker [Khelobedu?] (the
issue is others lacking) knowledge so, ba lacker [Khelobedu] (they lack) knowledge
like wa bona [Khelobedu] (you see) teenage pregnancy which means pregnancy e
resulter gore a be le ngwana [Khelobedu] (it results in a child having a baby) and aeba
le ngwana monagano aosa [Khelobedu] (when she or he has that child, the mind no
longer) function from that point aeno le ngwana [Khelobedu] (when she or he has a
child) coz aeno le ngwana [Khelobedu] (when she or he has a child) in most cases o
focuser godimo ga ngwana [Khelobedu] (the focus is now on the child) rather than
yena [Khelobedu] (the parent) a [Khelobedu] (so they) secure future ya gagwe
[Khelobedu] (their future) in most cases”. Student 2’s response in English and
Khelobedu while Student 1 had asked in English and Xitsonga indicates that speakers
in this group discussion are conversant with all the languages spoken and are at liberty

to move between every represented language.

In L36-43, Student 3 also takes the floor upon realising that Student 1 is done speaking
and also responds to the question posed by Student 1 and said “Hiku vona ka mehe
[Xitsonga] (According to me) neh? Loko nwana aze ava na nwana [Xitsonga] (the
moment a child has a baby), ukuma ku [Xitsonga] (you find that) like okay uva angarina
[Xitsonga] (the child lacks) knowledge and like wahari nwana angana vari incini
anagana vutivi [Xitsonga] (she or she still a child and lacks knowledge) like kuta kurisa
nwana [Xitsonga] (how to raise a child) and all that like switisa nkinga ka vatswari va
yehe na vanhu lava a hanyaku na vona [Xitsonga] (it brings about challenges to the
parents and the people around them). So like inkinga [Xitsonga] (it is a problem)
according to me.” This also completes the second part of the adjacency pair (Question-
Answer). Student 3’s response adds to the response provided by Student 2. This
shows that the second part of the adjacency pair can be provided by multiple
respondents. Students in this discussion demonstrate the existence of multiple

languages and effortlessly utilise them in their conversation.

2Khelobedu is one of the languages that together with Sepedi form Northern Sotho group of languages. Unlike
Sepedi, it is not standardised and is not officially recognised. Therefore, it is, like Sepedi, a dialect of Northern
Sotho.
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5.3.6 Data presentation and analysis of a Group Discussion 3

In Line 1 (thereafter L1) there is a starter, which is an initiating move in L1-L2 “We
chose the topic, as the importance of sex education in schools, is it important?” In this
utterance, Student 1 does not only establish the topic of discussion but elicits whether
such a topic is worth discussing in importance, which, as an adjacency pair, calls for
the second part in the form of an answer. Nevertheless, after the initiating move, we
do not have the expected second part of the adjacency pair in the form of an answer,
but have elicitation where Student 2 asked a question in L3-4 “Ge bare [Sepedi] (When
they say) in schools, like do they mean in primary high school, like in all sectors of
schools?” which also represent the first part of the adjacency pairs (Question-Answer).
Student 2’s response ftrivialises Student 1's question as unimportant by asking own
question instead of answering the raised question. Nonetheless, even though student
2’s response is not an answer to Student 1’s question, its content relates to Student
1’s topic, which suggests that Student 1’s question is indirectly answered. That is, if
the topic of discussion raised by Student 1 was not important, Student 2 might have
changed it. In L5-L6, Student 3 responded to the question “Yeah | think in all sectors
of schools because | feel like they shouldn't introduce this thing ko [Sepedi] (At)
primary”, which also represents the second part of the adjacency pair. Clearly, turn-
taking in this discussion is managed by adjacency pair. Similarly, students move freely
between languages available in the repertoire.

In L43-44, Student 2 informs other students and says “Nna [Sepedi] (Personally) | feel
like one thing | have realised recently is that like kids want to explore whatever that
they see” which represents the first part of the adjacency pairs (Information-
Acknowledgement). Immediately after the transaction, Student 1 took the floor upon
realising that is it open to anyone and acknowledged the in information received in L45
“‘Exactly” which represents the second part of adjacency pair. In L46-53, Student 2
took the floor when she or he realised that it is open to anyone and continued to add
more information regarding the topic and says “Hence why kere akeye nyake ka
[Sepedi] (I do not want it in) primary because like whenever you teach kids new things
they want to do it. Like wamo ruta [Sepedi] (You teach him or her) okay this is sex, this
is what happens, this is how you can protect. Hell no, you think gore batlo ke protector?
[Sepedi] (They will protect themselves.) No! They want to explore whatever that you

taught them cause oba boditse gore eso, eso, eso [Sepedi] (You told them that it is
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like this and that). Ke ntwe ke e realizitseng ka bana [Sepedi] (That is something |
have realised about children) like literally they want to explore everything that they
come across.” This response by Student 2 seems to be motivated by Student 1's
positive acknowledgement of Student 2’s previous response. This motivated Student
2 to add more information. There is a notable use of English and Sepedi as repertoires

available for all students in the discussion.

In L64-67, we have another informative where Student 1 is telling them more about
sex education and giving examples “You see how, what's her name again, that lady?
She didn't know anything about sex until she was in a marriage. So what I'm saying
is, if they are not exposed to it, they won't know anything about it. So you expose them
ka [Sepedi] (In) Grade 3, haaa best believe.” In L69-70, we have an elicitation by
Student 4 “Kodwa iyiphi indlela yokuvimba ukuthi bangabi [IsiZulu] (So what is the way
to avoid them not being) exposed to isex?” and this represents the first part of
adjacency pair (Question-Answer). In L71, Student 1 takes the turn and responds to
the question by saying “Mina bengithi [IsiZulu] (I suggest that) let’s wipe the generation
out, sicale enye [siSwati] (and start with a new one)”, this represents the second part
of the adjacency pairs. In this transaction, turn-taking is managed by self-selection and
adjacency pairs. In about every turn-taking, speakers self-select. As stated before, this
is normal in a situation where there are few speakers. In other words, the floor is not
a scarce commodity and there is no big competition to have it when speakers are few.
Again, students tap into various linguistic repertoires including English, Sepedi and

isiZulu.

5.4 Conclusion

This chapter presented and discussed the data collected in an attempt to reveal how
translanguaging is enacted in the Life Sciences classrooms of the University of
Limpopo. Classroom discourse analysis was used to analyse data obtained from
online lectures offered through Blackboard Collaborate Ultra. Data obtained from
students’ group discussions that happened outside of class were analysed following
conversation analysis. The following chapter presents interpretation and discussion of

findings according to the research objectives.
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CHAPTER 6: INTERPRETATION AND DISCUSSIONS OF THE FINDINGS
6.0 Introduction

Chapter Five presented and analysed data obtained from classroom observation and
student discussions that were done outside of class. Classroom discourse analysis
was used for classroom observation data whilst conversation analysis was used for
student discussions. The present chapter draws from the analysis that was conducted
in chapter five. It therefore makes reference to the classroom discourse that was used
to analyse lesson data in chapter four and conversation analysis that was used to
analyse student discussions outside the classroom. Most importantly, the present
chapter aligns the analysis that was carried out in the previous chapter with the
research objectives of the study. The interpretation of the analyses carried out in the
previous chapter is therefore in relation to the extent that it addresses the research
objectives. The interpretation is buttressed by the discussion that draws from literature

and incorporates the theoretical framework adopted in the study.

Thus, this chapter interprets and discusses the findings according to the research
objectives. As such, there are five sections in this chapter. The first section identifies
translingual practices in Life Science classrooms; the second section classifies
translingual practices in Life Science classrooms; the third section determines the role
of translanguaging in students’ understanding of Life Science concepts; the fourth
section evaluates the effectiveness of translanguaging in a Life Science classroom,
and the fifth section systematises translanguaging in relation to enhancing

understanding of Life Science concepts.

6.1 Identifying translingual practices in Life Science classrooms

Lesson 1

Classroom discourse analysis showed that the medium of instruction is English. This

is evident in the lecturer’s introduction to the lesson:

Lecturer: Okay ladies and gentlemen | am happy | am with you eh let’s, for those of
you that are here already, let’s just do the small small things ok, yah that is abortion
or termination of pregnancy and then abortion and | am happy that in South Africa, eh,
a person has got the reproductive rights, one of the reproductive rights that we have
is abortion.
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It is also evident when the lecturer ends the lesson with a prayer:

Lecturer: Father in the mighty name of Jesus Christ | cover my students with the blood
of Jesus (a student was laughing in the background) in the mighty name of Jesus
Papa, I'm protecting their destiny, I'm protecting their education, I'm protecting their
careers, defend them everywhere they go, defend their parents, defend their loved
ones in Jesus mighty name, | call it, amen (Prayer ends). God bless you, we shall

meet again.

As mentioned in chapter two, Mashatole and Makgoba (2022) argue that the University
of Limpopo has adopted English as the medium of instruction despite identifying itself
as an African university. The dominance of English is so entrenched to the extent that

even intimate and sacred activities like prayer are made in English.

Nevertheless, classroom discourse revealed a number of languages shared between
the lecturer and students that could not be kept out of the classroom. Findings reveal
that the common languages between the lecturer and students were Sepedi and
isiZulu in addition to English. In the transaction that corresponds to the introduction of

the lesson, the lecturer introduces herself moving between three languages:

Lecturer: | do not attend church by that already wa tseba gore o hlakane le moheteng
[Sepedi] (you know that you have met a heathen), umhedeni, neh umhedeni,
uhlangane nomhedeni [isiZulu] (a heathen, a heathen neh, you have met a heathen).
(L1:10-13)

We also find the exchange where English and isiXhosa are used:

Lecturer: ... they speak a lot of rubbish and sometimes the man will beat them and
funny enough nalo tata [isiXhosa] (that man) is because uyobetha abethe [isiXhosa]
(he will hit) ... (L1:98-100)

Another transaction shows English used alongside isiXhosa and Tshivenda:

Lecturer: ...you go there and say eh khuphani lo mtwana neh [isiXhosa] (take out this
child), khavha vhise hoyu nwana, khavha vhise hoyu nwana, khava vhise [Tshivenda]
(take out this child, take out). (L1:212-215)

English has also been used alongside Xitsonga:
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Lecturer: ...they check everything, they realise the baby is gone, | fambe moyeni
nwana loyi [Xitsonga] neh? [ lovile neh? [Xitsonga] (The baby is gone with the wind,
the baby has died). (L1:292-294)

Lesson 2

An initial instance of translanguaging occurs when the lecturer switches between
Sepedi and Xitsonga alongside English. Classroom discourse revealed that these
languages are shared between the lecturer and students and could not be kept out of
the classroom. As the lecturer delivers the lesson, she transitions between the three

languages:

Lecturer: ...Remember it could be your last baby, the first and the last baby and if you
kill them, hmmmm mathata ke ao [Sepedi] (you are inviting trouble) and now, tana
niku byela nwana mhani [Xitsonga] (come let me tell you my dear) neh let me just tell
you that you may agree with the man, the man who says, | am not ready to be a father.
(L2: 63- 67)

According to Mokolo (2014), lecturers often translanguage concepts or ideas when
English does not convey the intended meaning and switch tothe home language to
explain the new concepts. Thus, the students use their stronger language to explain
or express something that they find difficult to understand in their weaker language
(target language). However, in this case, the lecturer was explaining the dangers of
abortion and she resorted to using different languages because of the multilingual
nature of the classroom and not because there was a complex concept that needed
translanguaging for students to understand it.

We also find the exchange where English and IsiZulu are used towards the end of the

lesson:

Lecturer: .... Now, I'm happy to have icondoms neh because icondoms-ke [IsiZulu]
(then), with condoms eh you are able to shield umshini wakho ukuthi ungabi [IsiZulu]
(your machine and that it should not be) part, that it should not mix with the blood that
comes from there and is somehow very protective, somehow very protective. (L2: 557-
561)
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When concepts presented in English are too complex for students to understand, the
lecturer will frequently resort to translanguaging, which involves explaining the ideas
in the students' native language (Mokolo, 2014). In this instance, the lecturer used
translanguaging as a way of explaining what condoms do in terms of protecting men
when having sexual intercourse with a female who is on her period. In addition, it
seems the lecturer switches to isiZulu to avoid calling the male genitalia as is. Both
students and the lecturer know the English term for the organ and the isiZulu term as
well, but opted to use a metaphor. This is part of the Isintu custom of hlonipha where
sexual organs are avoided and are not called as they are (Ntombela & Mpherwane,
2024). This explanation came when one student needed clarity on whether it is
dangerous for a male to be engaged in sexual activities with a female during her
period.

Lesson 3

Classroom discourse analysis revealed that the medium of instruction is English,
however, there is an occurrence of translanguaging where the lecturer used IsiZulu
alongside English because it is part of her repertoire and is a very common phrase
probably understood by the majority of the students. This is evident in the lecturer's

introduction to the lesson:

Lecturer: Thank you for tuning in. Eh my name is eh eh [Name of the lecturer] and
then unganaki [1siZulu] (do not mind) that I'm having a very hoarse voice. I'm a woman

and I'm happy that God made me a woman with such a hoarse voice. (L3: 2-4)
We also find the exchange where English, isiZulu and Sepedi are used:

Lecturer: Belungu bam [lIsiZulu] (my white people) eh, we are going to introduce each
other to the language that is always there and then that other people may boast about
knowing the language. What! Okay, and now, let's come to this, the immune system,
masole a mmele [Sepedi] (immune system). | know when people think about masole
a mmele [Sepedi] (immune system) they only think about the things that are in the
blood and in the blood only. (L3: 7-12)

In this instance, the lecturer was now introducing the lesson to the students and found
herself using translanguaging because the classroom is composed of different

languages than English. The class is a typical example of societal multilingualism
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where multiple languages exist even though individuals might not speak all the
available languages (Sagna & Hantgan, 2021). Translanguaging in this case was
necessary because the lecturer was explaining the concept of the immune system.
She further mentioned that some people only think of things that are in the blood and
the blood only when they hear that particular concept. In addition, the fact that the

immune system is repeated in Sepedi, is for purposes of emphasis.
Another transaction shows English used alongside IsiZulu and Sepedi:

Lecturer: Ke ditsShika dilo tSe [Sepedi] (These things are veins), imithambo le [IsiZulu]
(these are the veins) neh? Ke ditshika [Sepedi] (these are the veins) neh? Those ones
they are just carrying lymphatic tissues, neh? That tissue that has got to fight diseases

so that ube [isiZulu] (you become) healthy and strong. (L3:33-36)

Although the University's language policy requires lecturers to exclusively use English,
she had to use isiZulu and Sepedi to give them the alternative terms that were

displayed in the picture she was showing them.
English has also been used alongside Xitsonga and Sepedi:

Lecturer: Ke nyaka o nkwiSise weni motho waga [Sepedi] (I want you to understand
me a person from) Sekhukhune ke nyaka oe bitse gabotse [Sepedi] (I want you to call
it correctly), uyi vitana kahle uku [Xitsonga] (You should call it correctly and say)
reverse transcriptase neh? Reverse transcriptase. And there's an RNA and the other

proteins as well, good. (L3: 548-551)

In this case, the lecturer was ending the lesson. At the same time, the lecturer was
trying to connect with her students when she resorted to using Xitsonga and Sepedi.
Most of the cases of translanguaging are simply because the lecturer and students
share those languages and the lecturer finds it natural to include them as part of her
language repertoire. Perhaps translanguaging serves to increase the rapport she has

with students.

6.2 Classifying translingual practices in Life Science classrooms

As mentioned earlier, a typical classroom discourse involves interactions between a
lecturer and students in the pattern of T-P-T, where T represents the teacher or
lecturer, P represents pupil (or student). The exchange therefore takes the form of a

lecturer providing input which could be in the form of information, elicitation, or
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directive. The students respond according to the input provided; for instance, if they
are given information they might acknowledge receipt, if it is elicitation, they will
provide an answer, if it is a directive, they will carry out the instruction. This is then
followed by the lecturer evaluating the students’ responses. If, for instance, students
were responding to an elicitation, the lecturer would evaluate whether their answers
were correct or not correct; if they were responding to a directive, the lecturer would

evaluate accordingly, and so forth.

Nonetheless, this pattern, T-P-T was not wholly followed in the lectures that were
analysed because they were carried out online through Blackboard Ultra. The
classroom discourse therefore appears to show the lecturer’s input and very minimal
students’ responses. This section therefore classifies the lecturer's use of

translanguaging according to the type of input provided.
Lesson 1

The first occurrence of translanguaging in lesson 1 happens during the introduction
stage which is part of a greeting. Ngubane (2018) mentions that interactions between
teachers and learners are also marked by greetings and conversations. A greeting is
a ritualistic engagement marked by adjacency pairs. However, since the lesson was
online, the students’ responses were not in the discourse; the lecturer simply made
introductions of herself shuffling between English, Sepedi and isiZulu. Therefore, this
classroom discourse can be categorised into silent discourse, described by Sitsebe
(2019) as an occasion where the teacher speaks almost non-stop while sporadically
posing questions. Therefore, this occurrence of translanguaging can be classified

under greeting in general and self-introduction in particular.

Lecturer: I'll introduce myself again time and again Y [Name of the lecturer], | do not
attend church by that already wa tseba gore o hlakane le moheteng [Sepedi] (you
know that you have met a heathen), umhedeni, neh umhedeni, uhlangane nomhedeni

[isiZulu] (a heathen, a heathen neh, you have met a heathen). (L1:10-13)

The next occurrence of translanguaging in lesson 1 happens in the introductory stage
of the subject of abortion. This lecturer’s utterance happens in the context where a
reference had been made of parents who force their children to abort and threaten
them with Killing or disowning if they do not, to which the lecturer commented that they

do so because they lack love, and therefore, students must love themselves as no one
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will love them. This transaction is in the form of a directive where students are advised
to love themselves. Directives are part of interactive acts in classroom discourse
(Coulthard, 1988). In a classroom discourse, a directive as an initiation move, which
is mostly the teacher’s, is followed by a response (from learners) in the form of
acknowledgement or reaction (Coulthard, ibid; McCarthy, 2006). Nonetheless,
directives in the case of this study were not observably followed by students’

responses because it was an online lecture.

Lecturer: Love yourself, love yourself, love yourself so much that eh you don’t even
tell who else loves you, boyfriend or girlfriend whether they do love you that is
considered as a bhansela [isiZulu] (bonus). If it is there it is okay, it is not there it is still
fine, abaye kua bao wa bona [Sepedi] (let them go away you see), neh? I'm happy, let
them go away, aye kua yoo [Sepedi] (let that person go away) neh? (L1:30-34)

Another occurrence of translanguaging in lesson 1 is found in the middle stage of the
lecture where the lecturer is providing details and demonstrating abortion. The
transaction is informative and the lecturer has provided a picture in the slide to show
abortion. The lecturer uses a popular religious song in isiZulu to capture abortion as it
is represented in the image. Therefore, translanguaging in this instance can be
classified as informative. Informatives are part of interactive acts in classroom
discourse (Coulthard, 1988). In a classroom discourse, an informative as an initiation
move, which is mostly the teacher’s, is followed by a response (from learners) in the
form of acknowledgement (Coulthard, ibid; McCarthy, 2006; Abeti, 2022; Darong,
2024). Nonetheless, informatives in the case of this study were not observably

followed by students’ responses because it was an online lecture.

Lecturer: Now abortion, yawa, yawa, yawa, yawa le mbewu yawa yawela emhlabeni
[isiZulu] (fallen, fallen, fallen, fallen this seed has fallen to the earth). Look at this
woman (referring to the picture in the slide). She has been to the abortion clinic. The
baby has been injured. The baby has been teared. Now the doctor said, ah ah, we
cannot complete this thing, please go home come back after so many many hours so
we complete the procedure. (L1:44-49)

Translanguaging also occurred in the middle stage of subject delivery. The lecturer
brought up the spiritual aspect of abortion where she indicated that some men strike

pregnant women in the stomach which leads to the abortion of a baby. The lecturer
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highlighted that such an act is cursed from a biblical perspective. Translanguaging in

this case can be classified as informative.

Lecturer: Cursed you must go check it in the Bible. Cursed is a person that shall kill.
Women can be notorious sometimes. They speak too much and they swear too much.
They speak a lot of rubbish and sometimes the man will beat them and funny enough
nalo tata [isiXhosa] (and this father) is because uyo betha a bethe [isiXhosa] (he will
beat and beat) the tummy. Why should you beat the tummy where the baby is lying
wena [isiXhosa] (you) nonsense ndini [isiXhosa] (what a) of a man or a boy gaaaaa
[Afrikaans] (urgh). (L1:97-102)

Translanguaging occurred towards the middle and end part of the lesson. We can
notice that the lecturer needed students to pay attention to what she was going to say.
In this case, the lecturer used translanguaging because she was drawing the attention
of the students to listen to what she wanted to say. Translanguaging in this case can
be classified as a directive.

Lecturer: Make sibone [IsiZulu] (Let us see). Now, we may induce abortion on
condition that woman does not have the baby because have been raped or maybe,
eh, okay, they been or they had sex with members, close members of the family in
which case they share the same gene pool. Gene pool, once you share the same gene
pool and have a baby out of the same gene pool, ah, ah, ah, you are going to transmit
bad genes to the baby and that baby is more likely to be abnormal, neh? And then we
can induce abortion on condition that if we continue with pregnancy, there is going to

be severe, severe deformities or mental retardation on this baby. (L1:415-423)
Lesson 2

In lesson 2, the first instance of translanguaging occurs in the middle of the lecture
when the lecturer repeats the song used in the previous lesson. Basically, the lecturer
was recalling what happened in the previous lesson to the students. Her use of the
song was due to a picture showed to the students of a woman with a foetus falling
through her legs. Therefore, translanguaging can be classified as informative in this

instance.
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Lecturer: We saw we sang this song last week yawa, yawa oooh yawa yawa le mbewu
yawa yawel’ emhlabeni, iwile lembewu [IsiZulu] (fallen, fallen, oh fallen, fallen, this
seed has fallen to the earth, this seed has fallen). Now, listen for those of you who do
not know the language, it says, now the seed dropped. Look, the seed dropped. Yawa

le mbewu [IsiZulu] (The seed has fallen) Dropped and fell to the ground. (L2:54-58)

Another instance of translanguaging occurred in the middle stage of subject delivery
when the lecturer was urging the students to pay attention as she was teaching about
the consequences of abortion. The lecturer cautioned the women against following
their boyfriends' advice when it comes to getting an abortion. She also reminds them
that it is a personal choice and asks them to consider what would happen if it were
their first and final child. Thus, in this case, translanguaging can be classified as a

directive.

Lecturer: Tana niku byela nwana mhani [Xitsonga] (Come let me tell you my mother’s
child). Neh? Let me just tell you that you may agree with the man, the man who says,
| am not ready to be a father. Now, if you are not ready to be a father, neh? You must
know you are little boy. (L2:65-68)

The next occurrence of translanguaging occurred in the middle stage of the lesson
where in this instance, the lecturer was giving a scenario where a lady instructed her
friend to take a screwdriver and push it through her cervix or the woman herself took
it and used it in her cervix and twisted the baby and there the baby fell out. The lecturer
also made a reference the religious song yawa lembewu to show that the process of

abortion has occurred. In this case, translanguaging can be classified as informative.

Lecturer: Thath’[IsiZulu] (take) iscrewdriver and or, and pump into through my cervix
or yena ngokwakhe [lIsiZulu] (the woman herself), neh? Took the screwdriver and
pump it through the cervix and twisted the baby, there the baby yawa, yawa, yawa le
mbewu [IsiZulu] (fallen, fallen, this seed has fallen). (L2: 115-118)

The other occurrence of translanguaging occurred towards the end part of the lesson.
In this case, the lecturer asked the students how they prepare biltong. This instance
of translanguaging was necessary as it relates to the subject matter. The lecturer
explained the concept of amniocentesis and how it is performed. She further
mentioned that they pierce the abdomen of the women and use the salt solution to

inject it into the blood vessels of the baby. To help the students comprehend the
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consequences of salt solution and what it does to the foetus, she asked them
questions about how biltong is made. Therefore, translanguaging in this instance can
be classified as elicitation. Elicitation is part of interactive acts in classroom discourse
(Coulthard, 1988). In a classroom discourse, an elicitation as an initiation move, which
is mostly the teacher’s, is followed by a response (from learners) in the form of a reply
(Coulthard, ibid; McCarthy, 2006). Nonetheless, elicitations in the case of this study

were not observably followed by students’ responses because it was an online lecture.

Lecturer: O dirang jwang mogwapa wena motho waga [Sepedi] (How do you make
biltong in) Sekhukhune, neh? O etsa jwang segwapa [Setswana] (how do you make
the biltong) neh? , Ibiltong uyenza kanjani? [IsiZulu] (How do you make biltong?) (L2:
325-328).

The next occurrence of translanguaging occurred at the end of the lesson. This was
the lecturer scolding the students for being mischievous and writing on her slides and
it had nothing to do with the lecture's subject matter. Translanguaging in this case can

be classified as a directive in the form of an aside.

Lecturer: Hhayi [IsiXhosa] (Don’t) man! Kutheni? Ubhala ntoni? [IsiXhosa] (Why is it?
What are you writing?) Ndithi ungabhali maan [IsiXhosa] (I'm saying do not write here
man). (L2:487-489)

The last occurrence of translanguaging is at the end of the lesson. ‘Mjita’ is colloquial
and is meant to indicate recognition and identity of the young male generation. The
lecturer was telling the students that if a man loves himself, he will never force his
private parts into the woman’s private parts while she is bleeding. Furthermore, it
appears that the lecturer switched to isiZulu instead to avoid calling the male genitalia
by name. Even though the lecturer and students are familiar with the English and
isiZulu terms for the organs, she chose to use metaphors instead. Sexual organs are
avoided and not called as they are in the Isintu custom of hlonipha (Ntombela &
Mpherwane, 2024). The lecturer also switched to Afrikaans to show how disgusting it

is for a man to insert his genitals in the bleeding female genitals.

Lecturer: They'll be weak and | mean, mijita [IsiZulu] (young man) if you, eh, eh, umjita
ezithanda kahle [IsiZulu] (if a young man loves himself so well) neh? You're not going

to force umshini [IsiZulu] (a machine) into the bleeding kuku [Sepedi] (cake)
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hmmmmm. The bleeding kuku [Sepedi] (cake) agaaaa [Afrikaans] (urgh). (L2:532-
535)

Lesson 3

The first occurrence of translanguaging happens during the introduction stage. This
was not the introduction of the lesson but just a greeting that was used to create a
healthy relationship between the lecturer and students. Adjacency pairs are used to
denote a ritualistic interaction of a greeting. However, the lecturer just introduced
herself, switching between English, Sepedi, Tshivenda, Afrikaans and isiZulu, and the
student’s answers were not included in the discourse because the class was
conducted online. Thus, a greeting in general and self-introduction in particular can be

used to categorise this instance of translanguaging.

Lecturer: Kea go dumediSa weni kgowa laka [Sepedi] (I greet you my white person).
Mlungu wam eh ngiyakubulisa [IsiXhosa] (my white person, | greet you). Khuwa langa
[Tshivenda] (my white person). Neh? Baas [Afrikaans] (boss). Waka kea go dumedisa
[Sepedi] (I greet you). And the thing is the reason why | call you this is because you
pay for my bread that | eat on the table every day and then that's how | should come

and say to you hallow. (L3:14-19)

Another occurrence of translanguaging happens in the introduction stage of the lesson
which is about sexually transmitted infections. In this instance, the lecturer was telling
students about the immune system and also mentioned that she knows someone from
Sekhukhune will say it is something that is in the blood when they think of the immune

system. Translanguaging in this case can be classified as informative.

Lecturer: Now-ke [IsiZulu] (then), let's check the immune system generally, neh? Kea
tseba weni motho waga [Sepedi] (I know you someone from) Sekhukhune ka [Sepedi]
(in) Sepedi otlare ke masSole a mmele, kea tseba o bolela ka dilo tseleng ka mo gare
ga madi [Sepedi] (you will say it is immune system, | know you are talking about
something that is in your blood). (L3:19-23)

Additionally, translanguaging also occurred during the delivery of the lesson. However,
the lecturer’s use of translanguaging in this instance was to inform the students about
the tissues that fight the diseases in the body. The lecturer then added a song that

talks about diseases that make a person faint which was relevant to the lesson. This
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is a popular song by a Bolebodu-born artist called King Monada and somehow the

students enjoyed it as they were learning and also being entertained.

Lecturer: O seke wa tsena ke bolwetsi wena [Sepedi] (So that you do not contract
any disease), neh? I'm not talking about kena le bolwetsi bja go idibala [Sepedi] (|
have a disease that makes me faint) no no no no, of course bolwetsi bjago idibila
[Sepedi] (the disease that makes you faint) you will see the other diseases that are
brought about by the infections that we get from eh amaSTls [IsiZulu] (the STls),

sexually transmitted infections. (L3:36-41)

In this occurrence of translanguaging, the lecturer was talking about the lymph nodes
and then asked the students how they say it in the African culture. This also shows a
deviation from the content of the lesson by the lecturer to her mentioning that she grew
up on the farms. Translanguaging in this case was done simply to try and connect with
the students and to give them background information about how she grew up.

Lecturer: In different cultures eh what do we say eh in the African culture particularly
we people from the villages, from the farms mina ngiyi ntwana yase maplazini-ke
[IsiZulu] (I am a child from the farms) neh, ke ngwana mapolaseng [Sepedi] (I am a
child from the farms) I'm a farm girl and | know that village boys, village boys, they're
almost like thina bantu basemaplazini [IsiZulu] (us, people from the farms), batho

bamaplaseng [Sepedi] (people from the farms). (L3:69-74)

The next occurrence of translanguaging occurred in the middle stage of the lesson.
The lecturer was talking about an antigen which is considered an enemy in the immune
system of an individual. Translanguaging in this instance shows the lecturer asking
the students to pay attention to what she was about to tell them in isiZulu and Sepedi.
Then the lecturer demonstrates how languages are related by making reference to
what English is called in Xitsonga and Tshivenda. Translanguaging in this case can
be classified as a commissive where the lecturer promises or commits herself into

whispering a story which she did.

Lecturer: [thi ngikuhlebele [IsiZulu] (let me whisper something to you), ere ke
lehlebele neh, kele sebele [Sepedi] (let me whisper you something neh) kambe
[Xitsonga] (by the way) Sepedi ixilungu [Xitsonga] (is English), xilungu ixi [Xitsonga]
(English is) khuwa [Tshivenda] (English), xikhuwa xi [Tshivenda] (English is) nton nton
[IsiXhosa] (whatever) yabo [isiZulu] (you see), tshikhuwa Tshivenda [Tshivenda] (is
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English Tshivenda ) yabo? [IsiZulu] (You see?), neh? Every language is related to
another one, neh? (L3:236-242)

Another occurrence of translanguaging occurred towards the end of the lesson. In this
instance, the lecturer compared HIV, phagocytose and CD4 helper T cells to people
who run the relay marathon. She asked the students a question as to what would
happen when one runner hands over the baton to the next. Translanguaging in this

case is classified as directive.

Lecturer: Khaba mbudze [Tshivenda] (Tell me) what’'s going to happen? Tell me! Oh,
you don't know! (L3: 305-306)

6.3 The role of translanguaging in students’ understanding of Life Science
concepts

There were three lectures. The first one was about abortion and termination of
pregnancy whilst the second lecture was the continuation of the same lecture. The
third was about sexually transmitted infections. On the other hand, students were
clustered into three groups where the first group discussed the importance of sex
education in schools; the second group discussed the challenges of teenage

pregnancy, and the third group discussed the same topic as the first group.
Lesson 1

The lecturer during the course of explaining abortion used a picture in the slide which
was explained through a religious song that was meant to depict what was happening.

The song was going to help students remember the content of the subject matter.

Lecturer: Now abortion, yawa, yawa uuuuu yawa yawa le mbewu yawa yawela
emhlabeni [isiZulu] (the seed has fallen on the ground), look at this woman (referring
to the picture in the slide). (L1: 44-46)

The lecturer uses translanguaging to explain abortion. Using expressions that are
closer to students’ language assists them in understanding the concept better. Probyn
(2019) reports the use of translanguaging to explain first in isiXhosa and then in
English. Furthermore, translanguaging may be a form of hybrid language use that is

intentionally and methodically appropriate for both the speakers and listeners to create
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a wider understanding (Shifidi, 2014). For instance, ‘i-abortion-ke’is the form of hybrid
language that involves isiZulu morpheme ‘i-’and ‘-ke’ which is a suffix for emphasis.

Lecturer: Oh now let’s see, let’s classify i-abortion-ke or termination of pregnancy,
ahhha is either it occurs spontaneously in which case we say it is miscarriage or it gets
can induced, you go there and say eh khuphani lo mtwana [IsiXhosa] (Take out this
child) neh? Khavha vhise hoyu nwana, khavha vhise hoyu nwana, khava vhise,
khavha vhise, khavha vhise [Tshivenda] (Take out this child) neh? You can choose to
do so, haa khavha vhise [Tshivenda] (take out) and then you choose to take the baby
out okay, neh? (L1:210-216)

The lecturer uses translanguaging to explain the concept of septicaemia. The concept
is decomposed and each component is explained in students’ language. Shifidi (2014)
is of the view that some terms or concepts can be difficult for students or even teachers
to convey in English, but if they are allowed to utilise their mother tongues, they could
do so more effectively. For instance, the lecturer used Xitsonga and Sepedi to explain

septicaemia.

Lecturer: Septicaemia, aemia means has got to do with blood, scepti means sepsis
neh? Swi borhile [Xitsonga] (it is rotten) neh? Di bodile [Sepedi] (it is rotten) neh? Bola
[Sepedi] (Rotten), eh dia bola retla reng batho ba Modimo [Sepedi] (they get rotten,
what can we say people of God) hmmm. (L1:307-310).

The lecturer explains scrapping the womb using translanguaging. The use of different
languages to repeat the same concept serves the purpose of emphasis. This will help
the concept to sink into the students’ minds. In Makalela (2019), the teacher is reported
to be using Sepedi and English for concept clarity. The teacher repeats the English

concept in Sepedi.

Lecturer: From there we start scrapping the womb, neh? Sehwaye esi sibeletho
[IsiXhosa] (scrapping this womb), re fale sebeletho se, re fale popelo ya ngwananyana
wo or ya mosadi o [Sepedi] (scrapping the womb of the girl or that woman) you get the
idea. (L1:619-622)

106



Lesson 2

There is an occurrence of translanguaging where the song comes in again to remind
students of the subject matter which is abortion and termination of pregnancy. The

seed that fell to the ground represents the aborted foetus.

Lecturer: We saw we sang this song last week yawa, yawa oooh yawa yawa le mbewu
yawa yawele emhlabeni, iwile lembewu [lsiZulu] (the seed has dropped and fallen to
the ground). Now listen for those of you who do not know the language, it says, now
the seed dropped. Look, the seed dropped. Yawa le mbewu [IsiZulu] (The seed has
dropped). Dropped and fell to the ground. (L2:54-58)

The lecturer uses translanguaging to explain the process of making biltong and the
same process applies to abortion. The lecturer’s use of translanguaging in this case
is similar to Probyn’s (2019) use of translanguaging where concepts are explained in
Sepedi and repeated in English.

Lecturer: I'm a farm girl and from rural areas, how do you do umqwayiba [lsiZulu]
(biltong), o dirang jwang mogwapa wena motho waga [Sepedi] (how do you make
biltong you person of) Sekhukhune, neh? O etsa jwang segwapa [Setswana] (how do
you make the biltong) neh? Ibiltong uyiyenza kanjan’ ibiltong [IsiZulu] (how do you
make the biltong). You take a very meat, you apply salt on it in no time, the water
moves out of the meat and the meat becomes dry, so you can also, the doctors can
also dry the baby the same way, they inject the salt solution right through the umbilicus
and you know where salt goes, water comes, the baby is going to be dehydrated and
die, neh? (L2:327-335)

Lesson 3

The lecturer uses translanguaging to explain the concept of lymphatic vessels, bones
and bone marrow. The use of translanguaging in this instance was simply for

emphasis so that they could internalise the concept.

Lecturer: Ke di tshika dilo tSe [Sepedi] (These are veins), imithambo le [IsiZulu] (the
veins) neh, ke di tShika [Sepedi] (these are the veins) neh? Those ones they are just
carrying lymphatic tissues neh? That tissue that has got to fight diseases so that ube
[IsiZulu] (you become) healthy and strong. (L3:33-36)
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Lecturer: Amathambo akho alapho [IsiZulu] (Your bones are there) neh? Marapo a
gago a gona mooo [Sepedi] (your bones are there), marhambo a vho a hafooo weni
[Tshivenda] (your bones are there) neh? (L3:45-47)

Lecturer: | said to you, the cells are generated from the bone marrow and now they're
coming to come into the blood vessels kamo gare ga mashika weni [Sepedi] (inside
the veins) neh? Emthanjeni [IsiZulu] (veins) akere weni motho waga [Sepedi] (okay,
you person from) Sekhukhune. (L3:142-146)

The lecturer uses translanguaging where she moves into Sepedi and tries to explain
the term ‘spleen’ which students might have not been familiar with. Therefore

translanguaging was used to enhance students’ understanding of the concept.

Lecturer: The spleen, let's talk about the spleen, lebete weni [Sepedi] (The spleen

you) neh? It's something that looks like a liver, neh? (L3:51-53)

The lecturer used translanguaging when she was explaining the digestive system. To
explain the excretion process, she used different languages but she apologised that
the language she used was more explicit than the norm which can be easily mistaken

for insult or vulgar.

Lecturer: Uyokaka [IsiZulu] (to release the faeces), hmmmm uyakaka [IsiZulu] (you
are realising the faeces) the unwanted they must be excreted by this eh fanele ukake
phela [isiZulu] (you must release the faeces). Ey, at number six kuyakakwa [isiZulu]
(faeces are released) neh? And then akake [IsiZulu] (releases the faeces). | know kaka
[isiZulu] (releasing faeces) is Afrikaans, but is the language that we’ve borrowed, the
terminology borrowed, and then using it in all the languages kaka [Afrikaans]
(releasing faeces), the remnants, the unwanted, taken out and now let's talk about
abantu bakwa [isiZulu] (people from) Sekhukhune-ke [isiZulu] (then), weni motho
waga [Sepedi] (a person from) Sekhukhune. (L3:273-282)

The lecturer used translanguaging to explain the activation of different cell types in the
bone marrow. The lecturer used the analogy of a homestead and a grandmother’s
place to explain the activation.

Lecturer: Now, activates the B cells, yabo nalo wasekhaya u-activator wakagogo

[isiZulu] (you see the one from home activates the one from grandmother’s) neh? This
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one say ah ah, | grew up at my home at T gland, thymus gland, now I'm activating you
neh? I'm activating you the B cell. (L3:366-369)

Group discussion 1

In this group, three students were discussing sex education among themselves. The
students used translanguaging when talking about the concepts in sex education. In
this instance, sex as a concept has not been explained as such yet they talk about a
need for sex education to be taught in schools. According to Mgijima (2019), in
instances where learners work independently, translanguaging can be learner-driven
as well. When they work together as a group, for instance, they often use their home
languages and other means of meaning-making (Mgijima, 2019). The practice of
translanguaging, in this sense, involves multilingual learner accessing and utilising the
lexicosemantic knowledge of their repertoire to formulate and clearly express their
ideas (Mgijima, 2019).

Student 2: Yaa nne ndi vhona ungari [Tshivenda] (Yes | think that) like hmm this sex
education in school iya [Tshivenda] (it) encourager vhana uri mini vha divhe zwauri
vhakho di jenisa kha mini [Tshivenda] (Encourages learners so they can know what it
is they are getting themselves into) you know? Uri vasongo soko ita zwithi vasongo
vudziwa [Tshivenda] (So that they do not do anything without being told)
and abe vaamba vari[Tshivenda] (and also they do mention that) you have to be
taught things, you cannot just do things by vyourself,ni do thoma na
gudisiwa [Tshivenda] (you should be taught first), so that’s what I'm getting at. (D1:8-
15)

Student 3: Yeah, | think they should be taught like swifanele swi dyondzisiwa like
vaharina vuma 14, 15, [Xitsonga] (It is appropriate that it be taught when they are 14
or 15). (D1:34-36)

The student uses translanguaging to justify why sex education should be taught in
schools. The reason they argue is that parents do not respond kindly to discussions

about sex.

Student 2: She will slap you, vado nirhwa nga mandaaa [Tshivenda] (She will beat

you up so bad) so uhmmm this what we call sex education ria fedza rikhova na ndzi
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thumbu [Tshivenda] (And we end up becoming pregnant) at an early stage. (D1:53-
55)

The students used translanguaging to engage in the discussion about the bad

influence that older girls have on the younger ones.

Student 3: You understand, wani twisisa leswi ni lavaku ku vula swona? Vanhwenyani
lavakulu va influencer vanhwanyana lavantsongo. [Xitsonga] (What | am trying to say

is that older girls influence the young ones.). (D1:97-99)

Student 3: Wani twisisa, hey ndlana swileswi [Xitsonga] (You understand, they can
be like do this) and then like u jola hala u jolela mali [Xitsonga] (You date only for
money.). (D1:101-103)

Student 2: Ja [Afrikaans] (Yes) ende [Tshivenda] (And) Tshivenda tshiri mulilo wa
mbava au orwi [Tshivenda] (Tshivenda says you do not associate yourself with thieves
and not become one.). (D1:104-106)

Group discussion 2

Four students in this group were having discussions among themselves about
challenges associated with teenage pregnancy. The students use translanguaging to
talk about the concepts concerning teenage pregnancy. In this case, the concept of
pregnancy has not been defined in particular, but they discuss the necessity of
teaching about teenage pregnancy in schools. This behaviour has been explained by
Mgijima (2019) as explained in the first group discussion.

The students used translanguaging to discuss issues that teenagers face due to
teenage pregnancy. The main argument was that teenagers with inadequate
knowledge end up pregnant, which then affects their future as well as their parents

having to care for these babies.

Student 2: Like, in most cases taba ga gore babangwe ba lacker [Khelobedu] (the
issue is others lacking) knowledge so, ba lacker [Khelobedu] (they lack) knowledge
like wa bona [Khelobedu] (you see) teenage pregnancy which means pregnancy e
resutler gore abe le ngwana [Khelobedu] ( it results in a child having a baby) and aeba
le ngwana monagano aosa [Sepedi] (when she or he has that child, the mind no

longer) function from that point aeno le ngwana [Khelobedu] (when she or he has a
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child) coz aeno le ngwana [Khelobedu] (when she or he has a child) in most cases o
focuser godimo ga ngwana [Khelobedu] (the focus is now on the child) rather than
yena [Khelobedu] (the parent) a [Khelobedu] (so they) secure future ya gagwe
[Khelobedu] (his or her future) in most cases. (D2:27-35)

Student 3: Hiku vona ka mehe [Xitsonga] (In my view) neh? Loko nwana aze ava na
nwana [Xitsonga] (the moment a child has a baby), ukuma ku [Xitsonga] (you find that)
like okay uva angarina [Xitsonga] (the child lacks) knowledge and like wahari nwana
angana vari incini anagana vutivi [Xitsonga] (she or she still a child and lacks
knowledge) like kuta kurisa nwana [Xitsonga] (how to raise a child) and all that like
switisa nkinga ka vatswari va yehe na vanhu lava a hanyaku na vona [Xitsonga] (it
brings about challenges to the parents and the people around them). So like inkinga

[Xitsonga] (it is a problem) according to me. (D2:36-43)

Student 1: Ohooo [Xitsonga] (Okay), yaaa mehe na mehe ni pfumelelana na wehe
yiva nkinga [Xitsonga] (I also agree with you that it is a problem) in a way yaku
[Xitsonga] (that) eh once wehe uri nwana ka vatswari va wehe [Xitsonga] (you are a
child to your parents), u fanekele uswi tiva ku yaaa u [Xitsonga] (you should know that
you are their) responsibility aniri [Xitsonga] (right), meaning gore [Sepedi] (that) like
eh once oba [Sepedi] (you become a) responsibility to batswadi ba gago [Sepedi]
(your parents) eh, that responsibility comes in many ways in terms of costs, eh caring
for you, to look after you each and every day. So once you have a child, then it means
le wena o tshwanetse o bereke, o tlise tshelete ya go [Sepedi] (you must also go to
work and bring money home for) like go hlokomela ngwana [Sepedi] (to take care of
the child) each and every day of which sometimes as a child you have to go to school

but then now because of that uhmm, that destroys your future. (D2:44-55)

Students used translanguaging to discuss the factors contributing to teenage
pregnancy. It was noted that peer pressure and lack of knowledge are the main factors
contributing to the problem. Translanguaging was also used when the students
explained that the reason teenage pregnancy is so high is that parents do not teach

their children about it and feel it is too much of their responsibility.

Student 1: Now sweswi ni lava kuri [Xitsonga] (right now | want to) like aniri [Xitsonga]
(in order) to solve a problem, hi faneke hi sungula [Xitsonga] (we need to start) from

its roots laha yinga sungula kona [Xitsonga] (where it originated) or where it started
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aniri [Xitsonga] (right). Mehe nilava kuta twisisa ti [Xitsonga] (I want to understand the)
factors leti ti contributaku [Xitsonga] (which contributes) to teenage pregnancy
kungava yini kuya hi nwehe [Xitsonga] (what exactly are those according to you)?
(D2:112-118)

Student 2: Kungava i [Xitsonga] (it can be) peer pressure in most cases. / [Xitsonga]
(it is) peer pressure if 0 nyaka go dira dilo tse wena o sa tlowana ore o nyaka go di
dira ke gore odi dira ka baka lagore o nyaka go thakgatsa motho yo mongwe goba odi
0 nyaka go dira dilo tse wena monagano wa gago obe okha dhowane okhere o nyaka
go di diya ka lebaka la gore o nyaka go diela gore batho ba bangwe ke gore
[Khelobedu] (you want to do things that you never intended on doing, you only do them
because of trying to impress other people or you want to do something that you never
planned on doing. You are only doing those things for other people) like batho bago
thakgalele [Khelobedu] (for them to like you) which is wrong in most cases coz di gore
go [Sepedi] (it is then) resulted wena [Khelobedu] (in you), o tlameile obe le
[Khelobedu] (you need to have the) responsibility yeo elegore batho ba bangwe ba
kase ba bego le taba le wena, ba ka sebe le baeno le wena [Sepedi] (in which you
know other people will not care about you, they will not even be there with your family)
in most cases ka gare ga [Khelobedu] (in terms of the) responsibility yeo o tlobago o
dirilego [Khelobedu] (which you would have made a) mistake ka lebaka labo bona
[Khelobedu] (because of them). So ja [Afrikaans] (yes). (D2: 119-134)

Student 3: Lack of knowledge, ukuma ku [Xitsonga] (you find that) like okay we are
teens neh? Then ja [Afrikaans] (yes) vele ukuma ku [Xitsonga] (indeed you find that)
okay vele hilava ku endla swilo leswi ahinga ringanelaku ku swiendla [Xitsonga] (we
want to do things that we are not supposed to do), kuna ti [Xitsonga] (there is)
protection mara [Xitsonga] (but) most people ikuma ku ava ti tirhisi [Xitsonga] (do not
use them) because va lacker [Xitsonga] (they lack) knowledge nati [Xitsonga] (and)
resources ja [Afrikaans] (yes) then va hetelela vari [Xitsonga] (they end up being)
pregnant. (D2:137-144)

Additionally, students used translanguaging to discuss parents' failure to teach their
children about teenage pregnancy. They also mentioned that parents are shifting the
responsibility to teachers at school while they are supposed to assist teachers in
controlling teenage pregnancy.
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Student 3: Ene voho vati byela ku [Xitsonga] (And they think that) like okay uta
dyondza a xikolweni ende u kuma ku xikowleni [Xitsonga] (you will learn about this at
school, only to find that indeed at school) like yes hingava hi dyondza mara swilava
naleka voho wani twisisisa [Xitsonga] (we might be learning about this but we also
need to be taught by them you understand), hi fanekele hiswi kuma nale ka voho vahi
dyondzisa hi ndlela liya [Xitsonga] (we need to also be taught by our parents in that
way). (D2:173-179)

The students used translanguaging when discussing whether the government has a
hand in the rise of teenage pregnancy. Most students do agree that the government
does contribute to the challenge of teenage pregnancy because it gives the mother a
social grant. Additionally, one student mentioned that the infant might suffer from

malnutrition because the money is insufficient to meet all of their demands.

Student 3: Mara like | think /oko [Xitsonga] (if) okay mehe leswi niswi tivisaka swi xona
[Xitsonga] (the way | know how things are) neh? Loko woza u kuma nwana u kuma ku
awaha hola [Xitsonga] (if you have a baby while you as the teenage parent were still
getting the) grant liya [Xitsonga] (which is the same)? Vaku cutter mus [Xitsonga] (they
cut you off) like vaku cutter [Xitsonga] (they cut you off) so vanhu vaku tala leswi mina
niswi tivisaku swoho ukuma ku nwana [Xitsonga] (I know a lot of people who for
instance you find that has a baby) like mehe ni kuma [Xitsonga] (I get a baby) so okay
okay nwana lo ntsongo [Xitsonga] (a small baby) like a kumaku [Xitsonga] (who is
getting the) SASSA grant loko a kuma nwana u byela mutswari ku aya tsarisa nwana
luya [Xitsonga] (upon having that baby, the teenager tells their parent to go and
register the new-born baby). Ee Hi yehe a yaka aya nwi signisa [Xitsonga] (Yes, the
parent signs on behalf of the teenager). (D2:221-232)

Student 1: Se leswi vangaku nwana ata kuma [Xitsonga] (So this causes the baby to
have), nwana loyi aha ku beburiwaku ati kuma ava ka [Xitsonga] (the newborn baby
to be in) a state ya [Xitsonga] (of) malnutrition la akumaku angadyi swilo swa
[Xitsonga] (wherein the baby is fed food that is not) healthy hi mhaka yaku voho mali
leyi ayi kumaku ayi [Xitsonga] (because the grant they are receiving is not) enough
ku yi nwi hlayisa [Xitsonga] (to can take care of the baby). (D2:257-262)
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Group discussion 3

There were four students in the third group discussion who used translanguaging
when discussing the importance of sex education in schools. In their discussion, one

student disagreed that sex education should be taught in primary schools.

Student 2: So, ay, sex in school kids guys, that’'s another thing. Okay, sex in high
school, | agree with cause teenage pregnancies tSe dintsi [Sepedi] (Lots of) nou so
[Afrikaans] (At the moment) ditSwa [Sepedi] (They are) from high school, primary ja
[Afrikaans] (Yes) radibona [Sepedi] (We do see them) they are there, but tse di ntshi
dimo [Sepedi] (A lot of them are in ) high school that's why nna kere [Sepedi] (I am
saying) high school yes, it's okay to teach them. They're growing up, it's
understandable. You know, 15, 14, 15, 16, they grown, they grown, plus di [Sepedi]
(The) hormones di kicker in [Sepedi] (Are kicking in) yabo [IsiZulu] (you see), but,
primary, en? (D3:157-164)

The student used translanguaging in the form of Xitsonga and Sepedi idioms when

responding to a question regarding protection and if they would use it.

Student 1: Xiwitsi axi nandzihi phepheni, [Xitsonga] (One cannot eat a sweet wrapped
in its paper) xiwitsi axi nandzihi phepheni [Xitsonga] (One cannot eat a sweet wrapped
in its paper). Oka seje lekere ka gare ga pampiri. [Sepedi] (You cannot eat a sweet

wrapped in its paper). (D3:54-57)

The students used translanguaging when they further discussed that sometimes the

surroundings can also contribute to the issues of kids engaging in sexual activities.

Student 4: Yabo [IsiZulu] (You see), so it’s that thing yokuthi shuthi indlela a khuliswe
ngayo [IsiZulu] (of probably the way he was raised) or indawo kade akhulela kuyona
bekuyilento yokuthi okay bekazi ukuthi [IsiZulu] (The place where he grew up and also
that it was something he knew that) okay [I'm not supposed to do this, I'm not
supposed to do that kodwa manje seka [IsiZulu] (But at the moment he is) exposed to
certain people, abazomutshela ukuthi[IsiZulu] (Who are going to tell him) oh okay lana
sihamba kanje yabo, la kahle kahle bayamfundisa [IsiZulu] (This is how we do it you
see, actually they are teaching him) in a way, hahahahaha ngempela bayamfundisa
ene bayamupressuriser [IsiZulu] (Indeed they are teaching him and they are

pressurising him) coz what do you mean ukuthi mfethu uzoceda [lIsiZulu] (When you
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say my brother, you will finish) your teenage years and awazi ukuthi ifila kanjani lento?
[IsiZulu] (You do not know how this thing feels like) | mean why not try and... (D3:192-
204)

Student 1: Something moves when you say the word sex in your body yabo [IsiZulu]
(You see) and that just goes to show that it was introduced to you or it was depicted
to you as into ongamele uyiyenze [IsiZulu] (Something that you are not supposed to
do) until certain time, until uthola umkhenyane kanjani, kanjani kanjalo yabo [lsiZulu]
(You find a husband something like that you see), So now | feel like like she said,
social media kwasha kwacima [IsiZulu] (This and that), city life is all about influencers
and what, what, what, ukuthi usibanibani uyenzani nani, nani nani, so mina ngifuna
ukwenza nani, nani, nani ngoba usbanibani uyenza nani, nani, nani [IsiZulu] (And that
so and so is doing this and that, so | want to also do this and that because someone
is doing this and that) guys, guys stay away from abashimane [Sepedi] (Boys).
(D3:213-223)

The students used translanguaging when discussing the issue of parents taking
responsibility for their children. The main argument was that when it comes to sexual
behaviour, parents should be firm and teach their children what is appropriate and
inappropriate. Additionally, they must block any unneeded content on their phones

before lending them to their children.

Student 2: Yeah, you have that responsibility because like you want to protect your
child, doesn't it? O nyaka go mo protector [Sepedi] (You want to protect your child)
from harmful things, so responsibility keya motswadi [Sepedi] (Is of the parent). You
can depend on schools to teach your child about sex because that will make your child
wanna to do it anyway, but wena [Sepedi] (You) self, if you take the responsibility ya
gore [Sepedi] (Of saying), you know what, now | feel like you knowing these things,
it's very harmful. So, I'm going to prevent you from knowing them, that's better.
(D3:247-253)

Student 1: | had to get it guys my mom is a nurse. She has a box of condoms in the
room. Hey vona [Xitsonga] (Look here), so this, you use it. This whole thing yakuri
xiwitsi a xi nandihi a ndzeni ka phepha [Xitsonga] (Of saying a sweet is not nice when
wrapped) hey, hey, you need to use that so in my head I'm like, oh, mom said it's
wrong, it must be wrong. Manje ugogo [lIsiZulu] (But now the grandmother) did not say
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anything about it, Malume [IsiZulu] (Uncle) did not say anything about it, Mama did not
say anything about it, my friend is saying something about it, so if friend thinks it's okay
to then let me cause it's not like the parents are saying it's wrong and stuff, so why
not? (D3:258-266)

6.4 Evaluating the effectiveness of translanguaging in a Life Science
classroom

This section evaluates the effectiveness of translanguaging in the three Life Science
class lessons and the three group discussions. The lessons were online, which did
not provide immediate insight into how students react to translanguaging. Since almost
all the discourse comes from the lecturer, the evaluation only focuses on the lecturer’s
translanguaging during the delivery of the lecture. The group discussions were face-
to-face, and the interactions were passed from one participant to the other immediately

which then made it easier to gauge the effect.
Lesson 1

In this lesson's first occurrence of translanguaging, the lecturer refers to herself as a
heathen but does not use the English term. She uses the Sepedi term ‘moheteng’
followed by isiZulu term ‘umhedeni’. The definition of these terms is provided in
English. Although these terms are unrelated to the subject matter, they indicate how
the lecturer uses translanguaging by providing terms as they are used in different
languages and then defining them in English, which is the medium of instruction. The
transaction is given in the first person as part of a greeting or self-introduction. A
greeting in general is used to create rapport by way of connecting with the students.
The effectiveness of that is that it provides alternative terms across languages, the

same way they exist in the mind of a multilingual or multilingual context.

Lecturer: | do not attend church by that already wa tseba gore o hlakane le moheteng
[Sepedi] (you know that you have met a heathen), umhedeni, neh? Umhedeni,
uhlangane nomhedeni [isiZulu] (a heathen, a heathen neh? You have met a heathen).
Somebody who does not attend church. (L1:10-14)

In the next occurrence of translanguaging in this lesson, the lecturer uses the isiZulu
term without providing an English alternative term or definition. Even though the term

‘bansela’ is not part of the subject matter, it is a well-known term that is probably
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familiar to most students who also know its English equivalent. The transaction is given
in the second person, addressing students by giving them commands. This is used to
achieve application of the subject matter. The effectiveness of translanguaging in this
instance is that it utilises items available in the student’s repertoire. In other words,
translanguaging is not just used for instances where there is unfamiliarity with certain

terms but draws from available linguistic resources for the fact that they are there.

Lecturer: Love yourself, love yourself, love yourself so much that eh, you don’t even
tell who else loves you, boyfriend or girlfiend whether they do love you that is

considered as a bansela [isiZulu] (bonus). (L1:30-32)

In another instance of translanguaging in this lesson, the lecturer uses an expression
in Sepedi and then provides the same expression in English. Again, the expression is
not related to the subject matter but indicates how the lecturer employs
translanguaging by tapping into the linguistic repertoire. The transaction is in the first
person where the lecturer connects the subject matter with herself. In other words,
repeating the Sepedi expression in English would have the effect of aligning the two
languages showing their ability to handle communication equally. According to Fang
et al (2022), translanguaging enhances learning in classroom settings, whether it is
through pedagogical translanguaging, in which teachers carefully choose the
language they will use, or through spontaneous translanguaging, in which participants
are able to fully utilise their linguistic repertoire to gain language and content
knowledge.

Lecturer: If it is there it is okay, it is not there it is still fine, abaye kua bao wa bona
[Sepedi] (let them go away you see), neh? I’'m happy, let them go away, aye kua yoo

[Sepedi] (let that person go away) neh? (L1:32-34)

In another instance of translanguaging in this lesson, the lecturer uses a religious song
in isiZulu to explain the process of abortion. The lyrics of the song are used to depict
the ejection of a foetus from the womb. Because the students are familiar with the
song, they can relate its lyrics to what is depicted in the picture. The lecturer does not
translate the lyrics into English because they accurately capture the intended
explanation. The transaction is given in the third person where the lecturer gives
statements about the subject matter. However, in the next extract, the transaction is

in the second person where students are addressed in order to connect them with the

117



subject matter. Using translanguaging in this instance is effective because the lyrics
of the song are adapted to the subject matter. Hungwe (2019) is of the view that the
translanguaging theory holds that languages have vague boundaries that allow
movement to negotiate meaning. When used for pedagogical purposes, bilingual
students benefit from using all the linguistic resources at their disposal to better

understand the material as they need a deep understanding of concepts.

Lecturer: Now abortion, yawa, yawa, yawa, yawa le mbewu yawa yawel’ emhlabeni
[IsiZulu] (the seed has fallen on the ground), look at this woman (referring to the picture
on the slide), she has been to the abortion clinic, the baby has been injured, the baby
has been teared, now the doctor said, ah ah, we cannot complete this thing, please
go home, come back after so many many hours so we complete the procedure. (L1:44-
49)

Another example of translanguaging occurs in the lesson when the lecturer explains
what will happen if a woman who has threatened abortion has sex using a well-known
song. The song is relevant to the topic because it conveys the same meaning rather
than using the term itself, which is sexual activities and the students understood.
Translanguaging in this instance was effective as the students knew the song,

understood its content could connect it to the subject matter.

Lecturer: sweety lovey, sweety lovey, omunye phezu komunye, omunye phezu
komunye phezu komunye [IsiZulu] (one person on top of the other) hey wena [Sepedi]
(you) hehehe the baby will jump out, any little pressure nje [IsiZulu] (then) the baby
jumps out. (L1:328-331)

Lesson 2

In the first occurrence of translanguaging of the lesson, the lecturer uses the isiZulu
term without providing an English alternative term or definition. Although the term
‘Mjita’ is not part of the subject matter, it is a well-known phrase that most students are
likely familiar with and are also aware of its English equivalent. In fact, the term is
colloquial and is part of Tsotsitaal®, which is most common among the youth. The

transaction is in the second person addressing students as a way of connecting them

3 This is a hybrid language common among the street smart. It utilises a combination of lexemes from various
languages. The youth use it to mask their communication from the adults.
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with the subject matter. The effectiveness of translanguaging in this instance is that it
utilises items available in the student’s repertoire. In other words, translanguaging is
not just used for instances where there is unfamiliarity with certain terms but draws

from available linguistic resources for the fact that they are there.

Lecturer: You won't agree to be a testing ground of every Mijita [IsiZulu] (young man)
that would want to test whether they can manage to have sex, whether they can

manage to have children, okay? (L2: 17-20)

There is another occurrence of translanguaging where the lecturer was explaining
about incomplete abortion. The lecturer used translanguaging when talking about a
woman in isiZulu and there was no explanation of the expression in English. Even
though when she went on teaching, English was used which can be easily connected
to the isiZulu phrase. Furthermore, the lecturer repeated the song that was used in the
previous lesson to indicate that the process of abortion has occurred. In other words,
the same reasons for using a song in lesson 1 applies to lesson 2. Translanguaging
is not just used for instances where there is unfamiliarity with certain terms but draws

from available linguistic resources for the fact that they are there.

Lecturer: Yena ngokwakhe [IsiZulu] (the woman herself), neh? Took the screwdriver
and pump it through the cervix and twisted the baby, there the baby yawa, yawa yawa
le mbewu [IsiZulu] (has fallen on the ground) eheee and that was incomplete abortion
neh? (L2:115-118)

In another instance of translanguaging in this lesson, the lecturer uses the isiZulu
expression Jo mshini’ without the English meaning because that is a general term
known to most students. The effectiveness of translanguaging in this instance is

similar to what was discussed under bansela in lesson one.

Lecturer: When people are claiming they are having orgasm the prostaglandins will

be there making lo mshini ucontracte [IsiZulu] (the machine to contract). (L2: 277-278)

She uses the isiZulu song which was used in the previous lesson ‘omunye phezu
komunye, omunye phezu komunye phezu komunye phezu komunye’ followed by the
English translation of it. The transaction is in the third person where the lecturer makes

statements as part of delivering the lecture. Translanguaging works well because it
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offers alternative terms across languages, just as they would be in a multilingual

setting.

Lecturer: When omunye phezu komunye, omunye phezu komunye phezu komunye
phezu komunye [IsiZulu] (one person on top of the other, one person on top of the
other, on top of the other, on top of the other) during sexual intercourse, one person
on top of the other and it will also make the vagina to contract, to contract and then it
creates some, you know, tastier neh? Experience within the vagina and people are

claiming they are having orgasm. (L2: 279-283)

There are other instances of translanguaging in the lesson where the lecturer asked
the students how they make biltong using Sepedi, Setswana and isiZulu. The
expressions in this instance are related to the subject matter which was the process
of amniocentesis using salt intrusion. The effectiveness of translanguaging in this
instance is that it provides alternative expressions across different languages, the

same way they exist in the mind of a multilingual or multilingual context.

Lecturer: How do you do umqwayiba [isiZulu] (biltong), o dirang jwang mogwapa
wena motho waga [Sepedi] (how do you make biltong in) Sekhukhune neh? O etsa
Jjwang segwapa [Setswana] (how do you make the biltong) neh? Ibiltong uyiyenza
kanjani [isiZulu] (how do you make biltong)? (L2:325-329)

Lesson 3

In the first occurrence of translanguaging in this lesson, the lecturer uses the isiZulu
term without providing an English alternative term. Even though the term ‘unganaki is
not part of the subject matter, it is a well-known term that is probably familiar to most
students who also know its English equivalent. The transaction is in the first person
where the lecturer is talking about herself as part of greeting the students. This is
meant to create rapport. The effectiveness of translanguaging in this instance is that
it utilises items available in the student’s repertoire. In other words, translanguaging is
not just used for instances where there is unfamiliarity with certain terms but draws

from available linguistic resources for the fact that they are there.

Lecturer: Eh, my name is eh eh [Name of the lecturer] and then unganaki [isiZulu] (do
not mind) that I'm having a very hoarse voice. I'm a woman and I'm happy that God

made me a woman with such a hoarse voice. (L3:2-4)
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There is another occurrence of translanguaging where the lecturer uses Sepedi and
isiZulu. The lecturer did not give the translation of the expression mentioned in the
lesson yet she uses the Sepedi expression ‘ke di tShika dilo tSe’followed by the isiZulu
expression ‘imithambo le’. Although these expressions are related to the subject
matter, they also indicate how the lecturer uses translanguaging by providing terms as
they are used in different languages. The transaction is in the third person where the
lecturer talks about the subject matter. Translanguaging in this instance was helpful
as the majority of the students are familiar with Sepedi and a minority with isiZulu.

Lecturer: Ke di tshika dilo tSe [Sepedi] (These are veins), imithambo le [IsiZulu] (the
veins) neh? Ke di tShika [Sepedi] (these are the veins) neh? Those ones, they are just
carrying lymphatic tissues neh? That tissue that has got to fight diseases so that ube

[IsiZulu] (you become) healthy and strong. (L3:33-36)

In the next instance of translanguaging, the lecturer uses the isiZulu and Sepedi
languages. These expressions are explained in English. Despite being unrelated to
the subject matter, these terms illustrate how the lecturer uses translanguaging by
providing expressions in different languages and then defining them in English. The
transaction is in the first person where the lecturer talks about herself as a way of
connecting with students. The effectiveness of this is its ability to provide alternative

expressions across languages, just as they do in multilingual contexts.

Lecturer: From the farms mina ngiyintwana yasemaplazini-ke [IsiZulu] (I am from the
farms) neh? Ke ngwana mapolaseng [Sepedi] (I am from the farms) I'm a farm girl and
| know that village boys, village boys, they're almost like thina bantu basemaplazini
[IsiZulu] (us from the farms), batho bamaplaseng [Sepedi] (people from the farms).
(L3:70-73)

In the next instance of translanguaging in this lesson, the lecturer uses isiZulu song
without providing an English alternative. Although the song is not part of the subject
matter, the lecturer used it because the subject matter was about a bone marrow. The
song is well known and probably familiar to most students who also know its English
version. The transaction is in the second person where the lecturer uses the song as
though addressing the students to connect them with the subject matter. The
effectiveness of translanguaging in this case lies in its use of items that are already

available in the student's repertoire. Furthermore, translanguaging is not only used
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when unfamiliar terms or expressions are used, but also when linguistic resources are

available.

Lecturer: [/thambo lami leKentucky [IsiZulu] (my Kentucky bone), stofu sami
samalahle, ngikuthanda nom’ uvutha [IsiZulu] (my coal stove, | love you even when
you are on fire), baby. Stimela sami saseZola [IsiZulu] (my train from Zola) kanjalo
[IsiZulu] (like that) hey thambo leKentucky [IsiZulu] (Kentucky bone) limnandi [IsiZulu]
(is very nice). (L3:359-363)

6.5. Systematising translanguaging in relation to enhancing understanding of
Life Science concepts

Translanguaging was used mainly because students and the lecturer shared linguistic
repertoires. There was no pre-planned translanguaging procedure. In Makalela’'s
(2019) case, however, the teacher used translanguaging routinely for the first thirty
seconds of each daily lesson to exchange greetings with students in a variety of
languages spoken in the area. Moreover, translanguaging was never limited into
enhancing understanding of Life Science concepts. In the classroom context, only the
lecturer used translanguaging mainly because it was an online lecture in which the
students’ responses were not vocal but written on the chat. Therefore, the students’
responses were not part of the classroom discourse in the transcripts. Nevertheless,
the analysis provided translanguaging patterns that were employed by the lecturer
from which a system could be formulated.

The lecturer used translanguaging when explaining the subject matter; for purposes
of language development, and for creating rapport with students. Expressions that are
familiar to students such as popular songs were used when explaining the subject
matter. Sometimes the lecturer translated expressions that she used into different
languages which served the purpose of developing different languages. Jonsson
(2019) reports the use of translanguaging as translation using English and Swedish to
give a more detailed explanation. In order to create rapport with students, the lecturer
sometimes addressed them politely using expressions in their languages. According
to Makalela’s study (2019), the teacher used the language of endearment probably to

show politeness and love.
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6.5.1 Proposed translanguaging system

Reason/Objective/Purpose

Mechanism

Example

Explaining subject matter

Familiar expressions

Songs:

Yawa, yawa, yawa, yawa le
mbewu yawa yawela
emhlabeni [isiZulu] (fallen,
fallen, fallen, fallen this seed
has fallen to the earth).
Ithambo [lami leKentucky
[IsiZulu] (my bone from),
stofu  sami  samalahle,
ngikuthanda nom’ uvutha
[IsiZulu] (my coal stove, |
love you even when you are
on fire), baby stimela sam
saseZola [IsiZulu] (my train

from Zola)

omunye phezu komunye,
omunye phezu komunye
phezu  komunye

[IsiZulu]

person on top of the other,

phezu
komunye (one
one person on top of the
other, on top of the other, on

top of the other)

Language development

Translation

Sepedi-isiZulu:
wa tseba gore o hlakane le
[Sepedi] (you

know that you have met a

moheteng

heathen), umhedeni, neh?

Umhedeni, uhlangane
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nomhedeni  [IsiZulu] (a
heathen, a heathen neh?
You have met a heathen).

IsiZulu-Sepedi-English

mina ngiyintwana
yasemaplazini-ke [IsiZulu] (I
am from the farms) neh? Ke
ngwana mapolaseng
[Sepedi] (I am from the

farms). I’'m a farm girl.

Sepedi-English

abaye kua bao wa bona
[Sepedi] (let them go away
you see), neh? I'm happy,

let them go away.

Creating rapport

Polite address
Self-introduction

Greetings

Self-introduction:

wa tseba gore o hlakane le
moheteng [Sepedi] (you
know that you have met a
heathen), umhedeni, neh?
Umhedeni, uhlangane
nomhedeni  [isiZulu] (a
heathen, a heathen neh?

You have met a heathen).

Polite address:

majita [IsiZulu] (young men).
Sisi [IsiZulu] (sister)

Bhuti [IsiZulu] (brother)

Greeting:
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Kea go dumedisa weni
kgowa laka [Sepedi] (I greet
you my white person).
Mlungu wam eh,
ngiyakubulisa [IsiZulu] (my
white person, | greet you)
khuwa langa [Tshivenda]
(my boss) neh? Baas
[Afrikaans] (boss) waka kea

go dumedisa [Sepedi] (I

greet you).

6.6 Conclusion

This chapter discussed and interpreted the findings according to the research
objectives. As such, the five sections identified the translingual practices in Life
Science classrooms; classified translingual practices in Life Science classrooms;
determined the role of translanguaging in students’ understanding of Life Science
concepts; evaluated the effectiveness of translanguaging in a Life Science classroom,
and systematised translanguaging in relation to enhancing understanding of Life
Science concepts. The next chapter will draw conclusions and make

recommendations.
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CHAPTER 7: SUMMARY, RECOMMENDATIONS AND CONCLUSION
7.0 Introduction

The previous chapter discussed and interpreted the findings. This chapter presents
the main findings of the study and draws conclusions from them. Based on these
conclusions, recommendations for further study are made. Importantly, the findings
are presented according to the objectives of this study. This is pivotal in showing how
the study addressed the problem as depicted in the research objectives. As such,
since the study set out to investigate the role of translanguaging in students’
understanding of Life Science concepts at the University of Limpopo, it is essential to

restate the objectives of the study.

7.1 Objectives of the study

The study set out to achieve the following objectives:

¢ |dentify translingual practices in the Life Science classroom.

e Classify the translingual practices in the Life Science classroom.

e Determine the role of translanguaging in students’ understanding of
concepts in Life Science at the University of Limpopo.

e Evaluate the effectiveness of translanguaging in the Life Science
classroom.

e Systematise translanguaging in relation to enhancing understanding of

scientific concepts in Life Science.

7.2 Findings of the study

As indicated, the findings are presented according to the objectives of the study in the
following sequence: identifying translingual practices in the Life Science classroom;
classifying the translingual practices in the Life Science classroom; determining the
role of translanguaging in students’ understanding of concepts in Life Sciences at the
University of Limpopo; evaluating the effectiveness of translanguaging in the Life
Sciences classroom, and systematising translanguaging in relation to enhancing

understanding of scientific concepts in Life Sciences.

126



7.2.1 Research objective 1

Identifying translingual practices in the Life Science classroom.

There were instances of translanguaging in each of the three lessons that were
observed. All cases of translanguaging came from the lecturer because the lecture
was conducted online. This finding resonates with Ngubane’s (2018) study where
cases of translanguaging mainly came from teachers for pastoral or pedagogical
purposes. It was found that even though English was used as the medium of
instruction, there were instances of translanguaging during the lesson. It was evident
that in addition to English, the lecturer used multiple languages, such as Seped,i,
isiZulu, isiXhosa, Tshivenda, and Xitsonga, during the lesson. For the most part,
translanguaging occurred because the lecturer and students speak the same
languages; thus, it is only natural for her to incorporate those languages into her
repertoire. This is to be expected because the context in which the study was
conducted is dominated by Tshivenda, Xitsonga and Sepedi, which the university
seeks to intellectualise for teaching and learning purposes (University of Limpopo

Language Policy, 2021).

It was also found that the lecturer used translanguaging not because of the complex
nature of the concepts but because of the multilingual nature of the classroom. It is
stated in the Language Policy Framework for Public Higher Education Institutions
(2020) that South Africa is confronted with a challenge of creating a multilingual
environment where official languages that were marginalised must be given space to
develop as languages of scholarship, research, and teaching and learning. In the past,
only one language was allowed in the classroom, and other languages were discarded

against the realities of a multilingual environment.

Interestingly, the findings reveal that translanguaging was used as an avoidance
technique. This was evident when the lecturer avoided calling the male genitalia by its
name by switching from English to isiZulu metaphor. Ntombela (2024) argues that
avoidance of certain linguistic items due to respect for persons or objects is prevalent
in the isiZulu ‘hlonipha’ custom. Even the English replaced words for sexual organs of
Anglo-Saxon origin because they were deemed barbaric, with those of Latin origin that

had the ring of civility.
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Furthermore, it was found that translanguaging was used for purposes of emphasis.
This serves a pedagogical purpose, which is consistent with the findings of Ngubane
et al (2020). This emphasis is achieved through mentioning the same item in different
languages, which is effective in imparting the concepts into the memory of the
students. Therefore, different languages were used to express the same concept. This
alone demonstrates that multiple languages are intellectual enough to handle

academic transactions.

7.2.2 Research objective 2

Classifying the translingual practices in the Life Science classroom.

The translingual practices that occurred in this study were classified under greeting in
general and self-introduction in particular. Greetings are prevalent in conversations
and are part of adjacency pairs where the first pair of an utterance has an expected
second pair, e.g., greeting—greeting (McCarthy, 2006). The second pair of this
adjacency pair was not realised in this study because, in an online class, the
microphones of students remain muted and therefore, their responses could not be

captured.

It was also found that translingual practices could be classified into directives,
informatives and elicitation. Directives, informatives and elicitation are interactives
acts that have corresponding responses of acknowledge, react and reply respectively
(Coulthard, 1988). As indicated, the online lecturer was dominated by the lecturer's
utterances with almost no student responses. Nevertheless, some responses were not
verbal but were written on the chat box — we only get a sense of them through the
lecturer’s reiteration. Directives were largely in the instructions that students needed
to carry out. In pragmatics, Roberts (2018) describe directives as acts that get the
listener to behave in a certain way. Informatives dominated the lectures because the
lecturer had content information to pass to students. Elicitation expected students to

provide answers, which were largely recorded on the chat box.

Translingual practices could be classified as commissive. Commissives are described
by Roberts (2018) as a commitment to some future action given by the speaker. In the
context of this study, this included promises (or threats) that the lecturer issued.

Translingual practices could be classified as an aside. There are instances in a
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classroom interaction where the lecturer deviates from the content of the lecture and
makes an utterance not related to the lecture, e.g., Oh, | didn’t realise | was muted!
(Coulthard, 1988).

7.2.3 Research objective 3

Determining the role of translanguaging in students’ understanding of concepts in Life

Sciences at the University of Limpopo.

Translanguaging played the role of explaining the subject matter. Translanguaging
played the role of reminding students the content of the subject matter. The lecturer
also used translanguaging to assist students in understanding the concepts better.
Translanguaging played the role of emphasis. These roles are pedagogic in nature
because lectures are full of explanations, recapping, and checking of understanding.
According to Caruso (2018: 68), “teachers favour the use of the entire linguistic
repertoire of their students for learning purposes, and they themselves use their
linguistic repertoire as a resource”. In fact, earlier, Canagarajah (2011) had
emphasised that translanguaging is a natural phenomenon among multilinguals,
which in this mltilingual case would naturally incline the multilingual lecturer to
translanguage. This is confirmed in Probyn’s (2018) assertion that in South African
multilingual classrooms, teachers use learners’ mother tongues to bridge the
understanding of English content. Nevertheless, in the case of this study, the lecturer
used translanguaging pedagogically not because students lacked understanding in

English, but simply because of available repertoires.

Translanguaging was used by students to carry out general conversation. This is line
with Canagarajah’s (2011) assertion that translanguaging is a natural phenomenon
among multilinguals, echoed by Makalela (2018). In his ubuntu translanguaging,
Makalela (2018) posits that no language is complete without the other, which
essentially necessitates that multilingual students draw from all available linguistic

repertoires for a multilingual meaning making.
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7.2.4 Research objective 4

Evaluating the effectiveness of translanguaging in the Life Sciences classroom.

Translanguaging was used in the form of a greeting in order to create rapport by way
of connecting with students. Makalela (2018) avers that greetings in multiple
languages create a sense of community among speakers of various languages. He
demonstrates this notion by extracting teacher and student greetings in Sepedi,
Xitsonga, and isiNdebele. In Makalela’s (2018) case, it is the teacher who encourages
learners to greet one another in different languages. In this study, since it was an
online lecture, the lecturer uses translanguaging employing most languages spoken
by students. Translanguaging effectiveness was that it utilises items available in the
students’ repertoire. Translanguaging is used to enhance language and content
knowledge. Translanguaging provides alternative expressions. There are a number of
studies that report the usefulness of translanguaging for epistemic access (Asfour et
al, 2020; Makalela, 2018; Probyn, 2018).

7.2.5 Research Objective 5

Systematising translanguaging in relation to enhancing understanding of scientific
concepts in Life Sciences.

The findings reveal that translanguaging was mainly used because the lecturer and
students shared linguistic repertoires; however, there was no pre-planned
translanguaging procedure. Rafi (2022) frames translanguaging into ‘fixed language
approach’ and ‘fluid language approach’. The findings of this study indicate
translanguaging as fluid language approach, which means that the lecturer did not
plan the pedagogical use of translanguaging. Nevertheless, discourse analysis
revealed patterns that are useful in formulating some possible translanguaging
system. For example, the lecturer employed translanguaging for reasons such as
explaining subject matter, language development, and creating rapport. The objective
for translanguaging was linked to a specific mechanism. For instance, familiar
expressions were used for explaining subject matter; translation was used for
language development, and greeting, polite address and self-introduction were used

for creating rapport. These strategies that the lecturer employed can therefore be
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systematised into a fixed pedagogical approach that teachers (or lecturers) can

incorporate in their translanguaging pedagogy (Rafi, 2022).

7.3 Conclusions

Objective one sought to identify translingual practices in the Life Science classroom.
It can be concluded that translanguaging featured in all the observed Life Science
classrooms. Translanguaging was used by the lecturer simply because of the
multilingual environment. The lecturer used translanguaging in order to avoid certain

terms, which is part of the African notion of respect.

Objective two sought to classify the translingual practices in the Life Science
classroom. It can be concluded that translingual practices could be classified into
directive, informative, and elicitation. These are interactives acts in classroom
discourse. Translingual practices could also be classified as commissives that were

part of managing the class.

Objective three meant to determine the role of translanguaging in students’
understanding of concepts in Life Sciences at the University of Limpopo. It can be
concluded that translanguaging played the role of explaining subject matter. In this

way, translanguaging was used for pedagogical purposes.

Objective four was meant to evaluate the effectiveness of translanguaging in the Life
Sciences classroom. It can be concluded that translanguaging was effective in
creating rapport. The lecturer utilised students’ linguistic repertoire which served to
acknowledge students’ linguistic identities. Translanguaging was also effective in
enhancing content knowledge and providing language alternatives in their

expressions.

Objective five sought to systematise translanguaging in relation to enhancing
understanding of scientific concepts in Life Sciences. It can be concluded that
translanguaging was used by the lecturer for reasons such as explaining subject
matter, language development, and creating rapport through using familiar

expressions, translation, and using polite address forms respectively.
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7.4 Limitations of the study

The study utilised online lectures, which posed limitations to student discourse. This
was ameliorated by conducting student discussions outside of class. The observed
lessons were conducted by one lecturer. To compensate for that, three different
lectures were observed. The study adopted a qualitative approach. A quantitative
approach or mixed-methods approach might have yielded different results. The
research only focused on first-year lectures in a Science extended programme.

Including more programmes might give a different outcome.

7.5 Recommendations

The following recommendations are made based on the findings of the study:

e It is recommended that translanguaging be encouraged in a multilingual
environment. This is because translanguaging occurs naturally in such an
environment, and if it is not stifled, it will enhance classroom interaction.

e |t is recommended that translanguaging be used for pedagogical purposes.
Explaining subject content using multiple languages enhances understanding.

e It is recommended that translanguaging be incorporated in the planning of
lectures. The objectives or reasons for translanguaging found in the study can
be used as a system to enhance pedagogical translanguaging.

e |t is recommended that future research be done using quantitative or mixed-
method approaches. This is because the study only adopted a qualitative
approach.

e |t is recommended that future research include other programmes and other
levels of study. This is because this study only focused on level one in one

programme.

7.6 Conclusion

The study sought to investigate the role of translanguaging in a Life Science class at
the University of Limpopo. The study has seven chapters. In chapter one, the
motivation and background of the study were explained. In chapter two, the historical
context of the University of Limpopo was discussed.
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In chapter three, the literature review and theoretical framework were discussed.In
chapter four, the research methodology was discussed. In chapter five, the data were
presented and analysed. In chapter six, the findings of the study were discussed and
interpreted. This chapter presented the findings of the study in accordance with the

objectives, drawing conclusions and making recommendations for future study.
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Appendix 2: Letter of consent to the lecturer

Dear Participants

I am Mkateko Melidah Mgobeni, | am a lecturer but also a registered student at the
University of Limpopo for a Doctor of Philosophy in Translation studies and Linguistics
degree. Currently, | am conducting a study entitled: “Investigating translanguaging
in the classroom of Life Science students at the University of Limpopo™. The
study is undertaken at the University of Limpopo, Limpopo Province, South Africa. The
aim of this study is to investigate the role of translanguaging in students’ understanding
of Life Science concepts in the University of Limpopo. | hereby request permission
fram you to observe and record your classroom sessions as part of the data collection
in the study. As a researcher, my main role would be to observe and ses if there are
any occurrences of translanguaging in the classroom betwsen the students and
lecturers and between students themselves, My study has been approved by the
Turfloop research ethics commitiee, PROJECT NUMBER: TREC/589/2022: PG.

You will not be paid for participating in the study when you have made your choice to
participate. Participation is entirely at your discretion. Any time you decide not to
continue with the study, you can withdraw without being asked or having to explain
yvour decision. In the study report, no names will be associated with any data collected,
and only the researcher will be able to access it. Information will only be accessible to
the researcher.

Please sign below in the spaces given if you agree to participate in this study.
Kind Regards

Mgobeni Mkateko Melidah

B W mf‘\.@ 14 March 2023
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Signature of participant Date

For maore information, you can contact me at 076 213 4573 or 065 988 9715,
ngobenimkateko@yahoo, com

153



Appendix 3: Consent letters to students

Dear participants

| am Mkateke Melidah Mgobeni, | am a lecturer but also a registered student at the
University of Limpopo for a Doctor of Philosophy in Translation studies and Linguistics
degree. Currently, | am conducting a study entitied: “Investigating translanguaging
in the classroom of Life Science students at the University of Limpopo™ The
study is undertaken at the University of Limpopo, Limpopo Province, South Africa. The
aim of this study is to investigate the role of translanguaging in aiding students’
understanding of Life Science concepts in the University of Limpopao. | hereby request
permission from you to observe and record your group discussions as part of the data
collection in the study. As a researcher, my main role would be to observe and see if
there are any occurrences of translanguaging in the classroom between the students
and lecturers and between students themselves. My study has been approved by the
Turfloop research ethics committee, Project Number: TREC/588/2022; PG

You will not be paid for participating in the study when you have made your cheice to
participate. Participation is entirely at your discretion. Any time you decide not to
continue with the study, you can withdraw without being asked or having to explain
your decision. In the study report, no names will be associated with any data collected,
and only the researcher will be able to access it. Information will only be accessible to

the researcher,
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Dear participants

I am Mkateko Melidah Mgobeni, | am a lecturer but also a registered student at the
University of Limpopo for a Doctor of Philosophy in Translation studies and Linguistics
degree. Currently, | am conducting a study entitled: “Investigating translanguaging
in the classroom of Life Science students at the University of Limpopo™” The
study is undertaken at the University of Limpopo, Limpopo Provinee, South Africa. The
aim of this study is to investigate the role of translanguaging in aiding students’
understanding of Life Science concepts in the University of Limpopo. | hereby request
permission from you to observe and record your group discussions as part of the data
collection in the study. As a researcher, my main role would be to observe and see f
there are any occurrences of translanguaging in the classroom betwaen the students
and lecturers and between students themselves. My study has been approved by the
Turfloop research ethics committee, Project Number: TREC/589/2022: PG

¥ou will not be paid for participating in the study when you have made your choice to
participate. Participation is entirely at your discretion. Any time you dec:.ide not to
continue with the study, you can withdraw without being asked or having to explain
your decision. In the study report, no names will be associated with any data collected,
and only the researcher will be able to access it. Information will only be accessible to
the researcher.
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ngobenimkateko@yahoo.com
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Dear participants

I am Mkateko Melidah Ngobeni, | am a lecturer but also a registered student at the
University of Limpopo for a Doctor of Philosaophy in Translation studies and Linguistics
degree. Currently, | am conducting a study entitled: “lnvestigating translanguaging
in the classroom of Life Science students at the University of Limpopo™ The
study is undertaken at the University of Limpopo, Limpopo Province, South Africa. The
aim of this study is to investigate the role of translanguaging in aiding students'
understanding of Life Science concepts in the University of Limpopo. | hereby request
permission from you to observe and record your group discussions as part of the data
collection in the study. As a researcher, my main role would be to observe and see if
there are any occurrences of translanguaging in the classroom betwean the students
and lecturers and betweaen students themselves. My study has been approved by the
Turfloop research ethics committee, Project Number: TREC/588/2022: PG

You will not be paid for participating in the study when you have made your choice to
participate. Participation is entirely at your discretion. Any time you decide not to
continue with the study, you can withdraw without being asked or having to explain
your decision. In the study report, no names will be associated with any data collected,
and only the researcher will be able to access it. Information will only be accessible to
the researcher.
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Dear participants

| am Mkateko Melidah Ngobeni, | am a lecturer but also a registered student at the
University of Limpopo for a Doctor of Philosophy in Translation studies and Linguistics
degree. Currently, | am conducting a study entitled: “Investigating translanguaging
in the classroom of Life Science students at the University of Limpopo" The
study is undertaken at the University of Limpopo, Limpopo Province, South Africa. The
aim of this study is to investigate the role of translanguaging in aiding students’
understanding of Life Science concepts in the University of Limpopo. | hereby request
permission from you to observe and record your group discussions as part of the data
collection in the study. As a researcher, my main role would be to chserve and see if
there are any occurrences of translanguaging in the classroom between the students
and lecturers and between students themselves. My study has been approved by the
Turfloop research ethics committes, Praject Number: TREC/58%/2022: PG

You will not be paid for paricipating in the study when you have made your choice to
participate. Participation is entirely at your discretion. Any time you decide not to
continue with the study, you can withdraw without being asked or having to explain
your decision. In the study report, no names will be associated with any data collected,
and only the researcher will be able to access it. Information will only be accessible to

the researcher.
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Dear participants

| am Mkateko Melidah Mgobeni, | am a lecturer but also a registered student at the
University of Limpopo for a Doctor of Philosophy in Translation studies and Linguistics
degrae. Currently, | am conducting a study entitled: “Investigating translanguaging
in the classroom of Life Science students at the University of Limpopo™ The
study is undertaken at the University of Limpopo, Limpopo Province, South Africa. The
aim of this study is to investigate the role of translanguaging in aiding students’
understanding of Life Science concepts in the University of Limpopo. | hereby request
permission from you to cbserve and record your group discussions as part of the data
collection in the study. As a researcher, my main role would be to observe and see if
there are any occurrences of translanguaging in the classroom between the students
and lecturers and between students themselves, My study has been approved by the
Turfloop research ethics committee, Project Number: TREC/589/2022: PG

You will not be paid for participating in the study when you have made your choice to
participate. Participation is entirely at your discretion. Any time you decide not to
continue with the study, you can withdraw without baing asked or having to explain
your decision. In the study report, no names will be associated with any data collected,
and only the researcher will be able to access it. Information will only be accessible fo
the researcher.
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Dear participants

| am Mkateko Melidah Mgobeni, | am a lecturer but also a registered student at the
University of Limpopo for a Doctor of Philosophy in Translation studies and Linguistics
degree, Currently, 1 am conducting a study entitled: “Investigating translanguaging
in the classroom of Life Science students at the University of Limpopo" The
study is undertaken at the University of Limpopo, Limpopo Province, South Africa. The
aim of this study is to investigate the role of translanguaging in aiding students’
understanding of Life Science concepts in the University of Limpopo. | hereby request
permission from you to observe and record your group discussions as part of the data
collection in the study. As a researcher, my main role would be to observe and see if
there are any occurrences of translanguaging in the classroom between the students
and lecturers and between students themselves. My study has been approved by the
Turfloop research ethics committee, Project Mumber: TREC/589/2022: PG

You will not be paid for participating in the study when you have made your choice to
participate. Participation is entirely at your discretion. Any time you decide not to
continue with the study, you can withdraw without being asked or having to explain
your decision. In the study report, no names will be associated with any data collected,
and anly the researcher will be able to access it. Information will only be accessible to
the researcher.
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Dear participants

I am Mkateko Mealidah Mgobeni, | am a lecturer but also a registered student at the
University of Limpopo for a Doctor of Philosophy in Translation studies and Linguistics
degrae. Currently, | am conducting a study entitled: “Investigating translanguaging
in the classroom of Life Science students at the University of Limpope" The
study is undertaken at the University of Limpopo, Limpopo Province, South Africa. The
aim of this study is to investigate the role of translanguaging in aiding students’
understanding of Life Science concepts in the University of Limpopo. | hereby request
parmission from you o observe and record your group discussions as part of the data
collection in the study. As a researcher, my main role would be to observe and see if
there are any cccurrences of translanguaging in the classroom between the students
and lecturers and between students themselves. My study has been approved by the
Turfloop research ethics committee, Project Number, TREG/589/2022: PG

YWou will not be paid for participating in the study when you have made your choice to
participate. Participation is entirely at your discretion. Any time you decide not to
continue with the study, you can withdraw without being asked or having to explain
your decision, In the study report, no names will be associated with any data collected,
and anly the researcher will be able to access it. Information will only be accessible to
the researcher.
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Dear participants

| am Mkateko Melidah Mgobeni, | am a lecturer but also a registered student at the
University of Limpopo for a Dector of Philosophy in Translation studies and Linguistics
degree. Currently, | am conducting a study entitled: “Investigating translanguaging
in the classroom of Life Science students at the University of Limpopo"” The
study iz undertaken at the University of Limpopo, Limpopo Province, South Africa. The
aim of this study is to investigate the role of translanguaging in aiding students'
understanding of Life Science concepts in the University of Limpopo. | hereby request
permission from you to observe and record your group discussions as part of the data
collection in the study. As a researcher, my main role would be to observe and see if
there are any cccurrences of franslanguaging in the classroom between the students
and lecturers and between students themselves. My study has been approved by the
Turfloop research ethics committee, Project Number; TREC/589/2022; PG

You will not be paid for participating in the study when you have made your choice to
participate. Participation is enfirely at your discretion. Any time you decide not to
continue with the study, you can withdraw without being asked or having to explain
your decision. In the study report, no names will be associated with any data collected,
and only the researcher will be able to access it. Information will only be accessible to
the researcher.
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Dear participants

| am Mkateko Melidah Mgobeni, | am a lecturer but also a registered student at the
University of Limpopo for a Doctor of Philosophy in Translation studies and Linguistics
dagree. Currently, | am conducting a study entitled: “Investigating translanguaging
in the classroom of Life Science students at the University of Limpopo” The
study is undertaken at the University of Limpopo, Limpopo Province, South Africa. The
aim of this study is to investigate the role of translanguaging in aiding students’
understanding of Life Science concepts in the University of Limpopo. | hereby request
permission from you to observe and record your group discussions as part of the data
collzction in the study. As a researcher, my main role would be to observe and see if
there are any occurrences of translanguaging in the classroom between the students
and lecturers and between students themselves. My study has been approved by the
Turfloop research ethics committee, Project Number: TREC/589/2022: PG

You will not be paid for participating in the study when you have made your choice to
participate. Participation is entirely at your discretion. Any time you decide not to
continue with the study, you can withdraw without being asked or having to explain
your decision. In the study report, no names will be associated with any data collected,
and only the researcher will be able to access it. Information will only be accessible to
the researcher,
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Dear participants

| am Mkateko Melidah Ngobeni, | am a lecturer but also a registered student at the
University of Limpopo for a Doctor of Philosophy in Translation studies and Linguistics
degree. Currently, | am conducting a study entitled: “Investigating translanguaging
in the classroom of Life Science students at the University of Limpopo™ The
study is undertaken at the University of Limpope, Limpopo Provines, South Africa. The
aim of thiz study is to investigate the role of translanguaging in aiding students’
understanding of Life Science concepts in the University of Limpopo. | hereby request
permission from you to cbserve and record your group discussions as part of the data
collection in the study. As a researcher, my main role would be to observe and see if
there are any occurrences of translanguaging in the classroom between the students
and lecturers and between students themselves, My study has been approved by the
Turfloop research ethics committee, Project Number: TREC/589/2022: PG

You will not be paid for participating in the study when you have made your choice to
participate. Participation is entirely at your discretion. Any time you decide not to
continue with the study, you can withdraw without being asked or having to explain
your decision, In the study report, no names will be associated with any data collected,
and only the researcher will be able to access it. Information will only be accessible fo
the researcher.
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Dear participants

| am Mkateko Melidah Ngobeni, | am a lecturer but also a registered student at the
University of Limpopo for a Doctor of Philosophy in Translation studies and Linguistics
degree. Currently, | am conducting a study entitled: “Investigating translanguaging
in the classroom of Life Science students at the University of Limpopo” The
study is undertaken at the University of Limpopo, Limpopo Province, South Africa. The
aim of this study is to investigate the role of translanguaging in aiding students’
understanding of Life Science concepts in the University of Limpopo. | hereby request
permission from you to observe and record your group discussions as part of the data
collection in the study, As a researcher, my main role would be to observe and see if
there are any occurrences of translanguaging in the classroom between the students
and lecturers and between students themselves. My study has been approved by the
Turfloop research ethics committee, Project Number: TREG/58%/2022: PG

You will not be paid for participating in the study when you have made your choice to
participate. Participation is entirely at your discretion, Any time you decide not to
continue with the study, you can withdraw without being asked or having to explain
your decision. In the study report, no names will be associated with any data collected,
and only the researcher will be able to access it. Information will only be accessible to

the researcher,
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Appendix 4: Classroom observation transcripts

Lesson 1: Abortion and termination of pregnancy

Lecturer: Eh termination of pregnancy, abortion the usual way and then will talk about
other things at the end. Eh | think we have got only three minutes and then we start,
and for those of you that are here | am Y [Name of the lecturer], | am at office Z [Office
number] at old Q block, my email address is in your study guide. Okay ladies and
gentleman | am happy | am with you eh lets, for those of you that are here already,
let’s just do the small small things ok, yah that is abortion or termination of pregnancy
and then abortion and | am happy that in South Africa eh a person has got the
reproductive rights, one of the reproductive rights that we have is abortion.

Abortion, will talk about a lot of things, a lot of things and then | just want to introduce
myself, I'll introduce myself again time and again Y [Name of the lecturer], | do not
attend church by that already wa tseba gore o hlakane le moheteng [Sepedi] (you
know that you have met a heathen), u mhedeni, neh U mhedeni, u hlangane no
mhedeni [Nguni — Zulu/Xhosa] (a heathen, a heathen neh, you have met a heathen).
Somebody who does not attend church, | only go to church when I'm invited and I'm
told there will be food. Fortunately, in this community there is eh a pastor of a particular
church who always invi..., would invite me and even the the senior pastors also invite
me, the overseers invite me because you know | love food eh and I'll go to church
because of the food. | just enjoy food guys, if you are attending church and you want
me to come to church talk to your pastor to give me an invitation, let your pastor tell
me there will be food and then in no time, you see me there. | don’t attend church, only
go to church when I'm invited and I'm told there will be food. Now abortion, now I'm
happy to inform you that guys neh, abortion is not, is not illegal to date, it is a personal
choice, you choose to do abortion in the same way as you did choose to have sex.
You choose to have abortion in the same way as you did choose to have sex. But now
we are faced with situations where people sometimes get forced to do abortion neh.
You now be forced to do abortion because eh you have been raped, eh you have been
a victim of incest, you, maybe are living with parents who say unless you abort we are
going to kill you or they are going disown you hmmmm some parents are very cruel. |
always say to people okay guys listen, eh there is no love on the planet, there is no
love on the planet. Love yourself, love yourself, love yourself so much that eh you

don’t even tell who else loves you, boyfriend or girlfriend whether they do love you that
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is considered as a bansela [Zulu] (gratuity). If it is there it is okay, it is not there it is
still fine, abaye kua bao wa bona [Sepedi] (let them go away you see), neh I'm happy,
let them go away, aye kua yoo [Sepedi] (let that person go away) neh? If they feel they
want to love you is okay, and if they feel they don’t want to love you is still fine and
Now | want you to know that there’s Jehovah in heaven, there’s Jehovah in heaven,
the God who created you, the God who made you fearfully and wonderfully, the God
who loves you unconditionally he’s just waiting at the end of the point, the end of the
line to see you coming say, welcoming his love and say God | also love you but my
love cannot match you. Now these two kinds of love, the love with which you love
yourself and the love with which God loves you there are the two kinds of love that will
sustain you irrespective of the conditions. Eh, parents love you on condition that you
do good, | know there are other parents if you have failed a module they hate you
automatically. Now abortion, yawa, yawa yawa yawa le mbewu yawa yawela
emhlabeni [Zulu] (fallen, fallen, fallen, fallen this seed has fallen to the earth), look at
this woman (Referring to the picture in the slide.), she has been to the abortion clinic,
the baby has been injured, the baby has been teared, now the Dr said ah ah we cannot
complete this thing, please go home come back after so many many hours so we
complete the procedure. Now look, there she is in the bathroom oh oh yawa [Zulu] (the
seed has fallen), now the baby drops out, ao batho [Sepedi] (oh people) sorry neh?
Hmmmmm Now these are the objectives ladies and gentlemen, I'm expecting you to
be able to define the abortion or termination of pregnancy and all its causes, and then
the circumstances that are leading to people getting the abortion, the classification of
abortion using the flow chart or the tree diagram, the types of abortion, the induced
abortion and various procedures of its management neh, and abortion and the law,
past and present you have got to know what happened in the past, let me just give
you a brief thing of what happened in the past. Now in the past what used to happen
there is eh a person would not be allowed to do abortion except if it is therapeutic
abortion where it would either save the life of the mother or the life of the baby.
Obviously, if it is abortion it means the baby is going to be killed now it will be only the
life of the mother okay, Now and then in medicine what we used to do is, is there eh
there used to be this slogan that save the big patient, if you can’t save them both save
the big patient. Neh because the big patient has got responsibilities, maybe this
woman has got other children as well, the woman is married as well, maybe this

woman is not married is having a boyfriend, is having the relatives, is having brothers
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and sisters who would cry badly or who would have much loss if this person can die.
So therapeutic abortion and then you also be allowed to have abortion on condition
that it has been attested in the court of law that you have been raped. But Now the
problem that it was that in the court of law people eh you know prosecutors are abusing
people in the court of law, that they would ask you sisi [Zulu] (young lady), eh you
claim you have been raped? What is rape, and then you fail to explain what rape is,
they say gaaa [Afrikaans] (urgh), the case does not exist, and then what time was it, it
was after 6 | was just coming from the practicals, gaaa [Afrikaans] (urgh) after 6, a
woman you asked for it, and then what were you wearing, | was wearing a skirt and a
top, how long was the skirt? Up to the knees ah ah and then all and your legs were
out, you asked for it. Okay and then what mode of transport did you use, | didn’t have
mode of transport | just asked for a lift, you asked for it and then Until ultimately the
woman would lose the case and then abortion will not be allowed. and now with the
current dispensation eh | want you to, eh with this, | want you to go to the choice of
termination of pregnancy act, listen to me properly the choice of termination of
pregnancy act of South Africa, it is the act of 1996 where certain conditions and
guidelines are given on who must abort the baby, why they must abort the baby, where
they must abort the baby and then who is responsible for signing the consent vavavava
all those things. The problem with this is you know eh we do have a problem in the
pharmacy act, in the pharmacy act where it is clearly stated you cannot give a child of
less than 16 medications in the dispensary in the pharmacy. That child has got to be
accompanied by an adult, haaa but now comes the abortion act, there we have a
woman, 12 years old she’s pregnant she wants an abortion and according to the
Termination of Pregnancy Act, she’s allowed to do so even without bringing parents
along gaaa [Afrikaans] (urgh) asazi [Zulu] (we do not know). Now signs and symptoms
of each type of eh abortion, the complications thereof, and then the general
management of abortion clinical, psycho, social, legal and spiritual. Now with this | just
want to say this to you guys abortion fair as it may be on the woman remember there
is God in heaven who sees everything, that child was not hoven in your womb sisi neh
for shit rubbish, that child is fearfully and wonderfully made, the same way as God did
make you fearfully and wonderfully neh, that child is and besides listen to me and
listen carefully mxm. Cursed you must go check it in the bible, curse is a person that
shall kill, women can be notorious sometimes, they speak too much and they swear

too much, they speak a lot of rubbish and sometimes the man will beat them and funny

167



100
101
102
103
104
105
106
107
108
109
110
111
112
113
114
115
116
117
118
119
120
121
122
123
124
125
126
127
128
129
130
131
132
133

enough nalo tata [Xhosa] (that man) is because uyo betha a bethe [Xhosa] (he will hit
and hit) the tummy, why should you beat the tummy where the baby is lying wena
[Xhosa/Zulu] (you) nonsense ndini [Xhosa] of a man or a boy gaaa [Afrikaans] (urgh),
this are the people who are not circumcised. You know in a Xhosa culture if you are
not circumcised you are a boy. Hey wena [Sepedi] (you), you are a boy and then how
dare you beat a pregnant woman, number 1 beating a woman is stupid and arrogant
illegal, number two neh beating a pregnant woman makes it worse and what if you
beat this woman and the baby jumps out and dies? The Bible will say you cursed,
even if you are planning the abortion with this woman you are also cursed. There are
certain things that are happening, physically this woman is going to be harmed and
Sisi weh [IsiZulu] ( hey sister) that might be the first and the last baby you ever had to
have, the only child that you were to have, that you shall have aborted that day. And
now buti weh Nawe ke [IsiZulu] (you brother, even you), neh if you are a planning the
abortion with this sisi [IsiZulu] (sister) neh and then you find that it's the only child that
this woman was supposed to have, ene [Sepedi] (you know) let me tell you ladies, you
know men don't like having a lot of children, but let me tell you, men like exercising
fatherhood not in terms of caring, but they like exercising fatherhood in terms of
depositing a sperm that will fertilize a woman, the egg of a woman and make a woman
pregnant and at least they pride themselves in the fact that they have got a baby
somewhere and now Sisi you agree with this man for an abortion hahaha, watch the
space haaa, watch the space, you abort the baby in no time this man is going to hate
you with all his heart and this person will be having very logical reasons to hate you
that if this woman can kill an innocent child in her tummy, the one that she has
conceived, a helpless human being how much more about me because | may annoy
you at one stage or another it means this woman will kill easy. That person is not going
to trust you ever. Now let’s talk abortion, what is it? Is it termination of pregnancy either
spontaneously or intentionally? Kea tseba gore gona le batho baga Sekhukhune moo,
batho baga Sekhukhune [Sepedi] (I know there are people from Sekhukhune village
here, people from Sekhukhune). You know in the land of Ga Sekhukhune eh when a
woman has been pregnant and she carried the pregnancy up to term, maybe by the
time the baby gets born the baby dies and then we call that medically is a stillbirth, is
a stillbirth medically and is even normal English language is still birth, batho baga
[Sepedi] (people from) Sekhukhune they are going to say o humane [Sepedi] (she had
a) miscarriage, Hay wena maan ntwe gase [Sepedi] (hey you, this is not a) miscarriage
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weni [Sepedi] (you), Miscarriage ke [Sepedi] (is) abortion, the abortion is not the
delivery of the baby, it is the expulsion of the foetus that is still expected to grow in the
mother’s tummy. Only do it intentionally there are abortion addresses or clinics all over
the world you can go do it but remember curses a person, you shall choose whether
to be cursed by God or not. | always say to people look hmmm, | always say to people
you rather keep the baby and take the baby for adoption, let the baby live and never
die neh, let the baby live and never die. You take the baby for adoption or if you don’t
want to take the baby for adoption, | actually prefer | people taking the child for foster
care because with adoption the child might be away from me for life but now with foster
whenever you want to go see the baby, you see the baby and now the definition of
abortion in terms of, in terms of the, in terms of the what? In terms of the duration, the
gestational period differ neh the definition differs from one country to another neh and
even how the abortions are being reported or the foetal deaths are being reported
differs from one country to another. In South Africa I'm happy eh is 12 weeks where
we can do abortion intentionally, intentionally unless eh the health of the mother is
jeopardised or sabotaged at this stage and furthermore now abortion is remember is
termination of pregnancy neh within prior to 215t week of gestational age neh but now
if you have to do it intentionally it has got to be 12 weeks or less okay good. Now
abortion, we continue if you find a woman still bleeding neh, if you find a woman
bleeding during pregnancy that is abnormal neh, that is abnormal, abnormal and then
if you are pregnant and you find yourself bleeding ey wena [Sepedi] (hey you) rush to
the clinic it could be a spontaneous abortion occurring okay mhhh and then now
miscarriage, spontaneous they are being used interchangeably, miscarriage and
abortion itself even if is intentional it can be used interchangeably. Now abortion is
being legalised in SA neh, abortion is being legalised in SA if there is a risk to the
mother’s health or mother’s life that is therapeutic and if the pregnancy occurred
because of the crime of rape or incest it is by choice, it is intentional, it is elective and
there is a risk for the child’s life sometimes we do the abortion later on in life when we
realise that ah ah the child here is going to be born with very severe physical
handicaps or mental handicaps that is therapeutic for socio-economic reasons, people
who do not have money who say ah ah | won'’t afford to have a baby, | won’t afford to
be a mother is an elective one, we have a choice and other people do it because it is
expected as a society to do so and there is a government policy in the past there used

to be this government policy that if you are a black person and you become
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impregnated by a white person that will lead to you having a forced abortion, in
addition to you having forced abortion you will also be arrested or if you can hide the
pregnancy and never say you have impregnated by a white person then you take the
pregnancy to term the day that baby gets born they realise that yhuuu umtwana o
mlungu tshini bo hmmmm ah uyam aborta phela [IsiXhosa] (hey, the child of a white
person, wow you need to abort), | mean eh , | mean you get arrested that day, you get
arrested ukuthi [IsiZulu] (because) how dare you have sex with u [IsiZulu] (a) baas
[Afrikaans] (boss) and remember the white person was considered closer to God than
any other person , thank God for Christianity that showed us we are all equal before
the face of Jehovah, there is no khalaba. (Calibre) Okay guys those were the themes,
| still remember we had this woman in our community in fact it is a man in our
community who impregnated a white woman in the past government, and then now
she said and then when the parents realised she’s pregnant they asked who is the
father, she said the man | always go with, from what nationality neh they said the black
nation they said whaat, you abort. Neh the woman said ah ah I'm not going to abort, |
love the baby and they said okay we disown. The woman said it would rather be so
and then she carried the pregnancy, the day the baby was born and the parents said
ah ah you take this baby to the father and then you come back, you are our child. She
was forced to do so because they were saying we are going to make sure you separate
with the baby and then she took the baby to the father and the father took care of the
baby from infantry. Now the father wanted me to help him, actually | was always
helping him and the father wanted me to take care of the baby and he realised how
much | love the baby neh and realised that ah ah this person is going to escape with
my son neh and then Now he came to my father to say if you see [Name of the lecturer]
coming with the baby here you must call the police immediately, you must know she
has stolen my child. Now, let’s look at this, sometimes neh people use abortion as a
means of birth control when there are contraceptives all over the tuna. Ladies
contraceptives, maijita [IsiZulu] (gentlemen) contraceptives neh and then kanene
[IsiXhosa] (indeed) there are condoms, ah ah if you don’t want to impregnate a lady u
must use a condom, sisi wee [IsiZulu] (young lady) there are femidoms, if you don’t
want to be pregnant and you know you didn’t go to the clinic for your injections or for
your pills apply the condom please man. Now eh birth control, family planning
remember, remember family planning says you plan how many children to have in

your family, you can decide to have 100 if you want to as long as you are fit to do so,
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every resource is there neh in you, you can have as many 100, 200, 300 that’s family
planning or you can have only 1 that’s family planning. You are planning to have only
one child okay and then birth control however you limit the number of the children that
are going to be born in the society and then | prefer the contraceptives the usual one,
abortion remember cursed is the person that shall kill an unborn child. You know you
can fight all the battles with everyone including with the devil neh never go to war
against Jehovah the lord your god because that one does not miss he’s definitely going
to finish you off okay. Now abortion you terminate the pregnancy and then
contraceptives you prevent the number of children or you space the number of children
that you want to have accordingly. Oh now let’s see, let's classify i-abortion ke [IsiZulu]
(then) or termination of pregnancy, aha is either it occurs spontaneously in which case
we say it is miscarriage or it gets can induced, you go there and say eh khuphani lo
mtwana [IsiXhosa] (Take out this child) neh?, khavha vhise hoyu nwana, khavha vhise
hoyu nwana, , khava vhise, khavha vhise, khavha vhise [Tshivenda] (take out this
child, take out this child, take out, take out) neh, you can choose to do so, haa khavha
vhise [ Tshivenda] (take out) and then you choose to take the baby out okay neh?
Take the baby out and then now, i spontaneous abortion let’s go further, it can occur
isolatedly, it means a woman can be pregnant maybe there is an abortion or yah there
is an abortion that time or she can maybe have a child or two and she can have
abortion some other time is isolated and there is this one the recurrent, the recurrent,
the recurrent abortion it eh means more than three consecutive times this woman has
been aborting neh, has been having miscarriages. Ahaa, now the induced ones people
can do it legally fortunately in SA people are not restricted anymore and they can do
it illegally where you get backstreet abortion and then you take a piece of metal you
push it through the vagina you make it go past where the penis of your boyfriend or
husband has been coming and then you make it pass that Cal de sac through the
cervix and then you get to the membranes and then you puncture the membranes, the
baby comes closer to the membranes has being flushed by the amniotic fluid and then
you get the baby, stab the baby, stab the baby, the baby nweeee [Sepedi] (cries) then
dies and bleeds and that is criminal. You can even, other people would go ask some
nurses to go steal the abortion pills and they will do that ah with the abortion pill. But
remember cursed is the person that shall kill an unborn child, when God is coming to
defend that unborn baby, haha you won't like the story you really won't like the story

and the illegal ones almost always they go sceptic the uterus rots off and remember
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you need the uterus in future maybe you are going to get married neh? | mean if go
ding ding neh, remember no ring no ding , no ring no sex neh and even in marriage
you got to calculate the children you want to have, agree with your husband you want
so many and then take care of your health as well , you cannot be delivering every 9
months agaa [Afrikaans] (oh) that's nonsense Tshini bo [IsiXhosa] (what is that) and
now let’'s go and classify it further, we have got eh the threatened abortion, | will tell
you about this, the inevitable where the baby will just go out whether you are trying to
protect this baby or not the baby just go jump out sometimes all the products of
conceptions, the POC, the products of conceptions neh, who can respond to this?
What are the products of conception? Heee vakahino [Xitsonga] (Oh my people). What
are the products of conception? Ah ah you know | will skip the slide and then | will
make a test out of it and then | will do the POC, the products of conception?

Student 1: (answered on chat box)

Student 2: (answered on chat box)

Lecturer: Thank you X1 [Name of the student]. Thank you X2 [Name of the student].
The products of conception, the products, the products of conception, thank you.
Okay because two people tried to rescue you, let me just say for their sakes, thank
you two people that tried to respond to this, I'm happy you did now | can explain it, the
product of conception, if you say you are pregnant, you have conceived, what do you
mean, what it is there that you have? Huh can somebody respond?

(255) Students: (answered on a chat box)

Lecturer: (reading students responses). The baby, the foetus, the embryo, the
membranes. Thank you, sure. The membranes as well, the baby, the embryo, the
fluid, the umbilical cord those are the products of conception, if you say.

Lecturer: (Responding to a student’s comment in the chat.) Yes sure, sure, sure X
[Name of the student], yey yey you have excited me, in fact you actually taught me.
Ahhhha neh certain hormones will just pitch in because you are pregnant and
imbalance of certain hormones, sure, sure you are great, you guys are great.
Lecturer: So those are the products of conception, remember if you say you are
pregnant you are having a fetus, embryo or baby on the inside, you are having the
fluid, you are having the membrane that are covering the baby, you are having the
placenta, you are having the umbilical cord yoh yoh yoh and hay hay hay nangu ke
[IsiXhosa] (here is) neh u X [Name of the student] has just given me information, you

have added to my vocabulary, the hormones and the imbalance of hormones those
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are products of conception, I'm clapping hands for you guys. | love you and then now
listen, now if all the products of conception are out, obviously the hormones because
they will still be running in the blood, they will be there but if everything that was in
uterus, in uterus is out then we say the abortion is complete and then if certain portion
are still left on the inside like that woman that we saw, let’s just go to and see that
woman, oh bethuna yoooo, yawa yawa ooooh yawa, yawa le mbewu [lsiXhosa] (my
word, fallen, fallen, oh fallen, the seed has fallen). Look at this (Referring to the picture
in the slide.), haaa parts of the baby were out but the major part of the baby was still
retained in uterus it means that it was incomplete abortion, siyavana ke [IsiXhosa] (are
we on the same page?), great is our God. Now eh the inevitable, the inevitable
abortion, where the abortion cannot be avoided, sometimes this woman has been
struck by a car there is no how the baby is going to stand to stay in there because
there is a fracture on the pelvis iyhuuuu [IsiZulu] (oh my word), the placenta has been
detached haaa nomakanji ay uya phuma lomtwana [IsZulu] (there is no other way, the
baby will come out ), otla goma ngwana yee [Sepedi] (the baby will be miscarried)
heee ukhou uvha hoyu nwana [Tshivenda] (the baby is definitely getting out) ahaaaa
where we cannot avoid it, | still remember okay | will tell you about my story, let’s talk
about, I'll talk about the missed abortion from here, now let’s talk about the missed
abortion, a missed abortion neh is this woman knows she’s pregnant most probably
she loves the baby, she goes to retain the baby, she goes to the shops and she
craves grapes and other things you know ahaaa pregnant women are a strange
nationality they crave some strange stuff and then she’s happy she’s pregnant one
day she goes to the clinic, for antenatal clinic (ANC) and there they examine her they
realise ah ah there is no foetal heartbeat, no foetal movements , they check everything,
they realise the baby is gone, | fambe moyeni nwana loyi neh, | lovile neh, I lovile
nwana loyi neh [Xitsonga] (the baby is gone with the wind, the baby has died), u
shonile lomtwnana [IsiZulu] (The baby has died) and then now they say ah ah Sisi wee
[IsiZulu] (sister) the baby has passed on but now let's analyse this mist, ladies we
know it that ah ah when we say we missed our menses, | missed my menses it means
you didn’t see them that month , so in the same tone this woman has missed abortion,
she never saw that the baby is out and dead whooo, the baby is still retained on the
inside but the baby is dead on the inside that is missed abortion. It means the doctors
have got to do something to make sure that the dead baby, the dead foetus gets its

birth hmm now with the missed abortion, let me talk about the sceptic abortion, | did
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talk about it there, sceptic abortion okay, that some rottenness can come okay, that
rottenness of the inside of everything, of the inside of the uterus can lead to blood
clotting problems, can lead to the thinning blood that this woman might die as well of
septicaemia, aemia means has got to do with blood, scepti means sepsis neh swi
borhile [Xitsonga] (it is rotten) neh, di bodile [Sepedi] (it is rotten) neh, bola [Sepedi]
(rotten), eh dia bola retla reng batho ba Modimo [Sepedi] (they get rotten, what can
we say people of God) hmmm. Now- ke [IsiZulu] (here) comes the threatened abortion,
let’s talk about threatened abortion. The threatened abortion, the woman is pregnant
all of a sudden something wrong, she sees something wrong yho yho yho, she starts
bleeding, she starts having cramps it’s like she’s going to deliver the baby yhooo she’s
having cramps and then she goes to the clinic and they check at the clinic and say ah
ah the baby is still alive neh Is only that if | was the one writing the books honestly |
was not going to say threatened abortion but say threatening abortion it threatens to
occur, it threatens to occur but is not occurring and they will say this woman must be
on sick bed rested and do nothing and it means ke eh if you are the husband or the
relative you are with this woman you’ve got to bath her on the bed, strict bed rest,
you’ ve got feed her on the bed, you've got to allow her to do the kaka on the bed,
you’ve got have to watch out she does not have constipation so that when she does
the kaka [Sepedi] (pooping) she does not stress neh , she does not stress and push
the baby out because the baby is threatening to jump out okay, now with this is trauma
vele [IsiZulu] (indeed), this is trauma and then now ke it means ke every stress must
be abolished, avoided, no bad news on this woman neh. The boyfriend must come
time and again to say | love you even if the boyfriend feels doesn’t love the woman
neh and then in addition to that neh, in addition to that she must avoid having sexual
intercourse until the baby is born neh. Le yokuthi uzathi [IsiZulu/lsiXhosa] (This thing
of saying) because my woman is pregnant, sweety lovey, sweety lovey, omunye phezu
ko munye, omunye phezu ko munye phezu ko munye [IsiZulu] (one person on top of
the other,) hey wena [Sepedi] (you) hehehhe the baby will jump out, any little pressure
nje [IsiZulu] (then) the baby jumps out. Now ke [IsiZulu] (then), now the woman is
faced with the dilemma ke ukuthi sisi [IsiZulu] (then that sister) whom do you choose,
tell me, who can tell me? The baby or the father of the baby? Who do you choose,
who do you choose? respond to me if you don’t respond I'm stopping here and then
the test is coming. oh great I'm happy, I’'m happy, I’'m happy there are people who are

saying the baby, choose the baby, | will also choose the baby | don’t want to dare lie.
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| will also choose the baby because already the father is there and is big neh ah there
are people because ba [IsiZulu] (they are) dom [Afrikaans] (stupid) they will choose
the father neh, ah if you choose the father of the baby you are in trouble, let me tell
the kind of trouble you are in, the kind of trouble is if you choose the father of the baby
ah uza uyenza phela [IsiZulu] (you will do it then), omunye phezu [IsiZulu] (one person
on top of the other), he will go for ding, he will come for ding, omunye phezu ko munye,
phezu ko munye phezu ko munye [lIsiZulu] (one person on top of the other) neh and
the baby eh experiences that pressure and the baby jumps out and the baby dies and
there is a funeral maybe. The very same father if you are going to have hmmm, sisi
[IsiZulu] (young lady) you are going to have, you are going to have the threatened
abortion most of the time and the babies jump out, the very /o tata [IsiXhosa] (the very
same man), uyazi uzawuthini [IsiXhosa] (you know what he’s going to say) neh utaku
yini [Xitsonga] (what will he say), otla reng papa o [Sepedi] (what will this man say )
neh papa o otlare, a kanna a dira [Sepedi] (this man will say, or he might say, you can
have) another baby. Papa lo [IsiXhosa] (This man), lo Tata lo uzawuthi [IsiXhosa] (this
man will say) you know wa ntena weni [Sepedi] (you are irritating me) Mapule eh, you
must remember some of them come from Ga Sekhukhune wa ntena weni [Sepedi]
(you irritate me) Mapule ka mehla ka mehla kea go imisha [Sepedi] (every day | always
make you pregnant), | make you pregnant and then bana ba gona ba lesa [Sepedi]
(the babies die). Ohlwa o hlokofalela ke bana mehla- le mehle e [Sepedi] (you are
always losing babies each and every time), and then tell you that your babies are dying
every time, nna kea tsamaya kea go [Sepedi] (| am going to) Dora neh, Dora bana ba
gagwe baka se hwe [Sepedi] (her babies will not die). The father is going to leave you
anyway and then if you don’t choose the father neh, remember | said this is a dilemma,
if you don’t choose the father you are still in another trouble the father is going go to
Dora anyway okay but the advantage with this two situation is that you shall have
gained one of them neh, you shall have gained one of them, you’ve lost the boyfriend
or husband but you shall have retained the baby, then the baby grows up and be as
big as the father, let the baby grow up and then the father might go there forever and
never come back or might realise that the baby is born some other time and come
back and then you may fix matters but now if you choose the father, you are definitely
going to lose the baby and then when you lose the baby the father is going to be hurt
that the baby is lost and is going to leave you as well remember you and the father are

not genetically related but the father and the baby are genetically related. | once had
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such a situation, | had threatened abortion with my first baby and | knew | was going
to lose the baby and | went to the doctor, the doctor said is so severe that is more
likely to be inevitable. the doctor booked for strict best rest, fortunately I'm blessed
with the family that took care of me until the baby was born and there was no omunye
phezu ko munye phezu ko munye [IsiZulu] (one person on top of the other) no okay,
now the guy is a big man now okay. So those are issues of life. So now let’s talk
spontaneous abortion, it occurs without any external help neh, it occurs automatically
and the foetus is usually born before 20 weeks and is widely known as a miscarriage.
Now eh with spontaneous abortion sometimes missed abortion, here we talking the
missed abortion sometimes with spontaneous abortion there can be the death of an
embryo neh before the expulsion neh, now we should find out the course of abortion
neh, the course of the foetal death actually and usually is chromosomal problems neh
now the first three months the baby might die there and we must search for the courses
of the death of the baby if it goes beyond six months neh, the baby does not die before
expulsion, the foetus, | always call it the baby neh, the baby gets expelled and dies
when it is outside and then we need to look into reasons. We are going to check into
the foetal, maternal and the paternal and the maternal reasons and however let us
discuss the induced abortion where we choose to have abortion where we either to
choose abortion for therapeutic purposes or just for pleasure. You know there is a
friend of one of my misuses she would never go for contraceptives, she just gets
pregnant deliberately and then from there she goes for abortion in that case | wouldn’t
call it a recurrent abortion, | wouldn’t call it a habitual because she created the habit
of I'm getting pregnant I’'m aborting I’'m getting pregnant I'm aborting phuu [Sepedi]
(disgusting) sies [Afrikaans] (and annoying), | told her that she had, she’s got a mental
disorder. You cannot choose to kill babies like this not when contraceptives are free
of charge hay wena [Sepedi] (you) maan gaaa [Afrikaans] (man, urgh), now induced
abortion it may be done medically, we may give you some medicines to drink or we
may do surgical neh before the time of foetal viability now /e [IsiZulu] (this) foetal
viability yakho ke [IsiZulu] (of yours) hay mmmh you know nna [Sepedi] (myself) |
always believe that life starts before conception okay because the sperm has got life
because the egg has got life and after fusion [Not clear] | believe, | always believe is
the baby that has been conceived and now if the law says you can kill the baby then
because the baby is not yet viable haaa rubbish gaaa [Afrikaans] (oh), you know I'm

this one person | don’t attend church but | don’t just buy into the stories that are not
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written in the bible that God is supporting, | only check, | always check the will of God
first before | would decide on the will of science. Now eh therapeutic abortion we may
have an induced abortion on condition that the pregnancy threatens the life or the
health of the mother. Like for instance, we may have people that are having heart
diseases, some others are having intensive high blood pressure, others are having
invasive cancer of the cervix, others are having you know a lot of sicknesses, others
are having diabetic and they are not going to make it as soon as they are pregnant
they get too sick, others will have fits, convulsions and then ah ah hmm hmmm is not
safe the mother might die out of that pregnancy neh, other people only get sick when
they are pregnant. Makhe sibone [IsiZulu] (Let us see) now, we may induce abortion
on condition that woman does not want to have the baby because have been raped
or maybe eh okay they been or they had sex with members, close members of the
family in which case the share the same gene pool, gene pool once you share the
same gene pool and have a baby out of the same gene pool ah ah ah you are going
to transmit bad genes to the baby and that baby is more likely to be abnormal neh and
then we can induce abortion on condition that if we continue with pregnancy there is
going to be severe, severe deformities or mental retardation on this baby. Now let’s
further on check go to spontaneous abortion and check the factors that cause
spontaneous abortion, foetal factors, maternal factors, paternal factors, environmental
factors now the foetal factors most of the time are genetic aberrations, genetic this one
is @a common one genetic or chromosomal abnormalities in the baby that might lead
the baby to jump out and certain conditions of the baby neh, you find that the baby is
having some eh physical defects and then the baby cannot stand to be in the womb
and sometimes if the babies are competing for the same environment in the mother,
multiple pregnancies that can lead to.., now let’s check what happens if the mother is
sick or maybe the fetus is sick neh and this one we usually see it when the baby dies
in uterus like in missed abortion remember missed abortion is a spontaneous abortion
where the fetus get macerated, it gets badly injured, the skull bones collapse, the
abdomen get disbanded with blood fluids, blood stain fluids, the internal organs
degenerate like for instance if you can you know those of you farm girls or farm boys
like me neh or rural boys or rural girls you know it village boys neh , village boys if a
goat can die and then you leave it for two days without giving it attention, by the time
you open ah ah ah the tummy is big everything on the inside is rotten and the same

happens to this child and usually the skin softens up and peels off. The amniotic fluid
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usually gets absorbed neh, gets absorbed and then it even drains the fluid from the
baby and the baby becomes dehydrated until we say it is fetus compressus where the
fetus is being compressed sometimes it becomes so dry that it looks like paper foetus
papyraceous now let’s check the maternal factors haaa, the age of the mother or the
age of the father remember as we grow up the cell are getting arberated neh the father
might have deposited an ugly sperm and that may lead neh with age and the mother
might have deposited an ugly egg and then the other thing the maternal thing neh
some other women are far too young, some other women are far too young that the
uterus is this small and the baby must grow and be big ah ah and then in certain cases
is the parity neh after giving birth the mothers just a few months and then they go
ding (have sex) and then she conceives the uterus is still weak and the sometimes
the cervix is still open that baby that you conceived is going to jump out man. Maternal
problems ahaa the operations on the abdomen or on the pelvis of the mother
personally when I'm pregnant, I’'m oryt if I'm not pregnant I’'m active | can run and do
everything but now when I'm pregnant as the baby grows the weight of the uterus
presses the intestines down and then | never knew until | was pregnant that the
muscles on my groin are so perforated | mean are so weak that with the pressure they
teared, the muscles, the abdominal muscles and | can play between the thigh and the
abdomen | can play with my intestines because my intestines are jetting out, jetting
out and then appearing on the skin and | can play with such so | said to the doctor ey
man come on mijita man ey repair this thing man, repair the hernia we call it invinla
hernia the doctor said no I'm not going to do it tolerate the pain until the baby is born
after the baby is born then we can come and consider eh repairing the hernia because
if | temper neh, | temper with the abdomen neh whilst you are pregnant I’'m more likely
to disturb the uterus and the baby is more likely to jump out and now we are having
this the infection, when you see the word itis yelele bo [IsiZulu] (oh my goodness ) itis
tshini bo kutheni na yey wena [IsiXhosa] (what is happening, hey you) itis when you
see the suffix itis you must know this one has to do with inflammation and or infection
of that particular area now peritonitis neh the lining on the inside of us, the plastic like
lining on the inside of us if it is infected is more like to lead to abortion and the trauma,
physical traumas injuries , we always advice women that are pregnant to don't climb
stairs, don’t climb chairs and then don’t climb trees and then | like climbing trees, | like
climbing fences | like climbing houses you know the thing is if you do so you are more

likely to fall and get injured, abdominal injuries and that will lead to lead to abortion
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okay and some other fathers are stupid, you know some men are very stupid, very
stupid they kick this woman on the tummy, kick this woman on the tummy and then
until the baby has jumped out and that’s very cruel man hey gaaa [Afrikaans] (urgh)
nonsense. now look at this the incompetent cervix sometimes the cervix and this one
usually gets to be there because the woman has just given birth and then this woman
that will give birth time and again frogo le thapama weni motho waga [Sepedi] (in the
morning and the afternoon, you from) Sekhukhune, nampundzu namadyambu
[Xitsonga] (in the morning and the afternoon) neh, matsheloni madekwani [Tshivenda]
(morning and afternoon) this person gets pregnant, mamuka sei [Shona] (in the
morning) she’s pregnant maswera sei [Shona] (in the afternoon) she’s pregnant hai
[IsiZulu] (oh ) dammit man the cervix is not going to close completely and then we
going to say it is incompetent cervix and more likely to cause the baby to jump out,
because | mean what support is there. Sometimes is because eh the woman has had
dilatation and curettage, will talk about the dilation and curettage where we dilate the
cervix because we want to take out the products of conception on this woman and
curettage we scrub neh, we take something that like a spoon (kea tseba lena batho
baga [Sepedi] (I know people from) Sekhukhune pitsa le tseba go e fala [Sepedi] (you
know how to scrape the pot) neh? where we scrape the pot neh when we trying to
clean in the same way when we will be scrapping the uterus to remove the products
of conception. Sometimes we shall have tried to heal the wounds | mean to chop
certain parts of the uterus and that will leave the cervix being incompetent. As
sometimes you’ve got abnormal cervical development or abnormal uterine, abnormal
uterine problems now incompetent cervix the dilatation there you don'’t feel it neh, you
don'’t feel it and it occurs in the second and the third trimester and it leads to the
prolapse of, prolapse of the membranes into the vagina the membranes that can blow
like bubble gum you know there are these people that blow a bubble-gum ubwaaaaa
and then in that way imagine those membranes are going buwaaaa into the vagina
whoooo and they will rapture and they will expel the fetus. The maternal problems
continue, look at this good cervix hay man come it is beautifully closed. Look at the
membranes lalalalalala good shot, but now look at this weeee weeee weee [lIsiZulu]
(oh my goodness) the cervix is opened, is opened the membranes are jetting into the
vagina hay wena maan yhooo yhooo yhoo [IsiZulu] (hey you, oh my goodness) and
that will force us to close the cervix so that this woman does not have the baby jumping

out through the open cervix. Sometimes the mother ay lo mama lo ay ay ay [IsiZulu]
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(this woman neh, oh my goodness) mhani loyi ah ah ah nwina weeee yhi yhi makhi
loyi [Xitsonga] (this woman, oh my goodness this mother), look at this the scars maybe
she had an abortion, maybe she was kicked, maybe she had an accident, maybe she
had an infection of the uterus or the inside of the uterus look how much of the scars
are there the uterine adhesion we call it the Asherman syndrome uuuuh bad news
man vona wena [Xitsonga] (hey look) neh. Now the causes of adhesion could be the
damage through curettage when we were scrapping the womb neh and then there is
an insufficient endometrium to support implantation maybe with the recurrent abortions
maybe there was a problem with menstruation, there was no menstruation to flush out
old endometrium or maybe there was little menstruation occurring and that can cause
adhesion. The maternal way uuuuuh sometimes the mother has got growth, look
develop the growth, the growth, the growth that will compete for space with the
implanted the baby and press on the baby and the baby says oh bethunana ndiza u
thini ke [lsiXhosa] (oh my goodness, what will | say), yhoooo ntaku yini minooo
[Xitsonga] (oh my goodness, what will | say), ketla reng batho ba modimo weee yonna
na mme wee [Sepedi] (what will | say people of God, oh my goodness), yowee manano
[Xitsonga] (oh my goodness) and then the baby jumps out. Look there are quite a lot
of growths that can compete with the baby, we go on incompetent cervix again how
do we repair it neh, | will show you, we apply a stitch we call it a cerclages, cerclages
you know beautiful name neh yeah you sow it together you close it so it becomes tight
the baby must grow in there and never jumps out through the open cervix but now
here there are also some restrictions it means no ding until the baby is born now the
mother here has got to choose between the husband, the father of the baby or the
baby | will choose the baby because if you go neh omunye phezu ko munye, omunye
phezu ko munye phezu ko munye phezu ko munye phezi ko munye [IsiZulu] (one
person on top of the other) hey wena [Sepedi] (you) the stitches might break and the
baby will jump out. Now there are several ones, there is MacDonald, | don’t think the
students will fail to know MacDonald stitches an there is also the shirodkar sometimes
and these stitches must be removed a week or two before labour starts and there is a
clip, is like a big stapler and we close and the baby grows in there neh and then wev’got
to remove earlier before the baby is born. Make sibone ke [IsiZulu] (Let us see), the
father intoni ke Tata [IsiXhosa] (what is wrong father), the father might tick the mother
number 1 those are the paternal factors or maybe the father might have contributed

the sperm that is abnormal or maybe the father might have had some infection that
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will affect the developing embryo. Now let’s go to environmental factors, environmental
factors eh | want to talk about this one first, let’s talk about this one first, let’s talk about
this one first, radiation, the rays. With this one take your pen and write it with this
radiation radiation with this | want you to Hiroshima island in japan is one of the
Japanese islands there was this stupid American | don’t know for what reason decided
to throw an atomic bomb there in Hiroshima islands, the rays and the toxins from those
rays affected a lot people, the people started having some abortion even the x-rays
usually when you go to the hospital and the doctor prescribes you must be x rayed,
those of you who have been fortunate to be sick , you know people say sickness is
bad news of course it is bad news but it makes you feel fortunate because you can
come and see big machines in the hospital and the Lord gives you grace and get
healed but you shall have experienced some staff and then the x-rays, when you go
to the x-rays department as those people went to the hospital to be x-rayed you find
those people are having aprons that they will put upon themselves to cover themselves
neck ,chest and pelvis so that there shouldn’t be any reason neh, the shouldn’t be
any x-rays attacking on those areas and if you are going to x-rays the leg, they also to
put an apron that you protect your pelvic area okay and now radiation, let me talk
about the one from Hiroshima in Hiroshima ke [IsiZulu] (then) this person bombed
Hiroshima and the people who were pregnant then aborted some of them who did not
get abortions delivered badly crippled babies and the radiation was still in there were
still penetrating people the ones that tried to conceive again ended up with abortions
having very highly crippled babies kanjalo [IsiZulu] (like that) and kanjalo [IsiZulu] (like
that) very cruel neh, very cruel now we do we ultra sound waves the ones that we use
to check the women whether they are pregnant or not or the inside of any covering
like the abdomen in men those ones | heard they do not increase the risk of abortion.
Now let’s talk about farm people farm girls farm boys like me neh mina ngumtwana
wase maplazini ke sisi ndiku celele, mtwana wase ma lazini [IsiZulu] (am the child from
the farms hey sister, let me tell you, | am child from the farms), ndivha vhuze nna neh
ndivha vhuze [Tshivenda] (let me tell you, let me tell you) ah ndingu mtwana wase
maplazini ke mina [IsiZulu] (I am child from the farms) so we use all sorts of chemicals
in the farms and then once a woman is planning to be pregnant we make them avoid
to go to the fields with us okay the air pollution can also lead to abortion and now a lot
of staff | benzene and a lot of things can lead to abortion and a lot of chemicals this

one lady was working in this department, now come to realise she was pregnant and
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her office was next to the chemical room here and | went to the department | say |
want that woman to be removed from there and be given a better space to work on to
work in and now the department didn’t understand and | said ey this woman is
pregnant and | don’t want here there and | had to defend her aggressively so that she
does not inhale or come into contact with chemicals less she aborts the baby okay .
Environmental factors again neh, drug use and environmental factors we talked about
radiation. Contraceptives bethuna [IsiXhosa] (oh shame) hmmm haaa I [IsiXhosa] (oh
the) IUD, intrauterine contraceptive device neh it is there on the inside of the person
and it failed to prevent the pregnancy and now it's coming to compete for space with
the baby and the baby is more likely to come out oryt, now ke [IsiZulu] (then) ladies
and gentleman we are going to be done in no time good, we are on slide number 35,
it means we are left with only half the number of slides to finish okay to finish and now
we are going to talk about medical, medical abortion, medical abortion. | want next
week when we, next when we meet, that we should complete the whole set of abortion,
I’'m taking two lectures today and then next week I’'m taking two and then we done we
abortion. Now methods of abortion medical abortion it means you are going to be given
staff to drink here and even sometimes injected with certain staff okay, | was working
in a gynaecological ward and we had woman that are having missed abortions and
what we did for them we wanted them to deliver the fetus vaginally what we did we
would we would soften the cervix so that it would be ready for opening before we give
certain medications now surgical abortion, now the medical abortion that we talking
about here we are going to use this two medications neh I'm | feel bad this one neh,
this | like it the RU 486 is the Mifepristone, Mifepristone kea tseba weni motho waga
[Sepedi] (I know a person from) Sekhukhune o tlabe ore [Sepedi] (will be saying)
Mofeprostone (Mifepristone) hae e ketlele nna, e ketlele nna [Sepedi] (hey listen to me
carefully) Mifepristone particular tablet that they would give to this woman and then
later on when she comes she’s going to get the Misoprostol o seke waba wa mmpotsa
gore ke [Sepedi] (do not ever tell me that is it) Mosopostola (Misoprostol) wena wena
wakwa [Sepedi] (do you hear me), unga ni byeli kuri [Xitsonga] (do not ever tell me it
is) Mosopostola (Misoprostol) waku endla yini [Xitsonga] (to do what) Mosopostola
(Misoprostol) waku endla yini [Xitsonga] (for what) , I [IsXhosa] (the) Mosopostola
(Misoprostol) yo kwenzani hay tshini bo [IsiXhosa] (for doing what, oh my goodness)
neh, okay and then we are also going to give this medication Methotrexate, this one

is the anti-metabolite together with the Misoprostol yeva ke [IsiXhosa] ( do you hear
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me). The surgical we are going to .... Hahahahaha o mo, mofopostola yah yah ba tlare
ke mofopostola ke [Sepedi] (Mifepristone, they will be saying it is Mifepristone )
Misoprostol, Misoprostol and Mifepristone okay no look at this we are going to have
several types of surgical abortions by semesters by trimesters vacuum aspiration the
first trimester dilatation and evacuation where we dilate the cervix and then we
vacuum, vacuum neh and then neh we are also going to have the dilatation and
extraction and we are also going to have eh | dilation and extraction we dilate and
from there we put instruments on the inside we pull the parts out and there is another
one called dilatation and curettage where we dilate the cervix and from there we
remove the baby we remove the baby by dilation and extraction and from there we
start scrapping the womb neh sekgwaye esi sibeletho [IsiZulu] (we scrape the womb)
, re fale sebeletho se, re fale popelo ya ngwanayana woo or ya mosadi oo [Sepedi]
(we scrape the womb of the girl or that woman) you get the idea. Now yeah there we
are, the Mifepristone, Mifepristone wakwa [Sepedi] (can you hear), pristone, oh eh
pristone, stone eh eh stone eh, pristone, ay ay ay this is very good Mifepristone is
given neh and then its function, how does it operate, modus operando how does it
operates it competes with progesterone, we are going to come to that and then you
are going to enjoy revision of the previous year staff and then it’s given 2-3 days and
then Misoprostol is given later neh, it has got prostaglandins we going to talk about
that good shot. Now let’s talk neh when we say Mifepristone, what does it do, how
does it accomplish its own duties. It means ke it competes with progesterone for the
size, you know | progesterone as you did eh female reproduction last year that |
progesterone it fortifies, it strengthens, it strengthens the endometrium, the
endometrium it strengthens it, it makes it string neh so that the embryo must always
be protected now here we have given the woman a medication Mifepristone that would
compete with progesterone it means it would refuse progesterone attaching to the
endometrium therefore it competes with that , it makes progesterone not to be of effect
and if progesterone is not there we know that if it is not there the endometrium will fall
off will fall, now remember now it is falling off with the baby, it is falling off with the baby
ohooo wena weee otla lahla [Sepedi] (hey you, you will regret) neh? and then now ke
[IsiZulu] (then)we done with that, we done with that and then the Misoprostol its
function is to soften the cervix and in addition to softening the cervix it makes the cervix
to open up and its starts the contractions to expel the baby. Now ke [IsiZulu] (then)

ladies and gentleman | don’t want to scare you but I’'m saying to you, | know we still
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left with how many minutes to finish oh let me check oh we still having a lot of time but
| feel fatigued, I’'m too fatigued so are you not, good shot my students are not fatigued
| can pump them and pump them and pump them | was about to make you eh have
some discussions and then we discuss staff and staff and staff and staff but now
seeing you are not tired let’s go on the surgical methods before we can go to surgical
methods let’'s get to eh , let’s finish with the medical abortion and then we will go
surgical abortion next week when we come and then now ladies and gentlemen | want
to write you something neh, neh | want to write you something the | need you to go
and check and then I’'m going to give you it’s a legal thing okay, a legal thing let’s finish
with the medical abortion and we talk about the legal thing | want you to talk that |
want us to talk about because it's a very interesting story, it is a fiction actually neh
aha now let’s see progesterone high affinity for progesterone neh i miso a Mifepristone
it competes neh it competes for size with progesterone and once it has blocked the
action of progesterone and then it will make the it will make the endometrium to be
loose because it is not supported is loose, is not supported it is loose and then from
there after losing off it will detach the product of conception and later on we give the
Misoprostol and then Misoprostol are the ones that are going to start contractions and
opening up the cervix to expel the fetus. Now | want to write you something neh, we
are going to end with the medical abortion next time we meet we going to do eh bare
batho baga [Sepedi] (they say people from) Sekhukhune ba ria bjang ketla go botsa
dilo tse dintsi ka batho baga [Sepedi] (what are they doing, | will tell you a lot of things
about people from) Sekhukhune when we do HIV you will love them, you love those
people, hmm those people they respect the king, they respect the king but they don’t
respect language you know if you want to be sweared at neh and enjoy to be sweared
at neh, get sweared up by a person from Ga Sekhukhune neh heee. now let me write
something for you , | want to write the Nasciturus fiction let me just verify it it is a Latin
proverb actually it is a Latin word neh, Nasciturus, Nasciturus, Nasciturus , it's a Latin
word, this is the fiction ,| just wanted to check the spelling first to make sure that I'm
okay. Now we are done with the lesson, we are done with the lesson. Now Nasciturus
Nasciturus fiction let me send so you see if the spelling is not oryt | will correct it next
week neh the nasciturus is the foetus neh is a foetus in the fiction, | want you to go on
internet in this fiction it says if an unborn child neh if an unborn child can be born alive
even if it can be born for 1 minute, 1 second that child is able to contest legally against

any person who gave parents problems neh even if is before they were conceived. So
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| want you to go and check that we are going to have a lot of argument around this
nasciturus, nasciturus ladies and gentlemen thank you for being with me God bless
you and keep you and remember you shall not die, you shall not die. | just want before
we leave even though | don'’t attend church | want to pray for you even if you do not
like Christ let me just pray for you it is not going to harm you.

Prayer

Father in the mighty name of Jesus Christ | cover my students with the blood of Jesus
(a student was laughing in the background) in the mighty name of Jesus Papa I'm
protecting their destiny, I'm protecting their education I'm protecting their careers,
defend them everywhere they go, defend their parents defend their loved ones in
Jesus mighty name | call it amen. God bless you we shall meet again

| love the people who laughed at the prayer you know prayer is enjoyable, if you can’t
laugh at it then it means is not enjoyable okay, now whoever is laughing is a funny
person okay now the reason why | pray for you is because you might have noticed last
year we have lost a lot of students and one of them was my students and | realised is
because | was not praying for him neh even if | don’t attend church neh | know God of
prayer, | know God of the bible, | know God who defends, | know God who protects.
You must be protected, you must be defended, your career must be defended neh,
your books must be defended, your exams must be defended, your monies must be
defended and protected and | call the name above all names the name of Jesus, the
name that can protect, the name that is a strong tower neh hmmmm, after laughing at
that please go and pray and defend everything, cover everything with the blood of
Jesus and with fire to defend it against every wickedness. Ladies and gentlemen may
| say bye-bye, I'm going to be staying here until the last one of you is out of class and
remember next week we doing surgical and we doing Nasciturus fiction and certain

case studies. Okay, thank you very much.

185



© 00 N o u b~ W

10
11
12
13
14
15
16
17
18
19
20
21
22
23
24
25
26
27
28
29
30
31

Lesson 2: Abortion and termination of pregnancy continuation

Ladies and gentlemen, good afternoon. Thank you for tuning in.
Eh we are on abortion and then eh or Termination of pregnancy.

We discussed several things last week. We discussed the past and the present to do
with abortion. Remember, we said in the past a woman would be allowed to do
abortion, on condition that it has been proven in court of law, that they have been
raped, or they had incest, or they were impregnated by the person of the other colour.
And now since the dispensation of the new democracy, we have Abortion as per
women's decision. The boyfriend may not say no, because it is the woman that carries
the burden of the pregnancy and remember we said it is not a legal issue, it is a
personal decision, remember that okay. Now, we do have in a society, people who
may want abortion and people who may be against abortion. Personally, | am not for
abortion. | always say contraceptives are cheap because they are subsidised by
government 100% and condoms are lying all over the place if you want some may
have, The femidoms as well. Sisi If somebody wants to have sex with you, remember
there is no love on the planet. There is no love on the planet. The only love that you
have is the love that comes from God, the unconditional type of love and then the love
with which you, yourself love, love yourself okay and if you love yourself so much, you
won't agree to be a testing ground of every Mjita [IsiZulu] (young man) that would want
to test whether they can manage to have sex, whether they can manage to have
children, okay? You will definitely say no to such things. | told you that there's no love
on the planet, there's only sex and hatred that is there. Now, you must understand that
God loves you so much that he made sure that your mother doesn't abort you until
you are at this stage, who are you to come and prescribe a death sentence for the
child that is in you? Remember, half the baby is yours, half the eye is yours, half the
eye is his father, and then how dare now do you want to destroy it? And remember,
Sisi [IsiZulu] (sister) that may be your first and the last baby. You rather keep the baby
and take the baby for adoption or for, or for for foster care. | would prefer foster care
because foster care when you would want to go take the baby, when you want to go
visit the baby they will definitely allow you to okay. Now remember before you were
formed in your mother's womb neh, God has set you apart and he has appointed you

and then uh Psalm 139, Even though you don't attend church, but this scripture applies
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to you because when God was weaving in your mother's womb when he was forming

you fearfully and wonderfully, your mother decided to keep you.

Abortion has not started this year, started billions of years ago okay. Now, babies
come from the Lord and remember they are a blessing. Fearfully and wonderfully.
Fearfully and wonderfully the baby was made. Now | want the children to sing this
song. Say to the devil, the baby is on the inside. Say, | shall not die, | shall live to
declare the works of the Lord okay, and babies neh, look, | rule to cry, baby cry. Say,
| shall not die, | shall live to declare the works of the Lord. Huh, those are some of the
things that you need to do. Isn't it amazing that the God who spoke the universe into
existence knows about and cares about each one of us, including the babies that we
conceive? In fact, he knows each one of us by name. Whoa, I'm impressed. My
parents don't even know what my name is. Now, look what the baby says, the baby is
still in uterus. The babies, sometimes the mothers do not know what the names of the
children would be, but the mothers know. | am this one person, | believe that eh from
conception nje [IsiZulu] (as it is), from fertilisation, that is the baby already, and the
baby is going to grow. The baby is going to grow in his mother's uterus. The baby is
going to grow in his mother’s uterus. God, the very God who loves you this much, has
called you from the womb, from the bowels of your mother, and he made mention of
your name. Now, from Birth, from birth nje [IsiZulu] (as it is). There you are. God loves
you. From birth, | have relied on you. The baby relied on God and then who are you
to come and kill it? God made only one you and you are the original neh. be the best
that you can be. Study hard, pray hard and do everything very hard, trusting in God
and in the power of his mind. We saw we sang this song last week yawa, yawa oh
yawa yawa le mbewu yawa yawele emhlabeni, iwile lembewu [lsiZulu] (fallen, fallen,
fallen, fallen this seed has fallen to the earth). Now listen for those of you who do not
know the language, it says, now the seed dropped. Look, the seed dropped. Yawa le
mbewu [IsiZulu] (The seed has fallen) Dropped and fell to the ground. Now there is
this woman, ohoooo mxm gaaa [Afrikaans] (urgh) uya uthi [IsiXhosa] (she will say)
how dare you? Remember abortion is a personal decision neh? Not even the father of
the baby can compete with you against the decision if you have made it neh. It's only
to Jehovah the Lord your God who will judge your conscience. We are going to check
the consequences hereafter of abortion. Remember it could be your last baby, the first

and the last baby and if you kill them, hmmmm mathata ke yao [Sepedi] (you are
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inviting trouble) and now, tana niku byela nwana mhani [Xitsonga] (come let me tell
you my dear) neh let me just tell you that you may agree with the man, the man who
says, | am not ready to be a father. Now, if you are not ready to be a father neh, you
must know you are little boy. You are little boy; you are not ready to be a father. Now,
what happens there? If you are not ready to be a father, don't go ding and ladies and
gentlemen, let me tell you, no ring, no ding neh? Rather, the person would want to
take you to bed before they marry you ah ah, let them take you to the altar of Jehovah
the Lord the maker neh First and | like it with Africans, we Africans we pay lobola and
then we finish with lobola and then the woman is handed to the husband and then now
they can go for honeymoon and go ding, ding, omunye phezu ko munye phezu ko
munye phezu ko munye [IsiZulu] (one person on top of the other), one person on top
of the other neh and then the woman becomes pregnant and then it's okay that way.
If the man is not prepared to be a father, the man must never start the activities that
would lead to becoming a father, even if the woman is not ready to be the mother, the
woman must never be engaged in the activities that would lead her to be a mother and
thina bafazi ke [IsiZulu] (us women) yo yoyo we are the people that are in more trouble
because we are the ones that are going to carry the baby. Now look at this one, we
said abortion in South Africa is permissible only up to 12 weeks of pregnancy,
gestational age, 12 weeks gestational age, but in other places like in America, up to
the last trimester, just even before the child gets born, ah ah abortion can be done.
Remember we did the classification, huh? And let me show you this woman again
gaaaaa sies [Afrikaans] (urgh disgusting). How dare you challenge my rights to kill this
thing? When you went omunye phezu ko munye [IsiZulu] (one person on top of the
other) it was not this thing. Now, because it's in your tummy, it becomes this thing, why
did you insert? Gaaa [Afrikaans] (urgh) now, things are just like that. No one can stop
me from doing whatever | want with my body, my body, my rights, my body, my rights,
my body, my rights, my body, my right. Sure, it's true. But now, remember the cruelty.
The very same thing that you see here. Say, no one can stop me from doing whatever
| want with my body, the baby is saying the same thing, but the mother goes to kill it.
Women are cruel man gaaaaa [Afrikaans] (urgh) I'm happy that I'm not God. | was
going to make sure that the Yeee That planet becomes without one sorry ke [IsiZulu]
(then) ladies. Now, classification we discussed the classification that the classification
is that abortion occurs spontaneously and usually with spontaneous abortion, they

occur up to something like twenty, twenty, spontaneous abortion. But the one that
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we've got to induce, the one that we've got to do, the elective ones we've got to do it
in South Africa, we've got to do it only up to 12 weeks, beyond that stage No, no, no
hmmm hmmm And we talked about the recurrent, but now here with the induced
abortion, | always say it's habitual, but now you find in the future, a lot of books have
been written about the fact that if it occurs subsequently, consecutively, for 3 to more
than 3, then it becomes, to me, it becomes a habitual, but certain literature called the
recurrent habitual as well. Now we discuss all these things, all the further
classifications and remember that even with the legal, | mean the legal, the induced,
let me say the induced legal, yeah, the legal one is going to be complete because it's
going to be done in the hospital, it's going to be complete okay but sometimes they're
giving the medications like that woman that is That woman is having yawa le mbewu
ya wele mhlabeni [IsiZulu] (the seed has fallen to the earth) neh, that woman is having
eh the incomplete, the incomplete. Now, remember, that woman went there most
probably was given the mifepristone and then and then was also given the misoprostol
and however, the abortion was not complete, maybe the doctor said come tomorrow
or maybe that woman went to a friend and say, hey, thathi | [IsiZulu] (take the)
screwdriver and or, and pump into through my cervix or yena ngo kwakhe [IsiZulu]
(the woman herself) neh took the screwdriver and pump it through the cervix and
twisted the baby, there the baby yawa, yawa yawa le mbewu [lsiZulu] (fallen, fallen,
this seed has fallen to the earth) eheee and that was incomplete abortion neh. but
usually clinically they do complete ones, but sometimes it becomes incomplete and
however with both they can be sceptic, both the spontaneous or the induced can be
sceptic even if it is done under sterile conditions like in an operating theatre It can still
be sceptic. Haven'’t you seen people that eh went to the hospital for an operation too
and then they, from there they come back home, ninini [IsiZulu] (after a while) they
have got sepsis to go to the hospital okay. Now ke [IsiZulu] (then) , there we are
children come from the Lord and are blessing respect that bethuna [IsiXhosa) (oh my
goodness) now in China, ey ey ey,ey ey you are going to see some horrible stuff, I'm
sorry for people of sensitive minds this shows some very very horrible staff to look at.
There is the baby, and if you check this one, it was almost term baby neh, and then
abortion was induced. Look at the baby, and then look at the placenta, look at the
umbilical cord, the umbilical cord, the umbilical cord. All these are the products of
conception. And then here, the bigger problem is that the small neh, she was supposed

neh, in China, in the past in China, because you know, China are islands, Chinese
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islands, they make up China. A person, even if they were married they were not
supposed to just have a baby, supposed to make an application to have the baby
okay? In this couple, they went to ding (had sex) and she realized, ah, she is pregnant
before they could apply to have a baby. Ay, they were forced to abort the baby neh,
they were forced because | mean eh the tummy grows the tummy grows forward and
forward, they were forced to abort the baby and there now there is there baby aborted.
The father made pictures, the father was crying, made pictures and sent them viral to
social media. You know, what | don'’t like here is what this hospital did, the hospital
authority did, they took the dead baby, and then they made the baby to lie next to the
mother, to humiliate her and to humiliate the family. That was very, very cruel. And
then we talked about eh the categories of eh spontaneous abortion, there they are that
you can have threatened, inevitable, missed, recurrent, complete or incomplete
abortion. Look at this abortion and this couple was expecting the baby, and then now
there the baby jumps up, maybe through the foetal factors or paternal factors or
maternal factors look at the baby and then the funeral was held for the baby. Okay,
that's how bad it could be. Remember what we said last week about the issues of
abortion? We said quite a lot of things today. We are finishing the slides up and if you
can remember last week, | gave you something to go and check a fiction that you were
supposed to go check. On your own, you are most probably going to get an
assignment on that, or you are going to find it in a test or in a class test, somehow you
are going to find. You are going to find it somewhere. Now, we discussed the foetal
eh, the foetal and the maternal, and we said eh with the foetal factors, the most
common one is chromosomal aberrations chromosomal abnormalities mhhhhh and
then we went to where we discussed environmental factors. When we said the people
that are working up there in the fields, the ones that are waking in the farms, they’ve
got to be careful about the substances that they use there, because the majority of
them are anti-pregnancy and we even said, we do have fathers that are very stupid,
that would kick the mothers on the abdomen until the baby is out. Gaaa [Afrikaans]
(urgh), | do understand Majita ukuthi [IsiZulu] (young men that), when a woman is
pregnant, they tend to be disrespectful and become arrogant become very arrogant.
And then now, that may force you to clap her neh? Rather Majita [IsiZulu] (young men)
| would advise instead of beating her Just go away, with friends, leave her alone when
you come back and you find she's still in the state leave her alone. You rather separate

from her or divorce her than to beat her otherwise, the trouble might come to a small
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baby, the bible said clearly, cursed is the person that shall kill an unborn child. Now
the maternal eh factors, there may be some deformities of the uterus, look how ugly
the uterus are mhhhh mhhhhh mhhhhh, oh sorry network e tshabile [Sepedi] (had
disconnected), oh now e boile [Sepedi] (it is back). Now look at this one, look at this
one, and we even talked talk about the Asherman syndrome, and look at the separated
ones in the Asherman syndrome as well ah ah. This create problem and competition
for space with the unborn baby whooo ahhhha, We did discuss the Asherman problem
that there eh will be eh partial or total elimination of space neh and then the
endometrium eh you know there is going to be a lot of problems with this woman and
then with the asherman syndrome | mean if the endometrium is so depleted you are
even not going to expect any menstruation neh and then worse we are going to be
disturbed by the | mean the embryo is going to be disturbed by the fact that there is
no implantation space here maybe it will implant there and the space becomes too
small ah ah and then ah ah Now, the baby is going to jump out. We did talk about the
growths, the fibroids. Ladies and gentlemen, I'm not expecting you to know, to know
eh a lot about this thing, but you must know that environmental factors, genetic
alterations can create a fibroid, environmental factors can also, environmental and
lifestyle factors, obesity and what, and certain races are prone to such, and then we
even have witches that can even create the fibroids in other people neh and then I'm
not expecting you to know le nyakanyaka yonke [IsiZulu] (all this stuff) but you must
know that the people that are obese, that are too fat are more likely to have this and
then the people who are having, ba bago belega [Sepedi] (Those who give birth) vroeg
[Afrikaans](early) le thapama [Sepedi](and in the afternoon), vroeg [Afrikaans](early)
le thapama [Sepedi] (and in the afternoon), in the morning they are pregnant, in the
evening they deliver, in the morning they deliver again and then in the afternoon they
are pregnant you know those ones they will be behaving problems and then |
remember we did talk about the incompetence cervix as part of the maternal problems,
maternal factors eh for abortion, and then look at that. If the compt, if is not competent,
it is not closing neh, is not closing then we are expecting the membranes to jet into
here, and maybe jet in here with the cord, or maybe jet in here with the entire baby.
So it is ideally that it should be sutured ah. It is ideal that it should be sutured. Now,
we discussed certain cerclages, how the suturing is being done, this one we call
McDonald's. They stitch, you know they put a needle with a string to tighten the eh the

cervix box Sometimes we put a clip like a stapler. Hmmmm Look at that. This is how
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the operation is going to be done. In applied [inaudible], and then there is the uterus
well-sutured. Another suture that we will talk about is the Shirootka, Shirootka suture.
Neh We are done with the incompetent cervix thing that the operation is been done to
eh reinforce the weak cervix neh, the weak cervix until the baby is born neh omunye
phezu ko munye sisi [IsiZulu] ( one person on top of the other, sister) no no, no, no.
Sisi [IsiZulu] (Sister) if you want to satisfy your husband or boyfriend by having sex
you are going to lose the baby and once you have lost that man’s baby that man is
going to hate you with his whole heart. Let him hate you and go to another woman,
maybe and then you keep what belongs to him, the link between you and him. Okay,
now we analysing the other types of abortion neh, threatened abortion the woman may
bleed, may also have some contractions neh. Eh That's where we say the woman
must lie in bed and everything must be done for the baby, | mean for this woman and
then it's protecting them both neh. There may be some cramps neh still but there's no
sexual neh hmmm. Now eh even with the incompetent cervix, no sexual intercourse,
unless you are asking for trouble. If the man wants to go away, let him go away. As a
matter of fact, who said the said man loved you, he never loved you, sisi [IsiZulu]
(sister). He wanted to have sex with you and maybe nawe [IsiZulu] (even you) when
you never loved him, you never loved him you only wanted to have this baby and you
enjoyed sex, now enjoying the baby. If you want to kill the baby, you and your
boyfriend, it's okay, can kill the baby but remember cursed is a person, you must go
google it. Cursed is a person that shall kill an unborn baby. Now, we come to the
induced abortion. Induced abortion ahhha deliberate expansion of the living fetus
before it is viable. Ahaaa Sometimes even when it is viable, in America they take the
baby out when the baby is almost about to be born neh and we said it can be done
medically or it can be done medically or surgically neh and then it can also be
performed because it will save the life of the mother or maybe if the baby is going to
be born with severe, severe handicaps okay. Severe handicaps good. Now If this
woman is going to be killed by, by the pregnancy, we discussed it last week. Other
people the majority of you guys that responded, you said eh you'd rather keep the
mother and sacrifice the baby and | did agree with those people because, | mean, if
you're going to try to say ah ah let this woman keep the baby until the pregnancy Kkills
her neh, until the pregnancy kills hee neh she's going to die and the baby's going to
die. But most of the time we save the mother neh and then sacrifice the baby, sacrifice

the baby neh and then let one patient among them live. Now eh induced abortion, it is
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elective, remember? And then we need some counselling before some counselling
before. I'm happy in oh oh | almost forgot listen to me, the termination, the choice of
termination of pregnancy act of South Africa we check it, at 12 weeks, up to 12 weeks
the baby can be aborted, however, there must be some pre-abortion counselling that
should be done, pre-abortion counselling. and what | like about the act it is that it says
the health personnel that will be there in that hospital they are not bound to be part ya
[Sepedi] (of), to be part of the operation, of taking the, of killing the unborn child, but
they've got their responsibility before. They've got to do the counselling, they've got to
do the counselling, they've got to do the counselling for this woman. The woman must
receive some counselling and the woman must be given options of foster cares eh the
adoption, and the woman must even be told, hay maan next time you use
contraceptives. Now let's check abortion. Abortion methods, we also classify them with
they are well classified. Non-surgical, we have got the medical, the medical and the
aspiration. The medical is where you are to be given some medications, some pills to
take, and then those are the mifepristone and even this one key, Methotrexate. This
one, it dumps up the metabolic rate, it fights against metabolism, and then we are
having them with mife | mean, the misoprostol we did talk about, the one that will make
sure there are contractions and so that the products of conception might be expelled
good. Now, | place them this way, neh Mifepristone is an anti-progesterone, it means
it fights against it, It fights for the receptors with progesterone and you remember that
last year when you were doing the productive system, when you did the productive
system, you did progesterone, you did the oestrogen that after menstruation it builds
the wall of the endometrium, of the uterus and then eh when it shall have done that
now comes the corpus litium which will secrete a lot of progesterone and
progesterone's further builds up the wall and strengthens the wall. Now, Mifepristone
will come and kick neh eh let me say to you ladies and gentlemen, the receptor. When
you talk about the receptor, it's something that looks like the hands of the door neh.
Now, well on the cells, | mean on the cells of the endometrium, where progesterone
will be attaching neh to strengthen this wall. There will be the Mifepristone saying, ey
wena, booom aye kua yooo, aye kua yooo [Sepedi] (hey you, go away, go away) and
then kicking this one off and attaching to that. Haaaaa once it has attached to that,
you know there is trouble. The wall is not going to be strengthened because
progesterone was strengthening the wall So the wall is going to sluff off, it's going to

weaken and then fall off. Remember there's a baby there and the uterus is still closed.
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Ha ha ha, the cervix is still closed and now the following medication will be the
misoprostol and the Methotrexate. The Methotrexate is an anti-metabolite; it makes
sure the wall of the endometrium does not get the metabolism nutrients that are not
going to be used to be strengthened in this one but the misoprostol, oseke waba ware
ke postola weni motho waga [Sepedi] (do not ever say it is “postola” referring to
misoprostol you someone from) Sekhukhune kea go tseba, oka tla ware ke postola
[Sepedi] (I know you will say it is “postola”). Gase postola eh mesopostola postola
yaka meso [Sepedi] (It is not “postola or mesopostola” which you find in the morning)
no no is misoprostol. It has got prostaglandins, you know the prostaglandins majita,
amajita ayazi [IsiZulu] (young men, young men know this). Let's talk about
prostaglandins neh prostaglandins. WWhen people are claiming they are having orgasm
the prostaglandins will be there making lo mchini o contracte [IsiZulu] (the machine to
contract) when omunye phezu ko munye, o munye phezu ko munye phezu ko munye
phezu ko munye [lIsiZulu] (one person on top of the other ) during sexual intercourse,
one person on top of the other and it will also make the vagina to contract, to contract
and then it creates some, you know, tastier neh experience within the vagina and
people are claiming they are having orgasm. i-sex [IsiZulu] (sex) immandi [IsiZulu] (is
very nice) but they have got to have it with responsibility for the fear of God. So those
are the medications. Now there we are ja [Afrikaans] (yes) now this one puts it very
very well. Mifepristone, mifepristone neh mifepristone not prison wena [Sepedi] (hey
you) neh suthi misoprison [IsiZulu] (do not say “misoprison”) is misoprostol akere
[Sepedi] (okay). Heee it causes blockage of progesterone, it's making sure that
progesterone does not attach to the endometrial cells and if it doesn't attach, the wall
is going to fall off. It falls off with the embryo ahaaaaaaaa and then it also ripens the
cervix. It just makes it soft, that's all and then comes the misoprostol. In the misoprostol
it is for prostaglandin, you know them by now. They will cause the contraction and the
expansion of the fetus. So we are having several methods here, several methods that
can be used surgically we are having the vacuum aspiration where they put eh the
suction ekareng ke ya [Sepedi] (that is the same as) vacuum, right inside, but it will be
thinner than that one of that vacuum cleaner, right inside the uterus and tjoop [Sepedi]
(then it) suck the baby off. Or maybe they can dilate neh, the dilatation and evacuation.
They dilate the cervix and then before they can put something that will clean the entire,
the entire interior of the uterus and then there's a dilatation and extraction where they

dilate and then extract, you know, push neh a vacuum thing to extract everything out
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and then there's the prachomy [inaudible] where they would open up the womb and
then take the baby out. Those are the surgical methods of abortion. There are quite
several of them neh and then this eh menstrual aspiration is just at the beginning of
right at the beginning, after the embryo has been formed, they will just suction it like
they do, like it would happen with normal menstruation. Now, medically neh they can
either put oxytocin, remember oxytocin,that it causes eh contractions, they can apply
anti-progesterone, the RU486, the Mifepristone and then they can also eh give
misoprostol and the methotrexate. We discussed this picture last week, do you
remember? We discussed it that in the doctor's office, the patient swallows a
mifepristone pill during the first seven weeks of pregnancy and the drugs would cause
the endometrium to sluff off okay and then when the patient would return to the doctor
again two days later and she's been given the other medication, the misoprostol and
then the baby's taken out. Now, this is a cruel one, A very cruel one, very cruel one.
No a morning-after pill eh [Name of a student] is not an abortion, the morning after pill
you take it immediately neh it would act like eh the misoprostol it will be closing the
receptors for progesterone, it will be defending the embryo from being fertilised by the
egg, | mean by the sperm neh. It will prevent fertilisation; it will even prevent
implantation at all. Is not, it doesn't act like an abortion pill. Now ke [IsiZulu] (then),
there we are. Whoa, what have | done now? Woooouw Good. Now, we are having
The salt intrusion, where like they do amniocentesis, that they will insert they put this
eh the woman on the sonar so that they can locate where the needle goes and then
they would pierce the abdomen and then they'll go into the black vessels of the baby
oh) Now you see haaaa [Sepedi] (oh my word), eh those of you guys neh, those of
you guys who are from farms like me, I'm a farm girl and from rural areas, how do you
do umqwayiba [IsiZulu] (biltong), o dirang jwang mogwapa wena motho waga [Sepedi]
(how do you make biltong in) Sekhukhune neh, o etsa jwang segwapa [Setswana]
(how do you make the biltong) neh , i-biltong uyi yenza kanjan [lsiZulu] (how do you
make biltong) . You take a very meat, you apply salt on it in no time, the water moves
out of the meat and the meat becomes dry, so you can also, the doctors can also dry
the baby the same way, they inject the salt solution right through the umbilicus and
you know where salt goes, water comes, the baby is going to be dehydrated and die
neh. Is salt solution or intra-amniotic hyperosmotic solution? For simplicity's sake neh,

when you come to business, hyper amniotic hyperosmotic solution is a salt solution.
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Now the complications now, the mother can also die. The mother can have shock; the
mother can have water intoxication because the fluid is going to get to the mother neh.
The mother can have a lot of crisis neh, the mother can also die. Remember when the
people are doing abortion, the mothers sometimes die as well. They do this sonar,
they run this on the abdomen and it shows there and from there that are going to put
in a needle here that is going to add salt in there eheeeeee mhhhh mhhhhh mhhhhh
mhhhhhhh mhhhhhhh mhhhhhhh. Now let's look at this. Here we are differentiating
between the medical and eh the non-medical neh between the medical and the
surgical. The medical abortion people we say it's non-invasive because we don't
puncture the person to keep them pregnant, but here we do, and here it also needs
anaesthesia, anaesthesia. We talked about all these methods. Now, 0-12 weeks first
trimester, medical abortions can be done, dilatation and curettage and electric vacuum
abortion and manual abortion where they would dilate the cervix and then start
scooping out what is there and then, 12- 18 weeks, that's where we're using the other
methods Okay? Hysterectomy, hystero has got to do with the womb otomy is a cut
through, cut the wound through those are the methods that they use. The 28th to 4th
week is being done in other places like in America is the most cruel thing you'll see it.
Poor Doctor is tired; look how he is hanging his hands on top of these ladies' legs.
Now, this Doctor is looking at the sonar as he pushes the instrument right onto the
inside of this person to go and suction the baby out. Ohhhhh The common method
that is used in most of South African eh hospitals is this. They dilated the cervix, they
put the dilators you know, you take your pens, different sizes of pens, up to the big
one. You start with the thin one, insert it, insert it, insert it, insert it the cervix gets
annoyed and gets irritable gets softer and then the bigger size, the bigger size you
insert, you insert and then and later on, you are going to put a curette, a curette is like
a spoon scraper, okay? That is going to scrape up the endometrium and then there it
is. This one is a tenaculum. I'm not going to say you must know this one and then the
specula nah, but they curette at least you must know and then they lift the lips of the
cervix and they push in the curette and they start cleaning, cleaning ba hwebhe, ba
hwebhe, ba hwebhe [lIsiZulu] (they scrub, scrub, scrub) scrubbing the womb and the
now this is dilation and curettage where they would start scrapping the womb. Now
with this one, the Doctor views first then later on he is going to suction dilatation and
curettage continues. Now, let's talk about this one, the most cruel one, the most cruel

one, the near-birth abortion. They start by dilating the cervix, from there they push in
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and they'll do it maybe apply having applied sonography here and they'll push in a
sharp instrument and chop in the baby into pieces. Chop in the baby into pieces and
taking the pieces out. Now, there is another one where it is almost near birth as well,
where they will do here is the decapitation. There is the near-birth abortion when they
are going to do dilatation and extraction, dilatation and evacuation. But there is this
one again. Partial-birth abortion, partial-birth abortion. They induce labour in this
woman and this woman is going to have contractions, and then once they settle the
contractions, they will put their hands into the uterus through the cervix, they will rotate
to the baby, so that the baby should be born to breach presentation, not head-first
presentation. Look, the baby gets born, look at the bums, the bums have been
bumping into the cervix with the contractions again and again until they were bruised,
and then the baby will be hanging with his legs like this neh and from there, what they
do? From there, they will be pulling out the baby and the baby, until the baby is hanging
from there, they take a sharp instrument, they chop the nape of the neck neh, the
chips, like chopping the chicken and they know fluid is going to come out of the head
and now the baby is going to be taken out. Very cruel thing yeah, very cruel
whuuuuuuuu. Sometimes if the head becomes a nuisance, they chop it and leave it
on the inside. They are going to take it out later. Look at this, Look at this, the body
without a head. Guys is like we have exhausted. Let's see what the babies would say
| hope the doctor can change his heart oh please, Dokotela [IsiZulu] (Doctor) please,
Dokotela [IsiZulu] (Doctor) please neh. The baby desires so badly as to have the
doctor forgetting to do the abortion. Those are the surgical methods. Look at this one,
dilation and curettage. They dilated the cervix, now they push the curette onto the
inside. They scrub the uterus to take everything out neh and then from there the
woman is free, yeah, people are very heartless, very heartless, very heartless. Now
let's see the hysterotomy, that's very scary. They open and then they do it like they
would do with a caesarean section, they open cut through the abdomen and then cut
through the uterus and take the baby out. Now let's check, the consequences of
abortion bethuna [IsiXhosa] (oh shame). We are going to divide this into the mental
and the physical. Let's look at this physical, some people can be, can have sepsis neh
even if it is done under sterile conditions worse if it is done in the backstreet neh and
then damage to the uterus can lead to everything within the abdomen from chest down
to be infected and to have sepsis neh and how do you manage it? We make sure all

the all the products of conception are taken out and then we give the woman the

197



405
406
407
408
409
410
411
412
413
414
415
416
417
418
419
420
421
422
423
424
425
426
427
428
429
430
431
432
433
434
435
436
437
438

antibiotics. We put them in the hospital to make sure that we observe them every time
until they are discharged. The complete and the incomplete abortion neh, they are
still going to be taken out extracted out of this woman and the woman is going to be
given antibiotics as well and now the relationship between health and abortion, mental
health problems. The people who just feel guilty that they killed the unborn child and
more so if their families are going to know about it and they start rejecting them and
more so if the boyfriend is going to say, you're not my responsibility, varavavava ey
wena we [Sepedi] (hey you) hmmmm hmmm hmmm ah ah neh and then some other
time we say people are being, eh they commit abortion they say, ah, ah because at
home we are poor, how am | are we going to support the child? Avoid sex neh, avoid
where things start neh and abortion can lead to infertility neh and pelvic problems.
Now, what do you do ke /a [IsiZulu] (here)? Post-abortion care, because this person
has got to be taken care of neh and then we make sure we check after they've been
aborted, they may be still bleeding, they may collapse, they may collapse. I'm in class,
I'm in class, | will call you later. There have got to be emergency and continuation of
care. Those people that didn't take eh part in the operation itself of abortion, and then
who claimed their conscience were not clear about it, they can now say ah ah, the
operation has been done but however we've got to make sure we take care of this
person, this woman and then psychological counselling, social and cultural support
[inaudible]. With other people, | heard another person preaching in the train neh, | don't
want to mention the ministry ya khona yase [IsiZulu] (that is in) Kwazulu Natal. Ay ay
haeeee [Sepedi] (no) those ones they are entertaining the issues za madlozi [IsiZulu]
(of ancestors) so, ancestral spirits, they worship ancestral spirits and then they will be
saying eh, after you had an abortion, you must bring a goat to church and you must
beat the goat until it says meeeeeeee meeeeee, meeeeee, meeeeee [goat crying
sound] yhuuuuu and then it must be given the name of the baby that was aborted and
then it must be slaughtered is the one that is going to go their gods to say we report
that there's been an abortion such things like that. Now, after the eh if the baby has
been aborted in the hospital, what they take the pieces to? If the family or the mother
doesn't request and fill up some legal forms to take the pieces with her, they would
take them to the incinerator, they will label them and they will take them to incinerator,
where they are going to burn the product of conception and they turn into ashes, they
throw the ashes away. Here | was just showing you amniocentesis that they do sonar

and they extract the fluid and then they go check everything neh. You can even check
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the DNA of your child while the child is in the uterus. Now let's say the comments, this
woman said, | know how you feel. When | was a slave, down there, the courts didn't
think | was fully human either neh. Nowadays, a fetus is not considered a human being.
Now this woman was saying ah ah, when | was there as a slave, | was not considered
as a human being. Abortion kills masithetheni | nyan nyan [IsiXhosa] (let us tell the
truth). I look at this one. Doesn't want to die. Look how big this screen is, look how big
the screen is. Now ke [IsiZulu] (then) ladies and gentlemen, | just want to say eh | want
to make you read certain quotes here, certain quotes, before our class can stop. Today
we finished quite too early, so it means we are going to have other activities. My body,
my rights, this person here Fara Izatti understands that people have got the right but
having the rights doesn't always mean that you are right haaa having the rights doesn't
always mean that you are right neh you know about it. A person can kill another one
neh and then from there, after killing another person, you feel good, but it doesn't mean
that they are right. They go to court, they've got lawyers, Expensive ones they pay the
lawyers and they are getting acquitted. Having a right doesn't mean you are right huh,
the right to smoke. Yes, people have got the right to smoke in a country, but it doesn't
mean they are right. Now eh the law neh can accept and endorse something as a right
but it doesn't mean the errors will just stop being errors. Now the eternal difference
between a right and a wrong does not fluctuate neh, it is therefore ever immutable,
cannot change. Perhaps it is better to be responsible and right than to be responsible
and rongo [IsiXhosa] (wrong), to be irresponsible and be right, than to be responsible
and be rongo [IsiXhosa] (wrong). Those are the quotations other people have made.
Now, next time you are faced with a choice, do the right thing. It hurts everyone less
in the long run hmmm, those are the quotes that we need to read them all. Let's see
what happens with abortion. The reason why Satan, the reason why Satan wants us
to abort is because he is having his own demons that would want to take the foetuses
and eat them neh and chew them and eat them. The quotes are here, my body my
rights, oh here I've written something, I'll show you. What is right is right and what is
wrong is wrong and it isn't this believed by anyone, everyone, even among the patients
and always. What is fine, no doubt, is everywhere legislated as fine neh, my body my
rights. It is poverty to decide that a child must die so that you may live as you wish
“‘Mother Theresa” The Catholics know her neh. You don't kill the child in order to be
able to live the way you want. Prevent the child from being conceived number one and

then that will make it. Now this is eh Fredericks Douglas “Where justice is denied,
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where poverty is enforced, where ignorance prevails and where anyone class is made
to feel that the society is an organised eh conspiracy to oppress, rob or degrade others,
neither persons nor property will be safe” So if you go go ding (have sex) and then
now you feel you want to eat whatever thing that you will be eating alone because you
don't want this intruder that is the baby neh then remember, you're not going to be
safe. You're not going to be safe at all. “The nation that kills its children in the womb
has lost its soul” Mother Teresa, | love this woman. | love this woman. Now, it is poverty
(Maam, Hello Maam) Now it is poverty to decide how much that may lead to poverty.
Excuse me, there are quite a lot of people who hate activists with all their hearts and
ladies and gentlemen eh we discussed quite a lot things last time and the other slides
are just repeating what we did talk about. Now, our lesson to do with abortion ends
here. Now, tomorrow, not today, tomorrow I'm giving you notes. The reason why |
wouldn't want to give people notes and slides is because once you do so people are
going to take chance and not going to come to class. Remember there is this 75% rule
that we check if you haven’t been attending, we make sure we block you from writing
the test, | mean the exam. Now ladies and gentlemen, our lesson ends just here. Our
lesson ends just here and then | won't leave neh, ay man kutheni ubhala ntoni
[IsiXhosa] (hey you, what are you writing?), ndithi ungabhali maan [IsiXhosa] (I say do
not write here man) If you want to write something for me, please write on the chats
hmmm. The child also says it is poverty to decide that a child must die, so that you
may leave as you wish. This is the lesson about abortion ends right here. Remember,
it is cruel. Remember, you've got choice to do it. Remember, there are ways that can
help you not to be pregnant if you want them. Maybe if one contraceptive method
doesn't sit well, you go for another and then it will help. So, guys, that's it today if you
are fewer in class, | don't know what was the problem for you. It ends here, tomorrow
I'm sending notes, tomorrow I'm sending slides. Tomorrow I'm sending notes,
tomorrow I'm sending slides, okay and then somebody else will be taking it tomorrow
through sexual orientation. How to love the lesbians and the homosexuals, the gay
people and how best to treat them haaaaaah you are annoying me, | cannot erase
and you delete. Otherwise, eh | will be very brutal with you. End of it, ladies and
gentlemen, you can ask me questions if you want to. You can ask questions if you
want to. You can ask me questions if you want to. Ja [Afrikaans] (yes) they dispose eh
wena eh bare ke mang [Sepedi] (hey you, what do they call you) (hame of the student)
ilokhuzane [IsiZulu] (this thing), i, i [IsiZulu] (the, the) the pieces of the baby they are
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taken, they are taken as medical waste and they are burnt, they are incinerated. Okay
guys, I'm still here and then anyone who wants to ask me questions until twenty to,
bare ke mang [Sepedi] (who do they call you) u! [Sepedi] (wow) we finished quite early,
we finished quite early. Remember the assignment that | gave you last week, that |
said you must go and check, the naskuturus, naskuturus fiction is because you may
find it in the test, you may find it in the exam. Guys I'm ending here, next week is not
going to be me but two weeks thereafter is gonna be me and we are going to start with
STls and then we are also going to I'm going to give you an assignment to handle so
you can be able to submit an accrumarks for yourselves. Somebody was asking can
asking me about the scope of the test eh it's going to be abortion and infertility,
Abortion and infertility, most probably. I'll check again, I'll give you some information.
Somebody was asking, can doctors tell if you once had an abortion? No, they may not
be able to but if they find scars in your womb, they may ask whether those scars have
resulted from injuries, have resulted from infection or has been anything. They can try
to find out from you, otherwise they cannot be able to tell. Ladies and gentlemen, [I'll
still be here. if you've got any questions to ask. I'm not leaving, sorry | responded,
Sorry | forgot that | muted my mic. Sorry. Le lena [Sepedi] (and you) you don't tell me
neh. Eh Somebody was asking can a doctor can, if you had had an abortion, no,
cannot tell, unless there are certain cardinal signs. But now the doctor is going to ask
to the patient, from the patient. Maybe if the cervix is opened, how many children do
you have? Have you ever had a miscarriage or something like that? Somebody asked
kuthi [IsiZulu] (that) can your body show that you had an abortion? No. Unless if the
abortion made you sick neh and then the body is going to show some signs of that
sickness, not the abortion itself. Any more questions? Yeah, of course, if a person has
had an abortion, they must wait for some time before they get engaged into sexual
intercourse because eh after their abortion, the woman will still be bleeding. They'll be
weak and | mean, mijita [IsiZulu] (young man) if you eh eh u mjita ezithanda kahle
[IsiZulu] (if a young man loves himself so well) neh you're not going to force umshini
[IsiZulu] (a machine) into the bleeding kuku [IsiXhosa] (cake) hmmmmm the bleeding
kuku [IsiXhosa] (cake) agaaaaaa [Afrikaans] (urgh). They usually take 6 weeks. It
takes 6 weeks. Ja [Afrikaans] (yes) Sisi [IsiZulu] (sister) What effect does it have on
the male if a person engages easier than the said time? Now eh, I'll tell you something

about eh different type of sicknesses that we have as people, some sicknesses that

201



541
542
543
544
545
546
547
548
549
550
551
552
553
554
555
556
557
558
559
560
561
562
563
564
565
566
567
568

can kill us. With us as Africans, if you have sex with a woman neh, who was not
impregnated by you? The first trimester, that pregnancy hits bad to the degree that
some of the men do die and some other time it does happen that a woman has had
an abortion or a miscarriage and you get into that pregnancy certain chemicals from
there would affect you badly that you get sick and die and then we say is eh bayibizani
ukugwaciwa ngesi [IsiXhosa] (what do they call it, it is to be bitten in ) Xhosa and then
ka Sepedi bare kego khutliwa or go lumiwa, go lumiwa [Sepedi] (in Sepedi they call it
to pushed or to be bitten) neh it means you intruded the pregnancy or you intruded the
post-abortion early enough and then you get sick and you die neh and then usually in
hospital they do not know what kind of sickness is that one because most of the
medical books that have been written, they've been written about the Europeans and
the Americans. None of our sicknesses have been given much attention unless being
those sicknesses we share in common with the Americans or the European people.
So you must be careful guys, Issues of sex hmmmm hmmmm problems, problems.
Eh | haven't heard eh u [Name of student] uthi [isiZulu] (is saying) what about when
she is on her periods? | never heard of any sickness that would result from having sex
with a person who is on her periods, is only that it is just physically unclean to be
pumping umshini wakho [IsiZulu] (your machine) into the vagina that is bleeding. It's
so unclean, so untidy, so disgusting, but I've never heard of any sickness that would
arise from there. Now, I'm happy to have icondoms [isiZulu] (the condoms) neh?
Because icondoms-ke [IsiZulu] (the condoms), with condoms eh you are able to shield
umshini wakho ukuthi ungabi [IsiZulu] (your machine and that it should not be) part,
that it should not mix with the blood that comes from there and is somehow very
protective, somehow very protective. I'm waiting for more questions if you still have
any? I'm still waiting for any question in case there may be any. Don't forget to go for
that fiction. The naski, nasciturus. Nasciturus fiction. The nasciturus. The nasciturus
Fiction For those of you that are still remaining, if you've got any question you may ask

me.
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Lesson 3: Sexually transmitted infections

Ladies and gentlemen, thank you for those of you who managed to tune in. Thank you
very much for tuning in. Thank you for tuning in. Eh My name is eh eh [Name of the
lecturer] and then unga naki [IsiZulu] (do not mind) that I'm having a very hoarse voice,
I'm a woman and I'm happy that God made me a woman with such a hoarse voice.
[Name of the lecturer], today we are going to do STlIs and then in particular we are
going to do HIV, AIDS and the CD4 counts. The viral loads and the CD4 counts, those
are the things we're going to talk about. Belungu bam [IsiZulu](my white people) eh
we are going to introduce each other to the language that is always there and then
that other people may boast about knowing the language whaaat okay and now let's
come to this, the immune system, mashole a mmele [Sepedi] (immune system). | know
when people think about mashole a mmele [Sepedi] (immune system) they only think
about the things that are in the blood and in the blood only. Hmmmmm hmmmm are
bereki bjalo weni motho waga [Sepedi] (that is not how it works you someone from)
Sekhukhune. Kea go dumediSa weni kgowa laka [Sepedi] (I greet you my white
person), mlungu wam eh ngiyaku bulisa [IsiZulu] (my white person, | greet you) khuwa
langa [Tshivenda] (my boss) neh baas [Afrikaans] (boss) waka kea go dumediSa
[Sepedi] (I greet you) and the thing is the reason why | call you this is because you
pay for my bread that | eat on the table every day and then that's how | should come
and say to you hallooo. Now ke [IsiZulu] (then) let's check the immune system
generally neh, kea tseba weni motho waga [Sepedi] (I know you someone from)
Sekhukhune ka [Sepedi] (in) Sepedi otlare ke masole a mmele, kea tseba o bolela ka
dilo tSeleng ka mo gare ga madi [Sepedi] (you will say it is immune system, | know you
are talking about something that is in your blood). Now let's generalize neh and then
the mucous membranes, everything that is lining your nose, that is lining your intestine,
that is lining every part of your body, including umshini ngaphakathi [IsiZulu] (the
machine inside) and then even on the outside the skin nje [IsiZulu] (then) those are
very protective. If you won't have the skin then you are in big big trouble neh. Otla
bona mathata weni [Sepedi] (You will face trouble) neh, otla [Sepedi] (you will) vhona
khakhathi [Tshivenda] (face trouble) wena [Sepedi] (you) neh and then now look at
this. We've got the mucous membranes, everything that is lining our eyes that is lining
our mouth, that is lining every part of our body on the inside and then the skin that is
covering us on the outside, in addition to that we've got lymphatic vessels, lymphatic
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vessels. Ke di tShika dilo tSe [Sepedi] (These are veins), imithambo le [IsiZulu] (the
veins) neh, ke di tShika [Sepedi] (these are the veins) neh those ones they are just
carrying lymphatic tissues neh, that tissue that has got to fight diseases so that ube
[IsiZulu] (you become) healthy and strong. O seke wa tsena ke bolwetsi wena [Sepedi]
(So that you do not contract diseases) neh. I'm not talking about kena le bolwetsi bja
go idibala [Sepedi] (I have a disease that makes me faint) no no no no, of course
bolwetsi bjago idibila [Sepedi] (the disease that makes you faint) you will see the other
diseases that are brought about by the infections that we get from eh ama [lIsiZulu]
(the) STls, sexually transmitted infections. We've got the limb, the thymus gland, we're
going to talk too much about the thymus gland fju tju tju tjiu [Sepedi] (oh oh oh oh), you
must be careful. Now this one comes, it is attached to the heart blood vessels, okay,
and then we've got the bone marrow, i [IsiZulu] (the) bone marrow ay ay ay ay this is
going to be interesting, that our bones are there. Amathambo akho a lapho [lsiZulu]
(Your bones are there) neh, marapo a gago a gona mooo [Sepedi] (your bones are
there), marhambo a vho a hafooo weni [Tshivenda] (your bones are there) neh? to
generate the blood cells, the blood cells that will get into the blood vessels and the
blood vessels transport those blood cells and then I'll talk about that later on and the
lymphatic vessels, the vessels that are carrying the lymph, the lymph is loaded with a
lot of immune cells that will defend you from problems. The spleen, let's talk about the
spleen, lebete weni [Sepedi] (The spleen) neh; it's something that looks like a liver
neh? You know Bapedi baga [Sepedi] (Pedis from) Sekhukhune they say they like
saying ke lebete [Sepedi] (it is the spleen) because it's almost like sebete [Sepedi] (a
liver) you get the idea but it's the one that is eh that is there to destroy all the cells that
are not needed in the body and then we’ve got the lymph nodes | know uh When you
have got a wound on the head you always have behind your ears you'll have some
swelling there maybe right here you have something that looks like zi [IsiZulu] (the)
tonsils and then you have them there and then if you're having a wound on the arm
and then you have the swelling right underneath your armpits kamo gara ma hwafe
[Sepedi] (underneath your armpits) , e makhwapheni [IsiZulu] (underneath the armpits)
neh? a makhwapheni [Xitsonga] (underneath the armpits) is not only those places
where we hide girlfriends and boyfriends particularly when you are married neh but we
have here we are talking about where there is going to be some swellings neh that
would be generated if you have got wounds elsewhere and then if you having a wound

on the legs you will be having it on the groin yes, those are the lymph nodes and then
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ke [IsiZulu] (now) let's talk about how we address issues in culture ke [IsiZulu] (then)
neh eh and how we do things in culture and then in different cultures neh, in different
cultures eh what do we say eh in the African culture particularly we people from the
villages, from the farms mina ngiyi ntwana yase maplazini ke [IsiZulu] (I am from the
farms) neh, ke ngwana mapolaseng [Sepedi] (I am from the farms) I'm a farm girl and
| know that village boys, village boys, they're almost like thina bantu base maplazini
[IsiZulu] (us from the farms), batho bamaplaseng [Sepedi] (people from the farms).
Now look, eh there when you have a wound and you start developing lymph nodes,
lymph nodes, when you start having lymph nodes, then lymph nodes, then it will be
said oh oh oh oh in the African context there is saying once you develop those lymph
nodes, once you start having pus, maybe you're having the lymph nodes here and
then you're having pus because your fingers have been wounded and then you start
developing pus and they start having, you develop lymph nodes they start to swell.
Your grandmother neh? kokwani wa wena [Xitsonga] (your grandmother) u gogo
uzathi yhu tjutjutiu yho [IsiZulu] (your grandmother will say wow) my child is getting
healed kokwani [Xitsonga] (grandmother) gets excited about that and now masi cheke
umlungu ke umuntu o mhlophe wam chena [IsiZulu] (let us inspect a white person, a
real white person) neh, the white person neh?. | used to have a student that is called
[name of the student] then | would make example, examples about his grandmother
and then now eh [name of the student] what do they say in your culture and say my
ouma sal bekomerword [Afrikaans] (my grandmother would get so worried) my
grandmother would get so worried and say iyhooo my kind is erenstig sik [Afrikaans]
(my child is very sick), my child is very very sick, ek moet die dokter gaan [Afrikaans]
(I must go to the Doctor) eh ukutshu ukuthi [IsiXhosa] (that means) neh | must just go
and take this child, we go and consult the doctor because now my child is very very
sick now because they developed the lymph nodes. Now you can see the
interpretation is not the same. When we develop the lymph nodes, if you are from the
black community, they say you are getting healed. If you are from the other culture,
they would say ah ah it's that time when you are very very very sick. Now those are
the things we're going to talk about today. Now those are the things, look at the lymph
vessels, look at the lymph nodes, look at the lymph nodes, the tonsils too are the lymph
nodes, okay, are the lymph nodes ahaaaa. Now let's look at the immune cells,
whoo0000, yeah, yeah, yeah, ay bona ngwana o etsang [Sepedi] (look at what this child

is doing) Look at this child, there is the thymus gland, | want you to know that is the
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thymus gland or the t- gland. Okay, the t- gland and then now let's look at the lymph
nodes the lymph node looks like this and then let's look at the liver the | mean the
spleen, the spleen yeah yeah the spleen lebete [Sepedi] (spleen). it looks almost like
a liver okay and then we also look at the bone cells as well, the bone marrow the one
that will be generating cells for us. Hmmmm Now let's just talk about the cell that, now
this time let's just look at the cell whooooah ah the cell is beautiful, wonderfully made
ay man look at this, one of us neh. We are having cells, there is a cell membrane on
the outside as we go to the interior there is the cytoplasm here good and then we go
to the interior we pass out of the cells and then we go into the nucleus, the nucleus
neh and then we're having the nucleolus as well and we're going to talk about the
nucleus and we are also going to talk about the cytoplasm and the cell membrane. Ay
we are fearfully and wonderfully made. Now let's look at the cell like this is a beautiful
thing. Look at this ay ayayayaayyayayya ayyyyayayay this is beautiful. Look at this
haaaa the nucleus, the cytoplasm, the cell membrane and now we pinch a little bit of
the cell membrane, look at this wooooo. Now it's caused, it's formed by the lipid layers
and in addition to the eh proteins that are there. Let's go further and see wooooo wena
bo [Sepedi] (hey you). Now there is the cell membrane, the lipid layers, two of them,
the lipid bilayer and then we are having the proteins dispersed on the cell membrane
hmmmmm. Look at this, now the proteins that are they have got different functions
and therefore they're going to have different groups. | mean you understand that now
that even in every community neh we have indunas and kings and chiefs and what
ahaaaa, everyone has got a different function now, but however we form the system.
Now the certain cell, | mean the proteins on the cell membrane, this one wa e bona
maan [Sepedi] (you can see it)? If you are coming from Venda, from eh Giyani, and
then you are coming from Limpopo kanjalo [IsiZulu] (just like that) and like that and
then if you are a village boy you know there are certain that there are fences
everywhere j-fence [IsiZulu] (the fence) and then when you look at the fence there are
certain i-fence [IsiZulu] (the fence) particularly the ones that are demarcating eh the
villages from the road. You get there it blocks you a little bit and then you navigate it
to open and then go to the outside. When you're coming from outside, come on look
at this it looks like a gate that's why we say it's a gated tunnel whooo and then we
have another one ah, now look at this one, | love this one too much. Bona [Sepedi]
(Look) it has got a handle. Huh It has got a handle. You hold the handle, you receive

the handle and then you call it a receptor. We're going to talk too much about the
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receptors. Ah, good. There are other ones that are called the docking proteins. Look
at this one hmmmm like, you know, it identifies the cell as belonging to this person. If
this is found in me, found in [Name of the lecturer] we going to say ah by the fact that
I'm seeing the stocking, the stocking protein | know ah ah le yaka [Name of the
Lecturer] ke [IsiZulu] (this one belongs to). Ke yaga [Name of the Lecturer] ye weni
motho waga [Sepedi] (This belongs to, you person from) Sekhukhune and then we are
happy to have those, we are just going to talk about those, now let’s talk about these
and say hmmmm hmmmm hmmmm. Now let's talk about the cells, the cells neh? |
said to you, the cells are generated from the bone marrow and now they're coming to
come into the blood vessels kamo gare ga masSika weni [Sepedi] (inside the veins)
neh? emthanjeni [lsiZulu] (veins) akere weni motho waga [Sepedi] (okay, you person
from) Sekhukhune. Now we're having different cells. We're having the red blood cells,
the ones that are carrying oxygen up and down in our bodies sometimes even manage
to transport carbon dioxide neh and then we are having those ones that are causing
clotting so that we should not bleed and die. The platelets, these are just the fragments
of cells and now we are going to be interested in the whole range of white blood cells
from here to there. White blood cells, we call them, you know, we got to be say
leukocytes, cytes says it cells neh, cells and leuco, white. If you see any white, abo
[IsiZulu] (the) yellow bone, oseke wa tsama ontse o tsamaya o charmer ore batho ba
kebo [Sepedi] (do not ever go around charming people and calling them) yellow bone.
| mean be stylish and say hmmmmm ba [Sepedi] (they are) leuko, leuko it means they
are white, you see that neh? Leuko, leukocytes, leukocytes, they're leuko people,
leukocytes. Okay now here cytes means cells, leuko means white okay and we have
got different types we've got the basophils, the neutrophils, the Eosinophils, the
monocytes and the lymphocytes. For us, for the sake of HIV, we are going to
concentrate on the lymphocytes neh as part of the leukocytes, lymphocytes, lympho,
lymphocytes this has got to do with the fluids that is called the lymph that is running in
the lymph vessels. Now hmmmmmmm let's come to this hmmmmmm ahaaaa now we
are seeing the blood vessel, the blood vessel and then we're also seeing the red blood
cells and we are seeing nantsi kgokgo [IsiXhosa] (here is a monster) sies [Afrikaans]
(gross) kgokgo [IsiXhosa] (monster) the HIV running in the blood vessels. You know
it loves going into the blood. | know it damages every part of the body but it likes
swimming in the blood. Now there we are, it's HIV, it's a kgokgo [IsiXhosa] (monster)

hmmmm. We still continue with the immune cells and we see ahaaaa there are the
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immune cells. We've got leukocytes, we've got a lot of other immune cells. We did the
immune organs right at the beginning of the lesson, now we're doing the immune cells,
the leukocytes, the white blood cells and then now there we are. We're having eh the
plasma cells as well, the macrophages and the mast cells. The macrophages are the
ones that would eat stuff up, we'll talk about those. The ones that would just swallow
stuff, they would eat stuff, okay and then the leukocyte, the white blood cells, leuko
white side cells, we are having a whole range, neutrophils, basophils, cesinophils,
macrophils and monocytes and then we are going to interest ourselves with the
lymphocytes, the lymphocytes. Among the lymphocytes we are having the B
lymphocytes, I'll tell you why we say that, and the T lymphocytes, and then we are
having a range of the T lymphocytes and we are having the natural killer cells, natural
killer cells. They kill whatever thing that is not right in our bodies. Why should you be
going about the things that are not right in your body? They must be killed neh and
these ones they see neh they see anything that is not right neh in the blood and then
they go kill those they say to that ey wena [Sepedi] (hey you) die, die, die, die, die, die,
die, die. They say, uh-uh, bulalani aba thakathi [IsiZulu] (kill those witches), Kill
everything that is not, that should not be in this woman's body so that this woman must
be perfectly healthy because we are the group of immune cells. Okay, now we are
having other lymphocytes that are called helper cells. Look at this, hmmmmmm we're
going to talk too much about this. We're having cytotoxic, toxic neh into e toxic neh,
sengwe le sengwe se seleng [Sepedi] (everything that is) toxic is something that is
capable of killing neh, toxic. cyto, kill what? Kill cyto, what is now cyto? Is that cyto
means cells neh, cyto it kills the cells, cytotoxic T cells. It means these ones they Kkill
cells, certain cells, okay, but they are the lymphocytes, the T lymphocytes in particular.
The B cells are the ones that will go to other cells and say ey man, this woman is under
attack, secrete antibodies, we'll talk about antibodies later. Let's see, the D- men
whoop, | like saying they are D- men neh, they are men that are dieting, you know,
they are D- men they swallow. Kaloku [IsiXhosa] (After all), ladies, | know you are the
people say you are a dieter when you are actually starving yourselves. Mm-hmm man,
hay man, akusu ku dieter leyo [IsiXhosa] (it is not dieting), dieter means you choose
the diet neh. You choose the diet, don't starve yourself and then go about saying uya
dieter gaaaa [IsiXhosa] (you are dieting urgh). Let's see, the men that are D-men, the
dieting men okay the D- men. These are the kind of white blood cells that would

swallow stuff, they eat stuff these ones and they select which ones to eat neh. We are
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having the dendritic cells, the macrophages neh, and then the eosinophils and the
neutrophils. I'm not going to worry you about the dendritic cells, I'm not going to worry
you about the eosinophils, I'm not going to worry you about the neutrophils, but you
must know that these are dendritic cells, the macrophages, the eosinophils and the
neutrophils eat human. They swallow stuff, look at them, they're aggressive, they're
the warriors. Hmmmm hmmmm hmmm masibone [IsiZulu] (let’s see). Eh | like this,
the macrophages neh, which phagocytose, phago uyi fake mlonyeni yabooo [IsiZulu]
(put it in the mouth you see), bayi fake mlonyeni bayi fake makhaleni laba fana ba
rongo laba fana ba rongo yabo, aba rongo labafana [IsiZulu] (they put it in the mouth
and they put in the nose, these guys are wrong, these guys are wrong, they are wrong
these guys) Interfere with any human being, they'll show you, neh, ba [Isizulu] (they
are) wrong, Labantwana ba [IsiZulu](These kids are) wrong bayi fake makhaleni, bayi
fake e mlonyeni, bayi fake makhaleni, bayi [IsiZulu] (they put it in the nose, they put in
the mouth, they put it in the nose, they), they phagocytose Okay, they phagocytose.
Now, the phagocytes in our bodies, in our bodies, they come with immune response
and they are good and powerful, so we are fearfully and wonderfully made ya bona
[IsiZulu] (you see) We know about barongo [IsiZulu] (they are wrong), it means yey,
should anything wrong come into our bodies, that thing is in trouble. Now, let's check
the role of the antigen-presenting cell j [IsiZulu] (the) phagocyte. How does the
phagocyte laba bayi fake makhaleni, bayi fake mlonyeni, bayi fake makhaleni [IsiZulu]
(they put it in the nose, they put it in the mouth, they put it in the nose) you know? La
bantwana ba wrongo, ba rongo, rongo, laba ntwana ba rongo [IsiZulu] (these kids are
very wrong, they are wrong, wrong, these kids are wrong). You get the idea. Oooh,
now let's see. There they see an enemy. They say what? In [the Lecturer’s] body, hay
phela [IsiZulu] (now way) no way, they rush to the enemy. They envelope the enemy,
you know, this cell, the phagocyte, one of the teammates will just cover the phagocyte,
| mean the antigen, call it an antigen, this enemy now we call it an antigen, and they
bring it onto the inside of the cell, you know, they like these people that are, that what,
that are kidnapping, yeah, they kidnap, yeah, they abduct people they take the people
and then they put them in the house and they're coming to torture those people in the
house. | mean one thing that | love about science particularly biology is that you know
it speaks the language that we speak outside there, this one they pull this person to
the house and they say we're going to torture you and then there they envelop the

person they envelop the antigen and then now they bring yhoooooo | heard..., hey ithi
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ngiku hlebele [IsiXhosa] (let me whisper something to you), ere ke lehlebele neh, kele
sebele [Sepedi] (let me whisper something neh) kambe [Xitsonga] (by the way) Sepedi
ixilungu [Xitsonga] (is English) , xilungu ixi [Xitsonga] (English is) khuwa [Tshivenda]
(English) , xikhuwa xi [Tshivenda] (English is) nton nton [IsiXhosa] (whatever) yabooo
[IsiZulu] (you see), tshikhuwa Tshivhenda [Tshivenda] (is English Tshivenda) yabo?
[IsiZulu] (you see?) neh? Every language is related to another one neh. | heard in
Saudi Arabia, you know people are fighting there for kingdoms, for wealth, for minds
and everything. | heard that this person that was eh the chief of the opposition party
of a particular government there and now this person, eh the president of a particular
party was angry with this person and now this person wanted to run away, wanted to
run away, wanted to ran to Europe now he went to the airport, he organised everything,
his wife accompanied him and then he was to fly to Europe, in one country in Europe.
Now once he was still there, the people belonging to the president of this organisation
were following this couple and then at the airport as this person was going to take the
documents and the ticket for the plane, they grabbed him, they pulled him into another
room. Yhoooooo, | heard that they put a drum full of toxic acids neh they grabbed the
man, they dropped that person into that bucket, into that drum and those acids
digested the person and from there they rolled the drum out, covered the drum and
they rolled it out for disposal. How cruel. The wife kept on looking and azanga
bamfumane [IsiXhosa] (they never found him), base mo hwetse [Sepedi] (they did not
find him), vasa muwani [Tshivenda] (they never found him) neh, neh vanga mu kumi
kuri ule kwini [Xitsonga] (they did not find where he is at) and then only to find, and
then now you know the CCTV cameras in the airport. That's how it was explained how
they treated the man. Now, in the same tone, oh things are cruel, I'm happy that we
are fearfully and wonderfully made. Look, there's the enemy coming, now the
phagocytose, one of the D-men, envelopes the enemy, the antigen, and digests. Look,
this is a whole container full of toxic digestive enzyme to digest this and the two
containers fumes. Now there the digestive enzyme starts to digest this thing killing this
thing. There the battle goes on until this enemy the bacteria or the virus what has been
completely digested and there it is and now unga ni byeli ku na rhuketela we
mchangani [Xitsonga] (do not tell me | am swearing you Mchangani), weni motho
waga, osekebe ware kea rogana weni motho waga [someone from, never say that |
am swearing you from) Sekhukhune, Muvhenda vangari nne ndia sema, nne andi semi

[Tshivenda] (Venda people never say | am swearing, well | am not), I'm just teaching
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this, okay? Look at this, ungathi ngiya thukana [isiZulu] (never say | am swearing).
After that, everything has been digested. Naturally, after eating everything neh, few
hours down the line, that thing has been digested, it has been digested, whatever thing
that you're eating. Now is the time to going out, going out, going out. Now is the time
to going out, go to the toilet. What are you going to do in the toilet? Uyo kaka [IsiZulu]
(to release the faeces), hmmmm uya kaka [IsiZulu] (you are realising the faeces) the
unwanted they must be excreted by this eh fanele u kake phela [isiZulu] (you must
release the faeces). Ey at number six kuya kakwa [isiZulu] (faeces are released) neh
and then a kake [IsiZulu] (releases the faeces). | know Kaka [isiZulu] (releasing faeces)
is Afrikaans, but is the language that we’ve borrowed, the terminology borrowed, and
then using it in all the languages kaka [Afrikaans] (releasing faeces), the remnants,
the unwanted, taken out and now let's talk about abantu bakwa [isiZulu] (people from)
Sekhukhune ke [isiZulu] (then), weni motho waga [Sepedi] (a person from)
Sekhukhune. When there is a wedding, what happens? You slaughter a cow, after
slaughtering a cow, what happens? You've got to go inform the chief that your
daughter is getting married and then you've got to take a portion of that cow neh, the
hind leg, the entire hind leg neh, thigh and the entire leg, you take it to the king. You
go and present it to the king. That’s the culture ya batho baga [Sepedi] (of people from)
Sekhukhune bare ba dira sebego [Sepedi] (they report), baya bika aba bantu [IsiZulu]
(they report those people) good. Now they take those ones neh ahaaaa, they want it,
they're going to report them to the king. There they send the bosses induna, | mean
family members that are chief people to go and present to the king. See you see that?
lyafana ne [IsiZulu] (it is the same as the) culture yabapedi baga [Sepedi] (of Pedi
people from) Sekhukhune. Now let's see how the king is going to receive or maybe
the people in the royal family going to receive this as being presented. Ba jele Bapedi
ba kakile waba bona [Sepedi] (the Pedi people have eaten and now they are going to
release the faeces you see), now mara [Afrikaans] (but) tshwantse ba begele kgoSi
[Sepedi] (they are supposed to report to the king), they must bika, bayo bika [IsiZulu]
(report, they must report) to the king, they must go report to the king. Now, there we
are. Let's see how they do it hmmmm Now, this one neh is the phagocytose the one
that was holding the baton first? Must hand it to the king aiyaya yaya haaaa must hand
it to the king in the same tone. In the same tone. This one hands it to this one. Hence
what? We call it an antigen now. Must be handed and tell me now, | want a person to

respond, you can respond to me in writing. What happens to the marathon runners?
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What happens? Look, this one is giving this, the baton to this what’s going to happen
to this one Hey! Khaba mbudze [Tshivenda] (Tell me), what's going to happen? Tell
me! Oh, you don't know. I'm going to hide the information. I'm going to find the
information in the exam or test. If you don't tell me hahaha, tell me what's going to
happen. You don't know ay arele tlogele retla reng ke sono [Sepedi] (let us leave it,
what can we say. It is very sad). Yes, thank you [Name of the Student]. Talk to me.
Talk to me. Raise your hand and talk to me. [Name of the Student] and [Name of the
student] talk to me heeeeeee. Talk to me, talk to me, talk to me or write it down if your
shy to talk to me. Good Now that there are people who at least wanted to try, maybe
they are failing because of network reasons or what, let me talk about this man. Let
me talk about you will see. I'm talking about this one that would hand the baton to the
second one. After this one shall have received the baton. They're going to get excited.
They're going to run like they did never run before. Until they shall hand the baton to
the other one, say for instance that this is the last line neh and the baton has been
handed. It means this person is going to run to win. Let's see if is the case with the
cell. Now let's talk about this antigen, we're talking about HIV. The Antigen, there it
goes, the phagocytose wakes it up and hands it to the CD4 helper T cell, the CD4
helper T cell. There it is with HIV wena neh, You've been attached to the CD4 helper
T cell. Now, after attacking this, the helper T cell gets so angry. There's a saying that
says eh, hell knows no fury, Hell knows no fury. You must go check that movie. Hell
knows no fury except that of a woman scorned, except that of a woman scorned. If a
woman has been scorned, yhoooo, ay women can cry bethuna [IsiXhosa] (oh shame),
yoh, yoh, yoh, yoh, yoh. They cry they know how to throw tantrums, bai tahlela mofase
[Sepedi] (they throw themselves on the ground), vati lahlela hansi wena weeeee
[Xitsonga] (they throw themselves on the ground, oh my goodness), yoh and they cry,
we can see their tears. Now, let's see the T-helper cell outside. It has been bitten by
HIV. Look at it! It is angry. It starts to cry out, secreting some substances, the same
way as the woman would be secreting tears from eyes and those substances, because
now we're talking HIV issues here, in the immune system, we call them cytokines.
cytokines, cytokines, cytokines, now what are the cytokines going to do? Remember,
God doesn't make the cell to secret stuff for nothing yeva [IsiXhosa] (do you hear me),
va khoumpfa [Tshivenda] (you hear me) neh, hi fanele hi twanana [Xitsonga] (we must
understand each other). God does not make cells to secret stuff for nothing. /
Xikwembu [Xitsonga] (It is God) neh, the next thing, those cytokines are secreted.
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After they've been secreted, they checked the B cells. The B cells, those white blood
cells that were developed like all other white cells from the bone marrow and they grew
up in the bone marrow neh. The B cells, can you see? Heee kwa gogo [IsiZulu] (hey
at your Grandmother’s), you were born kwa gogo [IsiZulu] (at your Grandmother’s
place), you grew up kwa gogo [IsiZulu] (at Grandmother’'s place), siza kubiza bani
waka gogo [IsiZulu] (we will call you so and so of the Grandmother’s), | nwana
kokwana loyi [Xitsonga] (this is Grandmother's child), ngwana koko [Sepedi]
(Grandmother’s child), o tsetswe ko ga kokowage [Sepedi] (the child was born at
Grandmothers’ place) neh retains the B-cell, retains the name B-cell. B-cell, bone
marrow cell, bone marrow cell, bone marrow cell. Now the cytokines neh start
activating this. The T-cells, let me tell you a story about the T-cells, The T-cells, let's
go back a litle hmmmmm hmmmmm hmmmm, the T cells. The T lymphocytes, the T
lymphocytes, they got the name from here neh, got the name from here. After being
developed in the bone marrow, they were subjected, they were eh deposited into the
blood cells and they travelled they went to the thymus gland, the T gland and went
there and mature there. The majority us black people when we get born usually we
get born at our grandmother's places, after we've been something like two to three
months our parents take us home there they are, they grew up there, they matured
there. The B cells remained here and then got matured here Okay, got matured here
Okay. So that's the drama ke. Well, Now Good. Now the B cells, the one that we
developed in the bone marrow, you know the bone marrow? Hhehehehe guys were
blood has been developed, the white blood cells and the red blood cells, yoo, yoo,
yoo, yoo. If there's anything in meat that is nice neh, is the bone marrow, the soft bone
marrow. /thambo lami le [IsiZulu] (my bone from) Kentucky, stofu sami samalahle,
ngikuthanda noma uvutha [lsiZulu] (my coal stove, | love you even when you are on
fire), baby stimela sam sase Zola [IsiZulu] (my train from Zola) kanjalo [IsiZulu] (like
that) hey thambo le [IsiZulu] (the bone of) Kentucky limnandi [IsiZulu] (is very nice).
Go buy Kentucky and chew the head of that bone. So in that when you chew, some of
the cells that you shall be chewing will be the B cells, some of the cells that you shall
be chewing will be the T cells, the immature T cells and a lot of blood cells that were
born in the bone marrow. Now, activates the B cells, yabonalo wasekhaya u-activator
wakagogo [isiZulu] (you see the one from home activates the one from Grandmother’s)
neh, this one say ah ah | grew up at my home at T gland, thymus gland, Now I'm

activating you neh I'm activating you the B cell. A T cell wa mo roma [Sepedi] (is
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sending him or her) neh, wa mo roma gore oska bhora moreki [Sepedi] (is sending
him or her not to bore the one who is buying) neh, oska bhora moreki tsamo reka
akere wena aona tshelete [Sepedi] (do not bore the person who is buying because
you do not have money) go and buy neh. Its activating this one to say to this one ey
receive the cytokines. This one after being activated by the cytokines yhooo yhooo
yhooo it gets so angry nayo heeee [IsiZulu] (also), hell knows no fury except that of a
circulate in the blood, they circulate in the blood. What is their function? The function
of those antibodies are we've got the memory that [the Lecturer) was attacked in a
political fashion. The blood versus the blood of [the Lecturer] was attacked by you HIV.
The rubbish stops here, okay, or next time you come we shall attack you. Can you see
that the antibodies are generated in order to be stored in the body to circulate in the
body so that next time should the same infection come the antibodies are going to
attack it. I'll show you how they attack later. Ahaaaaa Now look at this, the T helper
cell neh attacked by the antigen HIV this time also would activate, they also would
activate by cytokines, the CG8 cytotoxic cell to say to the cytotoxic cells, be active.
Now, hell knows no fury except that one of the woman scorned. Now, if the CG8 or
the cytotoxic cell has been so activated, what does it do? There's nothing for mahala
mo [Sepedi] (free here) neh yoooo It goes about, it crawls about, looking for those
cells in the blood vessels that have been badly damaged by infection and kills them
0ho00000 kuya bulalwa apha [IsiZulu] (oh my goodness, they kill here) hmmm yhoooo
yhooooo yhooooo, okay [Name of the Student] | said talk to me you didn’t want to talk
to me. Now ke [IsiZulu] (then) we know the gangster members huh sawazi amagintsa
[IsiZulu] (we know the gangsters) huh? [Name of the Student] to talk to me, you don't
want to talk to me. [Name of the Student] wa [Sepedi] (you are) dlala [IsiZulu] (playing)
man [Afrikaans] (man). Don’t keep on raising your hand and then the next thing you
don't talk to Okay, I'm not going to consider it anymore. Now, ama [IsiZulu] (the)
gangster members. The gangster members are behaving this way, remember they're
a group that has got team spirit. | know they've got evil team spirit, demonic, satanic
team spirit hmmmm. Now there they are ohooooo and then they can go break the
bank and do everything we can’t and the police will chase after them and then once
the police have chased after them and then they realise ah ah our member is wounded,
they would grab the member to try to run away with, but when they realise gore even

if we may take our member and run away with him the member is going to die in our
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hands because our member is badly wounded. What they do, they take their guns out,
they kill their member, they Kkill their member. They do this neh for the purpose of
protecting the secret, the secret of the gangster organisation, because they know we
leave that person alive, that person might tell the police that we are doing business
there and there and then that's going to spell problems for us neh. Okay, so that is the
entire operation ke. Haaa man let's clap hands for Jesus, we are fearfully and
wonderfully, fearfully and wonderfully made. Haaa Good. Now let's talk about this ke.
The antigen like HIV, okay? The antigen like HIV, there it is neh hmmmm and then
what it does, the macrophages swallow it and then the T helper cells are activated and
once they are activated they also would activate memory cells, they will give birth to
other cells that will be memory cells to say hey this accident once happened in this
woman called [Name of the lecturer]. Yoweee! [Xitsonga] (Wow) and now the T helper
cells would activate the B cells and the B cells would activate the plasma cells and
then antibodies will be secreted. Not only will antibodies be secreted, the very B cell
will secrete memory cells so that next time should there be any problem in this woman,
this one should just say hey we know that the enemy now let's attack. Now there we
are hmmmmmm hmmmmmm hmmmmm hmmm those antibodies that are generated,
the ones that | told you they'll be stored in the body and say next time ketla le bontsha
[Sepedi] (I will show you) should you attack [Name of the Lecturer) you will find me or
you will have me to face. How do they attack in future? Let's see the antibodies
hmmmmm. How do they attack in future? Number one, they look at an antigen neh or
they look at the bacterium or a virus or a parasite or whatever thing that is attacking
me. They start sticking to it and neutralizing it neh. We are making it important, less
power, neutralize you and then hahaahha now I'm coming to this one, this one | like.
They see the bacterium or the virus of what? They start taking one virus, all those
things, and they do it, they agree to make them. Now, | want you to respond to me, |
know you hate responding to me but | want you to respond to me. The problem is that
if you are lazy to respond or maybe you are scared to respond, wena weeeh [Sepedi]
(hey you) you killing the nation because that information that is in you is not going to
be impacted into any person. Now let's talk about this. In this word, | know you've been
taught English, agglutination, what do you see? Whuuuuuuuuuwuuu, you know, I'm
skipping I'll catch you in the exam. I'll catch you in the exam. Tell me, what do you see
in this word? | mean, it says it's agglutination what does come into your mind

immediately? Remember, | don't teach any person any new thing. | don't teach any
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person any new thing. The things that | teach you are the things that you already know.
It's only here that | came to facilitate that you should remember them and write them.
Hai ere kaore ke moo [Sepedi] (Well just because) you chose that way retla reng
[Sepedi] (what can we say), what shall we say? Agglutination is taking the particles,
glue, gluing them together, glue yoweeee glue let's see glue neh. Hay man intoni le
[IsiXhosa] (what is this), gluing them together, ay | must erase that thing ay it doesn’t
work for me well. Gluing them together agglutination and those of you who were very
fortunate in life and as children did play with super glue. You know how your fingers
did stick together? When they tried, your parents tried to separate them, your fingers.
Neh, peels of skin was also taken off and started bleeding and now | imagine if you
had a small item like a virus or or a bacteria, obviously when when the outside
membrane gets broken and the contents they all go out aaaaaaah, you die. Come on
and then another way could be they will come and grab all the antigens, every bacteria,
every you name them, and they would eh precipitate them. You know eh, those of you
aba- attend’ ikereke [IsiXhosa] (who attend church), | told you | don't attend kereke
mna [IsiXhosa] (church me), | only go to church when I'm invited, I'm told there'll be
food. Hey, ke rata dijo ey, weni, weni, weni motho waga [Sepedi] (I love food, you ,
you, you someone from) Sekhukhune. Ore ga moruti wa gago a mmeme [Sepedi] (you
should tell your pastor to invite me) neh, Let your pastor invite me. Hey, yo, yo, food
is nice, yo, | love food. Ask all the people I'm with you, we can love food. Only go to
church when I'm invited. One day | went to church and the priest read the Bible. think
he was reading the book of Genesis neh and he said yoyo, the children of Israel were
in Sodom and Gomora yaaa yaaa and u Lota [IsiXhosa] (Lot) the nephew of Abraham
the blessed man of God neh, Abraham the friend of God, the nephew was in Sodom
and Gomora, e Gomora yaaaaa, and when they were there, when he was there, then
what happened is, the Gomorrah and Sodom were evil nations, people were evil there
neh. One day the angels of God came and they were looking for Lota [IsiXhosa] (Lot)
then Lota [IsiXhosa] (Lot) did hide those angels of God, the people they wanted to
rape the angels. Things were so bad man, wanted to rape the angels and Lota
[IsiXhosa] (Lot) said no. He hid them and he lied to the people there and said I, they
are not in my house and those angels took Lota [IsiXhosa] (Lot) and the entire family
and they ran away there to show them a mountain to go to. [Name of the student]
talked to me. Thethani nam [IsiXhosa] (Talk to me) Now, what happened there is that
they ran to the mountains neh. [Name of the Student] thetha nam [IsiXhosa] (talk to
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me), talk to me and now they ran to the mountain. As they were running, you, you,
you, you, mogatSa Lota [Sepedi] (Lot’s wife), Nkata Lota, Wansati wa Lota [Xitsonga]
(Lot’'s wife), Umka Lota haaaa [IsiZulu] (Lot’s wife oh my goodness) a lebela morago
[Sepedi] (looked back), she looked back, she looked back and she was changed into
a pillar of salt ynoooooo and | mean why do you do the pillar of salt when you’ve got
to run away? Haaa they ran away, they had to hide themselves in the mountain. Mara
kea tseba [Sepedi] (But | know) ake ningi shayeleni izandla [isiZulu] (can you clap
hands for me) batho, mphaphatheleng matsogo batho [Sepedi] (good people, clap
hands for me) neh?Hhayi! [isiZulu] (Hey) clap hands for me! Hhayi,! [isiZulu] (Oh)
bibele [Xitsonga] (oh the bible) | crammed that day. Now, in the same tone, in the
same tone neh, eh the antibodies would grab these eh microorganisms, bacterial virus,
and they would precipitate them, they would migrate them and change them into a
pillar of salt gaaaaa [Afrikaans] (urgh) mfazi ka Lotha uza u sala apho mxm tjuuuu
[IsiXhosa] (Lot’s wife will remain there) and then now let's talk about the complement
system. This is a complement system. In the complement system the antibodies will
come and stick to the cell membrane of this foreign material, this wicked bacteria,
wicked virus neh, stick there and then recruit from its vicinity, recruit proteins neh and
say protein iza la, iza la, iza la [isiXhosa] (come here, come here, com here) and
complement proteins and these ones yo-yo they bad news and they come to stab and
stay. They stab the cell membrane neh, they stab the cell membrane and stay there.
Another one comes to approximate itself, they stab until they shall have created a hole
there and then from there the content of this Virus or bacteria out, like that balloon that
uncle brought you that day on Christmas day and you put water on it and then
somebody came with a thorn or a needle tjuuups and the water flew out and the
balloon was damaged and now all these other ,the first three, then there is that cell,
one of the DNA would swallow them just to destroy So far so good thus it goes that
work but now because you haven't been communicating with me I'm not going to give
you rest so we go on, make sibone [IsiZulu] (let’s see). We talk about this, you know |
teach and give revisions in time that eh being exposed to an antigen, antigen, the
macrophages would eat that, they would present that antigen, piece of it. Remember
after the macrophages have eaten stuff, gape di swanetse go kaka [Sepedi] (they need
to release the faeces), ase gore kea rogana wena Mopedi retla bolela eng [Sepedi]

(It's not | am swearing you Pedi people, what can | say) the unwanted get, out of the
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cell, how? The cell is going to excrete and then a piece of it stimulates the T helper
cell. Once the T helper cell has been stimulated it will stimulate the cytotoxic cells and
also to stimulate the B cells and the B cells would activate the plasma cells and they
will give Antibodies and the antibodies we've just talked about how they behave after
they've been secreted and then now eh the other antibodies would be stored neh for
further response and however, every cell that is being created, that has been
activated, will generate its own memory cells, so that in future, there shouldn't be any
nonsense of the same virus terrorizing this woman. Honestly hae [Sepedi] (wow),
hmmmmh hae [Sepedi] (wow). Now, our immune system defends us from all sorts of
rubbish neh. Virus, bacteria, you name them, we are defended, we are fearfully and
wonderfully made. However, our bodies can get so consumed that we get sick and
die. Now let's come to define what the virus is since we're going to talk about HIV,
human immune deficiency virus. A virus is an infectious microbe consisting of a
segment of the nucleic acid either as DNA or as an RNA neh, surrounded by a coat.
Yhooo virus weeeeee. A virus cannot replicate alone, it cannot reproduce itself alone,
instead, it must infect cells and use components of the whole cell to make copies of
itself. Yhuuuuu Often the virus ends up killing the whole cell in the process causing
damage or causing damage to the host organism hmmmm. A well-known examples
of viruses called causing Human diseases are HIV, COVID-19, | missiles, | smallpox,
flu, ay way, way, way, way, way, way, now let's talk HIV. Guys, now we're starting the
lesson. Remember the things that you've done so far are important, you may find them
in the test, in an examination, and now we're starting HIV, ay kgokgo [Sepedi] (a
monster), a swibihe swinene, languta wehe [Xitsonga] (it is too ugly, look here) man
[Afrikaans] (man) whuuuuuu look at this ay ay ay. Now Let's do the anatomy, the
morphology or the structure of HIV. There we see HIV; the structure is this envelope.
We're not going to say it's a cell membrane because | mean this is very minute, le
wena wa bona [Sepedi] (you can also see) neh and then the approaches that sticking
on this envelope, on this envelope. We are going to talk about the names of the
proteins later and as we go to the inside we realize that there is a protein that is lining
the inside of this envelope. It's got a name we'll see and then we get to the third cabinet
now on the inside neh and then we have the RNA here RNA and then and the
enzymes, the enzymes. Yhuuuu, let's see now. Count your blessings, name them one
by one. Now let's name the things one by one. The viral envelope, the viral envelope

neh There it is sticking on it, there are proteins neh, the are proteins talk to me, [Name
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of the student] you don't want to talk to me maybe there's a problem with the network
aretse [Sepedi] (we do not know). Now look at this, there's a protein sticking on it this
on top of this protein is another protein attached another protein attached okay
ahaaaaa and then we see on the inside the envelope is lined with a protein that is
called P17. I'll give it a name, don't worry and then when you go to the interior there's
another one that is called another protein container that is called the P24 and right on
the inside you've got certain eh enzyme, we talk about those enzymes there. The most
important one being the reverse transcriptase. Ke nyaka o nkwisise weni motho waga
[Sepedi] (I want you to understand me a person from) Sekhukhune ke nyaka oe bitse
gabotse [Sepedi] (I want you to call it correctly), uyi vitana kahle uku [Xitsonga] (I want
you to call it correctly and say) reverse transcriptase neh, reverse transcriptase and
there's an RNA and the other proteins as well, good.
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Appendix 5: Group discussion transcripts

Group 1: The importance of sex education in schools

Student 1: Okay, we'll be talking about the importance of uhm sex education in
schools. So | think sex education is quite important in school. People need to have
knowledge you know into what they're getting themselves into. | think they need to
know more about sex because sex is not just a physical thing, it's quite a spiritual as
well and it involves health. Uh, People get in trouble when it comes to sex without
knowing and realizing it. So, what do you guys think about the importance of sex

education in school?

Student 2: Yaa nne ndi vhona ungari [Tshivenda] (Yes | think that) like hmm this sex
education in school iya [Tshivenda] (it) encourager vhana uri mini vha divhe zwauri
vhakho di jenisa kha mini [Tshivenda] (Encourages learners so they can know what it
is they are getting themselves into) you know? uri vasongo soko ita zwithi vasongo
vudziwa [Tshivenda] (So that they do not do anything without being told)
and abe vaamba vari[Tshivenda] (and also they do mention that) you have to be
taught things, you cannot just do things by vyourself,ni do thoma na

gudisiwa [Tshivenda],(you should be taught first) so that's what I'm getting at.

Student 1: And more important, okay, | mean something more important than this is
just that like, you know, like while growing up some things you don't even know of, |
mean like something like STI, HIV, AIDS, when you're young like somebody could just
come to you and say like okay there's an STI you'll be like: okay what is that like what
is STl in the first place, what is like AIDS, what is HIV like okay to get this disease and
stuff and what not, like what had happened then? Like how do you get transmitted with
it, like how do you get it treated and whatnot and whatnot? So that’'s where the

importance of sex education comes in. Wanted to add something?
Student 3: How does, what is STI actually?

Student 1: uhmm STl is the sexually transmitted infection, which you like get through

like umh you know not having uh safe sex.

Student 3: Without using condom?
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Student 1: Hmmm yeah, there are many emergencies which you could take for having
like safe sex after all. See, so | think like the importance of, | mean, | mean uhm | think
sex education is quite really important and like some people nje [IsiZulu] (Just), they
just like go on and have sex without knowing much much much more about sex. They
are just like doing it probably sometimes just because they are getting convinced by

they are like partners’ people they're in relationship with.

Student 3: Yeah, | think they should be taught like swifanele swi dyondzisiwa like
vaharina vuma 14, 15, [Xitsonga] (It is appropriate that it be taught when they are 14
or 15)

Student 1: yaaaa like loko vanhu vahari [Xitsonga...] (When people are still) younger
they can grow up naswona [Xitsonga] (With it) and you know kuri [Xitsonga...] (That)
okay right now uhm if ni endla leswi ni endla na leswi iyini ti [Xitsonga...] (If | do this

and that what the risks) ta kona [Xitsonga] (Are).
Student 3: like they tell us the whole truth like

Student 1: Yah [Afrikaans...] (Yes) the whole truth entlik entlik yaa[Afrikaans]
(Actually) for real, you should know kuri [Xitsonga...] (That) like okay if ni endla
leswiwani [Xitsonga...] ( If | do this) what are the risks and kuri ni preventer [Xitsonga]
(So that | can prevent) this risks ni fane ni endla yini [Xitsonga...] (What can | do) like
how ende futhi futhi [Xitsonga] (And also) like vafane va tiva kuri [Xitsonga] (They are
supposed to know that ) okay where do | go for help. See like there are a lot of things
you can'’t just talk to your parents all about, | mean like these days you can’t just go to

your mom and be like yoh [Afrikaans] (Wow) mama sex this, and this and this and...
Student 2: Yoh [Afrikaans] (Wow)

Student 1: She will probably give you some look nje [IsiZulu] (Just) yinwanyani yoka

yinga yangi hi kona [Xitsonga] (A weird look) and be like and some slap.

Student 2: She will slap you, vado nirhwa nga mandaaa [Tshivenda] (She will beat
you up so bad) so uhmmm this is what we call sex education ria fedza rikhova na ndzi

thumbu [Tshivenda] (And we end up becoming pregnant) at an early stage

Student 1: Uhmmmm.
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Student 2: You know and then from there rawana risa divhi [Tshivenda] (We end up
not knowing the) plan ri sina plani ya uri [Tshivenda] (Or not having a plan on) how we

gonna take care of the kid.
Student 1: Yeah.

Student 2: Yah [Afrikaans] (Yes) and then so it’s also important because you will be
like okay ndina thumbu [Tshivenda] (I am pregnant) and then wena [Sepedi] (You) on

the other side you wanna go to school
Student 1: Mhhhhhhhh.

Student 2: You see, so you gonna get like, unmm what do you call this thing, you will
be destructed by the pregnancy and end up not going to school.

Student 3: Yaaaa.

Student 2: So this thing of us learning about sex education is very important because

uhmmm even the what do you call, we also learn about contraceptives,
Student 1: Ja [Afrikaans] (Yes)

Student 2: Ja [Afrikaans] (Yes) so that we can prevent being pregnant and end up

you know doing some other things.

Student 1: Ja [Afrikaans] (Yes) that’s a good point quite actually. So like ja [Afrikaans]
(yes), this can also lead to like teenage pregnancy you see if you just had sex and you

not prepared.
Student 3: It is very important to avoid teenage pregnancy
Student 1: Ja [Afrikaans] (Yes) and like.

Student 3: It is very very important because hey you can end up killing yourself.
Student 1: Hahahha ja [Afrikaans] (yes) so like you can just get uhmmm pregnant

without getting prepared for that pregnancy and you
Student 3: Akere [Sepedi] (Even) the baby daddy can leave you.
Student 1: Ja [Afrikaans] (Yes) Hahahahaha.

Student 3: Hahahahaha.
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Student 1: So yaaa, ja [Afrikaans] (Yes) it's quite really important vele vele [IsiZulu]
(Of course) to learn the about sex education and for the fact yaku [Xitsonga...] (That)
like eh some girls they get coerced and like they never realised. So like if you have
some knowledge about it you could see kuri [Xitsonga] (That) okay this kind of
behaviours uhm where are they getting me kahle kahle [Xitsonga] (Actually) and uta

kota ku actor [Xitsonga] (You can act ) in a more rational way.

Student 3: And....

Student 1: Uva [Xitsonga] (You become) more productive all about it and you know
Student 3: And friends.

Student 1: Ja Afrikaans] (Yes) ti [Xitsonga] (Even) friends as well.

Student 3: Can lead to teenage pregnancy, because older girls, younger girls, you

see.
Student 1: okay hahahaha Alright | see

Student 3: You understand, wani twisisa leswi ni lavaku ku vula swona? Vanhwenyani
lavakulu va influencer vanhwanyana lavantsongo. [Xitsonga] (What | am trying to say

is that older girls influence the young ones.)
Student 1: The younger ones

Student 3: Wani twisisa, hey ndlana swileswi [Xitsonga] (You understand, they can
be like do this) and then like u jola hala u jolela mali [Xitsonga] (You date only for

money.)

Student 2: Ja [Afrikaans] (Yes) ende [Tshivenda] (And) Tshivenda tshiri Mulilo wa
mbava au orwi [Tshivenda] (Tshivenda says: You do not associate yourself with

thieves and not become one.)
Student 3: That's true.

Student 1: Mhhhh ja [Afrikaans] (Yes) so that is why uhm this sex education is very
important entlik entlik [Afrikaans] (Actually) like | think yi [Xitsonga] (It is) essential,
futhi [Xitsonga] (And also) | think uhm | think uhm they like should make it yiva
[Xitsonga] (To be) compulsory ja [Afrikaans] (Yes)
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Student 2: Ngauri ri fedza ritshivo wana hupfi mini malwadze [Tshivenda] (Because

we might end up getting diseases.) you know
Student 1: Okay. Student 2: Ja [Afrikaans] (Yes)

Student 3: Sometimes hinga ti kuma hikha hi [Xitsonga] (We can find ourselves) like
maybe vanhwanyani so vakha vandla swilo wavona [Xitsonga] (as girls doing our

things) like taking drugs because of stress that’s why

Student 1: and oh yeah one more important fact ya [Xitsonga] (of) this sex education
ene yi endla kuri ku reduciwer [Xitsonga] (Is that it can help reduce) violence cause
like there are some people who think kuri [Xitsonga] (That) like this violence thing is

quite like acceptable.
Student 2: Ja [Afrikaans] (Yes)

Student 1: Understand kuri [Xitsonga] (That) how like maybe by like uhm gender
inequality neh maybe like neh, you know okay mostly girls va hleketa kuri ti behaviors
ta [Xitsonga] (Think that the behaviours of) men do they are acceptable, so if like there
is like sex education they might understand kuri [Xitsonga] (that) somethings are not
okay to be done like aswi [Xitsonga] (It is not) acceptable like it's not a normal

behaviour.

Student 3: Like abuse nyana [Xitsonga] (a bit)

Student 1: Yeah.

Student 3: So what if I'm abused by a female?

Student 1: Yeah.

Student 3: My girlfriend is abusing me.

Student 1: Yeah, it happens kuri [Xitsonga] (that) your girlfriend is abusing you.
Student 3: It's happening.

Student 1: Yeah, it is happening, that's what I'm saying. So, that means ku [Xitsonga]
(that) like if we have this health | mean the the sex education, uta kota ku understander
ku [Xitsonga] (You will be able to understand that) okay right this is not okay and is

not acceptable. Uta kota ku understand kuri [Xitsonga] (You will be able to understand
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that) now my girlfriend is abusing uhm me, You'll get to know what to do, how to act,

like how to move forward and just like you know.
Student 3: Like how the only way forward is to leave her.

Student 1: Haahahaa aniku [Xitsonga] (I mean) that’s why hi vula kuri [Xitsonga] (We
are saying that ...)

Student 3: Because if | go to the police to report this matter. They'll just laugh at me
like eh.

Student 1: Hahahahaha.
Student 3: Serious.

Student 1: Aniku [Xitsonga] (I mean) the the sex education life aniri yita ku dyondzisa
ku [Xitsonga] (Will teach you) like okay, what actions do you need to take, you as a
person right. Vaku dyondzisa [Xitsonga] (They will teach you) each and everything you

know, all the steps you need to take, how to fight for yourself and stuff like that.
Student 3: Like learning how to say no.

Student 1: Yeah, learning how to say no, something like that. Learning how to act no,
like you are firm about like your viewpoints, but then you're not violent all about them.
You're just making sure and being clear all about what you're saying and what you
want and what you don't want, actually. So that is why this uhm sex education in
schools comes in. It's so really important, like for some people nje kahle kahle
[Xitsonga] (Actually) neh is not like they don't want to take action. They do want to take
action, mara [Xitsonga] (But) like the fact yaku [Xitsonga] (That) like ava tivi kuri [
Xitsonga] (They do not know that ) okay, u sungula kwini, ni endla yini [Xitsonga]
(Where do | start, and what do | do) if this happens like where do | go, what kind of
people like hi vahi vanhu vangata ni teka [Xitsonga] (Which people will take me) even

seriously, like they have no information at all.
Student 3: Some people are afraid to disappoint their partners.
Student 1: Ja [Afrikaans] (Yes)

Student 3: Sort of to say no.
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Student 1: But still you should say no even if like, okay actually you should say no no

matter what
Student 3: | think they are afraid to disappoint, va chava [Xitsonga] (They are afraid).
Student 1: Yes, | understand.

Student 2: Ja [Afrikaans] (Yes) and the other thing ndiya uri [Tshivenda] (is that) if |
am comparing an educated person and a non-educated person, Nido wana zwa uri
[Tshivenda] (You will find that) the educated person does not have a lot of kids and
this one who is not educated, they have a lot of kids.

Student 1: Ja [Afrikaans] (Yes) it happens, | have seen it

Student 2: You see, Ja [Afrikaans] (Yes) so this thing and then | don't get uri
[Tshivenda] (That) the educated one can be able to take care of the kids. Mara
[Afrikaans] (But) this one is having kids but then at the end they cannot take care of
them. So the importance of what you call sex education it has to come in to educate
these people uri [Tshivenda] (That) they have to use contraceptives, yes, they have

to use condoms so that they can prevent being pregnant and you know.

Student 3: Sometimes take prevention pills

Student 2: Ja [Afrikaans] (Yes)

Student 3: Because condoms can show you flames sometimes.

Student 2: Condoms they also....

Student 1: They are not 100%?

Student 2: They work 97% but then the other 3%. Anything can happen in that 3%.
Student 1: Anything can happen in that 3%.

Student 1: The knowledge and information about sex education is really important
because like yina [Xitsonga] (It has) accurate information about the sexual anatomy
and then. Yeah, the reproductive system as you say madam ku [Xitsonga] (that) you
know about this productivity stuff where like ku vanhu va [Xitsonga] (where people)
reproduce vana vaku tala [Xitsonga] (a lot of children) which they are unable to take
care of. Where some reproduces less and sometimes it just happens unexpectedly

because people don’t have knowledge, of like yaku [Xitsonga] (how) okay how do they

226



197
198
199
200

201

202
203

204

205

206

207

208

prevent this thing? Okay, the Birth spacing. Coz Ja [Afrikaans] (Yes) vanhu vanwani
vana [Xitsonga] (Some other people have) knowledge of family planning where they
do birth spacing or they just decide ku [Xitsonga] (that) they going to have vana lava

ntsongo nyana [Xitsonga] (fewer children) and keep it low.
Student 3: Ja [Afrikaans] (Yes) person should have kids when they are ready.

Student 2: Yeah, and then when they are done having those babies, they do the, what

do you call it, the vasectomy, and also prevent, you see.

Student 1: Whoooo, yeah neh hi vula vurile [Xitsonga] (We have spoken) for the Day.
Student 3: Vasectomy, it's for the males?

Student 2: Yes, two block sperms, so that they can... Sure. Not impregnate, yeah
Student 1: Hahahahahah as for the yhuuuuu

Student 2: That’s it for the importance of sex education in school.
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Group 2: The challenges of teenage pregnancy

Student 1: Today hita vulavula hi [Xitsonga] (we will talk about) teenage, the

challenges of teenage pregnancy neh.
All students: Yes

Student 1: According to nwina [Xitsonga] (you) as a whole miyivona njani [Xitsonga]
(how do you view this)? Like mhaka ya [Xitsonga] (the issue of) teenage pregnancy
nwehe miyi vona yiri [Xitsonga] (how do you view it) like that impact, yirina [Xitsonga]
(does it have) that much eish yiva [Xitsonga] (is it) a problem to society or it's just a

norm?
Student 2: Yiva [Xitsonga] (it is a) problem to the society.

Student 3: Yaaa i [Xitsonga] (Yes it is a) problem, inkinga [Xitsonga] (a serious

problem)
Student 1: Why?

Student 3: Eh it's a big problem because like most teenagers these days neh, va teka

[Xitsonga] (they take) like they taking teenage pregnancy as like.....
Student 1: Like a norm?
Student 3: Like a norm, so like a fashion something like that.

Student 4: Like vaswi toloverile kusiw endla [Xitsonga] (they are used to doing it), like
akahari nchumu ka vona [Xitsonga] (it is nothing to them).

Student 3: Ja [Afrikaans] (Yes) it's like uuhmmm a problem to the society in the

community
Student 4: Even the economy

Student 3: Ja [Afrikaans] (Yes) and the economy, like It's a big problem and like as

voho ti [Xitsonga] (those) teenagers, they don't see that.
Student 4: hmmmmm

Student 1: So leswi minge [Xitsonga] (when you say) it's a problem. Yiva [Xitsonga]

(how is it) a problem in which way?
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Student 2: Like, in most cases taba ga gore babangwe ba lacker [Khelobedu, Sepedi
dialect] (the issue of others lacking) knowledge so, ba lacker [Khelobedu, Sepedi
dialect] (they lack) knowledge like wa bona [Khelobedu, Sepedi dialect] (you see)
teenage pregnancy which means pregnancy e resulter gore abe le Ngwana
[Khelobedu, Sepedi dialect] ( it results in her having a baby) and aeba le ngwana
monagano aosa [Khelobedu, Sepedi dialect] (when she has that child, the mind no
longer) function from that point aeno le Ngwana [Khelobedu, Sepedi dialect] (when
she has a child) coz aeno le Ngwana [Khelobedu, Sepedi dialect] ( when she has a
child) in most cases o focuser godimo ga Ngwana [Khelobedu, Sepedi dialect] (the
focus is now on the child) rather than yena [Khelobedu, Sepedi dialect] (herself) a

[Sepedi] (she won'’t ) secure future ya gagwe [Sepedi] (her future) in most cases

Student 3: Hiku vona ka mehe [Xitsonga] (According to me) neh, loko nwana aze ava
na nwana [Xitsonga] (the moment a child has a baby), ukuma ku [Xitsonga] (you find
that) like okay uva angarina [Xitsonga] (the child lacks) knowledge and like wahari
nwana angana vari incini anagana vutivi [Xitsonga] (she or she still a child, what do
they call it? She lacks knowledge) like kuta kurisa nwana [Xitsonga] (how to raise a
child) and all that like switisa nkinga ka vatswari va yehe na vanhu lava a hanyaku na
vona [Xitsonga] (it brings about challenges to the parents and the people living with

her). So like inkinga [Xitsonga] (it is a problem) according to me.

Student 1: Ohooo [Xitsonga] (Okay), yaaa mehe na mehe ni pfumelelana na wehe
yiva nkinga [Xitsonga] (I also agree with you that it is a problem) in a way yaku
[Xitsonga] (that) eh once wehe uri nwana ka vatswari va wehe [Xitsonga] (you are a
child to your parents ), u fanekele uswi tiva ku yaaa u [Xitsonga] (you should know that
you are their) responsibility aniri [Xitsonga] (right), meaning gore [Sepedi] (that) like
eh once oba [Sepedi] (you become a) responsibility to batswadi ba gago [Sepedi] (
your parents) eh , that responsibility comes in many ways in terms of costs, eh caring
for you, to look after you each and every day. So once you have a child, then it means
le wena o tshwanetSe o bereke, o tlise tshelete ya go [Sepedi] (you must also go to
work and bring money home for) like go hlokomela ngwana [Sepedi] (to take care of
the child) each and every day of which sometimes as a child you have to go to school

but then now because of that uhmm, that destroys your future.
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Student 3: Mhhhhh Because vanwani u kuma ku [Xitsonga] (you find that others) like
va vhela va drop outer hinkarhi walowo [Xitsonga] (they end up dropping out during
that time) because va hlangana naku tikeriwa tikeriwa wa vo, na mindangu yinwani
[Xitsonga] (they come across challenges and also other families) like hi huma a
mindyangwini yo hamba vele [Xitsonga] ( we are from different family backgrounds)
so like let's say mehe niva na nwana [Xitsonga] ( | get a child) so then | know ku
vatswari va mehe va nwi hlayisa [Xitsonga] (that my parents will take care of the child)
and all that mara [Xitsonga] (but) like kuna vanhu vanwani vaku [Xitsonga] (there is
someone if) like loko oza ava na nwana wasitiva ku, anga switivi ku, wasitiva mara
[Xitsonga] (the moment she has a child, she knows that, she doesn’t know, she knows
that but ) like anga [Xitsonga] (she is not) sure ku vatswari va yena vata nwi hlayisela
nwana kumbe njan [Xitsonga] (that the parents will help with taking care of the child
or not) so like ikuma ku vakutala va vhela va lahla hi mindyangu ya vona [Xitsonga] (a
lot of them get rejected by their families) so va dropper out vutomi bya yena byi vela
byi yima ka swa xikolo na hinkwaso swaku taniya [Xitsonga] (thy end up dropping out

and life stops in terms of school and so forth) .
Student 1: Hmmmmmmmm

Student 4: And | guess that time loko a dropper [Xitsonga] (when dropping) out neh it
also impact the community coz like navoho [Xitsonga] (even them ) as like a
community, like a neighbourhood va player [Xitsonga] (they play) a role on that
pregnancy and stuff wavona [Xitsonga] (you see) and like swava impacter [Xitsonga]
(it has an impact on them) and like other teenagers loko va vona kuri [Xitsonga] (when
they see) like okay she’s pregnant which means kuri [Xitsonga] (that) its fine | can also
do it, Ja [Afrikaans] (yes) that’s...

Student 1: Okay so like leswi uswi vulaku [Xitsonga] (what you are saying) what you
are trying to say is like your environment or surroundings have a what impact on your

future.

Student 3 and student 4: Yes, they do

Student 1: Okay....

Student 2: Ja [Afrikaans] (Yes) oba le ngwana [Khelobedu, Sepedi dialect] (having a

baby) in most cases osale wena ngwana e resulter le gore ngwana ase gole ka gare
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ga [Sepedi] (while you are still a child yourself results in a situation where the baby
grows in an) environment yaose be sharp [Sepedi] (which is unhealthy) coz let’s say
oba le ngwana, ole wena ngwana, oba le ngwana, ole wena ngwana....[Sepedi] (you

have a child, while you are a child, you have a child, while you are a child)
Student 3: Hmmmmm

Student 2: ngwana oka gare ga [Khelobedu, Sepedi dialect] (the baby is in a)
environment ye wena [Sepedi] (in which you) let's say o ba le [Khelobedu, Sepedi
dialect] (you have) stress sa gore wena o tlamegile obe le [Khelobedu, Sepedi dialect]
(that you are supposed to have the) responsibility ya go taker [Khelobedu, Sepedi
dialect] (to take) care ya ngwana [Khelobedu, Sepedi dialect] (of the child). The
moment o thoma goba le [Khelobedu, Sepedi dialect] (you start having) stress gore o
securer di [Khelobedu, Sepedi dialect] (on how to secure the) needs tsa ngwana
[Khelobedu, Sepedi dialect] (of the baby), ke mo o thoma goba le [Khelobedu, Sepedi
dialect] (you start having) stress, ke gore o thoma go imelwa [Khelobedu, Sepedi
dialect] (things become hard) in most cases as le apile gore ah okano droper
[Khelobedu, Sepedi dialect] (you have mentioned that the learner might drop) out and
in most cases go dropper [Khelobedu, Sepedi dialect] (dropping) out ene [Khelobedu,
Sepedi dialect] (indeed) in most cases go dropper [Khelobedu, Sepedi dialect]
(dropping) out ke [Sepedi] (is) the biggest mistake yeo o tlameilego gore motho ae
dire [Khelobedu, Sepedi dialect] (in which a person can do) especially South Africa in
most cases go nyakega [Khelobedu, Sepedi dialect] (we need) education, okase tsene
dilong tse dintshi osena [Khelobedu, Sepedi dialect] (you will not have enough
opportunities without) education. So The moment o dropper [Khelobedu, Sepedi
dialect] (you drop) out ke [Sepedi] ( is) the moment o thoma go dira gore ngwana a
imelwe ge a gola, ke gore o nyaka gore ngwana atle a gole go tshwana le wena
[Khelobedu, Sepedi dialect] (you start making things difficult for the baby when
growing up, meaning you want the baby to grow up like you) which is wrong, ngwana
a tswhanela gotla go gola go tshwana le wena [Khelobedu, Sepedi dialect] (the baby
is not supposed to grow up like you did) so, nthwee motho a tlaimeilego gore a dire

ke gore ke ene...[Khelobedu, Sepedi dialect] (one is supposed to do this...)

Student 1: Okay fine, ja [Afrikaans] (yes) uhmm na mehe ni pfumelelana na wena

[Xitsonga] (I also agree with what you are saying) or | agree with you but then now
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sweswi ni lava kuri [Xitsonga] (right now | want to) like aniri [Xitsonga] (in order) to
solve a problem, hi faneke hi sungula [Xitsonga] (we need to start ) from its roots laha
yinga sungula kona [Xitsonga] (where it originated) or where it started aniri [Xitsonga]
(right). Mehe nilava kuta twisisa ti [Xitsonga] (I want to understand the) factors leti ti
contributaku [Xitsonga] (which contributes) to teenage pregnancy kungava yini kuya
hi nwehe [Xitsonga] (what exactly are those according to you)?

Student 2: Kungava i [Xitsonga] (it can be) peer pressure in most cases, i [ Xitsonga]
(it is) peer pressure if o nyaka go dira dilo tse wena o sa tlowana ore o nyaka go di
dira, ke gore odi dira ka baka lagore o nyaka go thakgatsa motho yo mongwe goba
odi 0 nyaka go dira dilo tse wena monagano wa gago obe okha dhowane okhere o
nyaka go di diya ka lebaka la gore o nyaka go diela gore batho ba bangwe ke gore
[Khelobedu, Sepedi dialect] (you want to do things that you never intended on doing,
it means you only do them because of trying to impress other people or you want to
do something that you never planned on doing. You are only doing those things for
other people) like batho bago thakgalele [Khelobedu, Sepedi dialect] (for them to like
you) which is wrong in most cases coz di dira gore go [Khelobedu, Sepedi dialect] (it
is then that) resulted wena [Khelobedu, Sepedi dialect] (in you), o tlameile obe le
[Sepedi] (you need to have the) responsibility yeo elegore batho ba bangwe ba kase
ba bego le taba le wena, ba ka sebe le baeno le wena [Khelobedu, Sepedi dialect] (in
which you know other people will not care about you, they will not even be there with
your family) in most cases ka gare ga [Khelobedu, Sepedi dialect] (in terms of the)
responsibility yeo o tlobago o dirilego [Khelobedu, Sepedi dialect] (which you would
have made a) mistake ka lebaka labo bona [Sepedi] (because of them). So ja

[Afrikaans] (yes)

Student 1: Okay so another factor other than teenage pregnancy mihleketa ku

kungava yini [Xitsonga] (what do you think is?)

Student 3: Lack of knowledge, ukuma ku [Xitsonga] (you find that) like okay we are
teens neh? Then ja [Afrikaans] (yes) vele ukuma ku [Xitsonga] (indeed you find that)
okay vele hilava ku endla swilo leswi ahinga ringanelaku ku swiendla [Xitsonga] (we
want to do things that we are not supposed to do), kuna ti [Xitsonga] (there is)
protection mara [Xitsonga] (but) most people ikuma ku ava ti tirhisi [Xitsonga] (do not

use them) because va lacker [Xitsonga] (they lack) knowledge nati [Xitsonga] (and)
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resources ja [Afrikaans] (yes) then va hetelela vari [Xitsonga] (they end up being)

pregnant.
Student 1: Okay fine uhmmmmm

Student 4: And One thing that leads to like teenage pregnancy, like as parents you
should educate your children hi mhaka ya [Xitsonga] (about) this pregnancy thing like
protections and stuff and like most parent they do not do that and so they end up like
va endla [Xitsonga] (do it) like and without protection and stuff, with that contraceptives
and stuff. Ani wa vo ku [Xitsonga] (As you can see) like there a lot of types of like how
you can protect yourselves, so they are lacking a lot of knowledge and like schools,
nale xikolweni [Xitsonga] (even at schools) so like they do not teach young girls about
pregnancy, like a lot of pregnancy stuff, how to protect themselves and like how to

abstain.

Student 3: Naku [Xitsonga] (Also) like vatswari vatwa ingak kuva u dyondzisa nwana
hi timhaka taku ti protector [Xitsonga] (parents think that teaching your child about
protecting themselves) and all that vatwa ingak [Xitsonga] (they think ) like ka voho i
ntirho wukulu kahle kahle [Xitsonga] (to them it is such a huge responsibility honestly)
like i nhlamba ka voho kuva u tshama hansi na nwana wa wehe u nwi dyondzisa mara
hi lwesi ava fanele va endlal ku ya hi mina [Xitsonga] (it is taboo for them to sit your
child down and teach them but it is something that they are supposed to do according
to me) . Like vanwi komba ku swi famba njani swa vutomi [Xitsonga] (show the child

how life goes).

Student 1: So like this means gore [Sepedi] (that) like in some points cultural beliefs
in a way ya gore [Sepedi] (that says) like we're talking about respect for the elders
does uhmm contribute to teenage pregnancy in a way ya gore [Sepedi] (that says) like
if an elder like okay fine an elder will feel inferior to talking to a young person about
uhmmm sexual what interactions with other people so that makes them to be like, that
makes a teenager to be excluded or being unaware to the dangers that eh can lead in

terms of sexual interactions,
Student 3 and student 4: Hmmmm

Student 1: Okay
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Student 3: Ene voho vati byela ku [Xitsonga] (And they are telling themselves that)
like okay uta dyondza a xikolweni ende u kuma ku xikowleni [Xitsonga] (you will learn
about this at school, only to find that indeed at school) like yes hingava hi dyondza
mara swilava naleka voho wani twisisisa [Xitsonga] (we might be learning about this
but we also need to be taught by them you understand) , hi fanekele hiswi kuma nale
ka voho vahi dyondzisa hi ndlela liyaaaa [Xitsonga] (we need to also be taught by our

parents in that way).

Student 4: Like at schools we don’'t get much knowledge, they just do touch-ups
wavoo [Xitsonga] (you see). So like as mutswari [Xitsonga] (as parent) you have to
like unwi byela ku [Xitsonga] (to tell your child that) okay like being pregnant like comes

with a lot of responsibilities and stuff so like they don’t do that.

Student 1: Okay ja [Afrikaans] (yes), so uhmm like kuya hi nwehe [Xitsonga]
(according to you) or according to you, can the government have a hand in teenage

pregnancy?

Student 2: Yeah, yeah, yeah, they can have a hand in teenage pregnancy, but then
enoba gore [Khelobedu, Sepedi dialect] (it is just that) uhm in most cases, especially
government like e [Khelobedu, Sepedi dialect] (it is) somehow, like e diya dilo
[Khelobedu, Sepedi dialect] (it does things) like the way e dirago dilo [Khelobedu,
Sepedi dialect]] ( it does things) it's either e dira dilo ke gore [Khelobedu, Sepedi
dialect] (it does things in a way) , let's say are ape ka zaka [Khelobedu, Sepedi dialect]
(talk about money). Bana le tShelete ye nngwe ye ntshi [Khelobedu, Sepedi dialect]
(they have lot of money) neh but then ba dira botsotsi ka tShelete yela [Khelobedu,
Sepedi dialect] (they do mischievous things with the money) like aba naganeli dilo tSa
pele [Khelobedu, Sepedi dialect] (they do not even think of what will happen in future).
Aba naganeli dilo tsa pele [Khelobedu, Sepedi dialect] (they do not even think of what
will happen in future) so in most cases like for example ba dira ene [Khelobedu, Sepedi
dialect] (what are they doing?), like gona le di [Khelobedu, Sepedi dialect] (there are)
condoms tSeo badi fago batho ka kua ma site ale aka kua [Khelobedu, Sepedi dialect]
(which are given to people on the other side) in most cases bafa batho di [Khelobedu,
Sepedi dialect] (they give these people the) condoms but then aba rute batho kadilo
tSela tsadi [Khelobedu, Sepedi dialect] (they do not teach them anything about a )

condom. Oka noba le[Khelobedu, Sepedi dialect] (You can have a ) condom but then
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condom yela ekano leadepa [Khelobedu, Sepedi dialect] (can lead ) to ene
[Khelobedu, Sepedi dialect] (what) to teenage pregnancy ka lebaka la [Khelobedu,
Sepedi dialect] (because of the) lack of knowledge as ba apile [Khelobedu, Sepedi
dialect] (they mentioned) so problem ya [Khelobedu, Sepedi dialect] (of the)
government e dira dilo esa nagana [Khelobedu, Sepedi dialect] (does things without
proper planning) like e dira dilo [Khelobedu, Sepedi dialect] (it does things) based on
from government's perspective mara aba lebeleli [Khelobedu, Sepedi dialect] (yet not
looking at the) background like in most cases like teenage pregnancy e determiner ke
[Khelobedu, Sepedi dialect] (it is determined by) background, let's say especially in
rural places, rural places ke gona ba rego o khumana [Khelobedu, Sepedi dialect] (is
where there is ) a high teenage pregnancy percentage so ke moo u khumanago
[Khelobedu, Sepedi dialect] (that's where you find that) people over there lack
knowledge because government e focusitse [Khelobedu, Sepedi dialect] (has focused]
too much on well-developed cities or places or what what so problem ke ene
[Khelobedu, Sepedi dialect] (is that) in most cases government e kaba le [Khelobedu,
Sepedi dialect] (can have an) impact in each and every area mo [Khelobedu, Sepedi
dialect] (here in ) south Africa but then problem is within the organisation yabobona
[Khelobedu, Sepedi dialect] (itself) why ba dira dilo [Khelobedu, Sepedi dialect] (they
do things) the way ba dirago [Khelobedu, Sepedi dialect] (they are doing them) and
In most cases dilo dia re turela, ake tsebe gore [Khelobedu, Sepedi dialect] (things are
expensive for us and | do not know) why dilo diri turela kamoo [Khelobedu, Sepedi

dialect] (they are expensive this side).

Student 4: About that neh like they get pregnant in order to get their social grant and

stuff, like to get the money like to help them with some things.

Student 3: Mara like | think /oko [Xitsonga] (if) okay mehe leswi niswi tivisaka swi xona
[Xitsonga] (the way | know how things are) neh? Loko woza u kuma nwana u kuma ku
awaha hola [Xitsonga] (if you have a baby while you as the teenage parent were still
getting the) grant liya [Xitsonga] (which is the same)? Vaku cutter mus [Xitsonga] (they
cut you off) like vaku cutter [Xitsonga] (they cut you off) so vanhu vaku tala leswi mina
niswi tivisaku swoho ukuma ku nwana [Xitsonga] (I know a lot of people who for
instance you find that has a baby) like mehe ni kuma [Xitsonga] (I get a baby) so okay
okay nwana lo ntsongo [Xitsonga] (a small baby) like a kumaku [Xitsonga] (who is

getting the) sassa grant loko a kuma nwana u byela mutswari ku aya tsarisa nwana
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luya [Xitsonga] (upon having that baby, the teenager tells their parent to go and
register the new-born baby) . Ee hi yehe a yaka aya nwi signisa [Xitsonga] (Yes, the

parent signs on behalf of the teenager).

Student 4: Eee hileswi va endlisaku swixoho sweswo [Xitsonga] (Yes that’'s how they
do it).

Student 1: Okay so ja [Afrikaans] (yes), mina [Xitsonga] (myself) | agree with what
you are saying because family and the government also do have an impact in a way
ya kuri mita kuma ku nwana ya loye u huma ka muti lowu va hlohlotelaku mhaka yaku
kuva na vana vaku tala e mutini [Xitsonga] (you will find that the particular teenager
comes from a family which supports the issue of having many kids in the family) in a
way yaku avana mhaka ya xikolo [Xitsonga] (that they do not care about school) but
then lexi va tsakisaku iku nwana ive [Xitsonga] (what makes them happy is the fact
that the teenager became) pregnant and then after uva [Xitsonga] (you become)
pregnant va vona [Xitsonga] (they see an) income through a new-born baby forgetting
kuri [Xitsonga] (the fact that) like that new-born baby is another expense and then
even though kuna [Xitsonga] (there is) that grant from government, that grant is not
even enough to take care of the child cause grant liya yingava mali muni [Xitsonga]

(can be how much) 5007?

Student 4: Yeah, it's R500

Students 2, 3 and 4: Let's say R250 to R500.

Student 1: Yeah, R500 neh and then Pampers bag its R230-something.

Student 3: Yeah tin ra meleka ra durha na rona [Xitsonga] (of milk is also expensive).
Student 1: Yes

Student 3: Nwana u fanele a dya, nwana wa vabya u needer [Xitsonga] (The baby
needs to eat and also the baby does get sick and needs) medication, nwana u fanele
a mbala, a fane a xaveriwa swa ku hlamba kuri like swiya switala swilo swakona

[Xitsonga] (The baby needs clothes to wear, needs toiletries and the list is endless).

Student 1: Se leswi vangaku nwana ata kuma [Xitsonga] (So this causes the baby to
have), nwana loyi aha ku beburiwaku ati kuma ava ka [Xitsonga] (the newborn baby
to be in) a state ya [Xitsonga] (of) malnutrition la akumaku angadyi swilo swa
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[Xitsonga] (wherein the baby is fed food that is not) healthy hi mhaka yaku voho mali
leyi ayi kumaku ayi [Xitsonga] ( because the grant they are receiving is not) enough

ku yi nwi hlayisa [Xitsonga] (to can take care of the baby).
Student 3: Hmmmmm

Student 1: If hi valavula hi mhaka ya [Xitsonga] (we talk about the issue of)
breastfeeding, that can maybe Nan, i [Xitsonga] (is it) Nan or Nanotech ee [Xitsonga]

(yes), R100 and something.

Student 3: It's R400

Student 1: Ja [Afrikaans] (Yes) R400 and something,
Student 3: Ja [Afrikaans] (Yes)

Student 1: R400 and something ya leyo yivha yiva yibe mali liya hinkwayo ya
[Xitsonga] (of the Nan finishes of the money from) grant, yivha yiva yibe mali liya
hinkwayo ya [Xitsonga] (finishes off all the money from) grant se swi meaner yini,
nwana angahari [Xitsonga] (so that means the baby will not have) like after that can ti

[Xitsonga] (where will) pampers tiya huma kwini. [Xitsonga] (come from)
Student 3: Mpahla, swaku hlamba hinkwaso [Xitsonga] (Clothes and toiletries)
Student 1: Ee [Xitsonga] (Yes)

Student 4: Unwanted pregnancies, okay and this thing | say unwanted pregnancies
because like most of teenage girls they get pregnant and like end up like dumping the
baby after her birth and stuff or abortions. So like it's a problem again yaku adder e
henhla [Xitsonga] (which adds on to) the teenage pregnancy problem so like it's high

na yona [Xitsonga] (also).

Student 3: Okay like ni hlangane na vari incini ti [Xitsonga] (I came across what you
call) articles taku tala ke [Xitsonga] (a lot of them), ikuma ku munhu u tswala nwana
[Xitsonga] (a person gives birth) then like ninga swiveka njani [Xitsonga] (how can |
put it)? Okay ni tshame ni hlaya kunwani [Xitsonga] (I read somewhere) recently,
kurina nwansati loyi anga tswala nwana [Xitsonga] ( where there was a woman who
gave birth ) then loko a heta ku tswala nwana a huma a xibhedlele a nwi veka handle
ka xibhedlele nwana luya anwi siya kwalaya leswi ukumaku [Xitsonga] (after giving

birth, the woman left the hospital premises and put the baby at the gate and only to
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find that) like ku swihetelela swiva [Xitsonga] ( which ends up being a ) problem
himhaka yaku [Xitsonga] ( in a sense of ) like ava switivi ku naku vaya sungula kwini
kuva valavalava mutswari luya kumbe [Xitsonga] (the hospital people do not know
where to start looking for that parent) like va swiendlisa ku yini nwana luya u hetelela
ava yini [ Xitsonga] (or what to do and the child ends up being), ava [Xitsonga] ( an)
orphan leswi endlaku swi dhlinaku swi affector [Xitsonga] (which in turn affects) the

community, society, economy ja [Afrikaans] (yes).
Student 4: Na nwana luya swani affector [Xitsonga] (Even the child gets affected)

Student 1: So yeah, like, um, leswi [Xitsonga] (this) this, um, teenage pregnancy hinga
yi vitana [Xitsonga] (we can call it) the carbonaro effect in a way yaku [Xitsonga] (of)
like once it starts, or maybe once as a teenager you have a child, another problem
starts of which that problem starts another problem continuously if you do not have a

solution.
Students 3 and 4: Yes

Student 1: Okay, so namehe [Xitsonga] (I also) like | agree with what you're saying
so yeah that's the teenage pregnancy is a huge problem but then now when we're
coming back to government fine, the government does issue out protections such as
condoms neh and then it does at some point create sort of like a service where they
can come and teach the community, but then according to nwina [Xitsonga] (you) , is
that enough or should they stop that and then take the money that they were using to
fund those types of projects and invest it in something that will result in a much better
what, | can say rate in terms of pregnancies where people like will end up being
induced or will learn about what how to prevent in how to prevent this thing of teenage
pregnancies but then while still being a having like those sexual interactions with other

people.

Student 2: Yeah, yeah, uhmm, yeah, yeah ke bona okare ye ya gore [Khelobedu,
Sepedi dialect] (I think if the) government ya lesa dilo tSeo badi dirago [Khelobedu,
Sepedi dialect] (can stop what they are doing) like in most cases, ba senya tshelete
godimo ga di [Khelobedu, Sepedi dialect] (they waste money by planning) events {Seo
di kasebe [Khelobedu, Sepedi dialect] (which might not), ba nagana okare di tloba
[Khelobedu, Sepedi dialect] ( or think will be) successful but then adi [Khelobedu,
Sepedi dialect] (they are) unsuccessful in most cases. So, in other words, uhm go
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tlaimeile [Khelobedu, Sepedi dialect] (it is advisable for the) government e[Khelobedu,
Sepedi dialect] (to) reduce ka mokgo a apilego e tshentShe [Khelobedu, Sepedi
dialect] (some of the things planned and discussed and) the way e dirago dilo ka gona
[Khelobedu, Sepedi dialect] (the way they operate) coz ke sure [Khelobedu, Sepedi
dialect] (I am certain) ya gore le bo bona ba bona gore [Sepedi] (they can see that )
the way ba dirang ka gona agona [Khelobedu, Sepedi dialect] (they are doing things
does not have any) impact on bana [Khelobedu, Sepedi dialect] (learners) cause in
each and every day nthoni [Khelobedu, Sepedi dialect] (what you call) teenage
pregnancy eno [Khelobedu, Sepedi dialect] (continues to) increase, eno [Khelobedu,
Sepedi dialect] (continues to) increase. So dilo tSe tSa [Khelobedu, Sepedi dialect]
(these issues of) teenage pregnancy in most cases di thoma sekolong [Khelobedu,
Sepedi dialect] (starts at school). So problem ya [Khelobedu, Sepedi dialect] (of)
government ke bona okare nthwe ba e dirang ba lebeletSe [Khelobedu, Sepedi dialect]
(I'think they only do these events focusing only on) out of sekolong [Khelobedu, Sepedi
dialect] (school) in most cases ase gantsi oka bona [Khelobedu, Sepedi dialect] (it is
very rare to see the) government e dira di [Khelobedu, Sepedi dialect] (hosting an)
event sekolong ka baka la ene ladi [Khelobedu, Sepedi dialect] (in schools talking
about) pregnancy in most cases, ono makala ba dira di [Khelobedu, Sepedi dialect]
(they host the events at the) stadium, dipatene [Khelobedu, Sepedi dialect] (on the
roads) and which is out of order cause aena [Khelobedu, Sepedi dialect] (it does not
have) impact on mo e tshwanetSe ebe le [Khelobedu, Sepedi dialect] (where it is
supposed to have an) impact so, in other words, government if e nyaka goba le
[Khelobedu, Sepedi dialect] (it wants to have an) impact on bana akere ke [Khelobedu,
Sepedi dialect] (learners because it is) teenage on bana gore baseka wela ka
[Khelobedu, Sepedi dialect] (learners so that they do not fall into the trap of) pregnancy
ke gore ba swanetSe gore ke ene ba [Khelobedu, Sepedi dialect] (they need to do
what) issue taba ya gore ke ene [Khelobedu, Sepedi dialect] (news about teenage
pregnancy) it's either every month two times or ga [Khelobedu, Sepedi dialect] (only)
once every month they have to go to each and every school ba educater bana ba
sekolo ka dilo tSe so ene [Khelobedu, Sepedi dialect] (educating the learners about
such things) uhmmmm ene dilo tSe so [Khelobedu, Sepedi dialect] (and such things ),
akere ah bana [Khelobedu, Sepedi dialect] (you know learners) ah teenage ke
[Khelobedu, Sepedi dialect] (is) teenage so in most cases the reason kere
[Khelobedu, Sepedi dialect] (I say) every month ke gore [Khelobedu, Sepedi dialect]
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(it is because) in most cases bana bano lebala, bano lebala ene rena [Khelobedu,
Sepedi dialect] (learners tend to forget and we) uhmm rena le banna [Khelobedu,
Sepedi dialect] (we have men) in most cases ba influecer basadi [Khelobedu, Sepedi
dialect] (who influence women) in most cases so re tlaimeile [Khelobedu, Sepedi
dialect] (we are supposed to) in most cases re rute [Khelobedu, Sepedi dialect] (to
teach), government ebe le [Khelobedu, Sepedi dialect] (must have an) impact on
basadi [Khelobedu, Sepedi dialect] (women) cause basadi ke bona bago determiner
gore baba le [Khelobedu, Sepedi dialect] (women are the ones who determine whether
they are going to have) teenage pregnancy or aba nayo naaa [Khelobedu, Sepedi
dialect] (not) . So in most cases, government ke bona okare e swanetse e dire
[Khelobedu, Sepedi dialect] (is supposed to host) an event that will be impactful on
females only cause ke bona bago determiner [Sepedi] (they are the ones who
determine if they are going to have) uhmm teenage pregnancy or what what so
problem ya basadi [Khelobedu, Sepedi dialect] (of women) in most cases especially
nowadays a ba dire dilo ba focusitse [Khelobedu, Sepedi dialect] (they do not do things
focused on) to the future ba dira dilo [Khelobedu, Sepedi dialect] (they do things)
based on the now and which is wrong ka gore [Khelobedu, Sepedi dialect] (because)
the way ba dira dilo [Khelobedu, Sepedi dialect] (they are doing things )they may be
in a teenage pregnancy, they maybe in a pregnancy ya [Sepedi] (that) which could
result in, pregnancy yela oka no khuma e dirile ke [Khelobedu, Sepedi dialect] (which
you will find that it was done by) let’s say ba ke gore [Sepedi] (that the) pregnancy yela
okano khumana[Khelobedu, Sepedi dialect] (you may find out that) uhmmmm ey,

pregnancy......

Student 1: Okay fine uhmmm, okay eh when it comes to like eh eh this teaching
thingy, do you believe or matshemba kuri swa tirha [Xitsonga] (do you believe that it
works) nah? Why am | saying this? It's because let's take for like a normal example,
each and every Sunday of the week people are going to church and we are being
taught about the word of God, but then other people they do not live upon that word.
So now if each and every month the government issues out a project that will eh teach

uhmmm students about teenage pregnancy, will it be effective?

Student 3: Yes, switava [Xitsonga] (it will be) effective hambi ikuma ku [Xitsonga]
(even though you might find that) like aswi [Xitsonga] (it is not) effective hi ndlela liya
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hina ahi expecter hi yona mara [Xitsonga] (in a way we thought it would be) like switava
[Xitsonga] (it will be) effective ka vanwani vanhu [Xitsonga] (on other people)

Student 4: And ja [Afrikaans] (yes) it will be effective and like parents should like
teach, like sit down with their children and like talk about these things coz like they will
avoid like this thing ya [Xitsonga] (of) teenage pregnancy even if like they don't listen
neh but then when they like like decide to like engage in sexual intercourse they will
remember their words and be like nah let me use protection and stuff on. Yeah, it will

be effective.

Student 3: Ene vatswari [Xitsonga] (and parents ) neh, avaku byeli ku [Xitsonga] (they
do not tell you that) like ava ku byeli [Xitsonga] ( they do not tell you) like i [Xitsonga]
(the) effects ta kona taku ku loko wo kuma nwana wahari so,ku ta humelela swilo swa
SO na so, voku byela ku no unga endli nwana [Xitsonga] (of what happens when you
have a baby while you are still like this, this is what will happen, they only tell you not
to have a baby) hey tirhisa [Xitsonga] (use) protection, like ava ku byeli [Xitsonga]
(they do not tell you that) like wavoooo [Xitsonga] (you see), ava ku byeli ku like kutava
na nkinga ya so na so na so mehe ninge koti ku hlayisa nwana [Xitsonga] (they do not
tell you that you might come across a challenge of this nature and | will not be able to
look after your child) hey yini yini yini yini utata dropper [Xitsonga] ( so and so and so
you will drop) out, uta boheka ku endla leswi na leswi, uta fanela uva [Xitsonga] (you

will be forced to do this and that and also be) responsible.

Student 4: Sweswa kuri vange hlayisi nwana neh [Xitsonga] (The statement of saying
they will not take of the child)

Student 3: Hnmmmm

Student 4: Vopfa va kha va vula ku wehe unga endli [Xitsonga] (They are just saying
because they do not want you to have a child) coz like once you get pregnant, vata
nwi hlayisa nwana [Xitsonga] (they will take care of the child), like vange ku tshiki u
tshama na nwana uri nwana vata nwi hlayisa [Xitsonga] (they will not leave you to stay
with the baby while you are still a child yourself, they will take care of the baby) so like
it's up to you ku wena u teka marito ya vona or u decider ku endla swa wena [Xitsonga]

(that you take their advice or you decide to do your own things).
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Student 3: Mara va fanele vaku byela na ti [Xitsonga] (But they are supposed to tell
you the) effects ta koho [Xitsonga] (thereof).

Student 4: Others do, vanwani va chava soo [Xitsonga] (others are afraid to do so)

Student 3: Ja [Afrikaans] (Yes) va chava ku [Xitsonga] (they are afraid to) like ku
vulavula na vana va voho kahle kahle, ku ani vafanele vaku byela hinkwaso, va fanele
vaku byeletela hinkwaso [Xitsonga] (to talk to their kids honestly, because they are
supposed to tell you everything and not leave anything out). A vafanelangi vaku byela
ku tirhisa [Xitsonga] (They are not supposed to tell you to use) protection ntsena
kumbe unga endli [Xitsonga] (only or do not engage in sexual activities), hmmmm ja
[Afrikaans] (yes) vafane vaku byela hinkwaso [Xitsonga] (they are supposed to tell you

everything).
Student 4: Like you should just abstain, don’t do it.
Students 1, 2 and 3: Hahahaahaha

Student 4: Yah just like abstain, u tshika [Xitsonga] (you should totally leave it) or like
you will do it ukha u vona ku [Xitsonga] (while you can see that) like now I'm old enough

to like have a child,
Students 1 and 3: Hmnmmmmm
Student 4: That’s when you can start doing it.

Student 1: Okay, yeah, fine. You, you, hinga vula vula hiku abstaina [Xitsonga] (we
can talk about abstaining) neh? But then for me, | feel like, okay fine, you can say
abstain, but then each and every day we are being told to abstain. It's like a person or
a parent telling you, okay fine, do not eat that, do not do that, but then at the end of

the day you end up doing it.

Student 2: The reason e resultago gore wena o [Khelobedu, Sepedi dialect] (that
results to a point where you) end up o dira kore [Khelobedu, Sepedi dialect] (doing it,
it's because) you are around, ao theeletSi [Sepedi] (you do not listen) but then ntwe e
bago [Khelobedu, Sepedi dialect] (something that is) impactful ke gore [Khelobedu,
Sepedi dialect] (is that) you are around that thing yeo etlo go dira gore wena o diye
[Khelobedu, Sepedi dialect] (that will make you do) that thing o sa tshwanela gore oe
dire [Khelobedu, Sepedi dialect] (that you are not supposed to do). So in other words,
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di teenage pregnancy bare [Khelobedu, Sepedi dialect] (they say) abstain, abstain,

abstain neh, but then if you want to abstain in most cases, don't be around.
Student 4: The Friends who influence you to do times.
Student 2: And the opposite gender.

Student 4: Nah, you can be around the opposite gender, just abstain and like friends.
Wavona [Xitsonga] (You see) this thing yati [Xitsonga] (of ) friends neh, like friends
have a huge impact on your life coz like, it’s like drinking, you might find gore [Sepedi]
(that) you're not drinking and your friends are drinking. So you'll end up like drinking

coz like your friends are doing it.

Student 3: Hmmmmmmm

Student 4: That's the same way like for like sex.

Student 3: Naku [Xitsonga] (Also) like u trya [Xitsonga] (you are trying) to fit in
Student 4: Yes

Student 3: Yah

Student 1: Okay fine, on that matter ya [Xitsonga] (of) difference. | like it. Why?

Because, okay fine that's where all it starts akere [Sepedi] (right).
Students 3 and 4: Hmmmmmmm

Student 1: Because there is a saying ya gore [Sepedi] (that says) like you become
eh your personality will be determined by the five people you are surrounded with

akere [Sepedi] (right).
Student 4: Yeah

Student 1: Fine now, how do you choose friends who are good? Because mina |
believe eh choosing friends start with eh your moral values that you get from home.

Students 3 and 4: Yes

Student 1: Aniri ene [Xitsonga] (You know) sometimes obviously we are humans we
all have that thing ya gore [Sepedi] (of saying) we want to fit in or maybe we see

something that is cool even though it's not cool but then for us we see it cool but then
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now the question is how do we fix that in order to fit in like to be ourselves in in order

to prevent these types of things.

Student 4: Don't try to change yourself, actually be yourself even if like if you see go
gore [Sepedi] (that) okay my friends are doing this neh, don’t. Like if they are your
true friends neh, they won't mind. They won't force you to fit in and stuff on, like if they
if they are your true friends that's how you know. Coz like imagine like me being
pregnant coz like all my friends have kids. Wa bona gore [Sepedi] (Do you see that)
like I'm adding another problem to my family and myself. So like that's choosing like
wa bona [Sepedi] (you see) true friends neh? like they won't tell you to like now have
a kid because like we have kids and stuff if having a kid is nice and no. They will like
they will tell you like like vataku byela ku yini [Xitsonga] (they will tell you that) no don't
have a kid now, ngena xikolo [Xitsonga] (focus on your studies) and stuff you will after.

Student 1: Hnmmmm

Student 4: Coz like nwana una [Xitsonga] (a child has), like they will try to like, vataku
byela ku yini [Xitsonga] (they will tell you) don't do that because of this and that and
that. That's what true friends are.

Student 1: Okay fine. Eh this thing ya [Xitsonga] (of) okay fine, uhmmmm about
teenage pregnancy neh, let's say fine, we want the government to do something right
now. We don't want the government to like eh decrease teenage pregnancy by 100%.
Let's say maybe they managed to decrease it by 60% or 50%. What action neh would
they take as of now, according to you, that would like okay bring such a result of like
maybe 60% drop of teenage pregnancies? Like eh Okay fine eh government yinga
endla yini leswi sweswi hiku hi lava ku [Xitsonga] (can do exactly so what we want so
that) eh teenage pregnancy yi yima kumbe yi hunguteka hi [Xitsonga] (can be stopped
or be reduced with) 60%. Yinga endla yini sweswi sweswi kuya hi nwina? [Xitsonga]

(What can the government do according to you?)

Student 2: uhmmm samathomo [Khelobedu, Sepedi dialect] (the first thing) like baka
thoma ba [Khelobedu, Sepedi dialect] (they can start) maybe ba hoster [Khelobedu,
Sepedi dialect] (host an) event for di parents only ja [Afrikaans] (yes). Ba hoster di
[Khelobedu, Sepedi dialect] (they host) events even for parents only and then ba
educator [Khelobedu, Sepedi dialect] (they educate) parents gore tlameile ba
[Khelobedu, Sepedi dialect] (are supposed to) like gore [Sepedi] (say) let's say
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ngwana wa bona o tlameile a tsebe di [Khelobedu, Sepedi dialect] (their child is
supposed to know the) challenges tse ba bilego le tSona ba kaba le yena [Khelobedu,
Sepedi dialect] (they came across after they had him or her). Tlameile Ngwana yo
mongwe le yo mongwe [Khelobedu, Sepedi dialect] (it is encouraged that each and
every child) it's a must ya gore adi tsebe [Khelobedu, Sepedi dialect] (that they should
know) coz especially basadi [Khelobedu, Sepedi dialect] (women) coz di ender
[Khelobedu, Sepedi dialect] (they end up) up let's say adi mo [Khelobedu, Sepedi
dialect] (it does not ) motivate gore ase ka nyaka go dira dilo [Khelobedu, Sepedi
dialect] (that the woman should never want to try those things) the way ne
badiya[Sepedi] (they used to ) because of that year because of nako tsela tsa kgale
[Khelobedu, Sepedi dialect] (the ancient times). Akere [Khelobedu, Sepedi dialect]
(apparently) in most cases batswadi ke batho bale ba kgale [Khelobedu, Sepedi

dialect] (parents are elderly people) in most cases.
Students 3 and 4: Hmmmmmm

Student 2: So mo ekaba [Khelobedu, Sepedi dialect] (Here it can be) impactful gore
motswadi ke gore [Khelobedu, Sepedi dialect] (that a parent | mean) government e
hoste [Sepedi] (hosts an) event ya gore batswadi ba thuse bana ba bona ka
[Khelobedu, Sepedi dialect] (that will make parents help their children about) this type
of things gore dilo tSa bona ditle di tsamaye a botse [Khelobedu, Sepedi dialect] (so
that their things can go accordingly). Then after ah bakaya dikolong, akere e thoma
ka lapeng [Khelobedu, Sepedi dialect] (they can go to school because it actually starts

at home).
Student 3: Hmmmm

Student 2: Nthwe ya go ruta bana kadi [Khelobedu, Sepedi dialect] (This thing of
teaching children about) pregnancy and stuff, di [Khelobedu, Sepedi dialect] (the)
challenges tsa[Khelobedu, Sepedi dialect] (of) pregnancy and staff, di thoma ka gae
[Khelobedu, Sepedi dialect] (they start at home), di thoma ka gae [Khelobedu, Sepedi
dialect] (they start at home) neh then after di kaya sekolong ene [Khelobedu, Sepedi
dialect] (they can go to schools and ) this thing e tlameile e direge [Khelobedu, Sepedi
dialect] (is supposed to happen) each and every month ape [Sepedi] (because)
government eno tshelete [Khelobedu, Sepedi dialect] (has money), e tlameile e dire

[Khelobedu, Sepedi dialect] ( it is supposed to host ) each and every month.
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Students 3 and 4: Haahahahaha

Student 2: ora [Sepedi] (You mean) impact coz the more the teenage pregnancy,
the more the pregnancies and the children, the less the economic growth coz in most
cases in each and every place o hlakana [Khelobedu, Sepedi dialect]] ( you meet) it's
either o hlakana le [Khelobedu, Sepedi dialect] (you come across a ) background
yengwe ya go sebe xap [Khelobedu, Sepedi dialect] (which is not okay), batho ba
bangwe ba go sebe xap and e thomile kae [Khelobedu, Sepedi dialect] (a family that
is not well off and where did that start?) E thomile anamo ka lapeng, sekolong ya end
upper gore wena oe bone gore nthwe e diregile [Khelobedu, Sepedi dialect] (it started
at home, then school and it ended up with you seeing that this has happened).
Teenage pregnancy in most cases keye re hlakanago nayo ge re sepela wa bona gore
[Khelobedu, Sepedi dialect] (is something that we come across in our life’s journey
and see that ) something went wrong between batswadi [Khelobedu, Sepedi dialect]
(parents) but then if government eno zaka akere [Khelobedu, Sepedi dialect] (has
money) government ya [Khelobedu, Sepedi dialect] (also) issue taba ya gore kene ba
hoster [Khelobedu, Sepedi dialect] (the importance of hosting an) event ya gore ba
mema batswadi, batswadi gore ba rute goba ba botSe bana ba bona kadi [Khelobedu,
Sepedi dialect] (in which they invite parents so that they can teach their children about
the) challenges tse ba bilego le tSona ge baba lebo bona bana bale [Sepedi] (which
they came across when they had those children), etlaba [Khelobedu, Sepedi dialect]
(it will be) impactful then after ba diyane baya dikolong akere ba preparile ke batswadi
ba bona [Sepedi] (they will then go to schools because they have prepared the
parents), then gona bona [Khelobedu, Sepedi dialect] (then they) self the government
ya ruta bana kadilo tSe so so so yaba botsa [Khelobedu, Sepedi dialect] (will teach the
children about such things and also tell them about) the advantages and the
disadvantages, di [Khelobedu, Sepedi dialect] (the) advantages di xap [Khelobedu,
Sepedi dialect] ( are fine )coz ao ware ka selo di [Khelobedu, Sepedi dialect] (you do
not worry about anything and the) disadvantages ke gore if oba le [Khelobedu, Sepedi
dialect] (is that if there is a ) pregnancy, you are in a situation of teenage pregnancy,
ao sa [Khelobedu, Sepedi dialect] (you are no longer) in most cases aosa [Khelobedu,
Sepedi dialect] (you lose) focus on yourself in most cases o focuser [Khelobedu,

Sepedi dialect] (you focus) too much on ngwana wa gago [Khelobedu, Sepedi dialect]

246



589
590

591
592
593
594
595

596

597
598
599
600
601
602
603

604

605

606
607
608
609
610
611

612

613
614

615

616

(your child) which is wrong. Oka avoider dilo tSeo ka moka [Khelobedu, Sepedi dialect]
(You can avoid all this things) but then hay bana [Sepedi] (hey kids)...

Student 1: Okay, fine. According to me, or mehe [Xitsonga] (myself) neh eh ani
believer [Xitsonga] (I believe), let's say fine. Let's look at China, how it operates.
Nowadays, they say one child per family or two. Okay, now that shows gore [Sepedi]
(that), okay, China or Korea that gives them the advantage of having control over the
population aniri? [Xitosnga] (Right?)

Student 3: Hnmmmmmm

Student 1: Such policies or laws that are put in place by the government ti [Xitsonga]
(are) helpful. According to me neh, | believe like our government what should do like,
it should change the structure of the school system from lower level till varsity. In which
way like let's look at Korea nowadays, there is school for boys alone and then school
for girls aniri? [Xitsonga] (Right?) Even though we can have a school that is mixed, but
then now there should be time to learn about these things also time for biblical studies

wavooo [Xitsonga] (you see).
Student 4: Yes
Student 3: Hmmmm

Student 1: Also like the government should have the police to have a hand in this in
a way ya gore [Sepedi] (of saying) like each and every day. The police are always
patrolling on the streets to check which age group is busy strolling along the streets.
If like, if you are less than 18 years old, you should give them a valid reason gore why
you are at the street if today is Wednesday and you are supposed to be doing your

homework and at home.
Student 4: You are supposed to be at school

Student 1: Exactly, so such policies should be put in place according to me in order
to reduce these teenage pregnancy things.

Student 4: Nna [Sepedi] (Myself) | agree with you.

Student 3: | agree
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617  Student 1: Mina [Xitsonga] (I think) like for me today, this teenage pregnancy, | believe

618  we've reached to the point of, | mean to the end point.
619 Students 3 and 4: Ja [Afrikaans] (Yes)

620 Student 1: Thank you the interaction
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Group 3: The importance of sex education in schools

Student 1: We chose the topic, as the importance of sex education in schools, is it

important?

Student 2: Ge bare [Sepedi] (When they say) in schools, like do they mean in primary

high school, like in all sectors of schools?

Student 3: Yeah | think in all sectors of schools because | feel like they shouldn't
introduce this thing ko [Sepedi] (at) primary.

Student 1: Exactly.

Student 2: Oh yeah, exactly what | was going to say. Can only be introduced let's say
after high school, because... | don't know, maybe in high school that also contributes
to teenage pregnancy and whatnot. But then at the same time, if you don't teach them,

what if they go and explore their own?

Student 4: Inkinga ukuthi esikhathini samanje [IsiZulu] (The problem is that
nowadays) especially when it comes to e [IsiZulu] (at) primary mangabi ingane zi
hlangane kanje [IsiZulu] (If learners are together) and especially makuthi i ngane
encani eh zihlala na bantu abase khulile, khona abantu abane abangani aba dala
kunabo [IsiZulu] (If younger children or learners hang around with the older ones,
because there are people who have friends that are older than them) right. So u thola
ukuthi umuntu use [IsiZulu] (You find that a learner in) primary uno mngani wase
[IsiZulu] (has a friend in) high school so obvious umngani wase [IsiZulu] (The friend
in ) high school mangabe ese yenzile, uzo quta lomngani wase [IsiZulu] (If he or she
has already had sex, she or he will also push the one in ) primary ukuthi [IsiZulu] (and
say) okay minga se ngiyenzile [ IsiZulu] (I have already engaged in sexual activities)
and ikanje lo wase [IsiZulu] (It is like this, then the one in ) primary naye uzo funa ukuyi
zama angithi? [IsiZulu] (would want to try it right?). So | feel like mele | fundiswe
[IsiZulu] (it must be taught) from like, bacala ukuba fundisa basase bancani [IsiZulu]
(They should be taught from a young age) coz at this point | feel like ayikho indlela
yokuthi unga yi vimba ingane ukuthi zingayenzi i-sex [IsiZulu] (There is no way to
prevent children from having sex) coz whether niya ba fundisa [IsiZulu] (you teach
them) or aniba fundisi bazo yenza [IsiZulu] ( or do not teach them, they will engage in

it). So It's better ukuthi ni ba fundise eh nokuthi banga yivikela kanjani [lsiZulu] (to

249



31
32
33
34
35
36
37
38
39
40
41
42
43

44
45

46

47
48
49
50
51
52
53
54

55
56
57
58

59

60

61

teach them and also how to protect themselves) when it comes to i-sex ukuze
mabeyenza, ngoba bazo yenza haahahah ukuze mabeyenza kube into yokuthi
[IsiZulu] (to sex, so that when they engage in it because they will do it , so when they
do it, they will know what it is ) okay ngiyazi ukuthi mangi yenza kanje ku suke seku
[IsiZulu] (I know If | do this then it means it is) wrong, mangi yenza kanje [IsiZulu]
(When | do it like that) eh okay ay at least ngi [IsiZulu] (I am) safe wabo [IsiZulu] (you
see) . So mabanga fundiswa kushu ukuthi bazoba e sidini lokuthi [IsiZulu] (If they are
taught then it means they will be on the side of saying) okay ngiyayenza [IsiZulu] (I am
doing it) but angazi noma indlela engenza ngayo i-right yini? [IsiZulu] (I am not certain
whether the way | am doing it is the right one) Angaz noma ngoba ngenza ngiya zi
vikela yini waboo [IsiZulu] (I am not certain that while doing it, am | protecting myself)
so | feel like mele i calwe uku fundiswa [IsiZulu] (It should be taught) from e primary in

a way.

Student 2: Nna [Sepedi] (Personally) | feel like one thing | have realized recently is

that like kids want to explore whatever that they see.
Student 1: Exactly

Student 2: Hence why kere akeye nyake ka [Sepedi] (I do not want it in) primary
because like whenever you teach kids new things they want to do it. Like wamo ruta
[Sepedi] (you teach him or her) okay this is sex, this is what happens, this is how you
can protect. Hell no, you think gore batlo ke protector? [Sepedi] (they will protect
themselves.) No they want to explore whatever that you taught them cause oba
boditse gore eso, eso, eso [Sepedi] (You told them that it is like this and that). Ke ntwe
ke e realizitSeng ka bana [Sepedi] (That is something | have realized about children)

like literally they want to explore everything that they come across.

Student 1: Xiwitsi axi nandzihi phepheni, [Xitsonga] (One cannot eat a sweet wrapped
in its paper) xiwitsi axi nandzihi phepheni[Xitsonga] (One cannot eat a sweet wrapped
in its paper). Oka seje lekere ka gare ga pampiri. [Sepedi] (You cannot eat a sweet

wrapped in its paper)

Student 3: Haahahahaha

Student 1: A senna ke bana. [Sepedi] (That is what kids say, not me)
Student 3: Haahahahaha
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Student 1: It's not me, it's literally something | heard. Have you ever watched, uh

Bridgeton?
Student 4: Haaaa.

Student 1: You see how, what's her name again, that lady? She didn't know anything
about sex until she was in a marriage. So what I'm saying is, if they are not exposed
to it, they won't know anything about it. So you expose them ka [Sepedi] (in) grade 3,

haaa best believe.
Student 3: They will want to explore whatever that you said.

Student 4: Kodwa iyiphi indlela yoku vimba ukuthi bangabi [IsiZulu] (So what is the

way to avoid them not being) exposed to i-sex? [IsiZulu] (To sex?)

Student 1: Mina bengithi [IsiZulu] (I suggest that) let’s wipe the generation out, sicale

enye [IsiZulu] (and start with a new one)
Students 2, 3 and 4: Hahahahahaha

Student 1: And then masi cala enye [IsiZulu] (When we start with a new one) neh,
siba fundise nje nge [IsiZulu] (We teach them like) Bridgeton. You don't know anything

about sex until you are in a marriage.

Student 2: Wa tseba [Sepedi] (You know) the problem with that is what? Not wiping
the generation ish wena [hey you] you are speaking...

Students 1, 3 and 4: Hahahahahah

Student 2: The problem with with uh trying to to raise them go tshwana le [Sepedi]
(The same way as) Bridgeton, akere [Sepedi] (right) Bridgeton like they didn't tell them
anything about sex. Remember in Bridgeton there was no media, social media was
not there, there was no television, so it was very hard for them to get access to sexual
things. Right now it's a whole different generation, things are evolving, meaning that

they have access to porn on the internet.
Student 1: Yes

Student 2: Remember bana [Sepedi] (Children) nou so [Afrikaans] (Nowadays) bana

le di [Sepedi] (They have) phones, guys hello...

Student 1: Yah
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Student 2: They get access to that unless rere [Sepedi] (We say) okay as parents, us

as we are going to be parents.

Student 4: Yhuuuu block them

Student 1: Who is us? Hmmmmm who is us?

Student 4: Hahahahahaha

Student 2: Okay us, I'm talking about myself, us you see, | involved me
Student 1: Hmmmmm

Student 2: Like there is, yeah gona le go blocker [Sepedi] (There is a block option),

we know, we....

Student 1: Yeah

Student 2: We learned about it in ICT, SHELOOO
Student 1: PG

Student 2: Yeah, you can block di [Sepedi] (Certain) sites tSe [Sepedi] (That), di

[Sepedi] (Certain) sites tSe di [Sepedi] (That are) harmful, | can call them harmful.
Student 1: Yeah, Hmmmm

Student 2: So you can block them, unless rere [Sepedi] (We say) okay, di [Sepedi]
(Certain ) companies tsSe di so tSa gontsha di [Sepedi] (Which can remove some)
content and stuff and stuff and stuff, like dibe le [Sepedi] (Have) that thing yela ya go
re blocker [Sepedi] (That blocks) access, like immediately when you sign up on your
phone, akere wa bolela le [Sepedi] (You do mention the) age gore e thoma ka [Sepedi]
(and what is the) age mang [Sepedi] (Restriction) and stuff ya ba blocker [Sepedi] (It
blocks them) and then, yeah yona yeo [Sepedi] (That particular one) . As parents akere
[Sepedi] (Itis) like sometimes ke [Sepedi] (The) duty ya batswadi [Sepedi] (Of parents)
to do such things.

Student 3: There's that thing of saying what is on the internet is based on the internet,

so how do we make sure that it's not there?

Student 1: Footprint?
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Student 3: And also ja [Afrikaans] (Yes) and also akere [Sepedi] (indeed) they can lie
about their age and stuff, so how sure are we that blocking and also depending on the

children uhm submitting their age there.

Student 1: There are certain websites that or ads or whatever that before you sign in,

you have to verify your age as in

Student 4: Hmmmmmm

Student 1: As in abo [IsiZulu] (The) ID kanje [IsiZulu] (In this way)
Student 4: Yeah but certain not all of them

Student 1: That's why it should be a thing that every website, if it's meant for a certain
age group then make sure that the people that joined that app are enclosed in that
age group. Because now I'll come there. Me guys, me | did not do Facebook, well |
wasn't allowed, not that | didn't do it, but | wasn't allowed yabo [IsiZulu] (You see) until

| was 18. My mum made sure.
Student 4: Yeah

Student 1: Best believe, she will search me on Facebook every month just to make
sure I'm not being... For real, | had to go in a fake name just to make sure my mom
doesn't find me. So Like | said, or like she said that umngani omkhulu athi wena
[IsiZulu] (An older friend said) hey there is this and this and this bese wena ngoba
uthanda izinto uyokwenza [IsiZulu] (Because you like things, then you end up doing)
this and this and this. | think that's the problem, cause my friends, they were not old,
but they had older friends, so they were exposed to Facebook and now I'm here feeling
pressured ka [Sepedi] (With) peer pressure and all and I'm like, Okay, my mother
doesn't want me to do this. I'm just going to find a fake name. When | find a fake name,

I'm going to do this. Guys, you won't believe that I'm still not allowed to date.
Student 4: Hmmmmm, hahahaha

Student 1: I'm not. I'm not, but you know.

Student 3: Yeah, obviously.

Student 1: Yeah, well, so it's a matter of ukuthi [IsiZulu] (what is) what’s going on

around you sometimes.
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Student 3: Yeah.

Student 1: Who is around you? So, | think but ey you guys are snake parties. You are
in my language vaswi vitana ti nyoka hansi [Xitsonga] (they call it a snake on the
ground.) You know what that means? Nyoka hansi [Xitsonga] (It's a snake on the
ground) on it's like a sneaky snake nyana [Sepedi] (A bit) ka nje [IsiZulu] (Like this.
Like you all are very sneaky yabo [IsiZulu] (You see), so now if | take someone as my
friend and then | go to my house, I'm like, yoh mum is my friend and then you get there
to my house, you act all respectful, my mum trust you, kanti hiwena inkinga [IsiZulu]
(Not knowing you are the problem), Kanti inkinga hi wena [IsiZulu] (Indeed, you are
the problem). You are the one that is influencing me to do very gallivanting things, |

don’t know what is gallivanting, you know but yah.

Student 2: So ay sex in school kids guys, that’s another thing. Okay sex in high school,
| agree with cause teenage pregnancies tSe dintshi [Sepedi] (Lots of) nou so
[Afrikaans] (At the moment) ditSwa [Sepedi] (They are) from high school, primary ja
[Afrikaans] (Yes) radibona [Sepedi] (We do see them) they are there, but tSe di ntshi
dimo [Sepedi] (A lot of them are in ) high school that's why nna kere [Sepedi] (I am
saying) high school yes, it's okay to teach them. They're growing up, it's
understandable. You know, 15, 14, 15, 16, they grown, they grown, plus di [Sepedi]
(The) hormones di kicker in [Sepedi] (Are kicking in) ya bo [IsiZulu] (you see), but,

primary, eh?

Student 4: Yeah, primary, eh kodwa [IsiZulu] (But) for example neh, uhm eskolweni
kade ngi funda kuso [IsiZulu] (The school | attended at in), high school kade ngi funda
kuyo [lIsiZulu] (I attended) right? Ingane kade zimitha kakhulu beyi tholakala ku
[IsiZulu] (The learners who were mostly pregnant were in) grade 8 yabo [IsiZulu] (You
see) . Okusho ukuthi lento kudala bayifuna base [lIsiZulu] (It means that they wanted
it a long time ago even when they were in) primary yabo so bathe mabe fika e [lsiZulu]
(You see, when they got in ) high school ba bona ukuthi [IsiZulu] (They saw that) oh
okay manje se ngi[IsiZulu] ( now | am) exposed to abafana aba khulile abane ntshebe
nyana wabo, nanokuthi i, i- peer pressure yona iya adder kakhulu [ IsiZulu] (older
boys with beard a bit and also peer pressure added a lot) when it comes to ukwenza
i-sex coz abanye bayenza ngoba nakhu bafuna uku zama or bafuna ukuzwa ukuthi

yini leyo abayi zwayo [lIsiZulu] (Having sex reason being they want to try or to feel what
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their peers are feeling) For example, this other guy friend of mine, u sase yi virgin
[IsiZulu] (He is still a virgin) , u sase yi virgin [IsiZulu] (He is still a virgin).

Student 1: Ngiyamufuna, ngiyadlala. [IsiZulu] (I want him, just kidding)

Student 4: Hahahahaa u sase yi [IsiZulu] (He is still a) virgin but because uhm uthe
maye thola [IsiZulu] (When he met) a certain friend yabo [IsiZulu] (You see), so certain
friend bekamchazela ukuthi [IsiZulu] (Was explaining to him that) oh nah it's like this
and it's like this and it's like that...

Student 1: Hahahahahaa

Student 4: Right, uhm so manje seka yenzani, seka [IsiZulu] (right now he is)
interested ekutheni ufuna uku zama ngoba u [IsiZulu] (In trying because the) friend
umtshele ukuthi [IsiZulu] (Has told him that) nah kanje kanje kumnandi, kunke, kunje
[IsiZulu] (This and that is nice and so forth) Coz Bro ku [IsiZulu] (it is) rare kabi ukuthi
unga thola umfana osase |/ [IsiZulu] (indeed to find a boy who is still a) virgin ozo
hlanganisa [IsiZulu] (Who is about to turn) 20.

Student 1: Haibo [IsiZulu] (Wow)

Student 4: Yabo [IsiZulu] (You see), so it’s that thing yokuthi shuthi indlela a khuliswe
ngayo [lsiZulu] (of probably the way he was raised) or indawo kade a khulela ku yona
bekuyi lento yo kuthi [IsiZulu] (The place where he grew up and also that it was
something) okay bekazi ukuthi [IsiZulu] (he knew that) okay I'm not supposed to do
this, I'm not supposed to do that kodwa manje seka [IsiZulu] (But at the moment he is)
exposed to certain people, abazo mutshela ukuthi [IsiZulu] (Who are going to tell him)
oh okay lana sihamba kanje yabo, la kahle kahle baya mufundisa [IsiZulu] (This is how
we do it you see, actually they are teaching him) in a way, hahahahaha ngempela
baya mufundisa ene baya mu pressuriser [IsiZulu] (Indeed they are teaching him and
they are pressurising him) coz what do you mean ukuthi mfethu uzo ceda [IsiZulu]
(When you say my brother, you will finish) your teenage years and awazi ukuthi |
feeler kanjani lento? [IsiZulu] (You do not know how this things feels like) | mean why

not try and...

Student 1: But | also like mina [IsiZulu] (Myself) | was raised in a village neh and | feel

like city life and village life also, you know when you transition from being a village
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child to a city child, yabo [IsiZulu] (You see) like in villages neh, | won't lie to you, they

teach you respect. They will ground you....
Student 3: Yeah

Student 1: in villages nje [IsiZulu] (Anyway) | remember, actually, if you grew up in a

village, there's something that shifts in you when you say the word sex.
Student 3: Haahahahahah

Student 1: Something moves when you say the word sex in your body yabo [IsiZulu]
(You see) and that just goes to show that it was introduced to you or it was depicted
to you as into onga mele uyi yenze [IsiZulu] (Something that you are not supposed to
do) until certain time, until u thola umkhenyane kanjani, kanjani kanjalo yabo [lsiZulu]
(You find a husband something like that you see) , So now | feel like like she said,
social media kwasha kwa cima [IsiZulu] (This and that), city life is all about influencers
and what , what, what, ukuthi usibani bani u yenzani nani, nani nani ,so mina ngifuna
ukwenza nani, nani, nani ngoba usbani bani u yenza nani , nani , nani [IsiZulu] (And
that so and so is doing this and that, so | want to also do this and that because
someone is doing this and that) guys , guys stay away from abashimane [Sepedi]

(Boys).
Student 4: Hahahahaha

Student 1: Okay, that was a moment of weakness. Okay, what I'm saying is, | feel like
parents neh, parents should also say hey wena ngaku bona [lsiZulu] (If | ever catch

you) I'm taking you back to where | got you from.
Student 4: Hahahahaha

Student 1: No, because as much as it is apparently a, ketla reng [Sepedi] (What can
| say), a threat to their mental health, Sometimes o swanetse o ba tshosetse [Sepedi]
(You must threaten them a bit) maan [Afrikaans] (Man) ey bona [Sepedi] (Look here)
hey, | will take you back to the maker. If you, me, me guys my mom told me that if |
ever get pregnant as a teenager, she is going to take me to the boys' house and leave
me there. She's going to take me there and tell them to do whatever they want with
me and because that was so, like, it was so instilled in my head neh. ah best believe

| would run away from men, | would run, | would never look back so | feel like hmmm
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parents should just intervene a bit, khona manje [IsiZulu] (Right now) parents you shut

up and then..
Student 2: Ja [Afrikaans] (Yes)
Student 1: The child goes out, is like ah Mama didn’t say it's wrong mus, it's not so....

Student 2: Lege o efa ngwana wa gago [Sepedi] (When you give your child a) phone,
you yourself have the responsibility yago blocker [Sepedi] (To block) everything that

is harmful in the phone.

Student 1: O e tSheke [Sepedi] (You must check it) every two minutes, go tshwana le

Mama [Sepedi] (Just like my Mother)

Student 2: Yeah, you have that responsibility because like you want to protect your
child, doesn't it? O nyaka go mo protector [Sepedi] (You want to protect your child)
from harmful things, so responsibility keya motswadi [Sepedi] (Is of the parent). You
can depend on schools to teach your child about sex because that will make your child
wanna to do it anyway, but wena [Sepedi] (You) self, if you take the responsibility ya
gore [Sepedi] (Of saying) , you know what, now | feel like you knowing these things,

it's very harmful. So, I'm going to prevent you from knowing them, that's better.
Student 1: Haa, | got the sex talk when | was 15.

Student 2: | never got the sex talk.

Student 1: My mom is a nurse. | had to get it

Student 3: Me too, never got it.

Student 1: | had to get it guys my mom is a nurse. She has a box of condoms in the
room. Hey vona [Xitsonga] (Look here), so this, you use it. This whole thing yakuri
xiwitsi a xi nandihi a ndzeni ka phepha [Xitsonga] (Of saying a sweet is not nice when
wrapped) hey, hey, you need to use that so in my head I'm like, oh, mom said it's
wrong, it must be wrong. Manje u Gogo [lsiZulu] (But now the Grandmother) did not
say anything about it, Malume [lIsiZulu] (Uncle) did not say anything about it, Mama
did not say anything about it, my friend is saying something about it, so if friend thinks
it's okay to then let me cause it's not like the parents are saying it's wrong and stuff,

so why not?
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Student 4: Why not
Student 1: Why not
Student 4: Enye into e... [IsiZulu] (Something that)

Student 1: And then jiki jiki [IsiZulu] (all of a sudden) a gift from God now wants

Christmas clothes.

Student 4: Enye into engi feeler ngathi iya adder mhlambe ekutheni uhm ku gcine
kuba ngaze abazali [IsiZulu] (Something that | feel like adds probably in one thinking
that parents) they don’t teach ingane zabo [IsiZulu] (Their children) eh about i-sex
[IsiZulu] (sex) it's that thing yokuthi eh banga hlali nengani zabo [IsiZulu] (of them not
staying with their children).

Student 3: Yeah

Student 4: Yeah, Like okay cool uhmmm u zale ingane [IsiZulu] (You give birth to a
child) and then uyishiye mhlambe no Gogo ungabe no Aunty yabo, no Aunty naye une
ingane zakhe [IsiZulu] (You leave the child maybe with the Grandmother and the Aunt
you see, Also the Aunt has children of her own). So abanye o Aunty abakwazi kuthi
ba treate zonke ingane ngoku fana [IsiZulu] (Other Aunties cannot treat all the children
the same) so it's that thing yokuthi mhlambe u Aunty u zoba [lsiZulu] (Probably the
Aunt will be) like ah okay mina ngizokwenza lokhu for ingani yam, ngizokwenza lokhu
for ingani yam yabo [IsiZulu] (I will do this for my child, | will do this for my child you
see). For example, | remember this one time a time u Gogo bekathanda uku si xoxela
izinto ezenzeka yabo, ezenzeka [IsiZulu] (Our Grandmother loved telling us stories
that used to happen you see, happen) back then be sakhula [IsiZulu] (When they
were growing up). | remember this one time athi ayi wayehlala angazi ukuthi no sisi
ka mawakhe [IsiZulu] (She used to stay with her Aunt not knowing it is her Mother’s
sister) right. So maka hlala no sisi ka mawakhe uhmmm, losisi ka mawakhe bekane
ngani e lingana naye so makane ngani e lingana naye bekuyi lonto yokuthi aka kwazi
ukuphatha ingane nge ndlela e fanayo [IsiZulu] (When she was staying with her Aunt,
the Aunt had a child of the same age as her and the treatment was not the same on
both of them) Maba yenza u [IsiZulu] (When they were in) matric bo bawu twoona
[IsiZulu] (The both of them) , U mama ka Gogo wamu thengela izinto [IsiZulu] (My

Great Grandmother bought her things) coz ba be zo hamba angazi noma ba be zo
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hamba beye e [IsiZulu] (They were going somewhere, not too certain but | think they
were going to) varsity or into kanjalo ya bo, so wa muthengela izinto, so ngoba wamu
thengela izinto , lo aba nga muthengela [lsiZulu] ( Something like that you see, so she
bought her things ad because she bought her those things, the other cousin did not

get anything) right?
Student 3: Hmmmm

Student 4: So maba nga muthengeli uhmmm, lo u Gogo maka lele, ingane bayi vuse
le yakhona [IsiZulu] (When they did not buy for the other one, when my Grandmother
was asleep they would wake the cousin up)

Student 3: Hmmmmm

Student 4: Bayi vuse bayi fundise, ya bufundise ebusuku u Gogo a lele, bayi fundise,
bayi fundise, bayi fundise, bayi fundise nga yonke into bayi fundise, bayi fundise
ngisho nge zinto ze sikolwe, bamfundise, bamfundise bese aye lala [IsiZulu] (They
would wake the cousin up at night while my Grandmother was asleep and they would
teach her, teach her, teach her, teach her about everything including school work and
then they go back to sleep). Mabe vuka bese be hamba bonke beye skolweni bayo
bala, lo uya failer, lo uya passer coz uya fundiswa e khaya kubo yabo [IsiZulu] (When
they wake up, then go to school together to write their examinations then my
Grandmother failed then the cousin passed because she was being taught at home)

Student 3: Hnmmmm

Student 4: So kwaba lonto yokuthi u Gogo maye faili [IsiZulu] (It was like that and my
Grandmother failed) | matric, lo wa passa [IsiZulu] (Her cousin passed). Kwa thathwa
izinto za Gogo za nikezwa lo ngoba u passile yabo [IsiZulu] (They took my
Grandmother’s belongings and gave them to her cousin because she has passed you
see) and azi thengangwa yibo [IsiZulu] (Those belongings were not bought by the
parents of my Grandmother’s cousin) so it's that thing yokuthi [IsiZulu] (Of saying) if
unga hlali no mzali wakho akubi lula ka ngako ukuthi u funde lezinto eyi kanje [IsiZulu]
(You are not staying with your parents it is not easy to learn things like that) especially
coz no mzali o hlala naye uzoba [IsiZulu] (The parent you are staying with will be) like
ay mina ngizo fundisa ingane yami, naye uno ma wakhe ukuthi u mawakhe akekho

naye ay angizi ngeni yabo [IsiZulu] (I will teach my own child, and the other child also
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has her own mother so the fact that her mother is not here with her doesn’t involve me
you see) so Ja [Afrikaans] (Yes) , coz no Gogo naye i [IsiZulu] (Even my Grandmother,
fell into the) teenage pregnancy ah wa ngena shiiii [IsiZulu] (Just like that). | think
kwaba hahahahaha, kwaba yilento le yokuthi u mawami beka ngekho ukuthu yabo
angi fundise nani, nani,nani [IsiZulu] (it was that thing of saying my mother was not
around to teach me this and that you see). So kuya adder ukutheneni [IsiZulu] (It does
add in that) mxm at least u hlale naye u hlale naye u mzali kube ukuthi ma anga ku
fundisi aka ku fundisi ngoba u hleli naye [lsiZulu] (you should stay with your parent
and if she does not teach you, it will be her own fault as you are there with her) but
like maye kude kuba nzima ka khulu [IsiZulu] (If she is far away from you then it
becomes difficult) coz nawe uzo kwenza into o bona ngathi i-right [IsiZulu] (you will

also do wrong things thinking they are right).
Student 1: You guys are giving me stupid ideas.
Students 3 and 4: Hahahaha

Student 1: No, because you are giving me ideas ukuthi ngiyo buza u Mama ukuthi
haibo mfethu ukuze wena ube nami une 18 bekwenzakalani [IsiZulu] (that | should go

and my mom what really happened for her to have me when was 18)
Student 2: Hahahahahaha, wa thoma [Sepedi] (You are starting)

Student 1: Ah aka mpolaya [Sepedi] (she would kill me) serious, mara mele ngi buze

vele [IsiZulu] (but | need to ask her indeed)
Student 4: Hahahahahaha

Student 1: Haibo wabo Mzala, mina [IsiZulu] (Hey, you see my friend) I'm 18, angika
ka yi thinti no ku yi thinta [IsiZulu] (I have not even tried engaging in sex let alone to
do it).

Student 4: Hahahahahaha
Student 1: Wena [Sepedi] (Hey you) what was going on? hahahahah

Student 2: But the thing is, re realisitSe gore [Sepedi] (we have realised that)
sometimes di [Sepedi] (the) hormones di adder [Sepedi] (adds) to everything. Hence
why rere [Sepedi] (we say) uhm hence why maybe ago rutile [Sepedi] (she taught you)

at the age of 15, because she understood gore now o fihlile ko ageing yela ya gore
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[Sepedi] (you are at the age wherein) you want to explore and then di [Sepedi] (your)

hormones tSa gago dia go pusha gore o [Sepedi] (are pushing you to) explore.

Student 1: Wa e tseba [Sepedi] (Dou you know) libido wena [Sepedi] (hey), do you

know libido? Do you know libido?
Students 3 and 4: Hahahaha
Student 1: Hey, I'm just asking

Student 2: Exactly, so | sometimes... ey ke reka se blamer di [Sepedi] (we cannot
blame the) hormones yabona [Sepedi] (you see) but diya contributer le tSona [Sepedi]
(they do contribute) in there. So, hence why kere [Sepedi] (I am saying) high school
is better gore re rute bana [Sepedi] (to teach the children) because di [Sepedi] (the)
hormones tSa bona di [Sepedi] (of theirs and) everything is all over the place. So, it's

better that way.

Student 1: Mara [Sepedi] (But) also | feel like it also can be viewed as like a system
type of thing, you know, when certain parts of or aspects of one's life were together,
like the other prevents the other from falling apart, the other enhances the other too
yabo [IsiZulu] (you see). So manje [IsiZulu] (now) when you, okay let me give an
example with this. There is iskolo [IsiZulu] (school) and then there is abafana [IsiZulu]
(boys) and mina angiba thandi abafana vele kodwa manje hay yabooo [lsiZulu] (I do
not like boys indeed but now you see), like iskolwe abafana yabooo [IsiZulu] (school
and boys you see). So now, if you try to enhance the school part, it can in a way bring
down the abafana [IsiZulu] (boys) part. Yaboo [IsiZulu] (You see) when you are very
passionate and determined on something, you don't want, you don’t wanna ruin it with
the surroundings yabo [IsiZulu] (you see). So now if me at home I’'m being encouraged
to like do well in school and all of that and I'm being warned about certain things that

could be a problem neh?
Student: Hmmmmmm

Student 1: Then I'm able to avoid those certain things because now I'm so determined

and passionate about my school work that | don’t anything to ruin that

Student 3: Yah
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Student 1: So | feel eh like a parent or maybe not a parent nga Tshivenda hupfi
tsiwana | laiwa ndilani [Tshivenda] (sometimes advice does not come from home only

but even on the street) so anyone can do this yabooo [IsiZulul].
Student 3: Hmmmmm

Student 1: So uhmmm It's like you, | had a teacher neh sadly he passed away. May
his soul rest in peace. This teacher neh, he always made sure that | do my best in my
schoolwork. There were certain times where | would be lazy and he would scold me.
He would scold me to the point where I'd cry. But now that I'm grown, | understand
that no man, it was for my own good yabo [IsiZulu] (You see) cause that was him trying
to push me. You see, when he used to give me extra work at school, | didn't have time
to go do other things cause now | was so focused on trying to make him proud that |
didn't want anything else to distract me. So, Sometimes it feels like you're putting
pressure on your kids as a parent, but then sometimes it's just you trying to ground
them. Apparently, it's called tough love or kanjani njani angazi [IsiZulu] (something of

that nature).
Student 3: Hahahaha

Student 1: Angaz [IsiZulu] (I do not know),So yeah, maybe, maybe tough love was
not really that bad, cause then you... but ke inkinga bazali nje, bazali mina ngithi ,
ngithi manje [IsiZulu] (then the problem is that parents like, parents | am saying , | am
saying this right now) if, If you're gonna tough love me, if you're gonna tough love me,
then tough love me right. Just once in a while I'll say, you know what, my child, you
tried, I'm proud of you. Now | can't be, | can't be trying and trying and trying and you
don't have enough ah you, like, just, like, don't make me feel like I'm not doing enough.
Don't make me feel like my hard work and my effort is like going in vain. Like, Just
push a little, like this, don't, because now | will fall and hopefully yabo [IsiZulu] (you

see) break and what not. So | talk a lot.
Student 3: Ja [Afrikaans] (Yes), your point was?
Student 1: My point was...

Students 2 and 4: Hahahahahaha
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Student 1: My point was neh, my point was | feel like it should, we should like maybe
parents or just us as friends we should like create certain distractions yabo [IsiZulu]
(you see), ukuthi [IsiZulu] (so that) we should not focus on other things that could be
a problem. Yabo manje [IsiZulu] (you see now) If | am a singer and then | have a friend
that really believes in me and supports me in my singing what what what, | don't want

to let them down. So whatever that is a threat to my singing career, career
Student 3: Hahahahaha

Student 1: My singing career neh, | wouldn’t let it get in the way because | have
someone to make proud you know what | mean, yeah, yeah, yeah, teenage pregnancy

is wrong.
Student 4: Hahahahaha, ntombazane [lIsiZulu] (girl) you wouldn’t be here.

Student 1: and ja [Afrikaan] (yes) | feel like it's a half-half situation. You don't teach
them, they still do it. You teach them, they do it anyways, ah mina angazi bafowethu
kodwa [IsiZulu] (I really do not know friends) | feel like them being warned is better
than them doing it bese athi hay [IsiZulu] (and then he or she says no) you didn'’t tell
me, hay [IsiZulu] (no) now if, | feel like ja [Afrikaans] (yes) it should start from an early
age risk them being exposed but then also having the chance to do damage control
and tell them, you know what, this and this and this is not how you're supposed to do
it yabo [IsiZulu] (you see).

Student 3: Hmmmmm

Student 1: so yeah, damage control.
Student 3: Hmmmmmm

Student 1: | talk a lot, | know

Student 3: So, ringari [Tshivenda] (we can say) uhmmmm sex education ndiya
vhuthogwa [Tshivenda] (is important) since when they know more about it then zwido
[Tshivenda] (it will) reduce, let's say, if they were to go and have sex and all those

things, they will at least have safe sex.

Student 1: Yah, ni khou zwivhona va tshiri [Tshivenda] (Yes do you see when they

say) like ni tshi hasha mbewu huna inwe ido mila, huna inwe inga si mile thiii
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[Tshivenda] (when sowing a seed, there is one that will grow and the other will not).

So now hahahahaa, so now, when you, when you let’s say | have a handful of seed.
Student 4: Hmmmm

Student 1: and | throw it into the field, there are certain seeds that will sprout.
Student 4: Hmmmmmm

Student 1: and grow and then there are others that yabo [IsiZulu] (you see) same as
this information yabo nase bibiline ba ya sho nkosiyami ukuthi [IsiZulu] (you see even
in the bible it was mentioned that) not zonke inhliziyo yabooo [IsiZulu] (all hearts you

see).
Student 4: Hmmmmmmm

Student 1: so manje [IsiZulu] (now) when you send this information out, there are
certain kids or children that are gonna take it the way that it's supposed to be taken

and then there are certain children that are probably like me that would just say ah ah.

Student 4: Abanye bazo | taker kodwa manje ngeke ize | hlale ka khulu izo fana na lo
mhlabathi lona ona ma [IsiZulu] (Others will take the advice but it will not stick for long,

it will be like the soil which has) thorns, ongabe una ma [IsiZulu] (if the soil has) thorns.
Student 1: Athini [IsiZulu] (what Did) Jesus ngama [IsiZulu] (about) parables?

Student 4: Kuzoba ngathi kuya mila kodwa manje ku vinjwe ama [lsiZulu] (It will be
like it is growing but it is distracted by the) thorns ukuthi ku mile kahle [IsiZulu] (for it

to grow well).
Student 1: Athini [IsiZulu] (What did) Jesus ngama [IsiZulu] (say about) parables

Student 4: Yabo [IsiZulu] (You see) Hahahaha, ya so ba zo ithatha kodwa manje
umuntu mangabe se ku [IsiZulu] (they will take the advice but if a person comes across
a) situation uzoba [IsiZulu] (He or she will be) like ah but like angiboni kunga yenzeka
[IsiZulu] (I do not know if this will happen) nah, let me just try and you know? angi boni

[IsiZulu] (I do not see it happening).

Student 1: But at the same time we can'’t risk those that would actually take it and use
it.

Student 4: Ja [Afrikaans] (Yes)
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Student 1: For those that yaboo [IsiZulu] (you see)
Student 4: Exactly

Student 1: At least | did my part, | told you this, this hey faki [IsiZulu] (put on a)
condom, hamba uyo jova, idla amaphilisi [IsiZulu] (go and get the injection, drink the
contraceptive pills), if you don't want to do it, ah kere bona o reka di [Sepedi] (you are
going to buy the) pampers ole [Sepedi] (as) one, ah o reka [Sepedi] ( you will buy )
nan ole [Sepedi] (as) one, Nan e tura [Sepedi] (is expensive) , e tura [Sepedi] (it is

very expensive) , guys yoh di [Sepedi] (the) pampers yoh.
Student 3: So we are saying sex education is important.
Student 4: Very important.

Student 1: It is, now that | think of it, you know what, | think | will try and start teaching
my child about sex when she is one.

Student 4: Hahahahahahaha
Student 3: Sorry?

Student 1: Before the world gets to her. When she's one or when, well, males, males,
males are, yay yabo [IsiZulu] (you see) but ehene,ehe yabooo nje ingani yami mase
ithi [IsiZulu] (yes you see, the moment my child turns) five iyazi yonke into [IsiZulu] (he

or she will be knowing everything).
Student 4: Hahahahaha
Student 3: But then you are abusing her now?

Student 2: Heeee omo tlisetSe moratho, omo tlisetSe ngwana gabo atle atle oh so
Mama wena [Sepedi] (You will then give birth and your child will have a sibling and

then come to you and say oh so Mom you did this?), eh five?
Student 4: Hahahahaha

Student 1: Ja [Afrikaans] (Yes) like, akere [Sepedi] (you know) like five neh, it's a
matter of grooming yabo [IsiZulu] (you see) like you grow up neh knowing that mama
said this and this and this is wrong. You know, it's very. Eish rigogo ri songiwa raha
tsakama [Xitsonga] (teach a child when he/she is still young). It's ey ey, konje
sishangane [IsiZulu] (oh how do | explain this in Shangaan?), how am | supposed to
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explain this? It's like indaba uyi goxa isase, isase [IsiZulu] (You talk about things while

they are still) fresh.

Student 4: Ligotshwa lisemanzi [IsiZulu] (Teach the child when he or she is still young)
Student 1: Yabooo [IsiZulu] (You see)

Student 4: Hmmmm

Student 1: So now, it's very easy to instil something in a child's brain that is not very

crowded.
Student 3: Hmmmm
Student 2: Ja [Afrikaans] (Yes)

Student 1: so manje [IsiZulu] (now), if | say, ngane yam [IsiZulu] (my child) we are not
doing this until we are married, right? It's very easy for it to stick in their head akhule
ayazi ukuthi [IsiZulu] (and she or he will grow up knowing) this and this and this and

this, I'm not supposed to do until I'm when, when, when, when.
Student 4: Hmmmm

Student 1: This is what it is with me, because me if you're not marrying me, you're not
getting none of that. Yabooo [IsiZulu] (You see) , so, so | feel like indaba yokuthi
[IsiZulu] (this thing of saying) it was the thing that was instilled in me at a tender age
| wasn't five but | was young. | was young. So, yeah. Ri songiwa raha tsakama, rigogo
ri songiwa raha tsakama [Xitsonga] (Teach the child when he or she is still young). |
don't know kuri rigogo iyini [Xitsonga] (what is meant by rigogo) mara ri songiwa raha
tsakama [Xitsonga] (but you teach them while they still young), lisase manzi [IsiZulu]

(while they are still young)

Student 4: Oh Ligotshwa lisemanzi [IsiZulu] (Teach the child when he or she is still

young)

Student 1: /lini, u gotshwa ini? [IsiZulu] (What are you actually folding?)

Student 4: Hahahaha Angithi | fana na lento kade uyi chaza ukuthi u faka [IsiZulu] (it
is the same thing you were explaining that you instil) information ekhandeni le ngani
isase ncane [IsiZulu] (into a child’s head while they are still young) coz mase ikhulile

kuzobe ngathi se icinile manje yabo into ma itshaliwe [IsiZulu] (when they are already
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grown up it will be like something hard you see, now when something is planted) and
then likhule ukuthi llokhuzana lisuke liba manzi kuqala [IsiZulu] (it grows knowing this
and it is still wet) before li cina [IsiZulu] (it is hard) so it's that thing yokuthi ufaka
[IsiZulu] (of instilling) that information isase ncane kuze mayi khula izobe ihleli la
ekhanda layo ukuthi noma ngi ngakwenza lokhu kodwa ekhaya bashilo ukuthi ku
[IsiZulu] ( while they are still young so that when they grow older the information will
be instilled in their minds and knows that even if | do this, at home they did mention
that it is) wrong.

Student 1: and it's very easy, | mean it's harder for them to do it cause it's been there
for like a long long time.

Student 4: Exactly

Student 3: So it should be introduced in pre-schools?
Student 1: Yes

Students 2 and 4: Hahahahaha

Student 1: I'm joking but like you as a parent, you as a parent you should take that
initiative to say ingani yam [IsiZulu] (my child) this and this and this please do not do,
ukhale kancane nje uku khombisa ukuthi [IsiZulu] (you must cry a bit as a parent to
show that)

Student 4: Hahahaha, Ne ngani ibone shukuthi ku [IsiZulu] (even the child should see

that it is indeed) wrong, u Mama maye sekhala [IsiZulu] (even my mother is crying)
Student 1: Exactly.

Student 1: But in a sense, that is manipulation and it's wrong.

Student 4: Hahahahha

Student 1: But haaa yeah, guys, kodwa mina nje bengithi asiyekeni uku haver

[IsiZulu] (but | was saying we should stop having sex)
Student 4: Hhahahaha
Student 3: Yoh | thought that was possible aowa [Sepedi] (no) shame

Student 1: It is.
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Student 3: Not for everyone.

Student 1: It is, just like, Okay, I'm Christian | shouldn’t be saying this, I'm so sorry

God, I will call you tomorrow neh, | will call you tomorrow.
Student 4: Hahahaha
Student 3: O bolela maaka wa reng? [Sepedi] (What lies are you going to tell?)

Student 1: | just tell them if you have sex between the eh next five years then your

children are going to come out with a down syndrome.
Student 3 and 4: Hahahahaha

Student 1: Bazo phatha yi [IsiZulu] (they will develop a) Down syndrome or you |

dwarfism.
Student 4: Hahahahahaha
Student 1: Yes, try something ya bona [IsiZulu] (you see).Okay, let's speak outside.

Student 1: Mina guys | grew up knowing ukuthi ingane ithengwa e [IsiZulu] (that
children are bought at) shoprite kanti ku jike nini? [IsiZulu] (When did that change)

Student 4: Hahahaha

Student 1: Jiki jiki ingane se za yenziwa ay. [IsiZulu] (All of a sudden, children are

made)
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