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Abstract

This article reports on students’ experiences of learning in an undergraduate Accounting Education
module at one university in KwaZulu-Natal, South Africa. Qualitative research was applied as a research
methodology to explore students’ experiences. Ten students were purposively selected from an
Accounting Education class that had participated in online learning during the COVID-19 era. The choice
of a phenomenological case study as a design type enabled the researcher to focus on a few participants
who had experiences of learning Accounting Education online, and who could relate these experiences.
Face-to-face semi-structured interviews and focus-group discussion were used to generate data, and
thematic analysis was used to analyse this data. The Digital Equity Theory has been used to conceptualise
the study through its dimensions of digital equity. Findings show that undergraduate Accounting
Education students experienced unreliable internet and network connections, and a flexible learning
environment and enhanced opportunities for learning. Understanding students’ experiences of learning
online in an undergraduate Accounting Education module has implications for online learning as it may
provide valuable lessons from a shift to online learning which Accounting Education teachers in emerging
economies can learn from, and advocate for institutional reforms needed to ensure resilience in future
disruptions.

Keywords: Accounting Education, flexible learning environment, focus group discussion, internet and
network connections, online learning

occurred following a considerable technological
revolution observed globally. Online learning has
evolved from online platforms that enable
participants to learn collaboratively and conduct
online assessments, blended learning and
eventually extends to a sophisticated programme
that operates fully online (Dani, Singhai & Hyde,
2018). The online learning environment in South
African higher education currently features the
widened consumption of mobile technology in the
form of smart phones and tablets, to which
students have easier access for learning (Maboe,

Introduction and background

This study is an attempt to respond to the
call by Adrianto, Tohang and Tandiono (2023) who
recommended that further research with a focus on
transforming and revising teaching in the
curriculum in ways that include more technology
in Accounting Education be conducted in
developing countries, owing to the need to develop
and embrace technology in the accounting
profession. The purpose of this article is to report
on students’ experiences of using the Learn2023

version of Moodle in the Accounting Education
module at one university. Learning in Accounting
Education has largely been conducted through
face-to-face engagement over the past few years.
However, in South Africa and the rest of the world
there has been a significant change in education,
and increasing approval of online education has
been evolving (Karodia, 2019). Such change has
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2024).

While the purpose of this article is to
explore students’ experiences of online learning in
Accounting Education, these experiences are
analysed in the context of the historical lockdown
that happened between the years 2020 and 2021.
Lecturers and students could not conduct their
learning in a physical setting before COVID-19 for
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multifarious reasons, but this widespread
pandemic posed a serious threat to teaching and
learning. This prompted higher education
institutions to devise rapid and strategic responses
to address this, as these institutions had to maintain
continuity in their academic programmes despite
the threat of extended closures (Ali, 2020). One of
the responses was the shift in teaching and learning
from a direct and personal platform to online
platforms. Online learning is considered the
formally and systematically organized teaching
and learning activities in which the educator and
the learners are geographically separated using
Information and Communication Technologies
(ICT) to facilitate their interaction and
collaboration (Mukhtar, Javed, Arooj & Sethi,
2020)).

Gumede & Badriparsad (2022) identify
online learning with the ability to learn well even
at the complete exclusion of the traditional
classroom setting. The learning process is
conducted online through a computer-generated
learning environment, with learning material
electrically designed for self-paced
(asynchronous) or real-time (synchronous) online
teaching and learning (du Plessis, Janse van
Vuuren, Simons, Frantz, Roman, & Andipatin,
2022). Online learning relates to student-
centreredness since it does not rely on tutoring and
directives given by the teacher (Hoidn, Reusser, &
Klemencic, 2021; Camac, 2018; Parrish & Sadera,
2020). Walker and Koralesky (2021) asserts that
learning in online contexts encompasses students
viewing videoed lessons, accomplishing tasks
and/or contributing to online discussions enabled
via the medium of an online learning management
system (LMS). Essentially, an LMS is software or
a web application that charts, executes, and
assesses a learning process. Kasim and Khalid
(2016) alluded that an LMS is normally used by
lecturers to deliver content, rate student
participation, and assess student performance.

This article aims to understand students’
experiences of using the Learn2023 version of the
modular  object-oriented  dynamic learning
environment (Moodle) in the Accounting
Education module at one university. Moodle is an
open-source LMS, one of the several LMSs used
in higher education. Costello (2013) asserts that
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Moodle was created as an LMS in 1999 in a server
room of an Australian university by Computer
Science graduate Martin Dougiamas. Moodle was
introduced for the first time in August 2002 to help
lecturers create collaborative and interactive
online courses (Siirak, 2012). This LMS is used in
virtual classrooms to support lecturers and
students in negotiating the pedagogic process.

Learning using the Moodle LMS
promotes an all-encompassing pedagogic setting
for academic advancement through mediation
structures formations that promote the use of
communal groupings, professional training,
discussion forums, and interaction among other
LMS users (du Plessis et al., 2022; Jung & Huh,
2019; Sims, 2024). The students whose
experiences of online learning in Accounting
Education are explored in this study used the
Learn2022 version of Moodle. Learn 2022 (also
known as Moodle 4.0 and beyond) is distinguished
by an extensively enriched user experience
compared to previous versions, mainly through the
modification of its routing-tool and interface. A
more perceptive dashboard, a pleating and
augmentable course index, and a dedicated "My
Courses" page are key adaptations from earlier
versions aimed at simplifying navigation by both
learners and educators (Olaleye et al., 2023).

Despite problems that led to the adoption
of the earlier version of Moodle LMS such as
crowded classrooms, shortage of lecturers,
excessive teaching workloads, coordination
difficulties, student-lecturer consultation time-
clashes and lags in studies owing to the shortage of
lecturers, the Learn2022 version of Moodle was
adopted as an LMS at this institution as a result of
COVID-19. Some studies (Yang, 2020; Vytasek,
Patzak, & Winne, 2020) confirm the persistence of
students’ poor engagement and interest in the use
of LMSs in blended courses, owing to some
challenges which ultimately result to limited or
negative outcomes. One way to ease these
challenges is by total conversion to online
learning, where pedagogic activities can be
conducted via the medium of virtual platforms.
With the emergence of the COVID-19 pandemic
and subsequent shutdown imposed by the
government, this adaptation to online learning
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became a reality in an effort to keep the academic
programme in operation (Demeshkant, 2022).

The problem that the study seeks to
address embraces the idea that learning in general
contexts, and specifically in under-resourced
contexts is not always accustomed to ways that are
resilient to unforeseen disruptions such as the
lockdown that ensued from the COVID-19
pandemic. It delves into what needs to be done for
learning in Accounting Education to improve
beyond brick and mortar to enable a shift from
traditional face-to-face to online learning as an
attempt to mitigate the effects of possible future
disruptions.  Since it is not yet known how
Accounting Education students experienced this
adaptation at a time when contact learning was out
of the ordinary owing to the pandemic, the
objective is to establish how did online learning
mitigate the effects of the COVID-19 disruptions
to promote uninterrupted learning, and what
lessons can be learned from a shift to online
learning by Accounting Education teachers in
emerging economies that lack resources. Since
case study research has a focus on the “How” and
“Why” questions as its defining characteristic,
making it suitable for studies where descriptive
and exploratory data has to be collected using
interview, focus groups and observation
instruments (Ponelis, 2015), the question central to
this article is: How did undergraduate students
experience online learning in Accounting
Education during Covid-19?

Literature review

Central to learning mediated online, and
enabled by the application of information and
communication technology (ICT) to enhance
learning is the LMS (Kehrwald & Parker, 2019).
Virtual learning that is often mediated online
mostly occurs with the instructor and the students
situated in different contexts (Song, Kim, & Park,
2019). Online-mediated learning is often a better
choice for students with sound and research-
oriented learning techniques, as they most often
need to engage with reflective learning
(Wordmald, 2015). Mahande, Abdal and Nasir
(2023) inquired into the connection between
learning style and outlook in HyFlex learning, and
found this to have a potential impact on equitable
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learning where students are provided with equal
opportunities to learn according to their learning
styles, suggesting that a shift to learning using
computer technology has commenced. Students'
views of the features of virtual learning platforms
as well as the ability to use these platforms for
learning is a determinant of success, motivation
and determination, which are indicative of student
success in conventional classrooms (Maphalala,
Khumalo & Khumalo, 2021). In the early stages of
implementation, students might feel restless with
this approach to learning using technology, as their
prior learning experience, among other factors, is
important for them to adapt to online learning and
the application of technology (Carver, Muckerjee,
& Lucio, 2017).

Learning using online platforms entails
the consumption of computers and/or the internet
both outside and inside educational institutions.
Online tutoring mostly occurs through the online
platform with instructor and students situated in
different settings (Kehrwald & Parker, 2019).
Mahande et al., 2023) assert that the effective
application of modern technology hinge on
numerous variables associated with the students’
perceptions and attitudes, as well as learning style.
For instance, Mwei (2020) found a harmonious,
positive relationship between students' attitudes
and the efficiency of technology-mediated
learning outcomes and their willingness to engage
with, and utilise the technology. This implies that
being conversant with technologies and
understanding how to use them are essential online
learning outcomes, especially in environments
where learning has predominantly occurred via
face-to-face mode, pointing to the need for high-
level digital literacy to enable students to operate
technological ~ devices  (Yan, = Whitelock-
Wainwright, Guan, Wen, Gasevi¢, & Chen, 2021).

Students and teachers both benefit from
mediating learning online, as the effectiveness of
teaching and learning is enhanced while also
motivating learners and improving both their self-
esteem and academic achievement (Makafane &
Chere-Masopha, 2021). Online mediated learning
has the capacity to transform pedagogical practices
for teachers and learners, provided it is embraced
as part of everyday teaching practice (Egan &
Tierman, 2023). The quality and magnitude of
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communication and collaborative learning made
available in online learning promote learners’
communication skills and the ability to think
critically (Yan et al., 2021). Online learning is
flexible and self-regulated in ways that enhance
student access to and quality of participation in
learning in their own time, using a variety of online
tools such as chatrooms, video meetings, and
document sharing (Makafane & Chere-Masopha,
2021). Online learning provides for learning using
novel methods that allow students to connect with
objects of learning and each other, frequently
presenting useful ways to complete work, impart
and access information (Egan & Tierman, 2023).

Contrary to these benefits, online learning
leads to a sense of isolation in ways that become
detrimental to student success, as students feel
disconnected from their peers and teachers,
pointing to a need to integrate social interaction
into the pedagogy of online learning (Egan &
Tierman, 2023; Yan et al., 2021). Students often
face institutional challenges, such as insufficient
availability of digital infrastructure (computers
and internet) and other devices required for
participation in online learning (Yan et al., 2021;
Makafane & Chere-Masopha, 2021). Personal
attributes such as lack of technological skills and
self-motivation, learning style and self-discipline,
cultural and socio-economic background can all be
barriers to students’ participation in online
learning (Makafane & Chere-Masopha, 2021).
Moreover, it has been observed that online
learning and discussion platforms limit separate
discussions and individual voices from being
heard (Pullan, Rylance-Graham, Crane, &
Thornton, 2022).

A South African study that explored
students’ experiences of online learning under
lockdown reports that students who described
themselves as introverts found their emancipation
with the online platform, as they could now ask
questions via the virtual facility without feeling
exposed, embarrassed or ‘stared at’ for doing so
(Jansen, 2020). Reports of students acclimatizing
and doing well in online-mediated learning
contexts during the Covid-19 era have been
documented in South Africa (Wildschut and
Wilson-Fadiji, 2024). A facilitating condition for a
transition to online learning during the Covid-19
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era is cited by Sims (2024) as the swift growing of
mobile phone access across South Africa with a
considerable majority of Internet users connecting
via mobile devices.

However, Wildschut and Wilson-Fadiji
(2024) note that despite students’ access to online
tools that enabled social interaction and
engagement with their learning, a feeling of
loneliness, anxiety and isolation affected South
African students as they remained detached from
normality. A successful shift from face-to-face to
online learning during the Covid-19 era was also
hampered by limited access to online learning
tools as few students were able to access these in
South Africa (Gumede & Badriparsad, 2022).
Another South African study found that certain
programs including lab-based research and work
integrated learning could not automatically be
transitioned to the online platform, and this posed
a problem with negotiating and finding solutions
for flexible learning pathways (du Plessis et al.,
2022).

Another study conducted in the United
Kingdom found that students experienced
weaknesses in technological proficiencies coupled
with a skills deficit in accessing several online
platforms, and this hindered their motivation to
engage with online learning under lockdown
(Pullan et al., 2022). A Kenyan study found that
students missed the social feature of learning, as
gestures such as putting a hand up (which
summons a teacher to deal with a problem), and
leaning over (for a student to consult with a friend
next to, or behind them) could not happen in the
way it does in a face-to-face context (Mwei, 2020).
Ultimately, it was also found in the study in the
United Kingdom that the demand for
concentration and mental effort impacted students’
well-being negatively, as a result of the sudden
change from face-to-face learning to the virtual
learning environment (Pullan et al., 2022).

The study on which this article reports is
underpinned by the Digital Equity Theory, and the
National Digital Inclusion Alliance (2019) defines
digital equity as:

a condition in which all individuals and
communities have the information technology
capacity needed for full participation in our
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society, democracy and economy. Digital Equity is
necessary for civic and cultural participation,
employment, lifelong learning and access to
essential services. (NDIA, 2019).

According to  Resta, Laferriere,
McLaughlin and Kouraogo (2018) this theory
entails five dimensions of digital equity which
encompass access to:

. Hardware, software and

connectivity to the Internet

. Meaningful,  high-quality  and
culturally relevant content in local languages

. Creating, sharing and exchanging
digital content

. Educators who know how to use
digital tools and resources

. High-quality research on the
application of digital technologies to enhance
learning

Based on this, it will be reasonable to
apply the theory to examine the nature of digital
inequities experienced by students in Accounting
Education during the COVID-19 era since access
levels to various dimensions of digital equity may
have not been equal (digital inequaties) in various
contexts where students were located.

Methods
Research design and paradigm

The study reported on here adopted the
phenomenological case study research design. The
researcher 1s positioned in the interpretive
paradigm in an attempt to unearth rich and thick
descriptions of the single case of Accounting
Education through an objective description of
participants' views and the researcher's
interpretation of those views in connection to the
study's context (Creswell & Cresswell-Baez,
2021).

Sampling method, size and ethical considerations

Purposive sampling, where researchers
decide which people or groups to include in a
study, is used as a technique for selecting certain
units or people for definite reasons, rather than
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randomly, based on their suitability for the
research objectives (Rule & John, 2011). Non-
random and purposive sampling of ten students
from the third-year Accounting Education class of
136 students enrolled in a Bachelor of Education
programme, with lived experiences of learning
Accounting Education using the Learn2022
version of Moodle at one campus of the university,
was implemented. The decision to select a sample
of ten students was inspired by Boyd’s (2001) idea
that two to ten participants are enough for a
phenomenological case study. The sample had to
truly depicts the target population with regards to
typical attributes; hence four male and six female
students were selected in the sample (De Vos,
Strydom, Fouche, & Delport, 2011). Creswell’s
(1998) proposal that extended interviews with up
to ten participants are sufficient for a
phenomenological case further inspired the choice
of ten participants for interviewing.

Ethical concerns of social and education
research were met by acquiring permission to
conduct the study from the university’s research
ethics committee. Ethical clearance to endorse the
research was approved
(HSSREC/00005054/2022). Individual students
were issued with letters of consent to indicate their
voluntary agreement to participate in the study,
and a copy of the signed letters of consent together
with the application for ethical clearance were
emailed to the research ethics office. The
participant’s right to decide whether or not to
participate in the study, as well as their right to
withdraw from the study at any time, without
penalisation, were highlighted. Assurance was
given to participants that their identities were not
going to be revealed in the final research report, as
pseudonyms were used in line with ethical
reporting.

Collection and analysis of research data

The use of face-to-face, semi structured
interviews using a voice recorder after permission
was sought with participants was inspired by the
need to gain a better understanding of the
participants’ experiences of the phenomenon. The
interview schedule included questions such as
‘How did students interact with one another when
learning was negotiated via the medium of the
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Learn2022 platform?’. Probing questions that
sought further clarity on participants responses to
the scheduled semi-structured interview questions
were also asked (DeJonckheere & Vaughn, 2019).
The second instrument used for the generation of
data was the focus group discussion (FGD) to gain
in-depth  understanding (Nyumba, Wilson,
Derrick, & Mukherjee, 2018) of students’
experiences of online learning in Accounting
Education. The FGD schedule featured questions
such as “What was it like for you to engage with
assessment tasks through the medium of the
Learn2022 version of Moodle?’. These questions
were followed-up with probing questions that
sought further illumination of participants’
responses.

Both the interviews and FGD transcripts
that emerged from the interaction with participants
were analysed using thematic analysis to identify,
analyse and report patterns (themes) within the
data (Braun & Clarke, 2006). Braun & Clarke
(2006) suggests that inductive thematic analysis is
more relevant in understanding any phenomenal
issues when exploring more than just a single truth.
The researcher repeatedly listened to the voice-
recorded interviews and FGD (Creswell, 1998) to
gain familiarity with the data before transcribing
sound into text, and the researcher’s understanding
of the data was enhanced through numerous
reading of interview and FGD transcripts. Open
coding for purposes of clustering specific themes
together coherently with qualitative research was
used to enable the formation of initial data
describing the phenomenon by sectioning
categories based on information collected
(Brennen, 2017; Bryman & Bell, 2019). Evidence
in support of findings will be drawn from extracts
from participants’ responses to interview and
focus-group discussion questions. Pseudonyms
were used to conceal the identity of participants
during the presentation of data.

Validity,
credibility

reliability,  trustworthiness  and

Both the interview and the FGD questions
were reviewed by the researcher to enhance
content validity. To strengthen the validity of the
findings multiple methods of data generation were
used, and three Accounting Education lecturers
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and three other field experts were consulted for
internal validity. Member checks or presenting the
results to participants for wvalidation were
implemented to ensure that their perspectives were
accurately represented during reporting. Reliable
sources such as reputable publications were used
in combination with rigorous methodologies to
maintain objectivity and bias.

Results

Ten Accounting Education students who
were in their third-year level module participated
in the study. This comprised six female and four
male participants who had the lived experience of
learning Accounting Education via the medium of
the online learning platform when the country was
on lockdown level 5.

Unreliable internet and network connection

An unreliable internet connection refers
to a situation where the expected level of internet
connectivity and performance are not consistently
met, manifesting in intermittent disruptions, slow
speeds, or complete outages, hindering the smooth
flow of data transmission between devices and the
wider online network.

The undergraduate students were asked to
describe their experience of online learning in
Accounting Education. During the interviews the
question ‘Was there a constant and reliable
availability of the internet to justify unrestricted
learning online?” was posed to participants. Sipho
responded as follows:

Online learning in accounting education
was sometimes not convenient for students due to
unreliable network. Online learning requires ... a
stable network, otherwise, it will not work. If you
have an unreliable network, you miss classes,
submissions, and even tests. Therefore, it is not
convenient for students in an unstable network.

Khulekani responded in a way that
indicates that they shared this sentiment:

There is no convenience with online
learning for students located in areas where the
network is unreliable ... to attend online classes
and do everything online we need a reliable
network, and we need gadgets, for instance
computers or cell phones ... learning Accounting
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Education online was a challenge when network
connectivity was very poor.

Thulile reiterated the same view:

Learning Accounting Education was a bit
challenging for students who are in a region with
an unstable network and poor network
connectivity. One also needs a reliable network
and internet to use devices such as computers or
mobile phones, So, yeah, network coverage was a
big challenge.

Moreover, participants in the FGD made
comments similar to those made during the
interviews with regard to unstable internet and
network connectivity, when the question ‘What
would be your comments on the availability of the
internet and network connectivity in enabling
online learning in accounting education?’ was
asked. Sipho responded as follows:

Internet connectivity was not always
stable and I noticed that network problems
occurred because of the places in which we are
located,

Khulekani echoed these sentiments in
response to the same question:

1 often had network coverage issues that
hindered me from attending classes every time as
supposed and expected. Unreliable network
connection inhibits efforts to submit assignments
on time.

Thulile reiterated these views:

Learning in Accounting Education was
not easy because of technical issues, such as
internet connectivity and poor troubleshooting
experiences. students who are from areas with
unreliable internet and network connectivity, were
suffering. However, lecturers used to assist by
uploading prerecorded Zoom lectures to assist
those who could not attend the lecture due to poor
connectivity issues.

The above statements by participants
from both the interviews and FGD as data sources
are manifestation of the nature of technical
limitations facing learning in an online
collaborative environment mediated via the
Learn2022 version of Moodle. These point to the
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issue of a lack of (botched) digital access which
translates to the notion of digital inequalities.
Additional  statements also indicate that
participants were not entirely deprived by access
inequalities as lecturers compensated for this by
uploading recorded lectures as they knew how to
use digital resources, pointing to a dimension of
the Digital Equity Theory. However, the
manifestation of unequal and unstable access to
digital resources in the above participants’ quotes
raises the questions; What structural inequities did
COVID-19 expose? How did online learning
amplify or mitigate existing disparities in access,
engagement, and learning outcomes?

Flexible learning environment and enhanced
opportunities for learning

Flexible learning in distance education
literature is often discussed as a component of
distance and online learning that inspires learners
to pursue educational aspirations without the
constraints of time, location, and speed. Several
participants indicated that online learning
promotes flexibility and enhanced opportunities
for learning. During the interviews, participants
were asked to share their positive experiences of
learning Accounting Education using the online
collaborative tools, and their responses are given
below.

Linda: I have noticed that online learning
promotes flexibility in learning accounting
education, diverse learning opportunities, self-
paced learning ...

Khaya: Moodle is a flexible and easy-to-
use tool for creating and administering online
quizzes and tests. often offer a user-friendly
interface that allows instructors to create quizzes
and tests, offers flexibility in terms of when and
where students can take the quizzes and tests.
allowing for greater convenience.

Khulekani: Online learning has many
advantages, including flexibility, convenience, and
cost-effectiveness. allowed us to be able to
practice accounting at our own time and pace.

Furthermore, comments by participants
in the FGD on the flexibility of online contexts and
the learning opportunities these may offer, were
similar to those made during the interviews with
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regard to flexible learning environment and
enhanced opportunities, in response to the
question ‘Would you share your experiences of
learning using the Learn2022 version of Moodle
when you had missed a lecture or an activity?”’.

Khulekani: [ think it's pretty much
obvious that online learning is better and flexible
since I had other time to do the work that I missed
and all the resources were available. for instance,
let's say I was writing a test and at that time [
missed a lecture. I would catch up on a lecture by
viewing a recorded version of that lecture later on.

Thulile expressed the following views in
response to the same question:

Learning at flexible times and in comfort
zone. physical learning, I think is a massive stress
because it requires much more effort than in online
learning where things happened at the click of a
keyboard.

Vukani confirmed the flexible nature of
online learning:

Flexibility was in place during online
learning because the lecturers used to upload
slides on our learning site, and I used to read these
at my own time.

The above statements extracted from the
interviews and FGD show the flexible nature of
online learning in enabling learning to happen
anytime and anywhere, irrespective of the
learner’s physical location. While the problem of
lack of digital access to available resources for
online learning cannot be ignored, the mention of
prerecorded lecture slides uploaded by lecturers on
the LMS for students to access and read at their
time points to the idea of meaningful, high-quality,
and culturally relevant learning content accessible
in a common language to mitigate the digital
inequalities issue. This is a dimension of the
Digital Equity Theory. The issue of digital
inequality clearly indicates that not all is well with
online learning when we consider that students
cited in the above quotes had access to digital
resources, which gives rise to the following
question; who benefits from flexible, self-paced
learning and who is further marginalised when
student support is digitally made available?
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Discussion

It is reported in the literature reviewed in
this study that students often face institutional
challenges such as lack of access to the Internet
and insufficient availability of  digital
infrastructure (computers and and other devices)
necessary to engage with online learning (Yan et
al., 2021; Makafane & Chere-Masopha, 2021).
This is compatible with the first finding that
emerged from the current study, suggesting that
unreliable internet and network connection may
inhibit learners’ efforts to participate in online
learning at times when low levels of internet and
connectivity are prevalent. This structural inequity
exposed by Covid-19 points to a need for research-
driven institutional reforms directed at mitigating
existing limitations to access, engagement, and
learning outcomes. This finding relates to the first
dimension of the Digital Equity Theory that frames
this study which emphasizes the need for access to
hardware, software and connectivity to the Internet
to enable equal participation by all students in
online learning.

Literature reviewed in this study also
reports that online learning is flexible and self-
regulated in ways that enhance student access to
and quality of participation in learning, in their
own time using a variety of online tools such as
chatrooms, video meetings, and document sharing
(Makafane & Chere-Masopha, 2021). This is
consistent with the second finding, that
emphasises the flexible nature of the learning
environment offered by online platforms, enabling
students to engage with learning and tasks at times
most convenient for them. This suggests that
students get to customise their learning
programmes to fit their individual needs and
schedules as they experience enhanced
opportunities for learning. Alternatively, lecturers
being able to record lectures and keep recordings
of pre-recorded lectures to enable the distribution
of these to students who may have missed lectures
for reasons beyond their control points to the
dimension of the Digital Equity Theory that
emphasizes the need for access to educators who
know how to use digital tools and resources.

Dennis and Harrison (2020) assert that
the ability to engage with a diverse range of digital
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resources also enhances the overall learning
experience, as students can access real-time
information, multimedia content, and interactive
simulations that support the application of
theoretical concepts into practice. This, as the
second finding, suggests that online learning offers
enhanced opportunities for learning, and denotes
that such opportunities emerge as a result of a wide
range of digital resources and real-time
information being made accessible via the online
collaborative learning platforms. Furthermore,
Muller, Mildenberger and Steingruber (2023)
encouraged higher education institutions to offer
flexible study programmes in a blended learning
format with reduced classroom time. While the
study programme in which students participated in
the current study was conducted fully online, class
attendance was not a factor, and the study reported
exceptional levels of flexibility. The Digital Equity
Theory is highly applicable to online, flexible
learning environments that seek to maximise
students’ access to online tools that enable
collaborative learning and enhanced opportunities
for the accumulation of knowledge.

Conclusion

In pursuance of uninterrupted learning
during the perilous period of the COVID-19
pandemic, Accounting Education students at this
university had to experience online learning. This
experience brought about awareness of the need
for students in the domain of Accounting
Education to develop the skills necessary to learn
using online tools in an environment that offered
opportunities for flexible learning. Students’
experiences of online learning in Accounting
Education during this era indicates the importance
of constant familiarity with online applications and
the need for institutional reform aimed at
suppressing digital inequity beyond the Covid-19
era to defy the effects of future disruptions in
under-resourced contexts. Findings imply that
innovations in the design of the curriculum should
be implemented to include aspects of learning
mediated via the medium of the online platform,
and provide for the professional development of
lecturers that includes teaching using digital
technology in Accounting Education. Based on
this, the study recommends that research into
setting a strategy to strengthen self-paced, flexible
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learning in Accounting Education in resource-
constrained contexts in emerging economies to
effect institutional reforms needed to ensure
resilience in future disruptions be conducted.
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